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TO: Al Faculty
FROH:  Basic 5kills Study Group
RE: April 11 Faculty Heeting Agenda item

DRAFT REFORT OF THE BASEC SKILLS STUDY GROUP

The study group would like to emphiesize that this is a avaft sroposel. U2
assume that the faculty will make suggast gns for revisicn at the April 1Y faculty “
meeting.

THE PROBLEN:

A portien of Evergreen's studants zre unable o do oo
writing at entry. That proporcion may be as high as “b“ #
larger proporticon of our entering class is unable to do enlle
Council for Post-secondary Education has ruled that 3-yaa:
credit for precoliege level work which will apply chn d p aduat
when preccllege math, reading or writing skills davele - _
programs or within the LRC or Hath 3PLU Lab, there is o transc: it dndi
the work is "precellege level." I% is credited toward the 190 ok
required to graduate. To the extent thet students earn gredit oo v
precollege level work and apply it toward gradeation, we are 2t varia
policy. DBoth nationwide and iocal assesswents show a dzgline o
of entering college students o read and write. At ﬁV@CQF%&ﬂg'
asked to engage in a richer range of assignuents than tie
long-1asting hasic skills deficiencies thrsaten the prosject

of _
advanced work. This study group was asked to propaose & ivsi'aut1x. ; awiic;
response to the CPE directive and to suggest strategies which would focus additional
instituticnal attention on the development of basic skills, At the February facul y y
meeting, the study group was asked to expand ils charge fo include basgic math skill

DEFINITIONS:

3

The study group has defined college-Tevel skills in )hafﬂxJ ardd writis
abitity to read and comprehend text materials with an adagus: cy ko alio

and presentation of amalyliic essays and “deas in seninars, and, the
coherent paragraphs.

The study group has defined collegs level work in math zs interwadiate algebra
and beyond. '

Operationally, these abilities can be defined by perforwencs on 2 diagnnstic
fnstruwent and through assessment by faculty.
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RECOHMENDATIONS: " | , o
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1. Policy Recnmmendatiuns. . T

The study group vecoanends that

(2) Students whos# vork in veading ard Vi t not ab tha colliege
3 Tevel as deTinad above will be swardad vor basic ckills
: d»?@YﬂﬁmLﬁu which #1171 not count tﬁ#a?ﬂt' 20 guarcer hotrs
5 meqvi"ed for graduation, This t1pa!ati 11 not e y
the Tull-timz status of students nor the ding of anat
since it will be cradited in the st uc&nt seript.

Crediv ecirned by students in "avithmetic” or Mintroduc
algebra” alsa w11 not sount toward the 180 quarter bour
for graceation;

03 n-;rt
reguaye

(b} Faculty are respensible Yor identifying prc:ai::g: cradit award
B A thmugh academic progrems. amt fbr Hstmg appmpriatw aqusvaiem.ips e
- el in the transcript; _ 'gi-g

{c) “tu¥‘ tn the L:z:ﬂ.a Resource Center and the math SPLY La& ara
rasponsible for identifying precolleye Hts and
upﬁfupTiatﬂ eﬂ:zv:Te iess
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for which the eradit is awardsd

{1} Studenis receiving §.nuc11°ge credits wust
of precollege cridits Lo be awarded prior
H

B i¢}  Precollege mathamatics
: he iabeled as “Presol
threugh their SCT[ivG.Cﬂ Wil rvt a

£ o
uply o graduation

i {f} The descripticn of Basie Skills courses inclule no
= all or soma portion of the cradit sworled for the ¢
v be applicable toward graduation; and
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(g} The A 3-‘d€t szciion of the catalog and the Evergresn Times
. stabe T & fer precs]%egn level wovk in wath,, resding  and
BN : Jwiting done st EvergrEEﬁ yziibnbt-agnig toward graduation. . s
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Speciaity area programs requiring meth competency would have the opltion of s
1isting a minimun score on the math assesspents as & prerequisiie for untry into a0
program. The study group beiieves this practice would clarify sxills Yays] axpec- "
tations and assist stulents and academic advisers in planniny a sequence of study
at Evergreen, ’

(¢} ihe study group also recommends that 2 uniform reading and writing
post-test be administered 2t the end of each Cors program. Results
would be used to inform students and advisers of nregeass made in
basic skills development and %o assisi in refining wodals for teach-
ing basic skilils in Core progr ams

f The

{

4
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No math post-test is proposed by the study groun
decide that the College shouldensure a certain 1o
tency for all students, a math post-iest shauld !

-l

Iil. Recommendations for Core Prqg53§§

Core program faculty will ssiect one of tuo aptions for the development
of basic skilis in reading and writing.

