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      19 November 1998 
 
TO:  John Perkins, for the Agenda Committee 
 
FROM: Burt Guttman 
 
SUBJECT: Separation of individual and program matters 
 
From the founding of the College, faculty members and students have been on an equal basis 
with regard to borrowing of library materials, including media equipment and films.  I think this 
is proper, but I also believe faculty members must enjoy a certain exception when it comes to 
materials used in programs. 
 
When we faculty members borrow equipment or use films, we must sign them out on our 
personal ID numbers (Social Security numbers), and this has created at least two kinds of 
difficulties for me.  First, there have been times when I need to borrow a film or video to show to 
my program but I have something wrong in my personal account--a book overdue, perhaps.  I'm 
not able to obtain the film or video until I clear up the personal matter, and if I happen to have 
misplaced the book or left it at home, my program suffers or else I am forced to add one more bit 
of running around to my already hectic schedule.  Second, I have now had a couple of instances 
of borrowing slide projectors for program use and then being too busy to return them promptly, 
resulting in fines charged to me personally.  The first time this happened, I refused to pay the 
fine on principle:  I refuse to pay the College for the enormous privilege of dragging equipment 
back and forth across campus for the benefit of my students and then being too busy to return it 
promptly.  I finally had them charge the fine to my program budget, and I will do so again if 
necessary, but this seems like an insane waste of money generated by an insane policy. 
 
The solution to the problem, I believe, is to allow faculty members to check out materials by 
using their program budget numbers rather than their own ID numbers.  I just called the State 
Library Media Center and found that they would not accept my budget number for this purpose, 
and I don't believe any Library department would either.  I would like the Agenda Committee to 
take up this issue and to negotiate a change of policy with the Library and other relevant offices 
so we can separate program from personal accounts.  








 
 
 
 
 
      16 May 1994 
 
TO:  Kobe Exchange Committee 
 
FROM: Burt Guttman 
 
SUBJECT: Re-application 
 
First, please forgive the lateness of this note.  I hope you can still give this request due consideration. 
 
On 8 May 1990, I sent the attached application for a Kobe exchange and was awarded such an 
exchange shortly afterward.  If things had worked out well, I would have already gone to Japan.  
However, for a time the exchange was canceled due to lack of money; and then I had to back out 
because of uncertainties regarding publication of the new textbook that I've been working on. 
 
I should now like to apply again for a Kobe exchange for the spring of 1996 or 1997.  The timing of 
publication for this new book is still uncertain, but I am quite sure that I will be free to go on an 
exchange by that time. 








 NOTES FOR SANDY HANSON (AND THE DEANS) 
 
The problem:  Too many prospective students think that "you can't do science at Evergreen." 
 
Partial solution from STH faculty:  a short section (maybe a couple of pages) featuring "Natural 
Science at Evergreen" in the catalog. 
 
Fairness issue:  It might be necessary to also have "The Arts at Evergreen," "Social Science at 
Evergreen," and "Humanities at Evergreen," but that's okay, too. 
 
Possible material to include: 
 
 --  Some photos of people working in labs that really look scientific. 
 
 --  The Evergreen system, which does not break the day up into times for several courses, is 
particularly conducive to work, as in the Arts and Sciences, that requires long hours concentrated on 
a project.  Furthermore, the hands-on philosophy of Evergreen education translates very well into 
students doing laboratory and field research in which they apply real scientific apparatus to real 
problems.  Evergreen has a strong science faculty, and faculty members work closely with students 
at all levels to ensure that they get a firm foundation in mathematics and science and that they have 
opportunities to do their own research projects. 
 
 
 --  List several topics/labs in which advanced work can be done:  optical techniques in 
mammalian physiology, molecular genetics of bacteriophage, gas phase kinetics, behavioral 
physiology, invertebrate physiology, ornithology and mammalogy, fresh-water ecology, tropical 
ecology, marine biology. 
 
 --  Mention or list recent papers by faculty members and students, grants received for 
research and equipment, and other good things we can brag about. 
 
 --  Emphasize the strong use of computers in teaching and research here, including use of the 
CAL. 
 
 --  List some of the kinds of research-grade equipment we have (list to be furnished), 
emphasize that this is real apparatus that professionals use for their work, not just student-grade 
stuff, and emphasize that here undergraduate students get to actually use this stuff. 
 
 --  Emphasize that we don't simply teach students to do science but also emphasize the social 
and humanistic context of science, to make students into responsible scientists who will be aware of 
the social implications of their work and of the ethical problems associated with it. 








 A STATEMENT FOR THE LONG-RANGE CURRICULUM DTF 
 
This is a revised version of a statement prepared in November, 1993, in reply to Pris Bowerman's 
call for visions for the Evergreen curriculum.  We ask you to recognize that we are addressing a 
complex of the most serious issues facing the world today and about a truly significant role that 
Evergreen could play in addressing those issues. 
 
The basic issues.-  Evergreen, like many other colleges, says that we are trying to prepare 
students to live in the 21st century.  It is time for us to realize what that commitment implies for 
our teaching and how much of the curriculum should be oriented. 
 
 It should be clear that if there are going to be any people at all living by the end of the 
21st century, in anything resembling civilized and humane conditions, one enormous problem 
must be solved:  averting the ultimate ecological disaster.  The forces of overpopulation, 
pollution, and ecosystem destruction are so great, so pervasive, so apparently unstoppable, that 
they constitute a threat to the continuing existence of life on Earth.  Viewed realistically, the 
future for our students and their immediate descendants looks bleak indeed. 
 
 This is the problem that humanity--and, by extension, educational institutions--must 
address.  At first glance, it would seem to imply that Evergreen should simply develop our 
environmental studies program and hire more environmental scientists.  We believe this is 
partially true.  In other memos, both Michael Beug and Fred Tabbutt have shown that the hiring 
of scientists has lagged way behind hiring in other fields and that there is a desperate need for 
more scientists of all kinds in the faculty, especially environmental scientists.  However, the 
solution to our ecological problems is not primarily scientific.  It is, rather, economic and social. 
 This, in fact, is one of the major reasons that the problem should be of interest to a major part of 
the Evergreen faculty. 
 
 We put it to you that the changes humanity must make to avert the ecological disaster are 
identical with those changes that must be made to solve our pervasive economic, social, and 
health problems.  Lester R. Brown, of the Worldwatch Institute, has said that a real 
environmentalist these days must be considered someone who is working for fundamental 
changes in our economic system, and this observation goes to the heart of the problem(s).  The 
dominant world economic system encourages population growth, to create more workers and 
consumers; it is this system that demands that everyone in this overcrowded world must have a 
job to survive, no matter how unnecessary or destructive that job might be; and it is the insane 
drive for profit that underlies pollution and the devastation of ecosystems.  Furthermore, it is 
easy to see how closely these factors are tied to other world and national problems:  among 
others, depletion of energy resources, deteriorating health, the widening gap between rich and 
poor, the need to empower women with control over their lives, increasing poverty and social 
deterioration, wars arising from competition for diminishing resources, increasing violence, 
crime, and interclass and interethnic strife, and the need for land reform and empowerment of 
native peoples.  Faculty members with different expertise could undoubtedly list other related 
issues and problems; and there is probably something in this list to interest everyone in our 
current faculty and everyone we would want to hire. 
 
A hope for the Evergreen curriculum.-  Many Evergreen students, like others of their 
generation, are aware of these matters, and we should like to emphasize the large numbers of 
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prospective students who express a primary interest in environmental studies.  Most students, 
however, like most of the population as a whole, are not aware, and it is critical for them to 
address the issues.  These issues are so serious, so complex, so intimately tied together, and of 
such concern to a large share of the Evergreen faculty that they constitute a proper orientation for 
much of our curriculum.  It is appropriate for Evergreen, which has been a leading innovator in 
education, to now lead in directing education to the solution of these universal problems.  
Someone must do it.  Somehow, the problems must be solved, or humanity (and the bulk of the 
living things we share this planet with) simply winds up in the cosmic trash bin. 
 
 Anyone who becomes interested in these issues will see numerous opportunities for 
designing exciting programs, at all levels.  These are the epitome of interdisciplinary matters, 
and the arts, humanities, natural and social sciences can all make major contributions to their 
study.  Although it is easy to be pessimistic in the face of apparently overpowering forces, as our 
colleague Pete Taylor has written, "it is important to balance the negative, dark aspects of 
concerns about environmental problems with the positive sides of celebrating natural 
'biodiversity' and human cultural diversity. . . . It is important to retain and promote hope to 
empower ourselves and students to be able to work toward whatever possibilities there are for 
resolving problems."  We hope our students will become citizens who are not only well-educated 
about environmental problems but are also determined to work for their solution. 
 
 We are not simply calling for "Environment Across the Curriculum," as another little 
burden (writing, math, multiculturalism, you name it) to be imposed on every program.  It would 
be ridiculous to try to somehow orient every program a little toward this problem; most programs 
would wind up resentfully paying lip-service to the issue.  Rather, we are suggesting that the 
curricular structure should encourage people to devise programs that address whatever aspects of 
these complex problems they may be interested in, and, particularly, that we factor this 
orientation into future faculty hiring.  There is a broad perception that we are trying to have a 
little bit of everything in the curriculum--in spite of our continually resolving not to do so.  It is 
clear from student interest that we need a lot more faculty members with expertise in 
environmental and population matters, and the broad view of these issues that we propose would 
require improving faculty numbers in quite a broad range of disciplines. 
 
 Parenthetically, we note that Jane Jervis has some related concerns about the Evergreen 
environment; she foresees pressures from the outside to take over and use our land in some way, 
or pressure to justify our own use of it.  The emphasis on environmental matters that we propose 
would contribute enormously to preservation of our local environment. 
 
 No one should have any illusions about the seriousness of the problems and the ability of 
a small college to have much impact on them.  But we do have an enormous opportunity to show 
the way, to show how seriously we take these problems, and what higher education can 
contribute to their solution.  Even if our students stand witness to the cutting of the last fir and 
the death of the last sparrow, they will be able to say that we did our best. 
 
Competing proposals.-  All kinds of other proposals for structuring the curriculum will 
undoubtedly emerge.  That's fine--the College must serve a number of needs, and its curriculum 
cannot be driven by a single interest.  What we must avoid, however, is a lack of firm plans and 
an attempt to incorporate a little bit of everything.  That would allow our curriculum and hiring 
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policies to be driven by default by a directionless organic growth in which people develop trendy 
programs on the basis of short-term interests and propose to hire new faculty members with little 
plan, except that "it would be nice to have a . . . ."  The result Evergreen would continue to do 
what we keep telling ourselves we cannot do:  "Be all things to all people."  The College cannot 
continue to give in to vocal student groups and to short-term faculty interests without broader 
perspective, while ignoring the large number of prospective students who are concerned about 
the problems outlined here and are looking for places to study them.  Evergreen ought to be such 
a place. 
 
 The Evergreen faculty currently shows strong interests in many cultural issues, and 
especially in multiculturalism.  If, however, humanity does not solve the problems of population 
growth and ecological disaster, there simply isn't going to be anything resembling civilization, 
with all its varied cultures.  Humanity will be plunged into a dark hell so terrible that our 
descendants will look upon our current problems with envy.  Furthermore, it should be clear that 
solutions to the all-pervasive population-ecological problem underlie solutions to the problems 
of different peoples living together in harmony and mutual understanding.  Studying the one set 
of issues contributes to solutions for the other set of issues. 
 
Some implications for the curriculum.- 
 
 1.  Expansion of the Environmental Studies area and opening it to encourage broader 
study of the social, political, and economic ramifications of environmental and population 
problems. 
 
 2.  A general statement, in the policy developed by the Curriculum DTF, that the College 
considers environmental and population issues to be of prime importance and that all faculty 
members ought to be encouraged to develop programs that address them.  (This might appear to 
be an ineffective action, but it is highly significant if the College simply acknowledges a policy 
of encouraging the study of these issues, as a guideline to faculty and deans about the kinds of 
programs they ought to think about.) 
 
 3.  Long-range hiring implications:  As faculty members are hired in the next few years 
(many replacements of retirees expected), we look for people who not only have the particular 
specialty expertise we want but are also interested in teaching programs that examine various 
aspects of the issues discussed here. 
 
 4.  Support for faculty development, to encourage all faculty members with interest in 
these issues to increase their knowledge and to develop programs that address the issues. 
 
 a.  Summer programs taught by Evergreen faculty members and visitors, for other faculty 
members. 
 
 
b.  On-going symposia during the school year, to increase faculty awareness.  These should 


include invited speakers and some field trips. 
 
 5.  Implications for the MIT program:  Incorporation of more emphasis on environmental 
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and population matters in teacher training; emphasis on these issues in K-12 initiatives by the 
College. 
 
 6.  Implications for the College campus:  Setting aside areas for long-range study, design 
of repeating programs to take advantage of them.  Setting aside areas for nature trails and 
building connections with the public schools for using them (further implications for MIT 
program and for K-12 initiatives). 







 
 
 
 
 
      15 November 1994 
 
TO:  Jeanne Hahn, for the Long-range Curriculum DTF 
 
FROM: Burt Guttman 
 
SUBJECT: Attached statement 
 
Please accept the attached statement and distribute copies to members of the DTF.  This is a 
revision of a statement I originally wrote about a year ago.  Since then, I have received favorable 
comments and suggested revisions from a number of faculty members; and when the Long-range 
Curriculum DTF was formed, I asked several of them if they would support this as a statement to 
the DTF.  Although people are naturally busy and many haven't had a chance to consider the 
paper, the following have asked to have their names added as supporters: 
 
Michael Beug, Paul Butler, Rob Cole, Jeff Kelly, Pat Labine, Mark Levensky, Jack Longino, 


Don Middendorf, Dave Milne, Nalini Nadkarni, Jim Neitzel, John Perkins, Brian Price, 
Tom Rainey, Pete Sinclair, Fred Tabbutt, Pete Taylor, Jude van Buren, Al Wiedemann. 


 
I must emphasize that some of the co-signers have expressed reservations about the precise 
wording of this statement (which is exactly right, of course, the whole purpose is to encourage 
discussion of the issues), but all agree to its general sentiment. 
 
I will continue to seek other supporters for this statement, but on behalf of myself and the co-
signers, I ask you to seriously consider this matter in your deliberations. 








 
 
 
 
 
      26 April 1994 
 
TO:  Mark Levensky, for the Reappointment Policy Study Group 
 
FROM: Burt Guttman 
 
SUBJECT: Your report 
 
This is a belated reply to your excellent report.  On the whole, I applaud your work and thank you 
for it.  This is primarily to emphasize some points that were made, I think, at the 13 April faculty 
meeting. 
 
Let me urge you to put back into the system all the elements of mutual evaluation that we used to 
have.  I think the divorce of evaluation from development was a terrible mistake, and several people 
at the meeting spoke quite eloquently about the value of the evaluative and developmental 
discussions that we used to have, especially those between faculty members and deans, with an 
exchange of portfolios.  They are right:  The dean's portfolio, with all its exchanges with other 
faculty members, was a wonderful device, and we ought to recover it. 
 
A second important reason for those mutual evaluation sessions relates to the work of the deans as 
administrators and to the ancient and revered tradition of locatability and accountability.  The 
importance of evaluation of administrators came out most forcefully a few years ago during the 
crisis when Joe Olander fired Patrick Hill.  At that time, I wrote, for the Agenda Committee, a long 
history of evaluation of administrators which then led to an Administrative Evaluation DTF, chaired 
by Cam Stivers.  We reemphasized the importance of continuing evaluation of administrators, as a 
way of ensuring that they are truly accountable to the people they are serving.  I think the exchange 
of evaluations between deans and faculty members served that important function, and I beg you to 
make them a part of the new system.  Note that every faculty member doesn't have to have that kind 
of discussion with a dean every year, but they should occur regularly; new faculty members, of 
course, should have them every year as part of learning the ropes. 








 
 
 
 
 
       13 November 1992 
 
 
Dear Mark, 
 
Thanks for your kind note regarding my lecture.  One thing that I forgot to say, as I got into the talk, 
was that I was amused and complimented by your asking me to do it; I don't think the topic you 
suggested is one that many people would ask me to discuss.  But I enjoyed the experience.  As for 
your students' views of what occurred during the question period, well, they simply don't understand 
the nature of open discussion, do they? 
 
Your first question was, "Is this conception of strong and weak senses of knowing a logical or a 
psychological matter?"  My answer was that I would like to make it a logical matter, but it probably 
is psychological.  Afterward, when I could relax and think about the matter, I realized what "I 
shoulda said."  If knowing is a species of belief (true, justified belief, or at least justified belief), then 
the entire matter is psychological.  And I think that's appropriate.  We are talking (as I keep telling 
students) about something that humans are doing, not about something that gods or computers might 
do.  Humans believe.  Humans claim to know.  And if I had really been thinking clearly at the time, I 
would have explained what Alvin Goldman explains at the beginning of his book Epistemology and 
Cognition:  That we are talking about mental states, which are of two kinds--propositional attitudes 
and qualia--and that propositional attitudes include doxastic or credal attitudes, such as believing and 
knowing.  So the whole business is fundamentally psychological, although it has something of a 
logical aspect to it.  I have never really sorted out the matter of what is logical and what is 
psychological.  For instance, are the fundamental laws of logic statements about the way the world 
must necessarily be (everything is necessarily either X or non-X) or about human psychology?  I 
don't know.  I don't know if anyone can give a good answer to such questions. 
 
Anyway, thank you, Mark.  I did enjoy the experience. 
 
Best wishes, 
 
 
 
Burt Guttman 








 
 
 
 
      10 November 1999 
TO:   
 
FROM: Burt Guttman 
 
SUBJECT: Student recruiting and success 
 
Today's faculty meeting was the first time I've had time to focus on the Strategic Plan, and I was 
particularly aroused by items under part II:  Student recruitment and success.  I believe some of 
these plans have been written without adequate consideration of some realities of teaching at 
Evergreen.  I beg to offer you some insights based on my 27 past years of teaching here, on top 
of several years of teaching at other institutions. 
 
Point 1.c refers to characteristics associated with success at Evergreen, and point 2.c proposes to 
find out more about factors that lead to retention (I read "success" as equivalent to "retention").  
But I believe most faculty members who have much experience in teaching at Evergreen would 
agree that success depends primarily on one overriding factor:  maturity.  This term, for me, 
includes such characteristics as having a strong personal work ethic, the ability and 
determination to do whatever work is necessary without whining and making excuses, and a 
generally mature outlook on life coupled with a sense of personal direction, providing motivation 
to take one's studies seriously.  It does not particularly mean intellectual maturity; that is 
presumably what good students acquire as a result of their studies and hard work.  Given a list of 
students enrolling in a program with some information about their backgrounds, I could easily 
predict those who will have the greatest success.  They will be students who are a few years 
older than a typical high school graduate, who have been working for a few years, who may have 
a history of almost random sampling of courses at some other colleges, and who are returning to 
school with clear career goals in mind. 
 
I now see that the College proposes to increase by 15% those students coming as transfers or 
directly from high school, and I am rather dismayed.  I can certainly agree that transfer students 
are likely to be successful, and many of my best students have come here as transfers; they often 
fit that profile of students who are at least a few years beyuond high school.  However, having 
two years of work at community colleges, they cannot take full advantage of those 
interdisciplinary programs we pride ourselves on, the programs that are at the heart of our work. 
 "But, all right," I might say.  "They're likely to be successful, so let's go after our share of them." 
 Then I consider the direct high school graduates, and my heart sinks.  It is precisely the typical 
high school graduate who lacks that maturity that makes for success.  These students so often 
need a combination of coddling, parenting, tough-loving, and avuncular talk to shape them into 
successful students.  So why are we going after them so strongly?  Of course, they are the most 
obvious source of students--the most traditional source of college students.  And so I say to 
myself, "Okay, I can support an additional effort to get high-school-direct students if we go after 
the best of them."  Certainly most colleges depend on getting these students, and they manage to 







be successful, in various degrees, at  








 
TOP TEN REASONS MICHAEL BEUG IS LEAVING THE DEANERY 
 
10.  Getting burned out on wild late-Friday parties in Deans' area. 
 
9.  Continued pressure from Russ Lidman for secret account for 
vacation travel. 
 
8.  Nagging midnight thought:  "For God's sake, I'm a chemist, not an 
accountant!" 
 
7.  Anne getting suspicious of late nights at office. 
 
6.  Word from informant on the hill that State Auditor is getting close to 
secret of "creative bookkeeping." 
 
5.  Swiss bank account has accumulated enough to buy that villa in 
central Mexico. 
 
4.  Conviction that with enough time he can either create 
superconducting protein or achieve real cold fusion. 
 
3.  Secret deal with Dan Evans to open economic consulting firm in 
Moscow. 
 
2.  Uncontrollable, insane desire to have long seminars about meaning 
of obscure Russian novels. 
 
1.  Project of a lifetime:  Mushroom wine. 








Note:  This memo is about a week old. 
 


      8 January 2000 
 
TO:  Clyde Barlow 
  Marty Beagle 
  Andy Brabban 
  Betty Kutter 
  Stu Matz 
  Jim Neitzel 
  Jenna Nelson 
  Cailin Orr 
  Shane Peterson 
  Peter Robinson 
  Kelly Smith 
 
FROM: Burt Guttman 
 
SUBJECT: A looming crisis in microbiology/molecular biology at Evergreen 
 
I'm sending you this note on paper, rather than electronically, because I want you to hold it in 
your hands, to think about it, and to take it very seriously. 
 
Let me recount a few events of the past week: 
 
  •Needing the DNA model for my class, I looked in Betty's office, since she and I generally 


share it.  It wasn't there.  Just as I was leaving, Peter came around the corner and I asked 
him about it.  He said it was in the nearby office that some of the SITs share, and in bad 
condition.  I went in and found it.  I almost cried.  I took it to my office and started to 
take it apart, to repair the damage that had been done by ignorant, careless people making 
a hash of it.  I'm still working on it, hoping to restore it to decent shape. 


 
  •Needing a few petri plates for my Friday lab, I looked in the usual place I begin, a drawer in 


the autoclave/washroom.  There were only a few "sterile" plates left.  So I went into 
2042.  There, in the drawer for "sterile plates" was a pile of what I thought were the most 
godawful plates I've ever seen; they had been carelessly washed and then had been baked 
with all the shit still on them, so they were full of brown junk burned on.  But, in fact, I 
hadn't yet seen the most godawful plates in the world; I found them next, on a nearby 
counter.  They looked like plates out of hell, but at least they apparently hadn't been 
baked.  I later found some plates in the oven in 2042 that weren't quite so terrible, but 
many of them also had baked-on brown crap.  I alerted Cailin to the situation, and she got 
one of the aides to acid-wash all these plates.  (We now have a lot of good, clean, sterile 
plates in 2052.)   


 
  •Needing pipettes (mostly 5 and 10 ml) for my Friday lab, I looked around in the usual places 


in the phage lab.  There were few in the drawer in 2050.  I scrounged a few more 
serological pipettes of the right kind from Lab Stores and various other labs  I barely 







found enough for my lab.  Then I looked around in some corners of the T4 lab and found 
some of the most godawful pipettes I've ever seen.  Some had apparently been sitting in 
the pipette soaker for ages and were full of slime.  Others were dry and filthy, getting to 
the stage of impossible-to-clean-without-acid.  I got as many as possible into the wash.  
(Meanwhile, I noted huge numbers of pipettes in 2052 badly needing acid-washing.) 


 
  •Just a few minutes ago, I was in 2052, sorting pipettes and getting them all into the oven for 


sterilizing.  In came a student I didn't know; he opened the autoclave and removed a 
metal basket full of filthy, stinking petri plates--exactly like the most godawful plates I 
had found in 2042 a couple of days before.  I wanted to kill him, but I restrained myself.  
I asked him who he was; he said he was working with/for M2O.  I asked him what he 
was doing; he was confused, but said he was cleaning (hah! get that! cleaning!!) these 
plates.  I told him I understood it wasn't his fault, but he was doing something terrible, 
and to rectify it as much as possible he must immediately put a standpipe into a sink, run 
in the hottest water he could get out of the tap, and get all those plates soaking.  (When I 
came down to the lab a few minutes later, he was trying to do it, but he didn't know what 
a standpipe was.) 