Option 1 - four-Credit Hour Release for Developwent of Coliege Luyil
SKTTTs

it i s

Faculty selecting Option 1 wili guarantee a 4 cradit hour release
a full 16 credit hour Toad for students in ne~l of reading and witi

i
skil? develooinent. fasulty ceams selecting Ontion 1 w971 ns ran 0
plan a program which accowndates both Full-time three-gyuar h
student enrolliment with actual reduced losds 7or eqQuacter |
students. The following uses of the 4 credit nour bloth are racop: i i
(8) enroliment in an LRC module. or (b} enroliment in = speeific shills :
development course at fvargreen.
Uption 2 - Skills Development Within Progrems.
Faculty seiecting Option 2 will guarantee that reading and weiting Javelsp-
ment will occur within the Core program. Faculty selecting Opiion 2 will

be required to 48veTon a2 model for the cevelopment of roading and writing
skills for students of all skills lcvel: and o submit a aescription of
that model to the Convener of Core progra@s prior %o the beginning of the
year. A model currently exployed in 2 Cors Program is aspended. 1% is
offered as an exawple; the study group assunes ailternate wodals will be
developed. Another model considerad by the study group would inciude LRE

staff in a component of the Core program For skille davalonmert.

2 as 2 AT g : . F W= 1an g}
Whichever eption is chosen, core { Wil g v¢ ved T
inform the Convener Core proy 13 te ,
dovelgpuent.,
iR
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through SR.ifUs. Some students need an altenati

The study group recommends that the aptions for p .
OTCC be pudiicized in the Evergreen Times and thet ao ;
faculty recommend that alternative to student when appropri

The addition of a math assessment and post-tazst for din
will require add'*1ona1 funding. Existing staff woull hn
reant wO?Ploads and process the addilional asszssments wis
Jin turnaround time. The recommerdations for additionz!

accepted unless the institution azgrees te coumit the necossar
E R TR £t g o2 e T

ONE MODEL FOR SKILLS DEVELOPUEENT IN CORE

SPLES b
g;, (ol | Nie i .-.‘.:G:é:’w'é‘

[tiote to the Basic Skills DTF and to Other Evergrean R
This paper was written for external audiences; that’
written than other writings you may have seen by ne,
so much context -~ uneae”vnrg context for vyou, but
We are now using this wodel in the Great Books Core

are forr
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Hriting for the Real Yorid:

I: The Problem Addressad by the YHerkshop
For any number of good reasons,

writing teachers' 1ist of « concerns. 5 :3ec1‘?c I10VE!

followed the general wovement of Fowma s {and its

ity of process, creativity, and pﬁraJ;aE exprassion)

forms and genres frow the constraints of standard noras

ve of sty

Thus, there are really no longer eny specific nor
ling) governing the construction of poems, plavs, or n

no longer such norms for a wids variety of ather art forus.

This is not true, however,

Vi

Here, very tough norws at the Eewml
granh stitl obtain. F(’JL, uw
right word for the right
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These norms of so-called “Standard Eng?i=h" do not got 3y people wl
do not get taught them. True, some people carn {or ™ir ) } wost of these
noms via the fortunate accident of being horn into homes where lots of reading

qoes on == i€ and only if they, too, do lots of reading when they are yourg. They
learn to write by analogy. They are the poople who always say, "I usually ﬁﬂﬂ?
now *o write things gramsatically, but I rouldn't tell you any ; 23
! don*t know any." These psople’s good fortune certainly quetifies
taught,* Other pecple, however, wiil usuzily only be abie to lewrn
they {ind their ways inte classrooms whers these norms are tauchl owe
when peop?° get past a cevtain age -~ 17 or 18, in my epevier
teaching must unfort una gly be structural, not analojicel. T
students must {a.) study a structural norms ib.) memorize thi
hard to conform to hhat nors in their own writing; (d.} work %
that conformity a hadit,

Does adherence to thase noris have anything to do with ral gramser? Re

ese norws amcunt to 3 kind of social etiquette and are probab’y hest under yed
espec1a1]y by students! -- when disscciated from the serious contemporary ngq
of syntax. Some of the norws are functional, but the wajority is probably not.
One learns them only To acquire sufficient credibility to ue &hﬁwjh? b educated :
readers fo have the right to state a serious argument, or Lo racount One" re- -
sponsas to {or impressions of ) something. The learnsd ability to adher tham
arourts to Yittle other than a social gragen Unfortunate’y, the ;emrﬂzna af that
social grace is nacessarily prevatory fo anything having to do with the success ful
writing of final-draft essays ~- although not, to be sure. with fnthar hquis
about or ualking about the sorts of things usually written abacﬁ in essiys. (i
15 50 only because the very wiriting that essays are done a s Tighily jufarrzﬁ by
the norms of Standard Engiish which., when learned, are the soci al grace -- whercos
thinking and talking, especially if the talk is privile talk, are governed by ro
heretofore-codified set of norms )

Doas the ability to write in coenformity with thsse norms have anything to o

with Truth, Beauty, or Virtue? Various philosophers and fecchers have zrgued
cver the years that they do, bu t it is very difficult Lg,ay to accept thoss zrgu-

ments, and it is equally difficult to find or construct new ones to replace rhea.