 
  •After seeing what this student was doing, I immediately understood why the inside of our 


relatively new autoclave looks like the Prussian cavalry, with all its horses, had been 
camping there for a few weeks. 


 
In the longer term, 
 
  •Over a longer period, I have, at times, had Lab Stores purchase good microbiological loops for 


use by students in my programs.  But they all seem to have disappeared.  All I can find 
are loops that are barely useable.  Is someone taking them for a home lab, or raising 
bacteria that thrive on nichrome? 


 
  •Just to add a positive note to this list, let me give my praise and thanks to Shane and the rest of 


the SIT crew for starting to have the aides run all of the glassware through acid and get it 
into the kind of tip-top condition worthy of the kind of college Evergreen ought to be. 


 
Now, my friends, what is the important message I need to convey to all of you?  Just this: 
 
We are experiencing severe difficulties in the teaching of microbiology and molecular biology 


at Evergreen, difficulties approaching a crisis of major proportions.  These problems 
have been brought on by a shared failure to take responsibility for the materials and 
equipment we all need and use, by a failure to properly instruct and supervise students 
working with and for us, by some ignorance on the part of many people about proper 
methods for handling and cleaning various items, by a shared failure on the part of 
many people to give a damn, and by a shared failure to recognize our common needs 
and to devise a long-range plan in which everyone takes appropriate responsibility for 
caring for the material and equipment we all need.  This crisis is of our own making, 
and most of us, particularly the faculty members, share in it.  And yet if we take action 
soon, we can correct the situation and develop a workable system that will allow us all 
to support our mutual teaching and research efforts. 







 
 
Let me outline my view of what has gone wrong and what we all need to do. 
 
 1.  The principal problem is that we do not have a department structure, with a chairman 
and with procedures that create and enforce responsibilities.  I therefore put it to you that if we 
are going to have any kind of decent, continuing teaching and research in microbiology and 
molecular biology, we will have to develop our own structure; that everyone currently on 
staff/faculty with any interest in this area is going to have to share in responsibilities; and that all 
new faculty and staff members with any interest in this area will have to be brought into the 
system.  In our peculiar Evergreen system, the only one with any authority approaching that of a 
department chairman is Kelly Smith, and I suggest it is going to be up to Kelly, with the 
assistance of the SITs, to help develop and enforce a workable system.  At the same time, faculty 
members are going to have to give up some of our precious autonomy and pitch in with a glad 
hand, since we are primary loci of authority with students and ought to be primary centers of 
instruction. 
 
 2.  I suggest we form a standing committee and that we draw up an agreement, something 
like a program covenant, which we all sign.  In this covenant, we will each agree to take primary 
responsibility for some particular area, out of a list we will draw up.  We should also draw up a 
list of methods and procedures we can all abide by to ensure that materials are being handled in 
the right way and will be available, in good condition, when needed by our individual programs 
and research efforts. 
 
 3.  Much of the problem obviously resides with students who work for us as aides and 
who work with us, especially in advanced programs where they have a certain degree of 
autonomy.  These students generally are not being trained and supervised properly.  In general, 
they do not know the right methods for handling many materials, an ignorance compounded by 
the irresponsibility and devil-may-care attitudes of the young.  They often appear to be 
supervised badly, though it is my impression that those working in Lab Stores or with SITs are 
being supervised well and that the primary problem lies with those working directly with faculty 
members.  Now, in the T4 lab we have worked out a number of procedures--for instance, 
methods for washing each type of glassware and methods for properly handling contaminated 
materials.  (However, I know from unhappy experiences that when a lot of students are working 
in the lab, they pass on misinformation to one another and it is hard for staff and faculty 
members to supervise them adequately and find out if they are doing everything correctly.)  
These methods may not be known to other people, but we must make them known.  I propose to 
update some of our lab manual, our dishwashing procedures, and other related information; we 
need a manual of rules and procedures comparable to the Laboratory Safety Manual.  I then 
propose that every year, early in the fall quarter, we have a series of instructional workshops for 
everyone, to ensure that proper information is passed along.  And when I say "everyone," I 
include staff and faculty members. 
 
 4.  In the early days of the College, we all seemed to share a feeling that it was okay for 
just about anyone to attempt just about anything, with little or no instruction or supervision.  I 
think we rather quickly got our feet on the ground in certain scientific matters.  Someone 
instituted the procedure in which students get a driver's license to operate expensive equipment.  







However, this system hasn't gone far enough.  Certainly the autoclave(s) now ought to be 
included, and we need a system of locks to keep people from using them improperly.  
Parenthetically, I would like to see if we can find a way to give the newer autoclave a thorough 
internal cleaning (sandblasting seems to be called for), and then we need some clear rules, and 
effective instruction, to be sure it is kept in the best condition. 
 
 5.  We need an excellent system for maintaining our stocks of bacteria and phage, 
especially at this time when the T4 lab does not have a major grant.  Many faculty and staff 
members may not appreciate the value of these stocks, but we have a lot of irreplaceable stocks 
of enormous historical and practical value. 
 
 6.  Although I have focused on the rather mundane, routine materials needed for 
microbiology work, I obviously know that molecular biology now requires the sophisticated 
equipment needed for extracting and manipulating DNA, RNA, and protein; for running gels; for 
doing various blots; and for 1-D and 2-D electrophoresis.  We must develop a system for keeping 
all of our available equipment in the best condition, with all parts available in some central lab.  
It will also be important for those who are most familiar with this equipment to take charge of it 
and to provide workshops for others who may need to use it.  This becomes especially important 
as we try to have students at all levels do more and more sophisticated experiments. 
 
 7.  This proposal has some financial implications.  For instance, we might have to hire an 
additional student aide every year to ensure that everything is kept in good condition.  A 
responsible, well-trained aide could help to keep stocks healthy and supervise the use of 
materials such as petri plates; the aide might be asked to pour most of the plates, to ensure that 
they are uniform and of high quality.  We might have to pay all aides a little extra to attend 
training workshops.  We might also have to spend more on some glassware and other materials, 
but here I hope we will save in the long run by ensuring that everything is taken care of better. 








 
 
 
 
 
      3 October 1994 
 
TO:  Bill Bruner, for the Library 
  Lynne Taylor, for Lab Stores 
  Fred Tabbutt, for the Chemistry Dept. 
  Walter Niemiec, for the Lab Building 
 
FROM: Burt Guttman 
 
SUBJECT: Molecular models 
 
The Library owns a number of ball-and-stick molecular model kits (QD 480.M6 and .M58).  They 
are simple-minded, inaccurate, dumb--and incredibly valuable.  I probably use them every year, or at 
least every other year, to teach students elementary ideas about the structure of molecules, especially 
biomolecules.  However, the kits have been getting worse and worse every year; since they are made 
of many little parts, they are steadily depleted.  Half the boxes on the shelf are now empty.  Since 
they are used by classes of students who tend to exchange parts, and since no one has the time or 
energy to keep them neat, the kits that do exist contain all kinds of mixtures. 
 
Every year, I hold my breath when I go to check out more kits, wondering whether there will still be 
any left.  I wonder if we can do something about these kits, so we always have a good supply of 
good them, in good condition.  My questions take these forms: 
 
 1.  Does anyone ever use them except for faculty members teaching as I do?  If not, then is 
there any good reason to keep them in the Library? 
 
 2.  Could they be kept in Lab Stores?  Could the Lab Stores people handle them, monitor 
them, and keep them in any better condition than they are now? 
 
 3.  Could we (the Library?  Lab Stores?  indirect costs money from grants?  Walter's general 
budget?) buy some more? 
 
I look forward to hearing from all of you. 








 
 MULTICULTURALISM 
 
The College has determined to make multiculturalism a priority for its development over the next 
few years, and so it seems worthwhile to ask just what multiculturalism is.  There are several 
possible conceptions, and if we're not careful we're going to fall into adopting a program that 
promotes the wrong kinds. 
 
 Multiculturalism as an intellectual search for a broad range of viewpoints.   
 
 Multiculturalism as political/economic amelioration:  Let us teach the disadvantaged young 
about their cultures, so they will be proud, and let us give them extra help to rise educationally and 
economically.  But this is not multiculturalism; it is affirmative action.  Affirmative action is a totally 
different matter, and while it is a noble program for the College to pursue, let's not confuse it with a 
program that is supposed to inform our curriculum.  The aid we give to some of our students is--and 
must remain--quite distinct from the overall structure of the curriculum designed for all of our 
students. 
 
 Multiculturalism as My-culturalism.  One of the most obvious faces of multiculturalism is its 
political dimension:  "Now it's time for everyone to study my culture."  The motivation is obvious:  
"My culture has been ignored and denigrated by a white, male, upper-class establishment for 
generations.  Now it's our turn." 
 
 SOME MISTAKEN DOGMAS ABOUT MULTICULTURALISM 
 
There are some unstated ideas about multiculturalism that need to be voiced.  One of the great 
problems, I think, is that too many people are going around implicitly believing these thilngs, and 
they need to be examined. 
 
 1)  There is a uniform European culture.  From the Arctic Circle to the Mediterranean, from 
the Irish Sea to the Caucasus, there is only a single set of beliefs, attitudes, arts, and mores. 
 
 2)  The European culture has been exported en masse to North America and continued there, 
so one can reasonably talk about a Euro-American culture. 
 
 3)  Young people already know the important thilngs about this culture, or at least they learn 
about it in college, so there is nothing about it worth teachling in the name of multiculturalism. 
 
 4)  The cultures we need to learn about are the cultures of people who have been politically 
and economically disadvantaged in the United States in recent years: Native Americans, African-
Americans, Chicanos, and maybe Asians. 
 
 5)  Every aspect of the College's curriculum is going to be changed by multiculturalism, and 
those who cannot conform will have to re-educated or removed.   
 







Matilda, 
 
Sorry it took me so long to do this.  I hope you can still use these pictures.  I had them developed at 
the quick developing place in Capital Mall; they told me that they do make slides from this kind of 
film, but they have a huge set-up fee before they can make even a single slide.  However, they said 
that other places around town could send these out and have slides made at a reasonable price, with a 
wait of a week or so.  But I thought it made more sense to just send all this to you, for a couple of 
reasons.  First, you can decide which, if any, are useful to you.  Second, you can have your company 
pay for them directly.  Third, you might be able to have the slides made with better resolution; there 
is a neon sign inside the store that says "Shoe Repair."  You can see this in the negatives, but it 
doesn't show up well in the prints.  I should think someone could make that clearer. 
 
Remember:  Hang by your thumbs, and write if you find work. 
 
Herman 







 
Facilities: 
 
Let me suggest that you have someone use your street-sweeper on the sidewalk (running along the 
side of the parking lot) between the driveway into Lab I Receiving and the sidewalk leading to the 
path to the Organic Farm.  It's covered with fine gravel.  When I run on it, I sometimes feel slipping, 
and someone might hurt themselves there. 
 
Burt Guttman 








 
 
 
       24 February 1994 
 
 
Dear Walter, 
 
Last year, when we were all talking about better ways to make use of Lab Stores, the SITs, and 
the student aides, an old bugaboo surfaced again:  letting faculty members have keys to Stores.  
Things have worked out pretty well even without that innovation, but I don't want to let the idea 
die.  People like Fred Tabbutt and I keep saying, about once a year, that it is silly for us to 
excluded, that people in our positions in all other just naturally have access to their science 
stores, and so on.  When we raised the idea last year, no one raised any kind of objection in 
principle, and there was a general feeling that this would help in several ways.  Furthermore, this 
has always been a sore point with some of us because of the subtle insult to faculty members, 
giving us a second-rate status that we don't deserve. 
 
Why don't we Just Do It?  I'm not suggesting that everyone ought to have a key--only the science 
faculty members who routinely have needs in Lab Stores.  I would also suggest that we have an 
agreement among us that we guard these keys and don't allow students to use them.  However, I 
really can't count the number of times I have needed--or someone in our lab has needed--
something from Stores when it was closed, and I think it's time to end a 20-year battle. 
 
Best wishes, 
 
 
 
Burt Guttman 
 
cc:  Fred Tabbutt, for the Chemistry Dept. 








 
 
Walter, 
 
First, one thing I really wish the Program Secretaries would do is to agree upon a single font to 
be used for all evaluations, across the College.  For a long time, everyone seemed to used CG 
Times 11 point, which is the one I'd prefer.  But now I see some secretaries using a variety of 
fonts, often quite large type, so the evaluation goes over too many pages.  My main concern is 
making the evaluations compact, because transcripts are already huge; but I also think they ought 
to have a uniform appearance. 
 
Now, since you're doing this job, let me mention something from the distant past.  A long time 
ago, around 1975, Charlie McCann appointed a DTF on the Working Climate, because 
Evergreen folks, especially staff, seemed to be in a kind of depressed state.  We started with a 
big DTF and wound up with only a few at the end; I'm quite sure I'm the only remaining 
member.  One of the main things we recommended is that all employees should be able to 
regulate their own activities, in what was at that time a management style coming out of Japan 
and Scandinavia.  Our model, in fact, was the way the Program Secretaries were operating at the 
time; they seemed to be a particularly happy, productive group.  Well, our report never had any 
effect; few people understood it.  Soon afterward, the Program Secretaries got to be supervised 
by someone in the Academic Deans' area, though I don't know why.  I thought they were doing 
very well by themselves.  My major recommendation to you would be to try to return the 
Program Secretaries to a condition of working together cooperatively and setting their own 
working rules in close consultation with the faculty. 
 
Burt Guttman 








 
 
      26 February 1987 
 
Patrick, 
 
Re “assessment,” and to amplify what the Academic Advisory Board wrote you 
yesterday: 
 
Will Humphreys pointed out to us what an enormous change the commitment to 
assessment by standardized tests would be for the traditional Evergreen; and therefore 
one should obviously anticipate great resistance on the part of the faculty, even if it is 
inevitable because of HEC©Board action.  But I think we should recognize that 
assessment, in general, is perfectly compatible with Evergreen's commitment to 
evaluation (frequent evaluation, with recommended action for improvements), and that it 
should be an important component of academic advising (which is why our Board felt it 
should comment on the matter). 
 
About two years ago, I think, you were going to assemble a DTF on graduation 
requirements; I think it got tabled because there was so much else to do.  I 
remember writing you a note for that DTF, recommending that one requirement 
should be demonstrated ability to write well and read critically, both at quite 
high levels.  (You replied that that seemed quite reasonable.)  Perhaps it is 
time to convene that DTF, but to broaden the charge to include developing a 
system of early assessment to catch problems and correct them.  I cannot believe 
that the faculty, on the whole, would oppose some minimum standards of literacy; 
I would hope that we would support quite high standards of literacy.  (What the 
heck are we all doing, if not trying to develop the abilities to read and write 
very well?)  We are also beginning to talk about the development of mathematical 
ability, which many of us see as being closely tied to general analytical skills; 
this fits the same general movement, but it will be harder to develop. 
 
By doing these things now, perhaps we can be ahead of the HEC Board and can do 
something important for ourselves that we should be doing anyway, but not under 
the gun of outside pressure.  If we wait too long, we will clearly be under that 
gun.  Perhaps©©is this too idealistic?©©if we do it now, and in our way, we may 
be able to strongly influence the direction taken by the whole State system. 
 
Best wishes, 
 
 
Burt Guttman 
 
 








 
 
 
 
 
 
       16 July 1987 
 
Patrick Hill 
Vice President and Provost 
Evergreen 
 
Dear Patrick, 
 
You asked for comments on the proposal from the University of Washington to establish a 
Bachelor of Clinical Health Services degree.  This interesting proposal seems to represent a 
natural evolution in health©sciences education.  
Its approval seems inevitable and appropriate. 
 
The MEDEX program for training of physician assistants (PAs) was initiated 
during the Viet Nam era, apparently, in large part, as a way of making civilian 
use of the many returning military corpsmen who already had valuable medical 
skills.  We have had students here with that background who eventually got into 
PA programs.  PAs have filled an important niche in health©care delivery 
systems.  But the supply of military personnel who need a little additional 
training has just about dried up; it is interesting to see, in Appendix II to 
this proposal, that the number of female applicants to the MEDEX program has 
stayed almost constant over the years while the number of male applicants has 
steadily fallen from a level three times as high, until the two groups are now 
equal.  The application notes that more and more students are interested in 
getting a bachelors degree of some kind and not simply the more vocational PA 
certification. 
 
I think we should applaud and support any move to put more broadly educated 
people into health services.  But I wonder if we can give our colleagues at the 
University any words of advice about strengthening the liberal©arts aspects of 
their curriculum.  Certainly it is very strong in its professional years, and 
it includes a lot of basic biology and psychology in the pre©professional 
years.  In fact, it leaves room for only 36 credits of electives in the first 
two years©©less than one good coordinated studies program©©and some of those 
electives must be used to develop minimal proficiency in mathematics (also a 
good thing, of course).  To satisfy certain other general requirements, those 
electives must include two "linked sets," one in the biological and behavioral 
sciences and one from among the other sets listed in the general University 
Bulletin.  I get a little disturbed when I think about these requirements and 
about what students might take to satisfy them. 
 
I wonder if you remember Max Schulman's old novel “Barefoot Boy with Cheek•,” invwhich the 
naive young college student is advised to take a mishmosh of everything in the catalog to become 
"broadly educated."  (He thinks he might like to become a writer and is told that with that course 
of study he couldn't possibly become anything else.)  I think that's terrific for someone pursuing 







the typical B. A. degree curriculum, which even in the sciences generally has room for a lot of 
free exploration.  Such a student could very well take a linked set of a couple of botany courses 
and another of some art or German, to 
satisfy personal interests; he would emerge with appropriate breadth and a 
little depth in some subjects.  But here is our poor student trying to become a 
PA while satisfying general degree requirements; and I could see him taking the 
botany or art or German courses, satisfying some personal interests, but 
perhaps not getting the real benefits of a liberal education.  With only about 
30 credits to play with, he's going to be quite limited anyway.  But what ”might• 
he do that would really benefit him? 
 
We could wish him a good coordinated studies program (like Human Health and 
Behavior?), but let's not waste time dreaming.  Among the possible goals of a liberal arts 
education (I am taking these thoughts partly from a list that Will 
Humphreys recently wrote), two closely related ones stand out as being 
realizable for a student in this curriculum: to be able to think about yourself 
as a person and to be able to understand other people.  Under the first are 
such things as knowing your own heritage, knowing the reasons for your beliefs, 
and being able to reassess your life; under the second are such things as understanding factors that 
move and motivate people, understanding them in their particular cultural backgrounds, and being 
able to empathize with them.  Much of the latter should come from the work that these students 
will be doing 
in psychology and in the specific MEDEX courses.  But it seems to me that the broader liberal 
arts goals might be achieved by directing students to certain areas of study, in particular: 
 
 ©© philosophy, for serious discussion of the great ethical, epistemological and 
metaphysical issues of life; 
 ©© literature, for a different approach to the same kinds of questions and for insights into 
people's motivation and character; and to learn to read intelligently for a lifetime; 
 ©© history—at least some courses should help one develop a reasonable 
  perspective of one's heritage and of omnipresent issues [I notice HSTAA 454, 
455, 456, and HSTAM 336, as examples]. 
Certainly there are other topics that would achieve the same goals; I notice 
that the University has courses in Women's Studies and in Native American 
Studies that would provide some useful perspectives. 
 
But the important point is this:  Rather than telling students to take anything 
under the sun that interests them, try to direct them toward courses that would 
meet at least one important goal of a liberal-arts education that would be 
really important to them in their professional and their development as people. Other liberal-goals 
having to do with political or aesthetic opinions, for instance, are important, but students in this 
program don't have time for a smattering of everything and they would be better advised to 
concentrate their work in this way. 
 
Since our sister institution has asked us for comments on their proposal, and 
since we are a liberal-arts college, I think something of this kind may be the best advice we can 
give them. 
 
Sincerely, 
 
 







Burton S. Guttman 








 
 
 
 
 
      30 November 1993 
 
 
TO:  Pris Bowerman, for the Deans 
 
FROM: Burt Guttman 
 
SUBJECT: Visions 
 
Although I need more time to write this up properly for you, I wanted to send 
you this to give you a general view of my vision.  So far, I've received a dozen or 
so very favorable responses, but I haven't had time to get all of us together and 
talk about the next step. 
 
In any case, you'll see that my vision for the College is a greatly increased 
emphasis on environmental matters--not "environment across the curriculum," 
and not simply an enlarged Environmental Studies area (though I imagine that 
will be an important feature).  Rather, I would try to get people to see the 
enormous tangled complex of issues and problems--largely social, political, and 
economic, as well as scientific--that center around overpopulation, pollution, and 
destruction of ecosystems.  Once that is recognized, I would envision some 
current faculty members turning more of their teaching in that direction, and I 
would envision hiring more people of like mind.  I would also like to stress that 
our tradition of interdisciplinary study makes it natural for the College, as a 
whole, to devote much of its effort to these highly complex, interdisciplinary 
problems. 
 
I will try to write something more for you soon.  What kind of deadline do you 
have? 
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 THE PROVOST AS LEADER AND HEALER 
 
I suggest that there is one principal task--and therefore one primary qualification--for a new Provost: 
 To lead us back into the excitement and freedom of creative experimentation in education.  I put it 
to you that in the process of being such a leader, the Provost will also be the healer that we so badly 
need.  (Or, more in the spirit of modern health practices, we will become the healers of ourselves.) 
 
My contention follows upon Jane Jervis's reading of us:  That we are a college devoted to research in 
education.  I suggest that our principal trouble (at least one of our principal troubles) is that we have 
lost that edge of excitement, of continuous engagement in creative work.  I want a Provost who can 
come in from the outside, in the manner of Patrick Hill and Jane Jervis, appreciating what we have 
achieved and then spurring us on to regain that sense of novelty, creativeness, and excitement.  I 
don't know what form or method she/he would use.  (If I did, I'd be smart enough to do the job 
myself.)  I would want the Search DTF to make this the principal criterion for a new Provost and to 
listen carefully to candidates' ideas about how they would do the job.   
 
In this way, a leader, clearly.  But a healer?  Yes.  I put it to you that the lack of shared engagement 
in the common educational endeavor is the main reason for the demise of community.  A community 
is not simply a bunch of people who live in the same place.  They must also have some shared values 
and purposes, some com,mon work.  If we can regain that sense of common purpose in our 
educational research, if we can spend our time telling one another stories about our individual 
experiments and successes, then I believe we will come to understand one another; I have a faith that 
then our mutual fears and suspicions will fall away and we will move back toward a sense of real 
community. 
 
I suggest that if we conceive of the Provost as having this dual role of educational leader and 
promoter of our self-healing it will give the correct tone to the search process. 








Steve, here's my rationale for writing in this way: 
 
Let us try to write an honest and straightforward description of the job that the new Provost will 


be expected to do, to try to serve two purposes simultaneously: 
 
-  To tell any prospective Provost what he or she is walking into; 
 
-  To develop a model of a relationship between the Provost and faculty that the faculty will be 


willing to accept and support, as a device for opening up part of the necessary 
dialogue among the faculty and deans that I think we must have well under way if 
we expect any Provost to be successful. 


 
______________________________________________________________________________ 
 
 Position Description 
 
 ACADEMIC VICE PRESIDENT AND PROVOST 
 
The Provost of The Evergreen State College functions as a "universal joint" between a structured, 
hierarchical administration and a loosely organized, autonomous, egalitarian faculty.  She/he works 
collaboratively with the President of the College, along with Vice Presidents for Administration and 
for Student Affairs.  The Provost coordinates with the comparable academic officers of other State 
colleges and universities, and also represents the College to the State Legislature. 
 