Ooes conforwity to these novins advance the cause of Clarity? (I cepitalizs it
because it ic a bit of a sacred cow in sowe compositional/rhetorical ideslogie
Insofar as it helps one's writing to meet the rhetorica) expectations of educatod

readss who have themsalves been habituated o these aorus, yes., Otherwise, my besi '
guess is, Probably not.

Is working toward adherence to these ngyms at odds with a wiriter's creativity k-
or freedom of expres sgion? IF c e g'ﬂwts that students should work toy

able %o produce Timal drafts of es 5LYS, and if one grants that such i:ﬁcf

are r”"q sariij uni:r the "gnir 1 of these norws, the answer can only be that

student's general creativity and general potential to ex;

g 5111 he more navrawﬁg a oied and “contal

- novias did not exist 1it is viortn wtd,‘uﬁiuq

- - . ‘ _—
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ianguage per piece, even if he or she knows other languages, is undoubledly famense --

ard theoretically perhaps even infinite. (lwolingualism curiails more creativity

and freedom ofexpression, in both writing and speech, than any oiher single factor.

Yet even if one knew all the languages, Frederic Jameson's "Prison-House of Language™

would stiil be an inc@rcerative fact of humen 1ife: humsns are tragically both
able and unable to "speek their minds" frasly.)

Is the teaching of students to conform to these norms in any way at odds with
the educational needs of persons of color or other represantatives of cultura! di-
varsity who have any need at a'l to communicate in Standerd English? I don't see
how it could be, When 1% comes to the writing of essays, Standard English is the
only game in town, and one either learns to play or ome does not. Some advocates
of Black English have claimed that maior differences e:ist betwosn Rlack English
and Standard English; this is a true ciaim, insofar as it goes, but it is almost

totally a claim relating to spesch and to the various ganres of jfwaginative writing.

There is no black Expesitory Writing; there is only expository writing of Standard
English, This is a tragic state of affairs. But it is & true stete of affairs.
Should persons of coler and other American minorities learn the norms of Standard
English? Ultimately, it is up to them, but I personaliy believe thalt they should
learn them, if they plan to live their lives in an Eng?ish
failure to learn them can only exacerbata the disenfranchisement regularly experi-
enced by cultural minoritiss.

L S

~writing country, because

My wain point in saving all of the above is that the question of basic skills --

in any area of expertise -~ is a meaningless question uniess one is asking that

question about one's competence (at least) or mastery {at best) of the norus govera-

ing those skills: Skills are always about norms.

o

43

Thus,
Ut ess one

oF

1t makes no sense to speak of remedying/building/developing basic sk
is talking about helping people learn the norms which define the ski
IT one tokes the point of view that there are no norms, then all fallk about
pasic skills is idle: Skills are always about norus.

P % &
It can seam odd that one would need to defend -~ or “sel taat he or she would
- need to defend -- the teaching of writing expository final drafts for the “real
world." Yet this is
of "product” or "artifact®),

i ed in with felkloristic and Holuhanist ewmphases on
the virtues of orality and the evils of print {"linearity"}), permeated the writing-
teaching profession i » good while (specifically influencing, for example, the

puncii of wwrs of English), and the dust has still not settled
Ny number versations with weiting teacher: cver the past t irty
ef i racement of Mcluhan & Co, coupled with Tight
& uet”/Martiftact,” was causaed mo ective
15 of student composis £: than

1y ideclogical position, (T
Loand to marginally com

che better the way in :
aliing mattars into 4
arism of the

2 does

by ¢ 1
. R -._‘ B J =L .;
the real world should English teach

strangely the case. The 1960s' sumphasis on *process” (instead

e e
3 BS5AYS.

ers
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but by other people -- people from the real worid.

This is an idea with much merit, but alsc with wmuch hidden difficulty. The
main difficulty has to do with nomenclature. The norins of Standard English have
names, and English teachers know those names better than others -- even others who
are themselves successful writers. In other words, you will have trouble teaching
students to avoid writing problems generally going under such nawes as the dangling
participle, the split infinitive, and the passive voice iF you do not know those
names and if you cannot cite, on very short notice while standing in front of a
class, precise examples of the probicins to which those names refar. STill, I be-
Tieve that most college teachers can learn enough about the nomenclature in 2 one-
quarter-long workshop ~- or even in the trenches while teaching (without benefit
of such a prior workshop) a basic expository writing course for the first time with
students -- to be able to teach expository writing succassiully to students needing
work in the building of basic skills.