Administrative responsibilities.-  In the role of Academic Vice President, the Provost is formally 
responsible for assuring the quality of the College's academic programs.  The Provost works with the 
Vice President for Student Affairs to ensure a high level of student outcome and to maintain a high 
quality of student life.  She/he also works with the President in responding to external regulatory 
agencies to promote public understanding of, and support for, the College. 
 
The Provost is assisted by, and responsible for, an Administrative Secretary, Administrative 
Assistant, and Budget Director.  She/he works closely with, and is responsible for, the following 
administrators: 
 
Director of the Washington State Institute for Public Policy 
Director of the Labor Center 
Director of the Washington Center for Improvement of the Quality of Undergraduate Education 
Director of the Institutional Planning and Research 
 Dean of the Library 
 
Academic responsibilities.-  In coordination with the Academic Deans, the Provost ensures that 
academic standards are maintained, monitors faculty evaluation and development, oversees 
assessment of academic programs and [something about accreditation], and oversees management of 
the academic budget.  Beyond these formal responsibilities, the relationship between the Provost and 
the faculty is fluid and evolving.  Historically, the curriculum and other academic matters have been 
developed collaboratively and consultatively by the faculty as a whole, divided into temporary 







program teams and into more enduring Specialty Areas.  This work has been facilitated by the 
Academic Deans, with the support and approval of the Provost.  It is generally believed that the 
College's success in educational innovation so far is deeply rooted in the faculty maintaining this 
degree of freedom and responsibility for the curriculum.  There is now a strong sense among the 
faculty that additional leadership and support on the part of the Provost is needed to maintain and 
augment this record of success.  The new Provost will be called upon to satisfy the following 
expectations: 
 
  •In general, assume the traditional role as advocate for, and leader of, the faculty;  this will include-


-but is not limited to-- 
 
  •Supporting the faculty's responsibility for the curriculum; 
  •Maintaining an open, equitable system of faculty evaluation and reappointment, tied to an 


improved faculty development program; 
 
  •Exercise collaborative leadership, fostering dialogue among all members of the campus 


community to improve the academic mission of the College; 
 
  •Encourage the faculty's development of new curricular models and programs, and help them 


implement the new ideas that are constantly emerging; 
 
  •Lead the faculty's effort instill multicultural values in the curriculum; 
 
  •Keep education at the College fresh and progressive by supporting educational research and 


experimentation, and by encouraging the faculty to keep in close touch with parallel 
developments at other institutions of higher education; 


 
  •Support continuing assessment of College programs, and implement regular use of the resulting 


information to maintain a high degree of student satisfaction and a strong demand for 
enrollment at Evergreen, particularly from Washington State students; 


 
  •Work with the College's external constituencies, especially the executive and legislative branches 


of government, representing the College and helping to shape the educational agenda; 
 
  •Manage the logistics of the academic enterprise on campus (budget, staffing, etc.), and to be the 


final resort in faulty personnel matters. 
 








 
 
 
 
 
 
 
      14 February 1998 
 
TO:  Randy Stilson 
 
FROM: Burt Guttman 
 
SUBJECT: Attached records of Administrative Evaluation DTF 
 
Please accept the attached papers for the Library Archives.  It's time I got them out of my files 
and into yours. 
 
For the benefit of College historians, I'll add a few notes regarding this DTF.  It was formed after 
the crisis of early 1989, when Joe Olander fired Patrick Hill.  I was a member of the Faculty 
Agenda Committee at the time, and we were naturally in the midst of the controversy.  One of its 
outcomes was that a DTF was to start working in the fall of 1989 on the matter of administrative 
evaluation.  However, at the last meeting of the Agenda Committee in the spring, we agreed that 
someone ought to do a history of the process.  As the meeting was breaking up, I remember 
saying to the group that we had agreed that someone ought to do a history but hadn't carried 
through to appoint someone to do so.  I believe it was Jeannie Hahn who then said, "Sounds like 
we have a volunteer."  So I agreed to do some work over the summer to provide a background.  
The records will show that I spoke to Ed Kormondy, Dan Evans (by phone), and Charles 
McCann.  I wrote a report, which went through a couple of revisions, and this was the foundation 
for the DTF's work. 
 
I believe I kept all papers relevant to the DTF's work.  The outcome was that sometime in 1990, 
some further discussion occurred at meetings of administrators, but I don't know that anything 
significant came of them.  Of course, Olander's days were numbered, and the situation changed 
markedly when Les Purce became an interim president and then Jane Jervis became president on 
a regular appointment. 








 
 
 
 
 
      12 July 1992 
 
TO:  Greg Wright, for Recycling 
  Donagene Ward, for Conference Services 
 
FROM: Burt Guttman 
 
SUBJECT: Recycling and Evergreen Guests 
 
Last week, some kind of workshop was given in the Lab Building by an outside organization.  When 
they left, they not only left a general mess but dumped many pounds of recyclables, mostly paper, in 
the waste baskets.  (I recycled the stuff, Greg.) 
 
The College has an official policy on recycling, and I think it ought to be made known to everyone 
who uses Evergreen facilities.  Conforming with our recycling policy ought to be made a condition 
of using space here.  It would be easy to make a single sheet explaining this policy and telling guests 
how to recycle their stuff.  Since we have so many outsiders, especially during the summer, I think 
this is an important matter. 








 
 
       17 November 2000 
 
Barbara Smith 
Provost 
TESC 
 
Dear Barbara, 
 
This will notify you formally that I should like to continue teaching on regular faculty status 
through the academic year 2001-2002 and to be nominated for emeritus status thereafter.  It has 
been hard to write this note, because it marks a major change in my life, but it's clearly time to 
change. 
 
My plans after retirement (aagh, that word!) are unclear, but I certainly have a great deal of 
writing in mind.  In that connection, I would like to retain the possibility of teaching 
occasionally, especially if I can create a program that would be valuable for some of our students 
(probably advanced students) while helping to develop the topics I'm writing about.  The idea of 
sometimes being a kind of informal mentor or advisor to younger faculty members, as referred to 
in a recent memo about Llyn DeDanaan, is also attractive. 
 
Best wishes, 
 
 
 
Burton S. Guttman 
Member of the Faculty (Biology) 








 
 
      13 January 1993 
 
Dear Rob, 
 
I've finally gotten back to your note of 23 November.  I'm sorry I left it so long.  I'll give you some 
reactions, but I'm not sure they're quite in the direction in which your note leads. 
 
I think you're basically right about the importance of supporting our colleagues in a distressing 
situation.  (I'll explain in a minute why I did not.)  They weren't treated well, and an unfortunate 
conglomeration of circumstances led to their getting that letter.  Some of the complications that 
underlie their situation include the lack of a clear conflict of interest policy, a breakdown of campus 
communications (if, indeed, they were ever very good), an atmosphere of suspicion and litigiousness 
on campus, and a new president who probably made a wrong choice of action within this confusing 
atmosphere.  But, looking back on that discussion, I think it is probably correct to see this letter from 
the AAG as symptomatic of the lack of community or the breakdown of community.  At least, I 
think it's correct to say that if we really had the kind of community feeling that we should have (and 
I think once did have), the letter wouldn't have been sent and the whole situation would have been 
handled in a relaxed, informal, congenial way. 
 
Why didn't I join in the support of our colleagues?  Well, perhaps I was feeling a bit petulant 
because I expected us to be discussing the larger issue, and I felt that we had been led off on a 
tangent.  But, leaving my personal lack of graciousness aside, if I take this case as a symptom of 
there being a problem, I want to ask the more general questions and derive the take-home lessons.  I 
think that would have been the more useful exercise for the group--not just general agonizing and 
expressions of sympathy.  I tried to begin the discussion, before the letter was brought up, by 
expressing what I think is an important general point and a diagnosis of our underlying problem, and 
I'm sorry that no one heard what I said--at least, no one responded to it.  So let me say it to you. 
 
I think we have an underlying atmosphere of suspicion because we don't know one another and we 
mistrust one another's basic motivations for being here.  I don't mean know one another in 
particularly personal ways, but, rather as teachers, as academics.  When the College was founded, 
we all spent a lot of time trying to figure out how we could operate this strange new place, but I 
think we shared a general sense that we were all here to find new ways in higher education and that 
we were engaged in a great, multifaceted educational experiment.  The "multifaceted" part is 
important.  We knew that we weren't all trying to do exaclty the same thing, and much of the fun and 
excitement was learning about all the interesting, sometimes quirky, sometimes weird things that 
other people were doing.  But I think the situation has changed for the worse, probably because of a 
combination of size (we don't all know one another even in superficially personal ways), diversity, 
and probably some other factors.  We aren't sharing our stories with one another; we don't know one 
another; and we have vague suspicions that all those other people over there are trying to carry out 
illegitimate, wrongheaded agendas that are probably at odds with our own agendas.  Not only are 
they probably all doing Wrong Things with their students, they (perhaps from the Old Dinosaurs' 
viewpoint) are probably all plotting to subvert the entire College or they (perhaps from the new 
people-of-color's viewpoint) are trying to hold onto exclusive power and make us second-class 







members of the faculty. 
 
My contention, then, is that the road to building community is to spend a lot of time talking about 
our fundamental business of teaching and learning--a lot of time sharing stories and a lot of time 
talking about our own hopes and motivations (and fears, I suppose).  My faith is that if we really talk 
to one another about these matters, we will come to see the commonalities among all these hopes, 
dreams, and agendas; we will come to see that we are all trying to do mutually compatible things 
that should strengthen the College, that there is no reason for the unspoken fears and suspicions, and 
that we can all live together and work together for a common good.  Once we acquire that shared 
sense of purpose, we will have a firm foundation for developing trust, true collegiality, and true 
community. 
 
 
By the way, on a personal note, you have a real flair for observation and description of people.  You 
mention Gonzalo's noisy style and Craig's ironic, angry one.  I don't think I could describe people 
that well.  It's a gift. 
 
Best wishes, 








       26 August 1993 
 
Dr. Russ Lidman 
Interim Provost 
Campus 
 
Dear Russ, 
 
Thank you for sending me the U. W. proposal for a graduate program in Molecular and Cellular 
Biology.  It would be foolish and presumptuous of me to give this proposal anything but 
approval; the U. of W. has long been noted for its excellence in molecular and cellular biology, 
and many of the people who will be members of this program are highly respected world-wide 
for their research.  It comes as a bit of a surprise, in fact, to see that there was not already a 
graduate program with this title; students have evidently been earning their degrees in the 
separate departments of Genetics, Microbiology, Biochemistry, and so on. 
 
I would add only one thing.  A few years ago, we were sent a similar proposal from Washington 
State for a program in Genetic Engineering (although it may not have borne quite that title)--that 
is, a program to train people in essentially the same research techniques but with the aim of 
applying them in agriculture, medicine, and so on.  At that time, my comment was that this was 
clearly going to be an excellent program, except for one thing:  At no time were students ever 
going to address the serious ethical and social problems raised by the technology they were 
learning.  We should have learned our lessons by now; it is incredibly dangerous to allow 
enthusiastic scientists and engineers to play with increasingly powerful tools if they are not, at 
the same time, strongly aware of the possible effects of their work.  Science and engineering get 
to be enormous fun--"funner 'n hell," as someone put it--and it is easy for investigators to get so 
wrapped up in the toys that they forget the dangers and fail to recognize the rational boundaries 
they should put on their work.  The U. W. proposal, while directed toward basic research, steps 
onto the same moral ground.  I therefore propose that if Evergreen is to have any critical role in 
evaluating this new proposal we should raise this question:  Where will students in this program 
address these ethical and social issues?  I would propose that this program conduct an annual 
Seminar in Ethical and Social Issues of Biological Research, that it should be conducted on a 
rotating basis by all members of the faculty in small teams, and that every student in the program 
should be required to take this seminar. 
 
Sincerely, 
 
 
 
Burton S. Guttman 
Member of the Faculty (Biology) 








 
 
 
 
 
      15 December 1993 
 
TO: Clyde Barlow, Jeff Kelly, Jan Ott, Jim Neitzel, Dharshi Bopegedera, Jack Longino, Nalini 


Nadkarni, Don Middendorf (anyone else you can think of?) 
 
FROM: Burt Guttman 
 
SUBJECT: Attracting good high school students 
 
Doug Scrima, from Admissions, called a couple of days ago about a bright high school student he 
met who is enthusiastic about coming here and getting into some research.  Without having any clear 
idea of what to send, I told him I would try to get together some material that we could send her.  So 
the first part of this note is asking if you have anything you think would be useful to her, and, if you 
have, to please send it to: 
 
 Laura Thackray 
 E. 10455 Bunco Rd. 
 Athol, ID  83801 
 
It then occurred to me that if we have anything that could be sent, on the spur of the moment, to one 
student, we ought to be able to put together a slightly more organized package that could be sent to 
any other student.  We once had a neat booklet on Science at Evergreen; with current budgets, it's 
unlikely that we'll produce another one again soon, but maybe we could assemble a few pieces of 
paper that would do the job for now. 
 
 
cc:  Doug Scrima 
 Masao Sugiyama, for STH 
 Pete Taylor, for ES 








From kellyj@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Tue, 9 Apr 1996 11:18:01 -0700 (PDT) 
From: Jeff Kelly <kellyj@elwha.evergreen.edu> 
To: David Paulsen <paulsend@elwha.evergreen.edu> 
Cc: Burton Guttman <guttmanb@elwha.evergreen.edu>, 
    Janet Ott <ottj@elwha.evergreen.edu>, 
    Betty Kutter <kutterb@elwha.evergreen.edu>, 
    Linda Kahan <kahanl@elwha.evergreen.edu>, 
    James Neitzel <neitzelj@elwha.evergreen.edu>, 
    Clyde Barlow <barlowc@elwha.evergreen.edu>, 
    Jude Van Buren <vanburen@elwha.evergreen.edu>, 
    Patty Toccalino <toccalip@elwha.evergreen.edu> 
Subject: more on M2O 
 
 
David, 
 
In your e-mail of last month you asked about my impressions of where the  
biology discussions were going.  This then is the third and final part of  
my answer to your questions. 
 
There was a two hour meeting of some of the biologists and some of the  
chemists.  The meeting spent its first part on the usual "what's wrong  
with M2O" and "what's wrong with organic".  The rest of the meeting  
centered on what biology should be taught at the first year level.  No  
constructive discussion of the "M2O problem" occurred. 
 
Opposition to the current form of M2O comes mainly from Janet and Linda.   
Betty and Burt support some changes but generally think organic and  
biochemistry can be part of the offering.  I don't know where Jude stand  
on this issue.  In general the chemists think M2O has been quite  
successful over the years.  We will use an M2O model for next year, but  
as the MandO description in the current calalog shows, we are willing to  
modify the program to accomodate changing biology interests. 
 
What has not happened is any discussion of a commitment from the 
biologists  
to any form of continuing upper division biology whether it is a single  
program or a rotation of topics or offerings.  As next year's "M2O" has  
no biology faculty, you can see that an organized commitment is not in  
place.  As I mentioned before, the lab biology faculty is pretty much 
fixed  
for the next few years.  These people need to figure out what they  
are willing to teach.  If there is some way the chemists can integrate  
organic and biochemistry with it - great.  If not, we will offer organic  
and biochemistry on our own or in conjunction with environmental studies. 
 
--Jeff 
From ottj@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Tue, 9 Apr 1996 13:29:54 -0700 (PDT) 
From: Janet Ott <ottj@elwha.evergreen.edu> 
To: Jeff Kelly <kellyj@elwha.evergreen.edu> 
Cc: David Paulsen <paulsend@elwha.evergreen.edu>, 
    Burton Guttman <guttmanb@elwha.evergreen.edu>, 







    Betty Kutter <kutterb@elwha.evergreen.edu>, 
    Linda Kahan <kahanl@elwha.evergreen.edu>, 
    James Neitzel <neitzelj@elwha.evergreen.edu>, 
    Clyde Barlow <barlowc@elwha.evergreen.edu>, 
    Jude Van Buren <vanburen@elwha.evergreen.edu>, 
    Patty Toccalino <toccalip@elwha.evergreen.edu> 
Subject: Re: more on M2O 
 
I want to reply to Jeff's message and lay out some of the issues as I see 
them.  Jeff has laid out the issue from the chemists point of view well, 
I 
think.  Part of that is that the chemists are pretty strongly in 
agreement 
about a lot of things - what to teach, to whom to teach it, in what 
order, 
etc.  I believe that the biologists would not be in the same kind of 
agreement.  Reasons are many.  We are a very different group than the 
chemists.  We don't get together.  There are a lot of reasons for that as 
well, but that we don't precludes that we would have some coordinated 
vision of what to teach, etc.  That the chemists would like us to do so I 
can understand from their organized perspective, but it flies in the face 
of Jeff's own statement about letting others teach as they want.  
 I cannot speak for the other biologist nor would I want to as I  
know I would misrepresent them.  So I will only speak for myself.  I  
think I have a different priority list, or at least it isn't as set as  
the chemists seem to be - to serve our majors first and foremost and let  
the rest of the curriculum fall where it may.  I suppose that I, at  
least, do this in a random sort of walk through the curriculum, teaching  
bio major types one year, intro science types another, non-majors a third  
and dabblers another.  Well.  It's not organized, I admit it.  I'm  
feeling that this is not a good thing from the chemists (or at least from  
Jeff).  I suppose I could lay out with good rationale why I am chosing to  
teach X,Y, and Z over the next several years, but I know that my mind  
will change, the curriculum pressure will be elsewhere and that the deans  
will pull me from one place to another as they have done on (now) several  
occasions.  So I try not to get too worked up about where I'll be any  
particular year, unless I have spent a lot of time planning and I don't  
expect to be able to teach with that team again for awhile, and yes, that  
is generally when I am teaching outside the area.  
 As far as pushing that I am doing in the area, it isn't about 
ripping apart what we have that works, but saying "let's get back to the 
basics - who are we serving?  How well do we do that?  Who are we leaving 
out?"  We started the conversation, but it is far from finished and the 
difficulty is the pressure of time (of course) while we have to get a 
curriculum together.  While it is another area that we disagree, I don't 
think that our curriculum is the best we could have it be, but I am NOT 
trying to completely discontinue everything, I merely want to look at it, 
and make sure that we are doing the best we can.  Again, the discussion 
is 
just starting.  And that brings me to Food.  I'm getting this feeling 
that 
I'm an ogre for trying this new thing, that I'm wrecking everything 
because it's thowing a kink in the works, etc., etc., but the thing is, 







someone at the meeting asked "well, what do you WANT to teach?" and I 
told 
them.  And I still think it can work.  Yes, we need to coordinate so that 
organic gets taught to those that need it.  We also need to corrdinate 
with the ES group so that we can integrate their basic courses and ours 
so 
that we avoid the continual overlap we've been having.  We need to think 
about the groups other than the majors and WITH OUR LIMITED RESOURCES see 
how we can address them.  I think it can be done.  But NOT the way we've 
been doing it with "who's going to teach M2O, M&M and FONS" being the way 
we start (and finish) our curricular planning.  We are bright, capable, 
interesting, invested, and imaginative people.  We can come up with more 
than one solution to the curricular issue. 
 
 
Janet Ott, Ph. D.  Lab I The Evergreen State College   Olympia, Wa.  
98505 
206-866-6000, x6019 
 
 
From tabbuttf@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Tue, 19 Nov 1996 09:47:45 -0800 (PST) 
From: Fred Tabbutt <tabbuttf@elwha.evergreen.edu> 
To: si@elwha.evergreen.edu 
Subject: Getting to the intranet BB 
 
 
My last message did not explain how to get to the intranee BB.  Here's  
how you do it. 
 
Get into NetScape and you will get the TESC Web page.  At the top of the  
page replace http//evergreen.edu with 
 
  http://192.211.19.244/       and press return 
 
You are now on the CAL intranet in side the firewall (I love these words) 
 
click on scientific inquiry 
 
then typr scinquiry  .....only 1 i! 
 
the password is molecule 
 
the two statements are under 1998-99 curriculum 
 
good hunting! 
 
Fred 
From kellyj@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Fri, 3 Jan 1997 14:16:15 -0800 (PST) 
From: Jeff Kelly <kellyj@elwha.evergreen.edu> 
To: Fred Tabbutt <tabbuttf@elwha.evergreen.edu> 
Cc: si@elwha.evergreen.edu, Barbara Smith <smithb@elwha.evergreen.edu> 
Subject: SI discussion 







 
 
 
 
There have been a number of topics suggested for SI discussion over the  
last month.  I would like to suggest the following topic as one that  
will have a major and lasting impact on the future of the college.   
Namely, I think we should be considering ways in which Evergreen wants  
to participate in the "electronic and computer" delivery of high  
education to the State of Washington. 
 
I think that the next legislature is going to push very hard for this as  
a perceived low cost way to confront the coming surge of college age  
students.  If we are not proactive we will end up with some departmental  
system of video classroom designed by folks at WSU or Central. 
 
We are fortunate to have at this critical time, three academic deans with  
strong backgrounds in computers, technology and interdisciplinary  
teaching.  They should be leading us in actively working on ways we can  
express our modes of teaching through electronic media. 
 
 
--Jeff Kelly 
From ottj@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Mon, 6 Jan 1997 14:35:22 -0800 (PST) 
From: Janet Ott <ottj@elwha.evergreen.edu> 
To: "E. J. Zita" <zita@elwha.evergreen.edu> 
Cc: "Frank C. Motley" <motleyf@elwha.evergreen.edu>, 
    tabbutf@elwha.evergreen.edu, si@elwha.evergreen.edu, 
    Barbara Smith <smithb@elwha.evergreen.edu>, 
    Virginia Darney <darneyv@elwha.evergreen.edu>, 
    Sara Rideout <rideouts@elwha.evergreen.edu> 
Subject: Re: "indomitable covenant" 
 
I think what Frank and I have in mind is much more interdisciplinary than  
the kinds of things that we often pretend to be interdisciplinary.  Not  
that biology and chemistry are not interdisciplinary, but the fact of the  
matter is, we have not thought broadly or inclusively enough about our  
curriculum.  We have done very few programs that are truly  
interdisciplinary that incorporate real science along with such things as  
literature and art for instance, except occasionally, such as Reflections  
of Nature or Patterns.  I think is can be done and some programs have  
been proposed but not done, such as Jim's idea of materials sciences and  
arts, getting scientists and artists to look at materials.  Or a program  
on seeing, incorporating physiology and art.  Those are the kinds of  
things I'm thinking about.  And I know you all think I'm beating a dead  
horse, but it's exactly because they don't get followed up on.  Year  
after year, we mostly go back to the same old, same old.  I, for one,  
want to branch out and actually try some of this stuff and see what  
happens.  I don't have the same sense of responsibility to the majors  
that many of you do.  This isn't bad on either side, it's just different,  
but there should be room for both things.  I'm not finding that yet.   
 
J 







 
Janet Ott, Ph. D.  Lab I The Evergreen State College   Olympia, Wa.  
98505 
206-866-6000, x6019 
 
 
On Thu, 2 Jan 1997, E. J. Zita wrote: 
 
> Gee, Jan, it seems to me that we have discussed something like this at  
> most meetings since last year, often at your instigation.  We keep  
> reviewing how we can make science accessible to students yet innocent 
of  
> science, especially with theme-based programs like Food or Water... 
>  
>              \   /    \   
> Dr. E.J. Zita, Lab I   __     /|\ /      \_____ 
> The Evergreen State College /  \ /| /           \ 
> Olympia, WA  98505       \__/   //| \           \ 
>                    // \ \            \ 
> zita@elwha.evergreen.edu        / |\ \             \ 
> 360-866-6000 x6853 ~~~~~~~~~~~~~ /  |   \   
>        |  
>  
> On Tue, 17 Dec 1996, Janet Ott wrote: 
>  
> > Frank, thanks for that input.  Indeed, we have not discussed it, as 
far  
> > as I know, and I agree with you that it's critical and needs stating  
> > explicitely (sorry, Fred, to add more to the covenant, but better 
late  
> > than regretting it later), especially because we are seen by others 
in  
> > the college as "department-like."  Thanks for catching it.   
> >  
> > Janet Ott, Ph. D.  Lab I The Evergreen State College   Olympia, Wa.  
98505 
> > 206-866-6000, x6019 
> >  
> >  
> > On Mon, 16 Dec 1996, Frank C. Motley wrote: 
> >  
> > >  
> > >  
> > > Fred...I feel risky mentioning this because I have missed several 
SI  
> > > meetings where the issue may have been thoroughly discussed.  I 
accept many  
> > > wet noodle lashes if that is indeed the case. 
> > >  
> > > >From listening to the perspectives of several non SI faculty, I 
think it  
> > > is fair to say that there is a feeling afloat that SI is sort of  
> > > withdrawing from the rest of the college into a separate lesser 
connected  







> > > entity; i,e, a "department" where 'interdisciplinary' means only 
teaching  
> > > across those disciplines that compose the sciences....chemistry, 
biology,  
> > > etc. Non SI teachers seem to imply that it is becoming an area 
where a  
> > > "Music of the Spheres" program could never again happen. 
> > >  
> > > Your vision statement (starred item #3) seems to specifically 
preclude  
> > > such an  
> > > interpretation where it says "We seek that of all our students... 
will  
> > > have a liberal perspective.... to have a knowledge of the liberal 
arts as  
> > > well as the relationship of one's field to society and other 
cultures." 
> > >  
> > > Might not it be a good idea to include such an acclimation of cross  
> > > disciplinary intent in the covenant?  I am thinking that such a 
declaration  
> > > might fit especially well at the end of the first sentence of 
section #6  
> > > where SI folks agree to "collectively provide a solid foundation in  
> > > biology, chemistry, physics, mathematics, and computing." 
> > >  
> > > An even more integrating and healing statement might also   
> > > invite liberal  
> > > arts students into SI programs to experience the wonders and joys 
of  
> > > scientific inquiry.  The cross fertilization of these liberal arts  
> > > students would surely enhance the teaching of writing skills which 
the  
> > > covenant so clearly advocates. 
> > >  
> > > Again, if this horse has already been well beaten, then let not me 
be the  
> > > one to once more roll him over. 
> > >  
> > > Your librarian 
> > > fm 
> > >  
> >  
>  
From ottj@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Mon, 6 Jan 1997 15:14:00 -0800 (PST) 
From: Janet Ott <ottj@elwha.evergreen.edu> 
To: Jeff Kelly <kellyj@elwha.evergreen.edu> 
Cc: Fred Tabbutt <tabbuttf@elwha.evergreen.edu>, si@elwha.evergreen.edu, 
    Barbara Smith <smithb@elwha.evergreen.edu> 
Subject: Re: SI discussion 
 
Boy, Jeff, you may have hit it on the head.  I'm interested in all kinds  
of topics, but Jane's report to the Board about the Governor's College,  







whereby there is no campus, and students essentially contract at various  
places including businesses for certain skill-based classes scared the  
hell out of me.  It's not an education, its a set of skills, which I  
suppose some people would claim to BE an education, but not what I think  
of it as, or else I have a different set of skills to want to pass on.   
Anyway, I think we need to do exactly what you're suggesting and be very  
proactive about this, thinking both of reasons why we do things better,  
but also ways of actually doing what they're proposing that makes sense  
to us and uses our values.   
 
Janet Ott, Ph. D.  Lab I The Evergreen State College   Olympia, Wa.  
98505 
206-866-6000, x6019 
 
 
On Fri, 3 Jan 1997, Jeff Kelly wrote: 
 
>  
>  
>  
> There have been a number of topics suggested for SI discussion over the  
> last month.  I would like to suggest the following topic as one that  
> will have a major and lasting impact on the future of the college.   
> Namely, I think we should be considering ways in which Evergreen wants  
> to participate in the "electronic and computer" delivery of high  
> education to the State of Washington. 
>  
> I think that the next legislature is going to push very hard for this 
as  
> a perceived low cost way to confront the coming surge of college age  
> students.  If we are not proactive we will end up with some 
departmental  
> system of video classroom designed by folks at WSU or Central. 
>  
> We are fortunate to have at this critical time, three academic deans 
with  
> strong backgrounds in computers, technology and interdisciplinary  
> teaching.  They should be leading us in actively working on ways we can  
> express our modes of teaching through electronic media. 
>  
>  
> --Jeff Kelly 
>  
From motleyf@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Tue, 7 Jan 1997 14:38:25 -0800 (PST) 
From: "Frank C. Motley" <motleyf@elwha.evergreen.edu> 
To: Burton Guttman <guttmanb@elwha.evergreen.edu> 
Cc: sci@elwha.evergreen.edu 
 
 
Burt....Several weeks ago I promised that I would describe how to 
look at some periodical articles in full text and in your office. 
Ever since our million dollar plus lawsuit against the Xerox 
company in the early 1970's, the library has been fairly cautious 







about being the first to invest in new technology.  We tend to wait 
until we can see clearly before we jump, and that is generally a 
hop rather than a leap. Our first hop has been with Project Muse 
which has allowed us to provide about 30 journals at a relatively 
small cost.  Secondly,  Timberland Regional Library has "hung on" 
their Infotrac system to our public access catalog as a public 
service. Here are directions for access to each of these 
collections via your office computer. 
 
 
A.  Project Muse 
 
Step: 
 
1) Click on Netscape Navigator 
 
2) At the "Welcome to The Evergreen State College"  home page, 
arrow down to "Academic Information" and click on 
               Library/Media Services 
 
3) At the "library" home page, click on  
               Reference and Research Services 
 
4) At the "Reference Page," click on 
               Project Muse 
 
5) At the Project Muse home page, click on your chosen periodical; 
e.g. 
               Literature and Medicine 
 
6) At the "literature and Medicine" home page, arrow down to the 
search button and click on 
               Search 
 
7) You are interested in articles on teaching anatomy.  Type in the 
word anatomy in the search box, and click on 
               Search 
 
8) You now have before you a list of articles on anatomy. Click on 
any word of the title of any article that looks interesting in the 
list, e.g. Sheila Shaw's  "Spontaneous Combustion and the 
Sectioning of Female Human Bodies."  The full text of the article, 
including bibliography, should appear on your screen. 
 
 
B. Infotrac 
 
1. The first four steps here are the same as though were going to  
search Carl. 
 
 
Step: 
 
1) Log into your elwha account just as though you were going to 







read your E-mail. 
 
2) After you have logged on in the normal way, at the 
"elwha.evergreen.edu>" prompt, type 
               telnet cals 
and hit Enter. 
 
3) At the "Login:" prompt, type 
               Library 
and hit Enter. 
 
4) Your screen should now show the menu for the Evergreen State 
College Library's Online Public Access Catalog. Punch button  
               b 
to Connect to Other Information Sources, and hit Enter. 
 
5) At the next menu, the Innopac Gateway Main Menu, punch button 
               t 
to connect to Timberland Regional Library Catalog, and hit Enter. 
 
6) Hit Enter two more times.  You should now see the Timberland 
Regional Library Online Catalog menu. Punch button 
               3 
and hit Enter. 
 
7) "Gen'l Reference Ctr (Magazine Index) 1993-Jan 1997" should 
already be highlighted on your screen. Just hit Enter. 
 
8) Hit Enter again...where the screen says "Press Enter to Search 
this Database." 
 
9) This screen should be the search screen with the words "subject 
guide" highlighted.  I always search this database by key word, so 
arrow down once to "key word search." 
 
10) Your Significant Other has been feeding you DHEA in order to 
hopefully stave off the inevitable (or at least mine has) , so type 
in 
               dhea 
as a key word...and hit Enter. 
 
11)  Number 3 on your bibliographic list is an article from the 
Nov. 6, 1996 issue of the Journal of the American Medical 
Association entitled "Scientific Verdict still out on DHEA. 
Highlight #3 by arrowing down, hit enter and read or print the full 
text of the article.  Additional articles on DHEA in full text are 
from Harvard Health Letter, The Lancet, etc. 
 
Some of my favorite magazines in full text in this database are 
Science News, Sky and Telescope, Astronomy, Technology Review, and 
The Economist. 
 
The American Institute of Physics has announced that libraries as 
of 1997 can provide to any of their users AIP journals on-line and 







in full text via Internet. We only currently subscribe to one of 
the 16 AIP journals, i.e. The Journal of Chemical Physics. I will 
give you directions for reading articles in your office from the 
Journal of Chemical Physics as soon as I get the paper work 
completed. The electronic version comes free with our paper 
subscription.   Best wishes.  Your Librarian. fm 
From zita@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Fri, 10 Jan 1997 16:19:35 -0800 (PST) 
From: "E. J. Zita" <zita@elwha.evergreen.edu> 
To: Betty Kutter <kutterb@elwha.evergreen.edu> 
Cc: "Frank C. Motley" <motleyf@elwha.evergreen.edu>, 
    Janet Ott <ottj@elwha.evergreen.edu>, tabbutf@elwha.evergreen.edu, 
    si@elwha.evergreen.edu, Barbara Smith <smithb@elwha.evergreen.edu>, 
    Virginia Darney <darneyv@elwha.evergreen.edu>, 
    Sara Rideout <rideouts@elwha.evergreen.edu>, 
    William Bruner <brunerw@elwha.evergreen.edu>, 
    Sarah Williams <williasa@elwha.evergreen.edu>, 
    Brian Gerheim <gerheimb@elwha.evergreen.edu> 
Subject: Re: "indomitable covenant" 
 
Sarah Williams is currently integrating social science in an SI program, 
as Betty (below) suggests should be done.  Sarah's Cultural Studies of 
Science students are working with Matter and Motion students.  We share 
readings and discussions in Seminar, and collaborate in Exploration Lab. 
  
This also makes Lab and Seminar inextricable (and corequisite), providing 
one model for John Cushing's earlier suggestion that Seminar should be 
more crucially integrated with SI programs. Sarah and Rob Knapp came up  
with this idea for M&M last year, if I understand correctly.  Perhaps it  
can be extended to other progams if it works out well for us (which it  
shows all signs of doing ;)  Zita 
 
             \   /    \   
Dr. E.J. Zita, Lab I   __     /|\ /      \_____ 
The Evergreen State College /  \ /| /           \ 
Olympia, WA  98505       \__/   //| \           \ 
                   // \ \            \ 
zita@elwha.evergreen.edu        / |\ \             \ 
360-866-6000 x6853 ~~~~~~~~~~~~~ /  |   \   
       |  
 
On Wed, 8 Jan 1997, Betty Kutter wrote: 
 
> Dear Frank, 
> Thank you very much for sharing this story with us!!  And 
congratulations  
> to both you and your son. 
> It is exactly this sort of stories and experiences, in various forms,  
> that make me feel so much satisfaction and joy from teaching in Human  
> Health and Behavior.  Scarcely a week goes by but what I run into 
someone  
> who has taken it at some time in the last almost 20 years and stops me  
> somewhere in Olympia to introduce themselves and tell me about what 
they  







> are doing and what a profound difference it made in their lives -- and 
as  
> you say, they are often ones who were not necessarily "good students"  
> then.  Empowerment is my major goal for that program -- particularly in  
> the field of science applied to their own lives, but also in so many  
> other areas. 
>  
> We somehow have to find the strength and balance, I think, both to give 
a  
> unique kind of science education to those who are going on to become  
> teachers, scientists, health professionals and also to provide a 
variety  
> of creative kinds of programs to make this accessible to non-
scientists.   
> I enjoyed your talk about working with people from the Food program -- 
I  
> also have found that nutrition and food is an important entrypoint for  
> many and especially enjoyed the "Nutrition, Culture and Community 
Health"  
> program I did a number of years ago, and would like to do something 
like  
> that again.   
>  
> One thing I think we really need: more social science faculty who are  
> interested in working in various sorts of programs that include science  
> -- along with support for the SI folk who really value doing the  
> integrating programs, as well -- as Jan emphasizes, and Fred was doing  
> with "Water". 
>  
> Keep nudging us! 
>  
> Betty Kutter 
> The Evergreen State College, Olympia, WA 98505 
> 360 866 6000, X 6099 
> FAX: 360 866 6794 
> kutterb@elwha.evergreen.edu or t4phage@elwha.evergreen.edu 
>  
>  
>  
From motleyf@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Wed, 8 Jan 1997 18:55:12 -0800 (PST) 
From: "Frank C. Motley" <motleyf@elwha.evergreen.edu> 
To: Janet Ott <ottj@elwha.evergreen.edu> 
Cc: "E. J. Zita" <zita@elwha.evergreen.edu>, tabbutf@elwha.evergreen.edu, 
    si@elwha.evergreen.edu, Barbara Smith <smithb@elwha.evergreen.edu>, 
    Virginia Darney <darneyv@elwha.evergreen.edu>, 
    Sara Rideout <rideouts@elwha.evergreen.edu>, 
    William Bruner <brunerw@elwha.evergreen.edu>, 
    Brian Gerheim <gerheimb@elwha.evergreen.edu> 
Subject: Re: "indomitable covenant" 
 
 
Jan- 
 







Your note has been stirring around in my mind all weekend, so much 
so that I feel like I have to write. So forgive me (or just hit the 
d button) if this seems to go on and on. I am thinking of trying to 
make a point, but I am not exactly sure what it is...so I guess I 
will try to talk around it. 
 
Several years ago I worked half time for a year in academic 
advising. One of the things I remember was how easy it was to give 
some basic advice to students who wanted to go to graduate school 
in the sciences, wanted to be physicians, etc.  It was a simple 
matter to explain our science track, FONS, M&M, etc.  No other part 
of the curriculum had that kind of predictability.  When students 
asked how the science program was different from that of a regular 
college, I tried to regurgitate Merv Cadwallider's point that the 
essence of Evergreen is "team taught, coordinated, 
interdisciplinary study." As I explained  `what we do' in the 
sciences at Evergreen, I had very little problem with the team 
taught part; I think that how the faculty works together in teams 
and coordinates their activities in a program like M2O are fairly 
evident and obvious. The innovation of student hands-on access to 
expensive and sophisticated equipment is something students talk 
about and I often hear about. I had more trouble explaining the 
interdisciplinary aspect of the non environmental studies part of 
the sciences. In order to make my malaise clearer, I would like to 
relate a somewhat intense and very personal story. 
 
My son, my one and only child, became of college age about 13 years 
ago. John was not a particularly motivated student; in the 7th 
grade he had less than a 50% attendance average and he didn't 
bother to go at all to the 8th.  He attended high school; but more 
or less because he didn't know what else to do with himself.  After 
graduating from high school, he worked in McDonald's for a year.  
During all this period he swore that he hated school, and that he 
would never go to college. During the year that he worked at 
McDonald's my wife and I left an Evergreen college catalog on the 
dining room table. It (without John's ever really realizing it) was 
the only book allowed on the table for an entire year.  Every now 
and then John would pick it up and look at it.  Finally, one day he 
said, "OK, you guys win. I don't know what else to do with my life- 
--I guess that I will go to Evergreen." 
 
John started in Political Economy. Jeanie, I am sure, thought he  
was a fruitcake.... with his purple hair and the tic-tac-toe game 
shaved on the back of his head. Rudy denied him partial credit due 
to lack of attendance and incomplete work.  What John did his 
second year, I don't remember except that he spent the mornings on 
his hands and knees in the soccer field looking for mushrooms and 
his evenings eating them.  His third year was in Native American 
Studies... and it was there of all places that his education began 
to take hold. He decided to earn credit while traveling, and he 
began to learn French so he could relate to people in French 
speaking countries.  He began to read...and he read a lot. He took 
a drawing class from Phil Harding so that he could draw what he 
observed instead of having to carry a camera. He got the last seat 







for $99 on a Fredie Laker 747 from San Francisco to Brussels. 
Neither my wife, nor I, nor his sponsor heard from this turkey for 
6 months; when we did he called us from Tunis. He left Portland 
with less than a hundred dollars in his pocket, and during the time 
he was gone he worked, walked and hitchhiked over much of Europe 
and Northern Africa. 
 
Coming back to Evergreen for his final and senior year, John was 
convinced that he wanted to be an "environmental farmer," so he 
enrolled in Pat Labine's Ecological Agriculture program. Pat was 
quick to pick out a kid with some potential and began to shove 
chemistry down his throat with a vengeance. Believing that he had 
to know a lot of science in order to survive as a modern organic 
farmer, the poor deluded child actually did quite well...learning 
a heck of a lot of biology, chemistry, and plant science along with 
the history of food, farming, etc. 
 
Graduating from Evergreen, he didn't have enough money to buy a 
farm so he worked for a year doing odd jobs painting boats, 
building concrete forms, hauling trash, etc.  He got hungary.  An 
ex girlfriend (an Evergreen graduate) invited him to come to 
Hammatsu, Japan where she was teaching English as a second 
language. His mother bought him a suit, and he was off. Within 
three days of landing in Japan he had a job teaching English, 
within one year he was fluent in the language, at the end of the 
second year he could read and write, the third year he had a 
Japanese wife, the fourth year he was managing the school, and by 
the time he left Japan he had 40 teachers working under him 
teaching half a dozen languages. 
 
At this point at my great instigation and urging, my son decided to 
apply to law school. Not knowing if he could get admitted 
(Evergreen degree and all) he applied to 43 law schools. He was 
accepted at 41. He decided to enroll at the University of Chicago 
because of their specialty in Japanese law and their very famous 
"Law and Economics" program....Remember the Political Economy 
experience. Over the last two and a half years he has focused on 
international and corporate law, taken classes in Japanese law in 
the Japanese language, lawyered an important immigration case while 
winning a Palestinian his freedom from U.S. deportation, and did 
much of the legal work for a corporate buy out. In June he will 
graduate with honors from the University of Chicago Law School; 
after graduation he has a job doing corporate law with the firm of 
Stoel Rives in Portland making on his first day at work $11,000 a 
year more than I make after having worked for state colleges for 
over 30 years. 
 
Needless to say, I am terribly proud of my son...and I hope that I 
am not taking this platform just to brag about his achievements. 
Shame on me if I am.  I tell this story because I have great 
personal knowledge of its accuracy and veracity... and because I 
have heard other very similar stories from other graduates and 
parents of Evergreen students.  John's story is not that uncommon.  
 







There are several points here.  One is that Evergreen does change 
students' lives. John still says he never would have gone to 
college had it not been for Evergreen. Evergreen gave him both the 
freedom AND the stimulation to find his way.  Despite his 
lackadaisical attitude, John did learn a lot at Evergreen.  He says 
that at Chicago, nobody came from  a school like Evergreen.  All 
his colleagues came from Princeton, Yale, Harvard, Stanford, etc.  
I ask him if he feels inadequate with his undergraduate education, 
and he says "No, Evergreen is one of the best choices I ever made 
in my life. I got a good foundation there. I learned everything I 
needed to know. My science background has been absolutely critical, 
especially when patent law is up and coming and the connection 
between law and medicine is getting ever more involved. I got 
enough background at Evergreen in order to be able to efficiently 
learn more. Evergreen is who I am. Besides, I could never have 
gotten into law school had I had a grade point average." 
 
A second point is that there is a large collection of students in 
our school very much in need some background in science, but who 
will probably never be scientists.  What kind of track do we have 
for them? One of my favorite programs of all time as a reference 
librarian was the food program. Students from that program asked me 
all kinds of wonderful questions: "What kinds of foods have been 
found in the mummys?" "What is glucose tolerance factor, and what 
is its chemistry in the body?" "Did the Indians of the Americas 
extinct the mastodons in their quest for a food source?"  "What is 
the connection between literature and food?" "How has food, or lack 
of food, determined the outcome of wars?" The food program was 
indeed a reference librarian's paradise. And yet in a 60 student 
program, there was no sign of a scientist among the faculty. I have 
absolutely no question in my mind that there were students in that 
program that were turned on to the wonders education and 
especially, interdisciplinary education...and to the wonders of 
science. 
 
I worry that in our quest to train scientists, and I have to admit 
that we are pretty good at it, we may absent mindedly bypass one of 
the things that we are best at... at saving the Johns.  Dozens of 
colleges are good at training scientists, Stanford, Reed, Berkeley, 
etc. There are lots of schools who can take a finely polished high 
school student and add considerably more luster.  And it may well 
be that we can enter and even win at that competition. But for me, 
that is not very interesting...not any more.  What I think is truly 
wonderful about Evergreen is that we can take students who are low 
down on the scale of intellectual and motivational sophistication 
and move them miles. Evergreen's greatest wonder is that it can 
turn academic rocks into academic diamonds like no other college in 
the world; I am absolutely convinced of that. And God, have I ever 
seen it happen. 
 