IT: Nuts and BRolts

1. A class is divided into continuing groups not o excesd ten students per
greup. (I explain to the students that ten is about the maximum size for & writing
workshop group‘s effectiveness. I let them do the grouping from the start to
ginish; including the figuring-out of how to do it, and I Teave the room while they

o it.

2. At the beginning of the first day, I quickly scribble a chart on the
blackboard. Spaces are numbered from 1 to 10 going downward and from 1 to 2 or 3
going right. (The 1-to-10 spaces are for class meetings per quarter; there would
of course be 1-to-20 spaces if the class met twice a week for a ten-week quarter.
The 1-to-2-or-3 spaces going right are for the number of workshop groups necessi-
tated by the overall size of the class one teaches; if I have over twenty students
in that class -- even if only twenty-two or so -~ I make threa groups, because it
really is true that groups in excess of ten don't work very well.)

The spaces are for students to write their names in. Each space is a date on
which a particuiar student wilj bring ten xeroxed copies of his required weekly
essay for his group to read and respond to. I tell students to go to the board
and put their names in the spaces. (They get the space- they want on a first-come,
first-served basis; tazm it 1s sometimes a thundering race for the most distant
dates. It is a good idea to bring a box of chalk to class on the day. you do this,
as it is not all that pedagogically useful to have the members of your thundering
herd reduced to fighting over a single stub of chalk once they reach the front of
the room.)

It is important to make a copy of the filled-in chart on a pﬁece'Qf paper,
in order that you will have a permanent record of which students in @n:ch groups
are supposed toc have their xeroxed copies ready on which days. (It is a good idea
to give each student a mimeographed copy of the copied chart, so that everybody
wiil know who is to be “up” when.) If you forget to Copy your biackboard chart,
there is some cause Tor lamentation: you wiil probably 7ind that you have to do
this whele boring thing over again.

&
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During the remainder of this class session, explain to the studenis in detail
how the group work will be done. (See #4 et seq. balow, in which I explain it {0
you. )

3. Ideally, you should have as many rooms as ycu hove groups. IV
get the rooms, try positioning the stduents around tables the farthest corners
of your ¢Vassroom. If this does not work, because of the rcow's being Loo noisy
or otherwise too busy,” yoil probably canict uUse tnis strateg/,

you can't
de

S
A
»
%

4. At the second class meetlng, two (or more) studonts will nV 8 "m;; t
xeroxed essays each. Divide into your two (or more) groups. Eegin €“1
what foliows below, I speak of only one group; this is bacauss
both groups {(or all three groups) is identinal.}

5. The person who wrote the paper passes out the xoroxas to the olher students
in his or her group. This writer then reads the paper 2 oud the group.
the last time the writer gets to speak. As the osther studenis uséﬁ!}ﬂ” th”
in detall, The writer can say tuthing. [his rule dan.s"?ga noine nowe o
student in the group that public exp0¢itorj writing must “a«ﬁ on its ow
the writer cannot be there when it is read to say, “"VYou aren’t ufierutandéﬁg me at

all,” or "What I MEAN by those words is not what you are getting from Them Yeu
should stress to your students that expository wrilting's main purpose in the

world is to get the writer's ideas or impress%ems across Lo somzone who not
does not love him or her (as a mother does), and who not only s not peid io read
his or her essays (as a teacher is), but aiso does not even kntiw Wil cr her,
writer's ideas and impressions must be in the words on the page.

6. During the first half of the scheduied period, Che students work on the
norms of word and sentence. They note spelling errors and vecebulary errors, T
also note any grammatical errors. (Each student should have at hand 2 good
back dictionary and a very recent grammar hendbock.] 1s0 comment on paragraph
construction. In the case of the paragraph, however, | 1 ts should have
received previous instruction to the effect that reader-respu is here much more
subjective and less norms-based (there being no clear non ve that of the
*requirements” of the topic sentence, its alf sometimes brm &*ﬁlx or a2 least bendahle
than with words and sentences.

During the part of the work, it is best te p*ocead sentence by s n?An" -
with one student having been chosen in advance to read one senience at
from the top. (This reading of course repzats the writer's own rnad1ng. i

e group to have papers read aloud twice, as its members will be confronting each
paper for the first time.)

ime,
t

Groups have been told in advance to step this ¥zw@-ww»T§nc w&rk 1& i ?*wt?
time for the session is half over. If the students are do 1 bs lnmy
should not have proceeded wuch beyend a page and a half (as i LQW le-
spaced pages) in 45 minutes. If they are poing Taster v“mn lhat you should work
with them for one session to give them an idea of how much they are missing.
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7. During the second half of the sassion, the group will work on threa
questions I call #What?, So What?, So Yhat?, and Now what?*

question means "What is the paper's thesis or conclusion?® I tal}
dents that this thesis or conclusion should be locatable in one sentence {and
in two sentences, but nevar in more). This sentence should be a statement
which subsuires most (or, optimally, all) of the cther sentences in the essay, but
1s itself subswmed by no other sentence in the essay.