As your librarian dropping into the Scientific Inquiry group, with  
some of the experiences behind me that I have just related, I 
cannot help but want to see SI commit itself to some extent to 
interdisciplinary study in the broadest sense. I worry about us 







trying to cover too much detail, about too much focus on "advanced 
work." Fairly often I encounter people like one of my friends the 
other day who asked me to explain to him the relationship between 
amps, volts, watts, and horsepower.  And he was a person who got 
A's in college physics. Students forget much of what they learn if 
they don't relate it to a wide variety of contexts while they learn 
it. Most every college teacher I have ever encountered has made the 
point that graduate work was conceptually simpler than 
undergraduate. I am convinced that advanced work has more to do 
with the intellectual motivation and intellectual sophistication of 
the student than it has to do with subject matter. Do we not have 
an obligation to commit ourselves to continually offering a set of 
programs like the food program that puts us in a position to do the 
thing that we are the very very best at...that is, awaken the lost 
soul, the lost student?  fm 
 
 
On Mon, 6 Jan 1997, Janet Ott wrote: 
 
> I think what Frank and I have in mind is much more interdisciplinary 
than  
> the kinds of things that we often pretend to be interdisciplinary.  Not  
> that biology and chemistry are not interdisciplinary, but the fact of 
the  
> matter is, we have not thought broadly or inclusively enough about our  
> curriculum.  We have done very few programs that are truly  
> interdisciplinary that incorporate real science along with such things 
as  
> literature and art for instance, except occasionally, such as 
Reflections  
> of Nature or Patterns.  I think is can be done and some programs have  
> been proposed but not done, such as Jim's idea of materials sciences 
and  
> arts, getting scientists and artists to look at materials.  Or a 
program  
> on seeing, incorporating physiology and art.  Those are the kinds of  
> things I'm thinking about.  And I know you all think I'm beating a dead  
> horse, but it's exactly because they don't get followed up on.  Year  
> after year, we mostly go back to the same old, same old.  I, for one,  
> want to branch out and actually try some of this stuff and see what  
> happens.  I don't have the same sense of responsibility to the majors  
> that many of you do.  This isn't bad on either side, it's just 
different,  
> but there should be room for both things.  I'm not finding that yet.   
>  
> J 
>  
> Janet Ott, Ph. D.  Lab I The Evergreen State College   Olympia, Wa.  
98505 
> 206-866-6000, x6019 
>  
>  
> On Thu, 2 Jan 1997, E. J. Zita wrote: 
>  







> > Gee, Jan, it seems to me that we have discussed something like this 
at  
> > most meetings since last year, often at your instigation.  We keep  
> > reviewing how we can make science accessible to students yet innocent 
of  
> > science, especially with theme-based programs like Food or Water... 
> >  
> >              \   /    \   
> > Dr. E.J. Zita, Lab I   __     /|\ /      \_____ 
> > The Evergreen State College /  \ /| /           \ 
> > Olympia, WA  98505       \__/   //| \           \ 
> >                    // \ \            \ 
> > zita@elwha.evergreen.edu        / |\ \             \ 
> > 360-866-6000 x6853 ~~~~~~~~~~~~~ /  |   \   
> >        |  
> >  
> > On Tue, 17 Dec 1996, Janet Ott wrote: 
> >  
> > > Frank, thanks for that input.  Indeed, we have not discussed it, as 
far  
> > > as I know, and I agree with you that it's critical and needs 
stating  
> > > explicitely (sorry, Fred, to add more to the covenant, but better 
late  
> > > than regretting it later), especially because we are seen by others 
in  
> > > the college as "department-like."  Thanks for catching it.   
> > >  
> > > Janet Ott, Ph. D.  Lab I The Evergreen State College   Olympia, Wa.  
98505 
> > > 206-866-6000, x6019 
> > >  
> > >  
> > > On Mon, 16 Dec 1996, Frank C. Motley wrote: 
> > >  
> > > >  
> > > >  
> > > > Fred...I feel risky mentioning this because I have missed several 
SI  
> > > > meetings where the issue may have been thoroughly discussed.  I 
accept many  
> > > > wet noodle lashes if that is indeed the case. 
> > > >  
> > > > >From listening to the perspectives of several non SI faculty, I 
think it  
> > > > is fair to say that there is a feeling afloat that SI is sort of  
> > > > withdrawing from the rest of the college into a separate lesser 
connected  
> > > > entity; i,e, a "department" where 'interdisciplinary' means only 
teaching  
> > > > across those disciplines that compose the sciences....chemistry, 
biology,  
> > > > etc. Non SI teachers seem to imply that it is becoming an area 
where a  







> > > > "Music of the Spheres" program could never again happen. 
> > > >  
> > > > Your vision statement (starred item #3) seems to specifically 
preclude  
> > > > such an  
> > > > interpretation where it says "We seek that of all our students... 
will  
> > > > have a liberal perspective.... to have a knowledge of the liberal 
arts as  
> > > > well as the relationship of one's field to society and other 
cultures." 
> > > >  
> > > > Might not it be a good idea to include such an acclimation of 
cross  
> > > > disciplinary intent in the covenant?  I am thinking that such a 
declaration  
> > > > might fit especially well at the end of the first sentence of 
section #6  
> > > > where SI folks agree to "collectively provide a solid foundation 
in  
> > > > biology, chemistry, physics, mathematics, and computing." 
> > > >  
> > > > An even more integrating and healing statement might also   
> > > > invite liberal  
> > > > arts students into SI programs to experience the wonders and joys 
of  
> > > > scientific inquiry.  The cross fertilization of these liberal 
arts  
> > > > students would surely enhance the teaching of writing skills 
which the  
> > > > covenant so clearly advocates. 
> > > >  
> > > > Again, if this horse has already been well beaten, then let not 
me be the  
> > > > one to once more roll him over. 
> > > >  
> > > > Your librarian 
> > > > fm 
> > > >  
> > >  
> >  
>  
From kutterb@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Wed, 8 Jan 1997 21:39:05 -0800 (PST) 
From: Betty Kutter <kutterb@elwha.evergreen.edu> 
To: "Frank C. Motley" <motleyf@elwha.evergreen.edu> 
Cc: Janet Ott <ottj@elwha.evergreen.edu>, 
    "E. J. Zita" <zita@elwha.evergreen.edu>, tabbutf@elwha.evergreen.edu, 
    si@elwha.evergreen.edu, Barbara Smith <smithb@elwha.evergreen.edu>, 
    Virginia Darney <darneyv@elwha.evergreen.edu>, 
    Sara Rideout <rideouts@elwha.evergreen.edu>, 
    William Bruner <brunerw@elwha.evergreen.edu>, 
    Brian Gerheim <gerheimb@elwha.evergreen.edu> 
Subject: Re: "indomitable covenant" 







 
Dear Frank, 
Thank you very much for sharing this story with us!!  And congratulations  
to both you and your son. 
It is exactly this sort of stories and experiences, in various forms,  
that make me feel so much satisfaction and joy from teaching in Human  
Health and Behavior.  Scarcely a week goes by but what I run into someone  
who has taken it at some time in the last almost 20 years and stops me  
somewhere in Olympia to introduce themselves and tell me about what they  
are doing and what a profound difference it made in their lives -- and as  
you say, they are often ones who were not necessarily "good students"  
then.  Empowerment is my major goal for that program -- particularly in  
the field of science applied to their own lives, but also in so many  
other areas. 
 
We somehow have to find the strength and balance, I think, both to give a  
unique kind of science education to those who are going on to become  
teachers, scientists, health professionals and also to provide a variety  
of creative kinds of programs to make this accessible to non-scientists.   
I enjoyed your talk about working with people from the Food program -- I  
also have found that nutrition and food is an important entrypoint for  
many and especially enjoyed the "Nutrition, Culture and Community Health"  
program I did a number of years ago, and would like to do something like  
that again.   
 
One thing I think we really need: more social science faculty who are  
interested in working in various sorts of programs that include science  
-- along with support for the SI folk who really value doing the  
integrating programs, as well -- as Jan emphasizes, and Fred was doing  
with "Water". 
 
Keep nudging us! 
 
Betty Kutter 
The Evergreen State College, Olympia, WA 98505 
360 866 6000, X 6099 
FAX: 360 866 6794 
kutterb@elwha.evergreen.edu or t4phage@elwha.evergreen.edu 
 
 
From vanburen@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Sun, 19 Jan 1997 15:48:20 -0800 (PST) 
From: Jude Van Buren <vanburen@elwha.evergreen.edu> 
To: William Bruner <brunerw@elwha.evergreen.edu> 
Cc: "E. J. Zita" <zita@elwha.evergreen.edu>, 
    Jim Stroh <strohj@elwha.evergreen.edu>, 
    Burton Guttman <guttmanb@elwha.evergreen.edu> 
Subject: What the UW provides that our library doesn't (fwd) 
 
Hello Bill - As I don't think that you are on this email list - I thought  
that this would provide you with the flavor of the discussions that we  
are having in the SI group re: periodical use and need.   HEaring about  
Burt's recent trek to the library at the U leaves me salivating for such  
an experience - yet I can't see my calendar clear until March of having  







free a clear day to go to the U library.  What can we  
do?  We can't duplicate the U of W library - but I am of late, really  
frustrated with students continuing to think that the Internet suffices  
as a way of researching an issue... HELP.. and thanks for your  
interest... Jude Van Buren 
 
---------- Forwarded message ---------- 
Date: Thu, 16 Jan 1997 13:39:29 -0800 (PST) 
From: Burton Guttman <guttmanb@elwha.evergreen.edu> 
To: "Frank C. Motley" <motleyf@elwha.evergreen.edu> 
Cc: si@elwha.evergreen.edu, Brian Gerheim <gerheimb@elwha.evergreen.edu>, 
    Caryn Cline <clinec@elwha.evergreen.edu> 
Subject: What the UW provides that our library doesn't 
 
 
Frank Motley wrote: 
 
> What specifically it is that 
> students need at the UW that our library is not providing? 
 
Journals.  Nice, well-organized paper journals.  Yesterday I had a list  
of about 10 references on development and evolution to track down.  I  
went to the Health Sciences Library, walked through the stacks, and in 15  
minutes had a pile of journals.  I took them to the xerox machines and in  
a few minutes more had a valuable little stack of papers to read.  Then I  
checked out one bound collection of papers.  All around me, other people  
were doing the same, and student employees were busily returning copied  
journals to the shelves so other folks could find them quickly.  It was a  
pleasure to work there.  Evergreen could never duplicate that facility.   
But we all need access to it.  Maybe a van is the answer.  (Not for me.)   
Maybe people need to leave a list of required articles with one person at  
the library who goes up every day or every other day to xerox them.  (But  
then I had a list of what I wanted; other people might have to spend a  
lot of time in the stacks tracking down references from references.)  I'm  
still waiting to be able to get copies directly into my computer to be  
saved or printed out here--not fax, thank you:  the quality is too lousy. 
 
Burt Guttman   guttmanb@elwha.evergreen.edu 
The Evergreen State College Voice:  360-866-6000, x. 6755 
Olympia, WA  98505              FAX: 360-866-6794 
 
Reunite Gondwanaland! 
 
 
From guttmanb@elwha.evergreen.eduFri Sep 26 08:37:20 1997 
Date: Tue, 21 Jan 1997 13:33:04 -0800 (PST) 
From: Burton Guttman <guttmanb@elwha.evergreen.edu> 
To: SI Faculty <si@elwha.evergreen.edu>, beugm@elwha.evergreen.edu, 
    butlerp@elwha.evergreen.edu, cellarir@elwha.evergreen.edu, 
    chinleog@elwha.evergreen.edu, cushja@elwha.evergreen.edu, 
    hermans@elwha.evergreen.edu, labinep@elwha.evergreen.edu, 
    longinoj@elwha.evergreen.edu, middendd@elwha.evergreen.edu, 
    milned@elwha.evergreen.edu, nadkarnn@elwha.evergreen.edu, 
    parsonwl@elwha.evergreen.edu, pearmanp@elwha.evergreen.edu, 







    perkinsj@u.washington.edu, souleo@elwha.evergreen.edu, 
    taylorp@elwha.evergreen.edu, tuckerg@elwha.evergreen.edu 
Cc: Walter Niemiec <niemiecw@elwha.evergreen.edu> 
Subject: Information, the paper blizzard, and scientific reponsibility 
 
 
Please take a minute to consider what I think is a serious problem.  It  
affects Lab I most of all, but I think it's an issue for all of us to  
think about. 
 
When computers started to become our principal means of communicating,  
some idealists foresaw the paperless office in which all information  
would be held in computer files and there would be less and less need to  
chop down and grind up trees.  It obviously hasn't happened.  We have  
increasing access to worldwide information sources; we are able to  
exchange messages with friends and colleagues worldwide in seconds or  
minutes; and most people still feel a need to have paper copies of all  
the information they access or receive. 
 
I see this particularly because my office is close to the printer many of  
us share on the 3rd floor of Lab I.  The volume of material coming  
through this printer is remarkable, and I can't help noticing what much  
of it is as I pick up my own printing.  Nor can I help noticing that a  
remarkably large fraction of what is printed _is never picked up!_  I see  
people printing copies of the most trivial-looking e-mail messages, and I  
wonder why in hell anyone needs _that_ printed.  And when I see the paper  
lying there days later, fattening the pile of wasted paper, it becomes  
obvious that there was no reason at all. 
 
There is a species of insanity here, kids, and it's time for us to face 
it 
and take some action.  Most of the residents of the Lab Buildings are 
scientists, including a large number of environmental scientists and 
scientists with other specialties who are deeply concerned about 
environmental issues.  Our environmental responsibilities ought to be 
paramount.  As scientists, we have knowledge that other people do not 
share about the state of the world and the consequences of current 
patterns of human behavior; and I believe with C. P. Snow that we have a 
special obligation to share that knowledge and to act on that knowledge.  
We are, furthermore, faculty members at a college that is trying to act 
responsibly and take a position of leadership in environmental issues;  
and we ought to be role models to our students and other colleagues. 
 
I therefore beg you to consider seriously what we are doing, how we are  
handling and using information.  I beg you to consider if there are not  
better, saner, more responsible ways of storing and using information  
than by printing large amounts of it.  I also ask you to consider whether  
this is an issue that needs further discussion and perhaps the  
formulation of some policies or the exertion of some social pressure. 
 
Burt Guttman   guttmanb@elwha.evergreen.edu 
The Evergreen State College Voice:  360-866-6000, x. 6755 
Olympia, WA  98505              FAX: 360-866-6794 
 







Reunite Gondwanaland! 
 
From CUSHJA@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Tue, 21 Jan 97 15:43:00 PST 
From: "Cushing, John" <CUSHJA@elwha.evergreen.edu> 
To: 'Burton Guttman' <guttmanb@elwha.evergreen.edu>, 
    'David Milne' <milned@elwha.evergreen.edu> 
Cc: 'SI Faculty' <si@elwha.evergreen.edu>, 
    'beugm' <beugm@elwha.evergreen.edu>, 
    'butlerp' <butlerp@elwha.evergreen.edu>, 
    'cellarir' <cellarir@elwha.evergreen.edu>, 
    'chinleog' <chinleog@elwha.evergreen.edu>, 
    'hermans' <hermans@elwha.evergreen.edu>, 
    'labinep' <labinep@elwha.evergreen.edu>, 
    'longinoj' <longinoj@elwha.evergreen.edu>, 
    'middendd' <middendd@elwha.evergreen.edu>, 
    'nadkarnn' <nadkarnn@elwha.evergreen.edu>, 
    'parsonwl' <parsonwl@elwha.evergreen.edu>, 
    'pearmanp' <pearmanp@elwha.evergreen.edu>, 
    "'perkinsj@u.washington.edu'" <perkinsj@u.washington.edu>, 
    'souleo' <souleo@elwha.evergreen.edu>, 
    'taylorp' <taylorp@elwha.evergreen.edu>, 
    'tuckerg' <tuckerg@elwha.evergreen.edu>, 
    'Walter Niemiec' <niemiecw@elwha.evergreen.edu> 
Subject: RE: Information, the paper blizzard, and 
 
 
Well, from the standpoint of saving the planet's resources, I'd bet the  
hall printers are a winner.  Think of all the oil, metal, etc that would 
be 
tied up in providing each faculty member with his/her own printer...  Not  
to mention that the convenience of having it on your desk might encourage  
needless printing...  And I assure you that far from making the college  
look prosperous, they save us significant money over the cost of buying a  
quality printer for each faculty office.  [If you want your printed 
output  
to look like drafts, you can go through Page Setup and choose to print at 
a 
degraded resolution...] 
 
There is NO reason that the hall printers cannot use recycled paper.  In  
fact, ALL the paper in all the printers on campus is recycled (in the 
sense 
of being made from recycled fiber).  Beyond that, each printer has 
multiple 
trays.  If you want, you can load one of the trays in your area with used  
memos [just be sure to put the paper in right side up...].  Then when you  
go to the menu to print, you can choose to use the recycled memo tray.   
There is NO reason this will not work with the hall printers. 
 
As to your computer crashing, call the computer support center.  That  
should not be happening, and they should be able to fix this problem.  I  
have been using a shared printer like this for two years, and my computer  
has NEVER crashed from this cause. 







 
 
 ---------- 
From:  David Milne 
Sent:  Tuesday, January 21, 1997 15:31 
To:  Cushing, John; Burton Guttman 
Cc:  SI Faculty; beugm; butlerp; cellarir; chinleog; cushja; hermans;  
labinep; longinoj; middendd; nadkarnn; parsonwl; pearmanp;  
perkinsj@u.washington.edu; souleo; taylorp; tuckerg; Walter Niemiec 
Subject:  Re: Information, the paper blizzard, and 
 
Hi, Burt & all! 
 
SOLUTION ORIENTED COMMENTS. 
 
Part of this is based on my philosophy of always printing letters to 
outside folks using DRAFT rather than NORMAL settings on my printer.  The 
reason is to present a somewhat stressed-budget appearance to the outside 
readers.  A too-perfect letter reflects wealth, prosperity, perhaps an 
excessive budget, whereas a draft-quality letter reflects a poor devil 
trying to do his job with underbudgeted resources. 
 
How does this relate to paper waste?  My office printer, which produces 
such excellent draft-quality letters, also uses recycled memos.  For 
e-mail messages that I want to print, these are ideal.  To my knowledge, 
the big printers spewing paper do not (maybe cannot) use recycled paper. 
My solution to paper waste ... 
 
GET RID OF THE HALL PRINTERS!  They show us as more prosperous than we 
are, and encourage paper waste. (They also cause my computer to crash, 
but that's another story.) 
 
GET RID OF THEM!  I'm serious about this. 
 
cheers  dave 
 
From bergquis@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Thu, 16 Jan 1997 09:09:12 -0800 (PST) 
From: Barbara Bergquist <bergquis@elwha.evergreen.edu> 
To: Faculty A-G <arielg@elwha.evergreen.edu>, arney@elwha.evergreen.edu, 
    barlowc@elwha.evergreen.edu, beugm@elwha.evergreen.edu, 
    bohmerp@elwha.evergreen.edu, bopegedd@elwha.evergreen.edu, 
    bowermap@elwha.evergreen.edu, brunerw@elwha.evergreen.edu, 
    burgessk@elwha.evergreen.edu, carlsonc@elwha.evergreen.edu, 
    chinleog@elwha.evergreen.edu, clinec@elwha.evergreen.edu, 
    coontzs@elwha.evergreen.edu, curtzt@elwha.evergreen.edu, 
    cushja@elwha.evergreen.edu, darneyv@elwha.evergreen.edu, 
    diffendb@elwha.evergreen.edu, dimitrof@elwha.evergreen.edu, 
    dobbsc@elwha.evergreen.edu, fiksdals@elwha.evergreen.edu, 
    footet@elwha.evergreen.edu, foxr@elwha.evergreen.edu, 
    freemang@elwha.evergreen.edu, gomezj@elwha.evergreen.edu, 
    guttmanb@elwha.evergreen.edu, judyc@elwha.evergreen.edu, 
    rscole@elwha.evergreen.edu 
Subject: Direct Delivery via Interlibrary Loan 







 
TO: Faculty 
FROM: Linda Fraidenburg, Interlibrary Loan 
RE: Direct Delivery via Interlibrary Loan 
 
How would you like to be able to request journal articles via your office  
computer and have them sent directly to the closest fax machine?  The  
library Interlibrary Loan (ILL) office is initiating a pilot project  
winter quarter to allow you to do just that.  The vehicle for this  
service is Uncover, a large database covering journal and magazine  
articles across the academic disciplines.  If you  have access to  
Evergreen's library catalog now, you already have the ability to search  
Uncover.  This new service will allow you to *order* what you find there;  
the bill will be paid from the library budget (such a deal). 
 
Sign up by notifying Interlibrary Loan via e-mail at  
"ill@elwha.evergreen.edu".  You will need to provide the following  
information: 
 
1. Your first initial and last name (as you wish to be listed on fax  
cover sheets); 
 
2. Whatever 5-letter password you would like to use; and 
 
3. The fax number to which you wish the articles sent. 
 
 
We will advise you when the account is in place; we will also send  
relevant instructions. 
 
During winter and spring quarters, ILL will track use, total costs and  
any complaints, comments or suggestions you provide.  The basic fee for  
Uncover's service is $10 per request plus a copyright fee which is  
usually below $20 (with occasional notable exceptions of $200 and more).   
Uncover clearly indicates the cost per transaction before you place your  
order, so you will be aware of high costs if there are any.  We fully  
expect to be able to continue the service after winter quarter, however,  
we do want some preliminary information about levels of use and expense  
before we commit to providing permanent, unlimited, free use. 
 
Those of you who like use Interlibrary Loan the way you have in the past  
should feel free to do so.  We are not changing the existing service,  
just adding another option. 
 
Questions about this new service?  Contact Linda Fraidenburg,  
"ill@elwha.evergreen.edu", extension 6499, L2300. 
 
If you want to explore Uncover without having to sign up for the new  
service, or if you have general questions about how to search Uncvover,  
please contact the reference librarian on duty at extension 6252 or stop  
by the reference desk anytime the library is open.  Also, consider asking  
a reference librarian to teach your students how to use Uncover and other  
new library databases. 
From tabbuttf@elwha.evergreen.eduFri Sep 26 08:37:21 1997 







Date: Tue, 4 Feb 1997 17:36:15 -0800 (PST) 
From: Fred Tabbutt <tabbuttf@elwha.evergreen.edu> 
To: kahanl@elwha.evergreen.edu 
Cc: si@elwha.evergreen.edu, environ@elwha.evergreen.edu 
Subject: Re: another comment on evals (fwd) 
 
 
Your note about NSF would indicate that practices vary.  I was told by a 
faculty member at Reed who also sat on an NSF panel that Evergreen 
students  
were 
"automatically" removed from consideration for fellowships because a GPA 
could not be assigned to them and it would be unfair to other applicants 
to give them the benefit of the doubt.  The best an Evergreen student was 
given was honorable mention.  Did the student who got an NSF come 
directly from Evergreen?  If they had a year of grad school that's a 
different story. 
 
Fred Tabbutt 
 
---------- Forwarded message ---------- 
Date: Tue, 4 Feb 1997 15:59:52 -0800 (PST) 
From: Linda Kahan <kahanl@elwha.evergreen.edu> 
To: Lin Nelson <nelsonl@elwha.evergreen.edu> 
Cc: Jude Van Buren <vanburen@elwha.evergreen.edu>, 
si@elwha.evergreen.edu, 
    Environmental Studies Faculty -- Michael Beug 
     <beugm@elwha.evergreen.edu>, 
    William Brown <brownw@elwha.evergreen.edu>, 
    "Jovana J. Brown" <brownj@elwha.evergreen.edu>, 
    Kathy Burgess <burgessk@elwha.evergreen.edu>, 
    Rob Cole <rscole@elwha.evergreen.edu>, 
    Dean Olson <olsond@elwha.evergreen.edu>, 
    Brian Price <pricebc@elwha.evergreen.edu>, 
    Peter Pearman <pearmanp@elwha.evergreen.edu>, 
    Frederica Bowcutt <bowcuttf@elwha.evergreen.edu>, 
    Paul Ray Butler <butlerp@elwha.evergreen.edu>, 
    Richard Cellarius <cellarir@elwha.evergreen.edu>, 
    Gerardo Chin-Leo <chinleog@elwha.evergreen.edu>, 
    Larry Eickstaedt <eickstae@elwha.evergreen.edu>, 
    Russell Fox <foxr@elwha.evergreen.edu>, 
    Martha Henderson <mhenders@elwha.evergreen.edu>, 
    "Steven G. Herman" <hermans@elwha.evergreen.edu>, 
    Pat Labine <labinep@elwha.evergreen.edu>, 
    "John (Jack) Longino" <longinoj@elwha.evergreen.edu>, 
    Lee Lyttle <lyttlel@elwha.evergreen.edu>, 
    Cheri Lucas Jennings <cheri@elwha.evergreen.edu>, 
    David Milne <milned@elwha.evergreen.edu>, 
    Carol Minugh <minughc@elwha.evergreen.edu>, 
    Nalini Nadkarni <nadkarnn@elwha.evergreen.edu>, 
    "John H. Perkins" <perkinsj@elwha.evergreen.edu>, 
    Paul Przybylowicz <przybylo@elwha.evergreen.edu>, 
    Matthew Smith <smithm@elwha.evergreen.edu>, 
    Oscar Soule <souleo@elwha.evergreen.edu>, 







    Jim Stroh <strohj@elwha.evergreen.edu>, 
    Ken Tabbutt <tabbuttk@elwha.evergreen.edu>, 
    Pete Taylor <taylorp@elwha.evergreen.edu>, 
    "Erik V. Thuesen" <thuesene@elwha.evergreen.edu>, 
    Walter Niemiec <niemiecw@elwha.evergreen.edu>, 
    Gabe Tucker <tuckerg@elwha.evergreen.edu>, 
    Tom Womeldorff <womeldor@elwha.evergreen.edu>, 
bcc@elwha.evergreen.edu 
Subject: Re: another comment on evals 
 
Lin:  
I don't know what you mean by "the NSF scenario".  I have served on an  
NSF graduate student panel.  Our TESC students are certainly not 
summarily  
rejected because of their transcripts.  I personally know of one student  
who received a fellowship and another who received an honorable mention  
(both in neuroscience--I don't know about other disciplines).   
When you consider that less than 5% of all applicants get fellowships,  
and the competion is ferocious, and that for over half of the applicants  
(who come in from a first year in grad school) their graduate school  
record plays a big part in their success, that is not such a bad record.   
 