I tell the students that if They find such a sentence, then what they have
found 1is called an explicit thesic or explicit cenclusion,

I also tei? them, hcwever, that they may find that such a sentence is not
locatadble on Lae page, but tha: such & sentence is clearly and urmistakably impiied
by most (or, optimally, 211) of the other sentences in the essay. And I expTain
that such a not-there sentence is called an implied thesis.

I also tell them that a paper may contain neither an explicit thesis or an
implied thesis. In that case, there is nothing more to be done with the paper,
because . . . all papers used in these workshops must have theses or conclusions.

8. The So What? question asks, "Is the thesis or conclusion of significance,
or of interest? "Or is it banal, or obvious, or trivial?® (If you class is studying
elementary logic, the So Uhat? can usefully ask if argumients are valid and sound.
Particularly useful wiThiWm this context is asking if arguments fall prey to such
standard logical! faliacies as tegging the question, presenting false dilemnas,
pushing hasty generalizations, and so on.)

e

siudents receive a good, clear mini-lecture frog you on the meaning of “constructive
criticism," as the phrase is used in this work. I tell my students that “construc-
tive criticism" is criticism aimed not at Judging am artifact (though it uses the
weroxed artifact-of-the~day which the student weiter brought) but at the betierment
of the writer's Tuture writing, I tell them that "constructive criticism" is
criticism which always points forward, not backward. I tell them that it can

never have as even a tiny part of its purpose the self-aggradizement of the person
making the criticiem. It can only have, as its sole rationale, the aim of helping
the writer improve his or her writing. There should be as 1ittle ego in it as the
student critic can menage -- and as much care and concern for the writer's develop:
meat. Constructive criticism always talks about the future, not the past.

Doing So What? (and also llow What?, described in #9, below) demands that
1

9. Having explainad the way in which the phrase “constructive criticism” is
understood by people using this teaching method, I need to say very little about
the Now What? question hare, because the way it works ought to be obvious at this
point.™ Because studants-critics have done kheir Tine-by-line analysis for at least
ona page of the student-wiiter's essay, and because they have worked hard at finding
the essay's thesis/conclusion {i.e., answering What?), and because they have worked
hard at answering So Vhat?, their answers to Now What? will simply be their sugges-
ticns for making the Thesis/convlusion clearer, stronger, and more focused -- and
for making the thesis/conclusion, plus 211 the supporting writing which makes up
its context, more irteresting.

* I owe the wording of these quastions to wy friend and colleague Richard M. Jones
of The Zvergreen State College
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Two %pecial Notes About How What?

8-A. 1 need to mention that although most of this method focuses on rather
cut-and-dried real-world norms for expository writing, there are some parts to it
which are admittedly, necessarily, and desirably subjective. Two examplas among
many will suffice.

First, consider the So What? If one is teaching logic while using this method
lemploying, for examples, Such texts as Cedarblom and Paulsen’s Critical Reasonin ,
or Monroe Beardsley's Thinkiqg Straight), the answers to So What7 Cuii B8 Tairly
cut-and-aried and "objective.” “But, obviously, if logic 75 Mot being explicitly
taught, then answers to So What will be more personal. Some student-critics wiil
talk to the student-writer as a tough editor of a big-city daily would. Others
will give ideological responses to the thesis. Others will talk o the student-
writer as syrrogate loving wother, "trying to help, trying to let you know I care,®
and 50 om. Opinions will vary. Subjective aesthetic response can well rule.

second, consider the simple paragraph. Here, we have supposedly possess’
some norws, and those norms are regularly taught in school; but all good teachers
of writing know -~ although they are sometimes loath to say to their students--
the norms of the paragraph are so very flexible that they are aimost more trouble
than they are worth to teachers and students. The usual norms taught are: ({z.]
Unity; (b.) Coherence; (c.) Adequate Development -- plus the first and foremost
one which states that a paragraph should contain a so-called "topic sentence."
The way 1t is supposed to work is as foliows: the paragraph should contain a sen-
tence -~ usually its first sentence -- which says what it is about; then, 211 the
other sentences in that paragraph should support the topic sentence{and certainiy
should not stray from it), and this is Unity; moreover, all the other sentences in
the paragraph should flow easily and naturally from each other and into each other,
and this is Coherence (because the sentences sheuld Xterally coherea, should "stick
together'}; moreover, there should be just the right amount of other sentences =
not too many and not too few -- to develop the topic talked about by the topic sen-
tence, and this 1s wicunete Development.,