LK 
Linda Kahan                           kahanl@elwha.evergreen.edu 
The Evergreen State College           360-866-6000 x6679 
Olympia, WA 98505 
 
 
 
 
 
From kutterb@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Tue, 4 Feb 1997 17:59:24 -0800 (PST) 
From: Betty Kutter <kutterb@elwha.evergreen.edu> 
To: Linda Kahan <kahanl@elwha.evergreen.edu> 
Cc: Lin Nelson <nelsonl@elwha.evergreen.edu>, 
    Jude Van Buren <vanburen@elwha.evergreen.edu>, 
si@elwha.evergreen.edu, 
    Environmental Studies Faculty -- Michael Beug 
     <beugm@elwha.evergreen.edu>, 
    William Brown <brownw@elwha.evergreen.edu>, 
    "Jovana J. Brown" <brownj@elwha.evergreen.edu>, 
    Kathy Burgess <burgessk@elwha.evergreen.edu>, 
    Rob Cole <rscole@elwha.evergreen.edu>, 
    Dean Olson <olsond@elwha.evergreen.edu>, 
    Brian Price <pricebc@elwha.evergreen.edu>, 
    Peter Pearman <pearmanp@elwha.evergreen.edu>, 
    Frederica Bowcutt <bowcuttf@elwha.evergreen.edu>, 
    Paul Ray Butler <butlerp@elwha.evergreen.edu>, 
    Richard Cellarius <cellarir@elwha.evergreen.edu>, 
    Gerardo Chin-Leo <chinleog@elwha.evergreen.edu>, 
    Larry Eickstaedt <eickstae@elwha.evergreen.edu>, 
    Russell Fox <foxr@elwha.evergreen.edu>, 
    Martha Henderson <mhenders@elwha.evergreen.edu>, 







    "Steven G. Herman" <hermans@elwha.evergreen.edu>, 
    Pat Labine <labinep@elwha.evergreen.edu>, 
    "John (Jack) Longino" <longinoj@elwha.evergreen.edu>, 
    Lee Lyttle <lyttlel@elwha.evergreen.edu>, 
    Cheri Lucas Jennings <cheri@elwha.evergreen.edu>, 
    David Milne <milned@elwha.evergreen.edu>, 
    Carol Minugh <minughc@elwha.evergreen.edu>, 
    Nalini Nadkarni <nadkarnn@elwha.evergreen.edu>, 
    "John H. Perkins" <perkinsj@elwha.evergreen.edu>, 
    Paul Przybylowicz <przybylo@elwha.evergreen.edu>, 
    Matthew Smith <smithm@elwha.evergreen.edu>, 
    Oscar Soule <souleo@elwha.evergreen.edu>, 
    Jim Stroh <strohj@elwha.evergreen.edu>, 
    Ken Tabbutt <tabbuttk@elwha.evergreen.edu>, 
    Pete Taylor <taylorp@elwha.evergreen.edu>, 
    "Erik V. Thuesen" <thuesene@elwha.evergreen.edu>, 
    Walter Niemiec <niemiecw@elwha.evergreen.edu>, 
    Gabe Tucker <tuckerg@elwha.evergreen.edu>, 
    Tom Womeldorff <womeldor@elwha.evergreen.edu>, 
bcc@elwha.evergreen.edu 
Subject: Re: another comment on evals 
 
I also appreciate all of the effort and careful thought all of you are  
putting into this discussion -- and your work particularly, Jude! 
 In response to the questions about grad schools and  
fellowships... 
 
We are definitely well regarded by many of the "special" groups and have,  
I would agree with Linda, more than the success that might be expected.   
Just among students who were in my lab, I have had one win an NSF  
predoctoral fellowship, one a Howard Hughes fellowship, and one in the  
"runner-up" group for Howard Hughes fellowships, and many exstudents have  
gotten various other awards.   We have also had excellent experience with  
students getting summer research positions at places like Washington  
University and Friday Harbor -- and a number of others. 
 
In terms of grad schools:  there are indeed a number of schools who have  
had experience with our students and especially like them -- I hear good  
feedback from places like Rockefeller, UCSF, Oregon State and many  
others.  A comment was made that they are summarily rejected at  
Wisconsin, but a student of mine is in the middle of a PhD program in  
biochemistry there -- went straight from here -- and many schools clearly  
feel they get good information.  I do warn students to get things in  
early, to give people time to look at their work --- it's important not  
to wait until the last minute anywhere, and especially with the long  
evaluations!  And, I agree that the last evaluations are the most  
important -- and the summary student eval should be a major plus in those  
circumstances!  (I doubt if many people look at student -- or even  
faculty -- evaluations from early years unless there is a particular  
topic/subject of special concern to them...as I said in my earlier  
message, we might want to consider this in deciding how detailed to make  
transcript evals at each level, focussing on the "in-house" feedback more  
at earlier stages.) 
 







Betty Kutter 
The Evergreen State College, Olympia, WA 98505 
360 866 6000, X 6099 
FAX: 360 866 6794 
kutterb@elwha.evergreen.edu or t4phage@elwha.evergreen.edu 
 
 
From vanburen@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Sun, 2 Feb 1997 15:23:42 -0800 (PST) 
From: Jude Van Buren <vanburen@elwha.evergreen.edu> 
To: si@elwha.evergreen.edu, 
    Environmental Studies Faculty -- Michael Beug 
     <beugm@elwha.evergreen.edu>, 
    William Brown <brownw@elwha.evergreen.edu>, 
    "Jovana J. Brown" <brownj@elwha.evergreen.edu>, 
    Kathy Burgess <burgessk@elwha.evergreen.edu>, 
    Rob Cole <rscole@elwha.evergreen.edu>, 
    Dean Olson <olsond@elwha.evergreen.edu>, 
    Brian Price <pricebc@elwha.evergreen.edu>, 
    Peter Pearman <pearmanp@elwha.evergreen.edu>, 
    Frederica Bowcutt <bowcuttf@elwha.evergreen.edu>, 
    Paul Ray Butler <butlerp@elwha.evergreen.edu>, 
    Richard Cellarius <cellarir@elwha.evergreen.edu>, 
    Gerardo Chin-Leo <chinleog@elwha.evergreen.edu>, 
    Larry Eickstaedt <eickstae@elwha.evergreen.edu>, 
    Russell Fox <foxr@elwha.evergreen.edu>, 
    Martha Henderson <mhenders@elwha.evergreen.edu>, 
    "Steven G. Herman" <hermans@elwha.evergreen.edu>, 
    Pat Labine <labinep@elwha.evergreen.edu>, 
    "John (Jack) Longino" <longinoj@elwha.evergreen.edu>, 
    Lee Lyttle <lyttlel@elwha.evergreen.edu>, 
    Cheri Lucas Jennings <cheri@elwha.evergreen.edu>, 
    David Milne <milned@elwha.evergreen.edu>, 
    Carol Minugh <minughc@elwha.evergreen.edu>, 
    Nalini Nadkarni <nadkarnn@elwha.evergreen.edu>, 
    nelson lin <nelsonl@elwha.evergreen.edu>, 
    "John H. Perkins" <perkinsj@elwha.evergreen.edu>, 
    Paul Przybylowicz <przybylo@elwha.evergreen.edu>, 
    Matthew Smith <smithm@elwha.evergreen.edu>, 
    Oscar Soule <souleo@elwha.evergreen.edu>, 
    Jim Stroh <strohj@elwha.evergreen.edu>, 
    Ken Tabbutt <tabbuttk@elwha.evergreen.edu>, 
    Pete Taylor <taylorp@elwha.evergreen.edu>, 
    "Erik V. Thuesen" <thuesene@elwha.evergreen.edu>, 
    Walter Niemiec <niemiecw@elwha.evergreen.edu>, 
    Gabe Tucker <tuckerg@elwha.evergreen.edu>, 
    Jude Van Buren <vanburen@elwha.evergreen.edu>, 
    Tom Womeldorff <womeldor@elwha.evergreen.edu> 
Cc: bcc@elwha.evergreen.edu 
 
Hello and regards to you all - Wow I have received an electronic  
blitzkrieg of ideas, thoughts and concerns since the email I sent you  
last week regarding narrative evals - I am compending them - removing 
your  







names and will be sending them on to the narrative eval committee, Thank  
you so much for your thoughtful, interesting statements - you know - it  
really is wonderful to see how much one's colleagues are engaged in their  
work and in the learning of their students - it has sure done my heart  
good... Anyway if you still have comments - please send them on to me.   
 
I have another question that is very important to the work of this group  
-group  and this is with respect to how the outside world (ie Matts' 2nd  
question) views these evals.  There was some discussion and indeed an  
email or two last year - although I can't find them regarding NSF not  
funding undergraduates or not considering them for scholarships, grants  
and the like if they did not have grades.  Here is my question to you 
all: 
 
What kind of experience have you found students have had with respect to  
their narrative evals from TESC being a barrier or creating a problem for  
them in trying to get into graduate or professional schools or in getting  
federal, state or private funding for tuition, grants or research?   DO  
you know of cases in which the narrative eval seemed to help the  
student's application?  Do you know of schools that will not accept  
narrative evals?   
 
Any information - anecdotal or hard data would be appreciated. 
 
Another question - Do your former students tend to advise you if they are  
granted entrance into graduate or professional schools?  Do they advise  
you if they do not get in? 
 
YOur response would be greatly appreciated - Steve Hunter is preparing a  
draft survey - any questions that you think would help us find out how  
our students are doing out there and whether narrative evals help or  
hamper these students would be helpful. 
 
Thank you again for your interest and time in generating this  
info....Best to you... Jude Van Buren 
From vanburen@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Sun, 2 Feb 1997 15:28:02 -0800 (PST) 
From: Jude Van Buren <vanburen@elwha.evergreen.edu> 
To: SI@elwha.evergreen.edu 
Subject: narraative eval. 
 
 
 
---------- Forwarded message ---------- 
Date: Sun, 2 Feb 1997 15:23:42 -0800 (PST) 
From: Jude Van Buren <vanburen@elwha.evergreen.edu> 
To: si@elwha.evergreen.edu, 
    Environmental Studies Faculty -- Michael Beug 
     <beugm@elwha.evergreen.edu>, 
    William Brown <brownw@elwha.evergreen.edu>, 
    "Jovana J. Brown" <brownj@elwha.evergreen.edu>, 
    Kathy Burgess <burgessk@elwha.evergreen.edu>, 
    Rob Cole <rscole@elwha.evergreen.edu>, 
    Dean Olson <olsond@elwha.evergreen.edu>, 







    Brian Price <pricebc@elwha.evergreen.edu>, 
    Peter Pearman <pearmanp@elwha.evergreen.edu>, 
    Frederica Bowcutt <bowcuttf@elwha.evergreen.edu>, 
    Paul Ray Butler <butlerp@elwha.evergreen.edu>, 
    Richard Cellarius <cellarir@elwha.evergreen.edu>, 
    Gerardo Chin-Leo <chinleog@elwha.evergreen.edu>, 
    Larry Eickstaedt <eickstae@elwha.evergreen.edu>, 
    Russell Fox <foxr@elwha.evergreen.edu>, 
    Martha Henderson <mhenders@elwha.evergreen.edu>, 
    "Steven G. Herman" <hermans@elwha.evergreen.edu>, 
    Pat Labine <labinep@elwha.evergreen.edu>, 
    "John (Jack) Longino" <longinoj@elwha.evergreen.edu>, 
    Lee Lyttle <lyttlel@elwha.evergreen.edu>, 
    Cheri Lucas Jennings <cheri@elwha.evergreen.edu>, 
    David Milne <milned@elwha.evergreen.edu>, 
    Carol Minugh <minughc@elwha.evergreen.edu>, 
    Nalini Nadkarni <nadkarnn@elwha.evergreen.edu>, 
    nelson lin <nelsonl@elwha.evergreen.edu>, 
    "John H. Perkins" <perkinsj@elwha.evergreen.edu>, 
    Paul Przybylowicz <przybylo@elwha.evergreen.edu>, 
    Matthew Smith <smithm@elwha.evergreen.edu>, 
    Oscar Soule <souleo@elwha.evergreen.edu>, 
    Jim Stroh <strohj@elwha.evergreen.edu>, 
    Ken Tabbutt <tabbuttk@elwha.evergreen.edu>, 
    Pete Taylor <taylorp@elwha.evergreen.edu>, 
    "Erik V. Thuesen" <thuesene@elwha.evergreen.edu>, 
    Walter Niemiec <niemiecw@elwha.evergreen.edu>, 
    Gabe Tucker <tuckerg@elwha.evergreen.edu>, 
    Jude Van Buren <vanburen@elwha.evergreen.edu>, 
    Tom Womeldorff <womeldor@elwha.evergreen.edu> 
Cc: bcc@elwha.evergreen.edu 
 
Hello and regards to you all - Wow I have received an electronic  
blitzkrieg of ideas, thoughts and concerns since the email I sent you  
last week regarding narrative evals - I am compending them - removing 
your  
names and will be sending them on to the narrative eval committee, Thank  
you so much for your thoughtful, interesting statements - you know - it  
really is wonderful to see how much one's colleagues are engaged in their  
work and in the learning of their students - it has sure done my heart  
good... Anyway if you still have comments - please send them on to me.   
 
I have another question that is very important to the work of this group  
-group  and this is with respect to how the outside world (ie Matts' 2nd  
question) views these evals.  There was some discussion and indeed an  
email or two last year - although I can't find them regarding NSF not  
funding undergraduates or not considering them for scholarships, grants  
and the like if they did not have grades.  Here is my question to you 
all: 
 
What kind of experience have you found students have had with respect to  
their narrative evals from TESC being a barrier or creating a problem for  
them in trying to get into graduate or professional schools or in getting  
federal, state or private funding for tuition, grants or research?   DO  







you know of cases in which the narrative eval seemed to help the  
student's application?  Do you know of schools that will not accept  
narrative evals?   
 
Any information - anecdotal or hard data would be appreciated. 
 
Another question - Do your former students tend to advise you if they are  
granted entrance into graduate or professional schools?  Do they advise  
you if they do not get in? 
 
YOur response would be greatly appreciated - Steve Hunter is preparing a  
draft survey - any questions that you think would help us find out how  
our students are doing out there and whether narrative evals help or  
hamper these students would be helpful. 
 
Thank you again for your interest and time in generating this  
info....Best to you... Jude Van Buren 
 
From barlowc@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Mon, 3 Feb 1997 09:46:01 -0800 (PST) 
From: Clyde Barlow <barlowc@elwha.evergreen.edu> 
To: Jude Van Buren <vanburen@elwha.evergreen.edu> 
Cc: Fred Tabbutt <tabbuttf@elwha.evergreen.edu>, 
    Jeff Kelly <kellyj@elwha.evergreen.edu>, 
    Burton Guttman <guttmanb@elwha.evergreen.edu> 
Subject: Re: narrative eval 
 
Hi- 
 
I have talked with some of my former students about this and they are as  
confused as we. 
 
Grades-  Grades are important.  Many scholarship and graduate programs  
won't consider students without GPA.  Of course, many will. 
 
The best suggestion related to grades was a program gpa that would be  
used by the registrar to compile student gpa.  no grades for inividual  
segments of programs would be given.  This suggestion failed the grade  
inflation test.  I felt that Evergreen should be progressive and give  
average students a 4.0.  If Ivy League schools can use 3.8 for their  
average students why shouldn't we be a bit more progressive?   
 
 
 
Our conclusions for evaluations were: 
1.They are generally fine the way they are.  They are more beneficial to  
students than grades while they are here, but less beneficial after they  
leave. 
2. Suggestions for improvement: 
 Keep evaluatins short. 
 Allow quanitative and comparative information to be included. 
 Don't apply format or style requirements that might prevent innovations  
such as those that Jim proposes.  
 







-clyde 
From motleyf@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Tue, 4 Feb 1997 00:23:48 -0800 (PST) 
From: "Frank C. Motley" <motleyf@elwha.evergreen.edu> 
To: Jude Van Buren <vanburen@elwha.evergreen.edu> 
Cc: SI@elwha.evergreen.edu 
Subject: Re: narraative eval. 
 
 
 
Jude,  
 
Most of my teaching in the last fifteen or so years that hasn't been  
directly library related has been in the area of law. I feel that I have  
maintained quite a bit of contact with our graduates, partly because of  
our evaluation system.  I, like lots of others I am sure, have tried to  
make the writing of evaluations a joy rather than a terrible awful chore.  
One of the ways I do this is by taking lots of notes on each student from  
the very beginning of the program.  I, in EVERY class, pass out a sign-up  
sheet with designated times to see students prior to the next class.  I  
urge them to sign up for a few minutes every week, or at least every two  
weeks, If they sign up and don't show, we later have a serious talk about  
manners. This system prevents a lot of wasted time in so-called office  
hours. After my meeting with each student, I spend a few minutes writing  
some  notes on our conversation.  [I got this idea from watching  
physicians after my visits with them.] At the end of the quarter, I have  
this data, notes from seminar (I TRY to write down the best  
thing that each student contributes during each seminar), and notes from  
their papers (I write in the syllabus that I want ALL of their papers  
returned at the end of the quarter for evaluation purposes). Thus, I have  
lots of data from which to work. Then come the mental gymnastics> I  
believe that the evaluation should be a gift and that one should try to  
write it in that spirit.  This, obviously, is much easier said than  
done.  I try to describe the student's progress and growth; try to  
describe what she or he has learned. I really try to avoid the negative;  
and talk about where future academic growth can readily and fruitfully  
occur. Clearly I don't achieve what I attempt, but this is my endeavor.   
I do believe that all the contact does motivate students to stay in touch  
after graduation; at least, it seems as though some of them do. That is  
the big big reward....to me it is one of the main things that make 
working  
at The Evergreen State College worth it all. When you talk about the  
evaluation as a gift and try to write it as one; it is my sense that many  
students experience it as such. "Thank you," is not an uncommon  
response... even, sometimes, from those who are more than obliquely 
nudged. 
 
Since students keep in touch and since some go to law school(or on to 
other  
graduate work); I can say from what I have seen that I see no impediment  
to graduate work brought about by our evaluations. (Remember my note 
about 
my son, for example.)  In fact, with regard to Lewis and Clark Law School  
in Portland, we seem to have kind of a conduit.  I believe that two of  







their law professors are graduates of Evergreen, and I know for certain  
that they look with great favor on Evergreen students. As a matter of  
fact, Justino Balderrama and I asked two of these Lewis and Clark  
professors to come up here and lecture to our Re Thinking Law program  
last year.  Both mentioned how much they liked TESC students, how  
informative the transcripts were, and how our students' backgrounds fit  
in with the Environmental Law program at Lewis and Clark...a program  
which is the top ranked environmental law program in the nation. fm 
 
On Sun, 2 Feb 1997, Jude Van Buren wrote: 
 
>  
>  
> ---------- Forwarded message ---------- 
> Date: Sun, 2 Feb 1997 15:23:42 -0800 (PST) 
> From: Jude Van Buren <vanburen@elwha.evergreen.edu> 
> To: si@elwha.evergreen.edu, 
>     Environmental Studies Faculty -- Michael Beug 
>      <beugm@elwha.evergreen.edu>, 
>     William Brown <brownw@elwha.evergreen.edu>, 
>     "Jovana J. Brown" <brownj@elwha.evergreen.edu>, 
>     Kathy Burgess <burgessk@elwha.evergreen.edu>, 
>     Rob Cole <rscole@elwha.evergreen.edu>, 
>     Dean Olson <olsond@elwha.evergreen.edu>, 
>     Brian Price <pricebc@elwha.evergreen.edu>, 
>     Peter Pearman <pearmanp@elwha.evergreen.edu>, 
>     Frederica Bowcutt <bowcuttf@elwha.evergreen.edu>, 
>     Paul Ray Butler <butlerp@elwha.evergreen.edu>, 
>     Richard Cellarius <cellarir@elwha.evergreen.edu>, 
>     Gerardo Chin-Leo <chinleog@elwha.evergreen.edu>, 
>     Larry Eickstaedt <eickstae@elwha.evergreen.edu>, 
>     Russell Fox <foxr@elwha.evergreen.edu>, 
>     Martha Henderson <mhenders@elwha.evergreen.edu>, 
>     "Steven G. Herman" <hermans@elwha.evergreen.edu>, 
>     Pat Labine <labinep@elwha.evergreen.edu>, 
>     "John (Jack) Longino" <longinoj@elwha.evergreen.edu>, 
>     Lee Lyttle <lyttlel@elwha.evergreen.edu>, 
>     Cheri Lucas Jennings <cheri@elwha.evergreen.edu>, 
>     David Milne <milned@elwha.evergreen.edu>, 
>     Carol Minugh <minughc@elwha.evergreen.edu>, 
>     Nalini Nadkarni <nadkarnn@elwha.evergreen.edu>, 
>     nelson lin <nelsonl@elwha.evergreen.edu>, 
>     "John H. Perkins" <perkinsj@elwha.evergreen.edu>, 
>     Paul Przybylowicz <przybylo@elwha.evergreen.edu>, 
>     Matthew Smith <smithm@elwha.evergreen.edu>, 
>     Oscar Soule <souleo@elwha.evergreen.edu>, 
>     Jim Stroh <strohj@elwha.evergreen.edu>, 
>     Ken Tabbutt <tabbuttk@elwha.evergreen.edu>, 
>     Pete Taylor <taylorp@elwha.evergreen.edu>, 
>     "Erik V. Thuesen" <thuesene@elwha.evergreen.edu>, 
>     Walter Niemiec <niemiecw@elwha.evergreen.edu>, 
>     Gabe Tucker <tuckerg@elwha.evergreen.edu>, 
>     Jude Van Buren <vanburen@elwha.evergreen.edu>, 
>     Tom Womeldorff <womeldor@elwha.evergreen.edu> 







> Cc: bcc@elwha.evergreen.edu 
>  
> Hello and regards to you all - Wow I have received an electronic  
> blitzkrieg of ideas, thoughts and concerns since the email I sent you  
> last week regarding narrative evals - I am compending them - removing 
your  
> names and will be sending them on to the narrative eval committee, 
Thank  
> you so much for your thoughtful, interesting statements - you know - it  
> really is wonderful to see how much one's colleagues are engaged in 
their  
> work and in the learning of their students - it has sure done my heart  
> good... Anyway if you still have comments - please send them on to me.   
>  
> I have another question that is very important to the work of this 
group  
> -group  and this is with respect to how the outside world (ie Matts' 
2nd  
> question) views these evals.  There was some discussion and indeed an  
> email or two last year - although I can't find them regarding NSF not  
> funding undergraduates or not considering them for scholarships, grants  
> and the like if they did not have grades.  Here is my question to you 
all: 
>  
> What kind of experience have you found students have had with respect 
to  
> their narrative evals from TESC being a barrier or creating a problem 
for  
> them in trying to get into graduate or professional schools or in 
getting  
> federal, state or private funding for tuition, grants or research?   DO  
> you know of cases in which the narrative eval seemed to help the  
> student's application?  Do you know of schools that will not accept  
> narrative evals?   
>  
> Any information - anecdotal or hard data would be appreciated. 
>  
> Another question - Do your former students tend to advise you if they 
are  
> granted entrance into graduate or professional schools?  Do they advise  
> you if they do not get in? 
>  
> YOur response would be greatly appreciated - Steve Hunter is preparing 
a  
> draft survey - any questions that you think would help us find out how  
> our students are doing out there and whether narrative evals help or  
> hamper these students would be helpful. 
>  
> Thank you again for your interest and time in generating this  
> info....Best to you... Jude Van Buren 
>  
>  
From milned@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Tue, 4 Feb 1997 13:20:06 -0800 (PST) 







From: David Milne <milned@elwha.evergreen.edu> 
To: Lin Nelson <nelsonl@elwha.evergreen.edu> 
Cc: Jude Van Buren <vanburen@elwha.evergreen.edu>, 
si@elwha.evergreen.edu, 
    Environmental Studies Faculty -- Michael Beug 
     <beugm@elwha.evergreen.edu>, 
    William Brown <brownw@elwha.evergreen.edu>, 
    "Jovana J. Brown" <brownj@elwha.evergreen.edu>, 
    Kathy Burgess <burgessk@elwha.evergreen.edu>, 
    Rob Cole <rscole@elwha.evergreen.edu>, 
    Dean Olson <olsond@elwha.evergreen.edu>, 
    Brian Price <pricebc@elwha.evergreen.edu>, 
    Peter Pearman <pearmanp@elwha.evergreen.edu>, 
    Frederica Bowcutt <bowcuttf@elwha.evergreen.edu>, 
    Paul Ray Butler <butlerp@elwha.evergreen.edu>, 
    Richard Cellarius <cellarir@elwha.evergreen.edu>, 
    Gerardo Chin-Leo <chinleog@elwha.evergreen.edu>, 
    Larry Eickstaedt <eickstae@elwha.evergreen.edu>, 
    Russell Fox <foxr@elwha.evergreen.edu>, 
    Martha Henderson <mhenders@elwha.evergreen.edu>, 
    "Steven G. Herman" <hermans@elwha.evergreen.edu>, 
    Pat Labine <labinep@elwha.evergreen.edu>, 
    "John (Jack) Longino" <longinoj@elwha.evergreen.edu>, 
    Lee Lyttle <lyttlel@elwha.evergreen.edu>, 
    Cheri Lucas Jennings <cheri@elwha.evergreen.edu>, 
    Carol Minugh <minughc@elwha.evergreen.edu>, 
    Nalini Nadkarni <nadkarnn@elwha.evergreen.edu>, 
    "John H. Perkins" <perkinsj@elwha.evergreen.edu>, 
    Paul Przybylowicz <przybylo@elwha.evergreen.edu>, 
    Matthew Smith <smithm@elwha.evergreen.edu>, 
    Oscar Soule <souleo@elwha.evergreen.edu>, 
    Jim Stroh <strohj@elwha.evergreen.edu>, 
    Ken Tabbutt <tabbuttk@elwha.evergreen.edu>, 
    Pete Taylor <taylorp@elwha.evergreen.edu>, 
    "Erik V. Thuesen" <thuesene@elwha.evergreen.edu>, 
    Walter Niemiec <niemiecw@elwha.evergreen.edu>, 
    Gabe Tucker <tuckerg@elwha.evergreen.edu>, 
    Tom Womeldorff <womeldor@elwha.evergreen.edu>, 
bcc@elwha.evergreen.edu 
Subject: Re: another comment on evals 
 
Hi, Y'all! 
 
will this help? 
 
a) I'm thinking of a "flow chart" alternative to evals that shows at a  
glance where a student started, how much he/she progressed, and where  
ended up.  I haven't heard this alternative mentioned yet.  Maybe I'll  
try it on hapless victims this March. 
 
b) If we retain evals ...  Well, this was going to be in the same vein as  
my other comments on evals.  Since it's a sunny day, skip it! 
 
cheerz, comrades  dave 







From dimitrof@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Tue, 4 Feb 1997 13:28:47 -0800 (PST) 
From: George Dimitroff <dimitrof@elwha.evergreen.edu> 
To: Betty Kutter <kutterb@elwha.evergreen.edu> 
Cc: Jude Van Buren <vanburen@elwha.evergreen.edu>, 
si@elwha.evergreen.edu, 
    es@elwha.evergreen.edu 
Subject: Re: Narrative eval DTF 
 
I agree with everything that Betty wrote in her January 30 e-mail  
message (It's too long to copy!).  Reform, possibly, yes, but let us not  
jump precipitously into any radical changes, without carefully  
considering the effects. 
 