These paragraph norms were of course made up by a writing teacher -- A!exanéer
Bain by name -~ who got sick and tired of trying to teach his students paragraphing
by the old "wodel" method of showing thewm paragraphs by Bacon, Montaigne, Hobbes,
and so on, expecting them to pick up the tacit "rules” by induction. His students
couldn't do it -- almost no students before Bain could do 1t, apparently -- and so
he just made up the norms and stuck a nomenclature on them. The paragraph chapter
in almost all present gramuar/rhetoric texts is the result. {(Bain's in the public
domain, as the saying goes.)

But a nomenclature does not & set of real norms make, and so the so-call@d
norms of the paragraph are adwmittedly, necessarily, and desirably open to subjective
compositional application and critical response.

You shouid openly tell you students all of this. Help them to unde{standownat
things, in the real world of 3Tandard English, are cut-and-dried, and which t@ings
are open to subjective interpretation (including those w@ich-are‘supposgd1y? i
pedagogical purposes, normative), TEll them, tog, that if a&ll the excellent writ 7S

of English essays decided tomorrow to follow Bain's paragraph rules compietely and
ebsolutely, the state of the English essay as written by masters would deciiue
markediy == but that iF¥ most of the studeni=writers in writing classes wera ehow
enabled tomoFrow to follow those same rules competely and absclutely, the of

the English essay as written by studenis would improve by & quantuwm jump. Ask them

”~

-
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if they can understand how and why this Lduat 3@ the case.

I ;E-B TETT your students that your 5pecral role is that of rﬁsourre persod‘ i
who possesses expert knowledge of the norms of writien Steaderd Frglish. Tell them
that most of your llow lhat? feedback to their work will be normalive.

Teil them also, however. that you will pe trying of all fimas to teach 1hem (mld
real-worid norms, not ivory-tower or grammer-book or hidaivlin morms wiieh are ad- |7 s
hered to by English teachers Lui by nobedy else, [0 w 13 be fmportent for thew i |
to understand that your normative standards ars those of the streect {although N
admitted!y the white-coliar street), rot of the schoal: s, _ " o

Tell them also that you will always moxe olesr o theq which of vour pieces
of feedback are cut-and-dried rorwative le.q., sped ing, subjsct-rard agreemsnt
comma-spiicing), and which are more subjective.

But, last, explain to them that even your subjective pieces of faedback sre

based on your expertise regarding the likely reCeptivity tor lack of same} of edu- .
. cated readers to pieces of text in student essays. Explain that tnis may vary v il
~  from what you personally think. . Explain that you will be gied, during an office gl

hour or over a cup of coffes, te give them your parsonal ﬂespﬁn 383 to what thay

have written. But emphasize Lhat the class itself s zboul the norms of standard

written English and that your role is taat of an axpert on tkfﬁn s, They

may shout out, "We don't care anocut the norms! e care about vhal vou tbinh‘“

You should respond that the real world's expectations of thaw 15 ikely cuite the

reverse -- fortunately or unfortunately. And you should raspone Lhat once they

have upped their skills-lsvels to ihe poing of Meét"nﬂ Lha aeris, they can then

work on the development of thair personal writers' 1ot ag 25 & reyuiar part of

the classwork, and that you will at that point be glad to give pe-sonal end detailec

*esponses to that deveiopment as part of the classwork. ) 1o oy own classss, this

point is reached with the majority of students after about six month: of hard work -

granting a good bit of maturity erd seif-motivation.

5 10. At the end of the session, each student-critic writes the student~wriier
a letter which begins on the back of the last page nf the studes writer's assay.
This letter states explicitly (but briefly) the studeit-critic’s faalings about
So Lhat? and Now Whal? Tiwe permitting, the btuﬁu 'f can write these lelters in
cTass and give Tthem fo the writer as a closing rituzl. IF tais is not possihie,
thg{ cen write them cvernignt and y‘VE them to the wri er the dest tine the class
mee S. ' ‘

Futs S
- 1

It is important, at the end of each session, for Lhe teachsr to thank the
student-writer for sitting through the pracess -~ usually, at Teast at first, with
a degree of self-conscious {and siient) fear and trenb!ing. (This Fealing abatas
very auickly). Whensver possibilz, the teacher sheu!d spend 2 counla of wiaules
in taiking with the s*udent«woit;r-o‘~uhe~day following Lhe prucess, guss L2 midld
sure that everything is ckay; but this is really only necessary during the First
couple of weeks of usiag the method,