I would also like to hear (read) about experiments done by others in  
solving the problem of assembling the contributions of all teaching team  
members.  In Data to Information, during last year and this year, we have  
had a common computer files directory on the computer server, Ozette, in  
which we have had evaluation files for all of our students, and into  
which any of us can up-date or add our evaluations at any time that the  
file wanted is not already being edited.  This has eliminated the  
problem of putting the pieces together.  The main problem is getting  
everybody to do his/her pieces so that the evaluations are ready for  
evaluation conferences.  Also, sometimes faculty want to write notes to  
students, and they don't always take out these notes before I want to  
copy the disks from which the program secretaries will prepare the  
student's final transcipt evaluation.   
 
Any ideas anybody has about making the mechanics of creating good  
evaluations easily, would be welcome! 
 
George Dimitroff 
 
From kahanl@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Tue, 4 Feb 1997 15:59:52 -0800 (PST) 
From: Linda Kahan <kahanl@elwha.evergreen.edu> 
To: Lin Nelson <nelsonl@elwha.evergreen.edu> 
Cc: Jude Van Buren <vanburen@elwha.evergreen.edu>, 
si@elwha.evergreen.edu, 
    Environmental Studies Faculty -- Michael Beug 
     <beugm@elwha.evergreen.edu>, 
    William Brown <brownw@elwha.evergreen.edu>, 
    "Jovana J. Brown" <brownj@elwha.evergreen.edu>, 
    Kathy Burgess <burgessk@elwha.evergreen.edu>, 
    Rob Cole <rscole@elwha.evergreen.edu>, 
    Dean Olson <olsond@elwha.evergreen.edu>, 
    Brian Price <pricebc@elwha.evergreen.edu>, 
    Peter Pearman <pearmanp@elwha.evergreen.edu>, 
    Frederica Bowcutt <bowcuttf@elwha.evergreen.edu>, 
    Paul Ray Butler <butlerp@elwha.evergreen.edu>, 
    Richard Cellarius <cellarir@elwha.evergreen.edu>, 
    Gerardo Chin-Leo <chinleog@elwha.evergreen.edu>, 
    Larry Eickstaedt <eickstae@elwha.evergreen.edu>, 
    Russell Fox <foxr@elwha.evergreen.edu>, 







    Martha Henderson <mhenders@elwha.evergreen.edu>, 
    "Steven G. Herman" <hermans@elwha.evergreen.edu>, 
    Pat Labine <labinep@elwha.evergreen.edu>, 
    "John (Jack) Longino" <longinoj@elwha.evergreen.edu>, 
    Lee Lyttle <lyttlel@elwha.evergreen.edu>, 
    Cheri Lucas Jennings <cheri@elwha.evergreen.edu>, 
    David Milne <milned@elwha.evergreen.edu>, 
    Carol Minugh <minughc@elwha.evergreen.edu>, 
    Nalini Nadkarni <nadkarnn@elwha.evergreen.edu>, 
    "John H. Perkins" <perkinsj@elwha.evergreen.edu>, 
    Paul Przybylowicz <przybylo@elwha.evergreen.edu>, 
    Matthew Smith <smithm@elwha.evergreen.edu>, 
    Oscar Soule <souleo@elwha.evergreen.edu>, 
    Jim Stroh <strohj@elwha.evergreen.edu>, 
    Ken Tabbutt <tabbuttk@elwha.evergreen.edu>, 
    Pete Taylor <taylorp@elwha.evergreen.edu>, 
    "Erik V. Thuesen" <thuesene@elwha.evergreen.edu>, 
    Walter Niemiec <niemiecw@elwha.evergreen.edu>, 
    Gabe Tucker <tuckerg@elwha.evergreen.edu>, 
    Tom Womeldorff <womeldor@elwha.evergreen.edu>, 
bcc@elwha.evergreen.edu 
Subject: Re: another comment on evals 
 
Lin:  
I don't know what you mean by "the NSF scenario".  I have served on an  
NSF graduate student panel.  Our TESC students are certainly not 
summarily  
rejected because of their transcripts.  I personally know of one student  
who received a fellowship and another who received an honorable mention  
(both in neuroscience--I don't know about other disciplines).   
When you consider that less than 5% of all applicants get fellowships,  
and the competion is ferocious, and that for over half of the applicants  
(who come in from a first year in grad school) their graduate school  
record plays a big part in their success, that is not such a bad record.   
 
LK 
Linda Kahan                           kahanl@elwha.evergreen.edu 
The Evergreen State College           360-866-6000 x6679 
Olympia, WA 98505 
 
 
 
 
From beugm@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Wed, 5 Feb 1997 09:03:13 -0800 (PST) 
From: Michael Beug <beugm@elwha.evergreen.edu> 
To: Fred Tabbutt <tabbuttf@elwha.evergreen.edu> 
Subject: Re: narrative eval. (fwd) 
 
Fred, yesterday you asked me how to do this and today, voila 
 
---------- Forwarded message ---------- 
Date: Tue, 4 Feb 1997 18:31:47 -0800 (PST) 
From: Richard Cellarius <cellarir@elwha.evergreen.edu> 







To: "Erik V. Thuesen" <thuesene@elwha.evergreen.edu> 
Subject: Re: narrative eval. (fwd) 
 
Eric -- with Bcc's to ENVIRON: 
 
The way to send a message to a bunch of folks without all their names in  
the To: list occuping up to 95% of the bytes is to enter the addressees  
names on the Bcc: line, not the To: line.  Aha! -- But you say you don't  
have a "Bcc:" line in your header.  Here's two ways how to get it: 
 
1.  While your cursor is in the header region, press Ctrl-R [^R] for a  
"Rich Header."  The Bcc: line appears along with several others, which  
you can ignore.  You'll need to do this every time you want to send a  
message to Bcc:s. 
 
2.  You can make it appear for every message you compose, by going to the 
main menu, pressing S for setup and then C for Config.  Scroll down 
(pressing the space bar) until you get to the item: 
Default-composer-header.  It may say something like <No value set: using 
default>.  Press A to "add" your own settings.  You'll need to include 
all 
the lines you want explicitly.  Mine reads 
 
   To: 
   Cc:  
   Bcc: 
   Attachment: 
   Subject: 
 
[watch the coach line at the bottom for additional help.] 
 
Then just exit the configuration and the header with Bcc: should appear  
the next time you press C or reply or forward a message.  Also, if you're  
forwarding or replying to a message with a long address list, you can  
always delete the list before you send the message (use ^K to delete a  
line, or use the block mark ^^ [=Crtl-Shift-6] utility to mark all the  
lines you want to delete, and then ^K 'em all at once. 
 
You may also find that it takes a while for a list of names like environ 
to appear, 'cause it's long.  I don't think there's a way of speeding  
that up.  Note also you can delete (use ^K) or add individual names to a  
group generated To:, Cc:, or Bcc: list. 
 
I hope this helps and is comprehendable.  R. 
 
Richard Cellarius, Ph.D., Director              
cellarir@elwha.evergreen.edu 
Graduate Program in Environmental Studies       Phone: 360-866-6000, ext 
6196 
The Evergreen State College, Olympia, WA 98505, U.S.A. 
 
On Mon, 3 Feb 1997, Erik V. Thuesen wrote: 
 
> Hello Richard Cellarias: 







>  
> Some time ago, last year or earlier, you sent out a blanket instruction  
> on how to send blanket emails without all the names showing. Do you 
think  
> you could send that message again? It would be very helpful (see below)  
> to people bouncing messages around the TESC net. 
>  
> Many thanks, 
>  
> Erik 
>  
> ******************************* 
> * Erik V. Thuesen, Ph.D.      * 
> * Lab II                      * 
> * The Evergreen State College * 
> * Olympia, Washington 98505   * 
> *                             * 
> * Voice: 360-866-6000 x6584   * 
> * Fax: 360-866-6794           * 
> ******************************* 
[snip -- two long lists of addressees deleted -- we've seen 'em all too  
many times before 
 
 
 
From kellyj@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Wed, 5 Feb 1997 11:49:41 -0800 (PST) 
From: Jeff Kelly <kellyj@elwha.evergreen.edu> 
To: Jude Van Buren <vanburen@elwha.evergreen.edu> 
Cc: si@elwha.evergreen.edu, environ@elwha.evergreen.edu 
Subject: Re: another comment on evals (fwd) 
 
 
There are graduate schools and medical schools that will not accept the  
Evergreen transcript.  Over the past 10 years I have talked to about 10  
such institutions and these are the ones that have bothered to call me.   
They either are unwilling to read through 20-40 pages of transcript or  
can not find a gpa.  Some call and ask faculty to convert the  
evaluations into grades.  Some faculty have do this by writing an  
unofficial letter not on Evergreen stationary that state the grade is  
their personal option.  This is accepted by some schools as a substitute  
to the Evergreen transcript.   
 
The major problems seem to be that the transcript is too long.  Comparing  
10 applicants where 9 have two page transcripts and one has a 30 page  
transcript requires that the reader really wants to be fair and has the  
extra time to give to the Evergreen transcript.  Many external readers  
have commented that the student evaluation is usually redundant  
(particularly of the program description) and provides little  
information.  They are usually initially confused by the fact that the  
transcript is put together backwards with last on top. 
 
The student's transcript for a person who changed career goals can be  
quite misleading.  The person is applying to medical school but the  







reviewer reads about their passionate desire to become a forest ranger in  
the self-evaluation at the end of their transcript. 
 
Science folks in graduate schools tend to be quantitative.  They are  
looking for easy ways to compare unknown candidates.  Without grades they  
have difficulties with our transcripts.  I realize that the usual  
Evergreen faculty comment to this problem is that that is the graduate  
school's problem not ours.  So most of these schools discount the  
transcript if they even bother to read it and base decisions on MCATs and  
GREs.  This is great for our really good students but does our average  
students a disservice.  Don't get me wrong, I also know situtations were  
the Evergreen transcript was the reason the student got the job.  But in  
my experience these success are few and far between. 
 
Another comment I have heard is that there is very little evaluation in  
our evaluations.  After wading through a complete transcript one med  
school faculty said "I know lots about what the student did, but very  
little about how well she did it." 
 
My advise to students has been to leave out as many self-evaluations as  
they can and to write a summary evaluation during their last quarter at  
Evergreen. 
 
I think many of our program description and particularly course  
descriptions are too long.  I have seen several where one paragraph  
describes the bulk of the work in the program (say 14 qtr hrs worth)  
while an additional two or three paragraphs describe special projects  
that were completed in one week. 
 
 
Finally I would like to comment on presentation.  I think we should focus  
on making the transcript readable to outside reviewers.  Each secretary  
seems to have their own style and some cram words from one end of the  
paper to the other in a very tiny font.  If you want people to read these  
then they should look readable and have easily accessed information. 
 
I recommend wide margins and spacing between paragraphs in a reasonable  
sized font.  Make it look easy to read.  I try to write a short  
evaluative sentence at the beginning of each paragraph.  "Sven made  
excellent progress in this detailed study of statistics."  We want people  
to read these things so that even if they are skimming, their eyes will  
catch on these sentences because they are short and there is a space  
between paragraphs.  The goal is to entice (sucker) them into reading the  
whole paragraph and the whole transcript.   
 
In my mind it would be nice to fine better ways to separate internal  
evaluation for which our written reflections do so well, from an external  
transcript.  But this is Evergreen where change usually loses to  
TRADITION.  (Maybe we could make that last word into a song title.) 
 
--Jeff  
 
From knappr@elwha.evergreen.eduFri Sep 26 08:37:21 1997 
Date: Thu, 6 Feb 1997 11:15:40 -0800 (PST) 







From: Rob Knapp <knappr@elwha.evergreen.edu> 
To: George Dimitroff <dimitrof@elwha.evergreen.edu> 
Cc: Betty Kutter <kutterb@elwha.evergreen.edu>, 
    Jude Van Buren <vanburen@elwha.evergreen.edu>, 
si@elwha.evergreen.edu, 
    es@elwha.evergreen.edu 
Subject: Re: Narrative eval DTF 
 
George -- on the tiny question of extracting notes to students that  
shouldn't go in the formal evaluations, i put all mine in double brackets  
[[like this]], and the last thing I do before handing the piece over to  
the program secretaries is to get Word to search for double brackets. If  
I don't find any, I know my comments have all been removed. 
 
Rob 
 
On Tue, 4 Feb 1997, George Dimitroff wrote: 
 
> I agree with everything that Betty wrote in her January 30 e-mail  
> message (It's too long to copy!).  Reform, possibly, yes, but let us 
not  
> jump precipitously into any radical changes, without carefully  
> considering the effects. 
>  
> I would also like to hear (read) about experiments done by others in  
> solving the problem of assembling the contributions of all teaching 
team  
> members.  In Data to Information, during last year and this year, we 
have  
> had a common computer files directory on the computer server, Ozette, 
in  
> which we have had evaluation files for all of our students, and into  
> which any of us can up-date or add our evaluations at any time that the  
> file wanted is not already being edited.  This has eliminated the  
> problem of putting the pieces together.  The main problem is getting  
> everybody to do his/her pieces so that the evaluations are ready for  
> evaluation conferences.  Also, sometimes faculty want to write notes to  
> students, and they don't always take out these notes before I want to  
> copy the disks from which the program secretaries will prepare the  
> student's final transcipt evaluation.   
>  
> Any ideas anybody has about making the mechanics of creating good  
> evaluations easily, would be welcome! 
>  
> George Dimitroff 
>  
>  
From zita@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Sat, 8 Feb 1997 15:36:38 -0800 (PST) 
From: "E. J. Zita" <zita@elwha.evergreen.edu> 
To: "Frank C. Motley" <motleyf@elwha.evergreen.edu> 
Cc: Jude Van Buren <vanburen@elwha.evergreen.edu>, SI@elwha.evergreen.edu 
Subject: weekly meetings and Re: narraative eval. 
 







nice idea, Frank, but with 50 students, 5 minutes meeting and 5 minutes  
notes each per week adds ... um ... over 8 hours per week.  Not feasible  
for the typical 2-faculty program with 20 contact hours (and 30 prep  
hours) per week. 
 
             \   /    \   
Dr. E.J. Zita, Lab I   __     /|\ /      \_____ 
The Evergreen State College /  \ /| /           \ 
Olympia, WA  98505       \__/   //| \           \ 
                   // \ \            \ 
zita@elwha.evergreen.edu        / |\ \             \ 
360-866-6000 x6853 ~~~~~~~~~~~~~ /  |   \   
       |  
 
On Tue, 4 Feb 1997, Frank C. Motley wrote: 
 
>  
>  
> Jude,  
>  
> Most of my teaching in the last fifteen or so years that hasn't been  
> directly library related has been in the area of law. I feel that I 
have  
> maintained quite a bit of contact with our graduates, partly because of  
> our evaluation system.  I, like lots of others I am sure, have tried to  
> make the writing of evaluations a joy rather than a terrible awful 
chore.  
> One of the ways I do this is by taking lots of notes on each student 
from  
> the very beginning of the program.  I, in EVERY class, pass out a sign-
up  
> sheet with designated times to see students prior to the next class.  I  
> urge them to sign up for a few minutes every week, or at least every 
two  
> weeks, If they sign up and don't show, we later have a serious talk 
about  
> manners. This system prevents a lot of wasted time in so-called office  
> hours. After my meeting with each student, I spend a few minutes 
writing  
> some  notes on our conversation.  [I got this idea from watching  
> physicians after my visits with them.] At the end of the quarter, I 
have  
> this data, notes from seminar (I TRY to write down the best  
> thing that each student contributes during each seminar), and notes 
from  
> their papers (I write in the syllabus that I want ALL of their papers  
> returned at the end of the quarter for evaluation purposes). Thus, I 
have  
> lots of data from which to work. Then come the mental gymnastics> I  
> believe that the evaluation should be a gift and that one should try to  
> write it in that spirit.  This, obviously, is much easier said than  
> done.  I try to describe the student's progress and growth; try to  
> describe what she or he has learned. I really try to avoid the 
negative;  







> and talk about where future academic growth can readily and fruitfully  
> occur. Clearly I don't achieve what I attempt, but this is my endeavor.   
> I do believe that all the contact does motivate students to stay in 
touch  
> after graduation; at least, it seems as though some of them do. That is  
> the big big reward....to me it is one of the main things that make 
working  
> at The Evergreen State College worth it all. When you talk about the  
> evaluation as a gift and try to write it as one; it is my sense that 
many  
> students experience it as such. "Thank you," is not an uncommon  
> response... even, sometimes, from those who are more than obliquely 
nudged. 
>  
> Since students keep in touch and since some go to law school(or on to 
other  
> graduate work); I can say from what I have seen that I see no 
impediment  
> to graduate work brought about by our evaluations. (Remember my note 
about 
> my son, for example.)  In fact, with regard to Lewis and Clark Law 
School  
> in Portland, we seem to have kind of a conduit.  I believe that two of  
> their law professors are graduates of Evergreen, and I know for certain  
> that they look with great favor on Evergreen students. As a matter of  
> fact, Justino Balderrama and I asked two of these Lewis and Clark  
> professors to come up here and lecture to our Re Thinking Law program  
> last year.  Both mentioned how much they liked TESC students, how  
> informative the transcripts were, and how our students' backgrounds fit  
> in with the Environmental Law program at Lewis and Clark...a program  
> which is the top ranked environmental law program in the nation. fm 
>  
> On Sun, 2 Feb 1997, Jude Van Buren wrote: 
>  
> >  
> >  
> > ---------- Forwarded message ---------- 
> > Date: Sun, 2 Feb 1997 15:23:42 -0800 (PST) 
> > From: Jude Van Buren <vanburen@elwha.evergreen.edu> 
> > To: si@elwha.evergreen.edu, 
> >     Environmental Studies Faculty -- Michael Beug 
> >      <beugm@elwha.evergreen.edu>, 
> >     William Brown <brownw@elwha.evergreen.edu>, 
> >     "Jovana J. Brown" <brownj@elwha.evergreen.edu>, 
> >     Kathy Burgess <burgessk@elwha.evergreen.edu>, 
> >     Rob Cole <rscole@elwha.evergreen.edu>, 
> >     Dean Olson <olsond@elwha.evergreen.edu>, 
> >     Brian Price <pricebc@elwha.evergreen.edu>, 
> >     Peter Pearman <pearmanp@elwha.evergreen.edu>, 
> >     Frederica Bowcutt <bowcuttf@elwha.evergreen.edu>, 
> >     Paul Ray Butler <butlerp@elwha.evergreen.edu>, 
> >     Richard Cellarius <cellarir@elwha.evergreen.edu>, 
> >     Gerardo Chin-Leo <chinleog@elwha.evergreen.edu>, 
> >     Larry Eickstaedt <eickstae@elwha.evergreen.edu>, 







> >     Russell Fox <foxr@elwha.evergreen.edu>, 
> >     Martha Henderson <mhenders@elwha.evergreen.edu>, 
> >     "Steven G. Herman" <hermans@elwha.evergreen.edu>, 
> >     Pat Labine <labinep@elwha.evergreen.edu>, 
> >     "John (Jack) Longino" <longinoj@elwha.evergreen.edu>, 
> >     Lee Lyttle <lyttlel@elwha.evergreen.edu>, 
> >     Cheri Lucas Jennings <cheri@elwha.evergreen.edu>, 
> >     David Milne <milned@elwha.evergreen.edu>, 
> >     Carol Minugh <minughc@elwha.evergreen.edu>, 
> >     Nalini Nadkarni <nadkarnn@elwha.evergreen.edu>, 
> >     nelson lin <nelsonl@elwha.evergreen.edu>, 
> >     "John H. Perkins" <perkinsj@elwha.evergreen.edu>, 
> >     Paul Przybylowicz <przybylo@elwha.evergreen.edu>, 
> >     Matthew Smith <smithm@elwha.evergreen.edu>, 
> >     Oscar Soule <souleo@elwha.evergreen.edu>, 
> >     Jim Stroh <strohj@elwha.evergreen.edu>, 
> >     Ken Tabbutt <tabbuttk@elwha.evergreen.edu>, 
> >     Pete Taylor <taylorp@elwha.evergreen.edu>, 
> >     "Erik V. Thuesen" <thuesene@elwha.evergreen.edu>, 
> >     Walter Niemiec <niemiecw@elwha.evergreen.edu>, 
> >     Gabe Tucker <tuckerg@elwha.evergreen.edu>, 
> >     Jude Van Buren <vanburen@elwha.evergreen.edu>, 
> >     Tom Womeldorff <womeldor@elwha.evergreen.edu> 
> > Cc: bcc@elwha.evergreen.edu 
> >  
> > Hello and regards to you all - Wow I have received an electronic  
> > blitzkrieg of ideas, thoughts and concerns since the email I sent you  
> > last week regarding narrative evals - I am compending them - removing 
your  
> > names and will be sending them on to the narrative eval committee, 
Thank  
> > you so much for your thoughtful, interesting statements - you know - 
it  
> > really is wonderful to see how much one's colleagues are engaged in 
their  
> > work and in the learning of their students - it has sure done my 
heart  
> > good... Anyway if you still have comments - please send them on to 
me.   
> >  
> > I have another question that is very important to the work of this 
group  
> > -group  and this is with respect to how the outside world (ie Matts' 
2nd  
> > question) views these evals.  There was some discussion and indeed an  
> > email or two last year - although I can't find them regarding NSF not  
> > funding undergraduates or not considering them for scholarships, 
grants  
> > and the like if they did not have grades.  Here is my question to you 
all: 
> >  
> > What kind of experience have you found students have had with respect 
to  







> > their narrative evals from TESC being a barrier or creating a problem 
for  
> > them in trying to get into graduate or professional schools or in 
getting  
> > federal, state or private funding for tuition, grants or research?   
DO  
> > you know of cases in which the narrative eval seemed to help the  
> > student's application?  Do you know of schools that will not accept  
> > narrative evals?   
> >  
> > Any information - anecdotal or hard data would be appreciated. 
> >  
> > Another question - Do your former students tend to advise you if they 
are  
> > granted entrance into graduate or professional schools?  Do they 
advise  
> > you if they do not get in? 
> >  
> > YOur response would be greatly appreciated - Steve Hunter is 
preparing a  
> > draft survey - any questions that you think would help us find out 
how  
> > our students are doing out there and whether narrative evals help or  
> > hamper these students would be helpful. 
> >  
> > Thank you again for your interest and time in generating this  
> > info....Best to you... Jude Van Buren 
> >  
> >  
>  
From zita@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Sat, 8 Feb 1997 15:45:24 -0800 (PST) 
From: "E. J. Zita" <zita@elwha.evergreen.edu> 
To: George Dimitroff <dimitrof@elwha.evergreen.edu> 
Cc: Betty Kutter <kutterb@elwha.evergreen.edu>, 
    Jude Van Buren <vanburen@elwha.evergreen.edu>, 
si@elwha.evergreen.edu, 
    es@elwha.evergreen.edu 
Subject: Re: Narrative eval DTF 
 
hurrah, George, I'm glad to hear other programs are already writing and  
compiling evals electronically from the start. 
 