117: Tssues, Questions. (0dd: & Lnds

1t ramains only Lo talk abous two or throe isssss and guestiont [which you

should also talk about with your students) and S0 v 11 vou about a couple of

RN, T T R e e
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addicional things 1 do while using this wethod.

norms of written English, but don't those norws change with time?" OF course

e R
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‘First, the idea of behavioral modificetion. There is rio denying that there
is & bit of behavicral modification going on here, vor should there ba. [lorms are
best taught through redundancy, wheilier by culture in genersl oo by 2 vingls

teacher or friend in particular, and this method stresces refindam s -~ particularly
in its teaching of the norms of the word ard oF tog cenfence, DU 3¢ is alse true
that th: response of the student-critics gonsiitutes “feednock.” and ‘hat this fend-
back will undoubtedly “modify the behavior" of tne ooudent e lier- ight now in
Mmerica, “behavioral modification" s a ratier pericra ive ferm te some pzopla in
education, but "feadsack” is an honorific sae ty bnose e LI N EE partigulariy
with respect to the teaching of writing. {iais mav 52 in et because iy Cormey
coﬂeague Pater Elbow has done such a good Jjob or pupuiaiz i Mecchack™ AIONG
writing teachers.) But the peint seeds to be made 'hat ek has &z itz main
{sole?) purpose behavioral woditication —- atways ard witioul ercept an - whether
it be "peer-feedback" or feedback <row Henry YI1! or someone Tike Din

il
I
:

Second, the probien of “peer-feedback” ve. "correciness.”  Obvicusly, all of
the peer-feedback about noriss will not be correct. Bite your tongue and do net
correct the erroneous correcters. Uhat is left incorrectly corrected today will
be correctly corrected tomorrow -~ in wy experience, anyway. If you correct the
correctors, you will stifle tne feedback. It is wore Amooriart that the foadback
go on in an unfettered way {given thet it is :lways "sonstrucii.: eriticisie™) than
that it always be right.

Third, "But what if the student-wriler, az a resuit of geiting incorrect
normative feedoack, is led to helicve thor s apst thet & fentenge
with a dangling participle is really worthy GF Samuel JoliScn?*  Uell. remenher

that 1 noted above somewhere that inis method will 5o eliminete the mecesci!

of reading and marking themes, and 5t ~on't. You'll be reading and merking esch
student's essay each wexk (optimall;) -~ again fo purposes of redundancy -~ and
that reading and marking will dunclods the essay o the student-wititer-of -Lha~day,
So: You will have given him or her ali of the correc. normative stufy at tre Tagp!
of the word and the sentence -~ or as auch as yoit win to give, or celieve desirants
to give, to a given st udent-writer. for you, the two lor more) assays=of-Lhe~day
are ordinaty essays, to be treated as any others, when it cowet o your regding aid
marking.

~ @ 8 . - ” s .
cat 1s spaliad kai

Fourth, "Okay, I understand that !'m supgosed to function as an axperi on the

they do, and I use the term Contemporary Stylisti~ Nowvms (LS} to describe ihase
norms precisely. They are norms bacavse they are norus. they are slylistic
because they have to do with the physical structuring of writing on the page {(begin-
ners should note that this is probably an oversimp!iiication and that there 5t n
vast theoretical literaturs on the form/conteni duglism Tn writing = as thors 3%
in any mode of expression in which there is a supposed “sipie" and & supposad “con
tent" -- with some theorists claiming that the fornlcontent dus
ridiculous, i.e. that form is content and vice-versa'. Thay ars conte
because they are norms of Loday, not of a nundeed yaars Wa ar eyen [eR years age.

The point is that your expertise is tabrn fo {4 lvde changee in norms. This
expertise is usually gisanad -=- iven o s '

oung 2ducetaon in Fiteratura, ‘fhﬂ'ﬁiss&_r;e

2
and the teaching of writing -~ by keeping up witn th. nirgs theough readips ihe
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most influentiial of contemporery periadizals. (B uential,* I do rot neces-
sarily mean "the best," because who knows whal the Deqt 157 I mean, plainly and
s1mp1y, those periodicals which have cloul with slucated Americans; sdamples are
Harper's, The Atlantic lonthly, Esquire, The Mew Yorker Lnaua?‘f cited by axnerts
as the best-edited magazine in America, altroujhn TF Fas 't: det acters], ientific
American, National Review, and even Rolling stone. ] ) =

2 The biggest single cause of nors-change, in my own *i‘w is the shamciog steiistich
o practices of the American editors of tha mast influential periediczts. Thase cohanges
A can be “liberal," as in the grudgingly slow accepiance o ﬂj Faris o€ Sna-an ]

sentence or santence fragment inserted for epphasis inty ocherWwise froecenbiz wrih-

ing, or as in the rapid acceptance in the late 19505 and sarly 1370z of "Ns." Dud

4

they can also be "conservative,” as evidencad by the natioa ediiorisl potoect on
"s." which began around 1975 and stil! continues.

Fifth, "What if a student wants Lo take an idenlogicul stand in oppacicien
£0 a nationainorm? lhat, for example, ¥ a student Tusists on tuch usage: of  o/bz
and so on?" The answer is that you have a good chawe her: o disabuse studsiis
of the notion that the schoolroom is one piace wd the reai worid quite anotner
place. Tell the students that you don't care what thay do in such cases. Tell tham
that you job is to inform them of the norms -~ ard to inform then that not adhering
to them will bring some consequences te them ir the real worid, ne mefter whaihae
5 the failure to adhere is rooted in ignorance sbovt 2 nove ¢ drformec ideolcgical
3 resistance to a norm. Tell thewm that, having itold thew thizs  your work in ©he matisr
* is at an end and that you will in no case penalizz them for cavisg an anti-agrw
ideological stand. You shoulc stress, howaver, inal it is Che vaight of Lvpaeris
for college students Tc sfage TdeoTog1 a! protasts in toierant college clzssroams
and then to "change into suits and tics" immediata’y upon ohadu jon: writing
"s/he' in the classroow in Mey and ! h<n driting ‘he' on the Job he Following
September (right after graduation, say) is arcbably not going to have all that
much 2 liberating effect on society's victims. You chouid Lry to get L,p studants
i

Lo practice in the classroom those norus which they nnnest:v believe they will bo
writing toward in the real world wnen tigy get fher

Sixth, what about textbooks? [ =save my studer -+ read a shaniard syllabus of
materials aimed at helping them with norms. At Firal, I worry abo iaord-iev;k
norias (spelling and vocabularv use) =2d senteice-'es:l rorms (g ‘e and so ga).

At the level of the word, I currentiy use iodges ani Whitten's Haror.ce Lollege

andbook (9th ed.) and runk and Lewis’ T!u‘ Y Dave to a l"io e Puuv‘an"‘ oCan Tary
00ks can be used on a self-paced DAEVS Lea pec«‘fij ¥ exeriies from tha 2 cum-

panion Harbrace Coliege ilorkbook are assigned simultuneuis’ y with chapters in Ehﬁ

Handbook, aTthough T do nof mark these exercises and do ngt think enyore shmild -

or shouTd have to}. Both are tried-end true Tavoriiles, Eutn have thair “laws,

of course, and Harbrace in particular does not leck for critics. (1% 1s, however, -

the most widely used text of its kind.} I &a'tn use darbrare for swience yrammar

and sentence-level rhatoric; I believe it Lo he excVTent or nath. favitionall

I use Strunk and Uhite's Elements of Style (Grd ed

During the second term, I phese spra of the above cut and phage in Cedarhlen-
end Paulsen's Critical Thinking, an a._ail ik new b,.i: Laxt ir lugic which contains
chapter-sectioiis on the materia:s' application to essay-wriling.

:
a
"



{ g |
AR
{—\Aiﬁ\ L
)

Basic Skills Siudy Group - Paga 4

Later (if there is a later), [ try te set students to concentrate on the 2
deve nt of thair personal writers' voices while adhering to STN and (at times, =
depending on an individual student's purpnse) to the principles of logic, I have
=fod,thgogd %g:zsLto be Gerirude ST?jn‘s ﬁgw tgngfiye, teorge Orwell's Politics =
and the Engli anguage, Hanry Miller's Tanry 17 on Writing (ed. Thenas Moore
and Peter LTOW's UrTCing Wilh Powar, (Stﬁﬁ?ffﬁifT$ifﬂ?ﬁ'§ﬁﬁhia‘%b£ be urdered or &
assigned to students until you have read them carefuily; they may teach things about
the development o personal voice which you ao vot wish to teach or aid in the
teaching of.)

RLE ol R

IV : This Lssay's Thesis

: Readers of this essay whe would 1ike to reec nwore about the rationale for
I this method can take & look at my “The Engiish Graphclect and the *irst-Year Compo-
sition Class," which appeared in College Composition and Communicatiom (Spring,

1979}. That essay ties the method in witf The 1" aguistic theories of H. M. Guamann
end E. D. Hirsch, Jr., although the method is neinecessarily grounded in those
theories. , ;

s

The heart of the 1979 =2ssay and of this sssay is that the ability to write in-
adherence to Contemporary Stylistic Mormns 15 2Tmust strictly a class-bound oheno-
menon and that it remains so wheraver CIN is not overtly taugnt to those adults
(defined here as anybedy old enough to go to colleas) who did not learn CSH prior
to reaching aduithood.

My thesis is that this class-bound phenomenon shouid not remain a class-bound
phenomenon. Period. ‘

!
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