The comments I want students to see (especially Fall and Winter) but  
which are not to appear in final evals (ordinarily) are flagged on 
hardcopy  
drafts in [square brackets].  A disclaimer at the top of the page notes  
that [comments in square brackets are for feedback and growth, not for  
the final evaluation] or something to that effect.  Thanks to Jim Neitzel  
for this tip. 
 
In Word, you can "hide" these comments with (ctrl-shift) H.  They will  
remain in your document and be visible onscreen but will not print out.   
 







             \   /    \   
Dr. E.J. Zita, Lab I   __     /|\ /      \_____ 
The Evergreen State College /  \ /| /           \ 
Olympia, WA  98505       \__/   //| \           \ 
                   // \ \            \ 
zita@elwha.evergreen.edu        / |\ \             \ 
360-866-6000 x6853 ~~~~~~~~~~~~~ /  |   \   
       |  
 
On Tue, 4 Feb 1997, George Dimitroff wrote: 
 
> I agree with everything that Betty wrote in her January 30 e-mail  
> message (It's too long to copy!).  Reform, possibly, yes, but let us 
not  
> jump precipitously into any radical changes, without carefully  
> considering the effects. 
>  
> I would also like to hear (read) about experiments done by others in  
> solving the problem of assembling the contributions of all teaching 
team  
> members.  In Data to Information, during last year and this year, we 
have  
> had a common computer files directory on the computer server, Ozette, 
in  
> which we have had evaluation files for all of our students, and into  
> which any of us can up-date or add our evaluations at any time that the  
> file wanted is not already being edited.  This has eliminated the  
> problem of putting the pieces together.  The main problem is getting  
> everybody to do his/her pieces so that the evaluations are ready for  
> evaluation conferences.  Also, sometimes faculty want to write notes to  
> students, and they don't always take out these notes before I want to  
> copy the disks from which the program secretaries will prepare the  
> student's final transcipt evaluation.   
>  
> Any ideas anybody has about making the mechanics of creating good  
> evaluations easily, would be welcome! 
>  
> George Dimitroff 
>  
>  
From zita@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Sat, 8 Feb 1997 16:08:52 -0800 (PST) 
From: "E. J. Zita" <zita@elwha.evergreen.edu> 
To: Lin Nelson <nelsonl@elwha.evergreen.edu> 
Cc: Jude Van Buren <vanburen@elwha.evergreen.edu>, 
si@elwha.evergreen.edu, 
    Environmental Studies Faculty -- Michael Beug 
     <beugm@elwha.evergreen.edu>, 
    William Brown <brownw@elwha.evergreen.edu>, 
    "Jovana J. Brown" <brownj@elwha.evergreen.edu>, 
    Kathy Burgess <burgessk@elwha.evergreen.edu>, 
    Rob Cole <rscole@elwha.evergreen.edu>, 
    Dean Olson <olsond@elwha.evergreen.edu>, 
    Brian Price <pricebc@elwha.evergreen.edu>, 







    Peter Pearman <pearmanp@elwha.evergreen.edu>, 
    Frederica Bowcutt <bowcuttf@elwha.evergreen.edu>, 
    Paul Ray Butler <butlerp@elwha.evergreen.edu>, 
    Richard Cellarius <cellarir@elwha.evergreen.edu>, 
    Gerardo Chin-Leo <chinleog@elwha.evergreen.edu>, 
    Larry Eickstaedt <eickstae@elwha.evergreen.edu>, 
    Russell Fox <foxr@elwha.evergreen.edu>, 
    Martha Henderson <mhenders@elwha.evergreen.edu>, 
    "Steven G. Herman" <hermans@elwha.evergreen.edu>, 
    Pat Labine <labinep@elwha.evergreen.edu>, 
    "John (Jack) Longino" <longinoj@elwha.evergreen.edu>, 
    Lee Lyttle <lyttlel@elwha.evergreen.edu>, 
    Cheri Lucas Jennings <cheri@elwha.evergreen.edu>, 
    David Milne <milned@elwha.evergreen.edu>, 
    Carol Minugh <minughc@elwha.evergreen.edu>, 
    Nalini Nadkarni <nadkarnn@elwha.evergreen.edu>, 
    "John H. Perkins" <perkinsj@elwha.evergreen.edu>, 
    Paul Przybylowicz <przybylo@elwha.evergreen.edu>, 
    Matthew Smith <smithm@elwha.evergreen.edu>, 
    Oscar Soule <souleo@elwha.evergreen.edu>, 
    Jim Stroh <strohj@elwha.evergreen.edu>, 
    Ken Tabbutt <tabbuttk@elwha.evergreen.edu>, 
    Pete Taylor <taylorp@elwha.evergreen.edu>, 
    "Erik V. Thuesen" <thuesene@elwha.evergreen.edu>, 
    Walter Niemiec <niemiecw@elwha.evergreen.edu>, 
    Gabe Tucker <tuckerg@elwha.evergreen.edu>, 
    Tom Womeldorff <womeldor@elwha.evergreen.edu>, 
bcc@elwha.evergreen.edu 
Subject: Re: another comment on evals 
 
Yes, good idea Lin, I'd sure like to see some of the grid templates. 
And you're right, all these bits of good advice should be shared with us  
hapless newcomers.  Jeanine Elliott and Rob Knapp are kindly organizing  
new faculty orientation meetings all year long, and eval techniques are  
discussed at some. Zita 
 
             \   /    \   
Dr. E.J. Zita, Lab I   __     /|\ /      \_____ 
The Evergreen State College /  \ /| /           \ 
Olympia, WA  98505       \__/   //| \           \ 
                   // \ \            \ 
zita@elwha.evergreen.edu        / |\ \             \ 
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From judyc@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Mon, 10 Feb 1997 10:07:23 -0800 
From: Judy Cushing <judyc@elwha.evergreen.edu> 
To: vanburen@elwha.evergreen.edu 
Cc: nadkarnn@elwha.evergreen.edu 
Subject: evals & national competitions.... 
 
 







jude - i just got back from serving on an NSF panel for graduate 
fellowships, 
and have a few words to say about evals. 
 
1.  NSF's policy is that if any PIECE of the proposal is missing that the 
panelists are to evaluate the applicant without that piece, NOT penalize 
them, unless there is no basis on which to judge the applicant.  what's  
missing for our students is a GPA.   
 
2. i talked with panelists from chemistry (2) and biology (ecology) (1), 
and asked about evergreen.  they were folks who sought me out at the 
social hour, noticing my evergreen badge.  they were very enthusiastic 
about 
evergreen, about our students, and did NOT feel that the lack of grades 
was an issue. 
 
3. in my own panel there were NO evergreen applicants.  however, there 
were 
applicants from other places who do evaluations.  what was critical for 
those 
students (as for other students who came from special programs) were two 
things: 
research experience and advanced work in relevant topics, and scores on 
the 
subject matter GRE. 
 
my take on this is that lack of grades does NOT detrimentally effect our 
studens 
in such competitions;   however, they better be SURE to have a complete 
applica- 
tion and pay attention to research experience and their research plan.  i 
think 
our students have the SAME liabilities of students from other small 
places, 
though we can do better than other small places because of the 
flexibility 
we have.   
 
after reading some transcripts from other places that do narratives, i 
suggest 
that the committee look at some of these other samples, too, and at 
guidelines 
other places give to faculty in writing them.  those evals were MUCH 
shorter 
than ours.  i don't know if they write two versions. 
 
hope this helps, 
judy 
From vanburen@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Sun, 2 Feb 1997 15:11:21 -0800 (PST) 
From: Jude Van Buren <vanburen@elwha.evergreen.edu> 
To: Fred Tabbutt <tabbuttf@elwha.evergreen.edu>, 
    Jeff Kelly <kellyj@elwha.evergreen.edu>, 
    Clyde Barlow <barlowc@elwha.evergreen.edu>, 







    Burton Guttman <guttmanb@elwha.evergreen.edu> 
Subject: narrative eval 
 
Hello Fred, Jeff, Clyde and Burt - I am hoping that you received my email  
last week regarding  
narrative evals - I was placed on this DTF and have found that the voice  
of SI and Es faculty has been silent up to now in this committee.  Could  
you please let me know what your view of the narrative eval is especially  
with respect to the 3 issues that Matt Smith raised that he believes need  
to be considered..  
1) To what extent does a model of narrative evals stil make sense at TESC 
- 
 a) given more smaller units now of both time and credit 
 b) given the increasing demand of the world for certification 
 c) given that the increased size of classes and workload make  
such a model impossible to acheive without incredible sacrifice of time  
by faculty ( MAtt's words) 
 
2) What assumptions, virtues of the original model do we want to try to  
maintain in amy eval ssyte we might design.  What additional qualities  
are needed? 
 
3) What are the array of functions which we expect the process of  
producing narrative evaluations to achieve? 
 
I have shortened the original message as I assume you have already  
received it.  I would really like to hear from you all for several very  
obvious reasons: 
 
1) you have longevity and experience with the evals 
2) YOu teach in the sciences and have - I am assuming many students who  
have been trying to get into graduate or professional schools that have  
depended on your evals 
3) You are still here writing evals - so must have found a way to cope,  
enjoy or at least tolerate the system 
 
I think that the committee really wants to hear from everyone and I have  
heard from several folks in the 2 areas (ES and SI) -- excellent feedback  
that I will take to the committee.  It appears that this committee is  
very concerned and is considering all options of how to make the system  
work better - before the move to grades is even considered. 
 
So - hows by you.  I will return all comments to the DTF as anonymous,  
unless you want to make your name known. 
 
The next meeting is next Weds. Feb 5 - so if you could give me some  
idease of what you think about evals - do they need revamping, how, etc.   
please let me know.  If you would rather formulate something and attend  
the meeting yourself or let me carry it to them (Lib 2200) that is  
possible also.... Regards.. Jude Van Buren 
From motleyf@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Wed, 12 Feb 1997 12:38:54 -0800 (PST) 
From: "Frank C. Motley" <motleyf@elwha.evergreen.edu> 
To: si@elwha.evergreen.edu 







Cc: Environmental Studies Faculty -- Michael Beug 
     <beugm@elwha.evergreen.edu>, 
    William Brown <brownw@elwha.evergreen.edu>, 
    "Jovana J. Brown" <brownj@elwha.evergreen.edu>, 
    Kathy Burgess <burgessk@elwha.evergreen.edu>, 
    Rob Cole <rscole@elwha.evergreen.edu>, 
    Dean Olson <olsond@elwha.evergreen.edu>, 
    Brian Price <pricebc@elwha.evergreen.edu>, 
    Peter Pearman <pearmanp@elwha.evergreen.edu>, 
    Frederica Bowcutt <bowcuttf@elwha.evergreen.edu>, 
    Paul Ray Butler <butlerp@elwha.evergreen.edu>, 
    Richard Cellarius <cellarir@elwha.evergreen.edu>, 
    Gerardo Chin-Leo <chinleog@elwha.evergreen.edu>, 
    Larry Eickstaedt <eickstae@elwha.evergreen.edu>, 
    Russell Fox <foxr@elwha.evergreen.edu>, 
    Martha Henderson <mhenders@elwha.evergreen.edu>, 
    "Steven G. Herman" <hermans@elwha.evergreen.edu>, 
    Pat Labine <labinep@elwha.evergreen.edu>, 
    "John (Jack) Longino" <longinoj@elwha.evergreen.edu>, 
    Lee Lyttle <lyttlel@elwha.evergreen.edu>, 
    Cheri Lucas Jennings <cheri@elwha.evergreen.edu>, 
    David Milne <milned@elwha.evergreen.edu>, 
    Carol Minugh <minughc@elwha.evergreen.edu>, 
    Nalini Nadkarni <nadkarnn@elwha.evergreen.edu>, 
    Lin Nelson <nelsonl@elwha.evergreen.edu>, 
    "John H. Perkins" <perkinsj@elwha.evergreen.edu>, 
    Paul Przybylowicz <przybylo@elwha.evergreen.edu>, 
    Matthew Smith <smithm@elwha.evergreen.edu>, 
    Oscar Soule <souleo@elwha.evergreen.edu>, 
    Jim Stroh <strohj@elwha.evergreen.edu>, 
    Ken Tabbutt <tabbuttk@elwha.evergreen.edu>, 
    Pete Taylor <taylorp@elwha.evergreen.edu>, 
    "Erik V. Thuesen" <thuesene@elwha.evergreen.edu>, 
    Pat Moore <moorepat@elwha.evergreen.edu>, 
    Walter Niemiec <niemiecw@elwha.evergreen.edu>, 
    Gabe Tucker <tuckerg@elwha.evergreen.edu>, 
    Jude Van Buren <vanburen@elwha.evergreen.edu>, 
    Tom Womeldorff <womeldor@elwha.evergreen.edu> 
Subject: State Library (fwd) 
 
 
Environs, and others, 
 
For those of you who are new to the discussions going on between SI and  
the Library, the Evergreen Library has been working with the Washington  
State Library to get them to let Evergreeners use their periodical  
collection without our students and faculty having to go through  
interlibrary loan for each request. Below is the latest communication on  
that subject. fm 
 
---------- Forwarded message ---------- 
Date: Wed, 12 Feb 1997 09:39:45 -0800 (PST) 
From: Sarah Pedersen <pedersen@elwha.evergreen.edu> 
To: ref -- Barbara Bergquist <bergquis@elwha.evergreen.edu>, 







    William Bruner <brunerw@elwha.evergreen.edu>, 
    Caryn Cline <clinec@elwha.evergreen.edu>, 
    Russell Fox <foxr@elwha.evergreen.edu>, 
    Terry Hubbard <hubbardt@elwha.evergreen.edu>, 
    Ernestine Kimbro <kimbroe@elwha.evergreen.edu>, 
    Lee Lyttle <lyttlel@elwha.evergreen.edu>, 
    "Frank C. Motley" <motleyf@elwha.evergreen.edu>, 
    Sara Rideout <rideouts@elwha.evergreen.edu>, 
    "W. Randolph Stilson" <stilsonr@elwha.evergreen.edu> 
Subject: State Library (fwd) 
 
Latest on access to the periodicals at the state library.  SP 
 
---------- Forwarded message ---------- 
Date: Tue, 11 Feb 1997 19:31:56 -0800 (PST) 
From: Ernestine Kimbro <kimbroe@elwha.evergreen.edu> 
To: pedersen@elwha.evergreen.edu 
Subject: State Library 
 
 
Doug of the Gate (or you may know him as Doug of the Gatekeeping Function 
at  
the Washington State Library) called today to say that the people who do  
the work don't feel any great strain from the grand experiment to pull  
periodical materials directly for people on the day they ask them.  By  
their count, they managed eighty in about three months, mostly for State  
Employees, though a few Evergreeners came through as well with some other  
suspicious types.  At any rate, from his point of view, it's doable.  He  
doesn't know for how long they'll continue to offer this access, although  
he himself would be glad to extend it indefinitely.  That's about that.   
Watch out, take care, be well. E. 
 
 
From knappr@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Thu, 6 Mar 1997 14:39:36 -0800 (PST) 
From: Rob Knapp <knappr@elwha.evergreen.edu> 
To: si@elwha.evergreen.edu 
Subject: science teaching brainstorm (fwd) 
 
Folks -- anyone interested in this initiative of jane's? 
 
Rob 
 
---------- Forwarded message ---------- 
Date: Thu, 6 Mar 1997 13:20:06 -0800 (PST) 
From: Jane Jervis <jervisj@elwha.evergreen.edu> 
To: Barbara Smith <smithb@elwha.evergreen.edu>, 
    Ruta Fanning <fanningr@elwha.evergreen.edu>, 
    norman chonacky <chonacky@elwha.evergreen.edu>, 
    Magda Costantino <magdacos@elwha.evergreen.edu>, 
    John Cushing <cushja@elwha.evergreen.edu>, 
    Fred Tabbutt <tabbuttf@elwha.evergreen.edu>, 
    Michael Vavrus <vavrusm@elwha.evergreen.edu>, 
    Virginia Darney <darneyv@elwha.evergreen.edu>, 







    Michael Beug <beugm@elwha.evergreen.edu>, 
    Masao Sugiyama <sugiyama@elwha.evergreen.edu>, 
    Rob Cole <rscole@elwha.evergreen.edu>, 
    Rob Knapp <knappr@elwha.evergreen.edu>, 
    Carol DeMent <dementc@elwha.evergreen.edu> 
Subject: science teaching brainstorm 
 
 
 
I've had two experiences in the past few days that make me think there's  
an opportunity for us.  First, I was a "judge" at the McLane Elementary  
Science Fair, and second, I was a judge for an Intel award for innovative  
K-12 teaching in science, math, and technology.  My observations: 
 
The kids at McLane were great -- excited, scared, interested in phenomena  
-- but they "knew" a lot that they didn't understand at all.  They were  
reciting factoids without understanding the relationship to the  
phenomena, and many of their projects were obviously adult productions --  
whether by their parents or by the authors of their books, which they  
just copied.  I got a dull, rote lecture on electrons, illustrated by  
carefully copied drawings, by a kid who was really excited about the way  
his hair stood up when rubbed with a balloon; but he didnUt have a clue  
about the relationship.  So I conclude that science teaching is not in a  
very good state there.  This grieves me, because little kids are all born  
enthusiastic natural scientists; they all want to know how the world  
works, and I hate to see them being stupefied. 
 
At Intel I was a judge for their Innovations in Teaching 1997 awards  
program, a national program.  They invited K-12 teachers from Thurston &  
Pierce counties to describe innovative approaches to teaching science,  
math, and technology, and their schools were to describe a dissemination  
project.  First prize $10,000 and a computer for the teacher, and $25,000  
grant for the dissemination project.  Two runners up got $5000 each, no  
computer, no dissemination. There were 22 applicants, 7 finalists.  We  
reviewed only the finalists. 
 
There was a strong Evergreen flavor to all the proposals --  
interdisciplinary, 
team-teaching, theory to practice, collaborative learning.  Carol ran a  
check for me and only one of the finalists was a greener (he was one of  
the runners up).  I found that hard to believe.  
 
So . . . seems to me 1)  thereUs a huge need here; 2) we have something  
important to offer;  3) there are some good, creative teachers out there  
acting like greeners who arenUt greeners, most of them all alone in their  
schools.   Any ideas? 
 
Please forward this to anyone else you think might be interested or  
should be part of this brainstorm. 
 
 
Jane L. Jervis, President jervisj@elwha.evergreen.edu 
The Evergreen State College (360)866-6000 x6100 
Olympia, WA 98505  FAX: (360)866-6823 







 
 
From tabbuttf@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Fri, 21 Mar 1997 15:45:55 -0800 (PST) 
From: Fred Tabbutt <tabbuttf@elwha.evergreen.edu> 
To: si@elwha.evergreen.edu 
Subject: POD: opportunity for curriculum reform (fwd) 
 
 
Thought some of you might be interested. 
 
Fred 
 
---------- Forwarded message ---------- 
Date: Thu, 20 Mar 1997 09:46:37 -0800 (PST) 
From: Barbara Smith <smithb@elwha.evergreen.edu> 
To: Rob Knapp <knappr@elwha.evergreen.edu> 
Cc: Fred Tabbutt <tabbuttf@elwha.evergreen.edu>, 
    Michael Beug <beugm@elwha.evergreen.edu> 
Subject: POD: opportunity for curriculum reform (fwd) 
 
 
Of interest???\ 
 
Barbara 
 
---------- Forwarded message ---------- 
Date: Thu, 20 Mar 1997 09:59:29 -0500 
From: Merritt Moseley <moseley@unca.edu> 
To: pod@iastate.edu 
Subject: POD: opportunity for curriculum reform 
 
Applications are still being accepted for the 1997 AAC&U Science 
Institute 
June 21-25, 1997 
 
1997 will mark the second year that AAC&U conducts this Exxon Education 
Foundation-supported summer Institute at Saint Michael's College in 
Burlington, Vermont. Modeled on our successful Asheville Institute, the 
Science Instituteprovides competitively-selected teams of faculty and 
administrators from twenty institutions five days near Lake Champlain and 
the Green Mountains to work with  nationally-recognized consultants on an 
interdisciplinary general education science  project of their choice. 
 
 Few existing examples combine all of the following, but, increasingly, 
science 
  educators regard as most effective courses and programs that: 
 Concentrate on major concepts 
 Emphasize interdisciplinary connections and involve more than one 
 scientific discipline 
  Entail hands-on laboratory experimentation 
 Place inquiries undertaken in the context of the history of science 
 Suggest practical applications related to student experiences and issues 
 confronting society 







 Employ nontraditional pedagogies-for example, learning communities, 
 peer instruction, and case studies. 
 
 The AAC&U Science Institute will assist institutions committed to 
exploring, 
  planning, and developing these kinds of offerings. Applications are 
invited from colleges and universities at any stage in this effort. 
Twenty 
institutions will be chosen to send teams. Each five-person team should 
include a senior academic officer and faculty members from a range of 
relevant disciplines, including at least three from scientific fields. 
 
If you have any questions, call 202-387-3760 and ask for the Office of 
Programs or send an e-mail message to shenk@aacu.nw.dc.us. 
 
 
 
 
 
________ 
Posted to the POD Network mail list by moseley@unca.edu (Merritt 
Moseley). 
________ 
 
 
From tabbuttf@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Wed, 26 Mar 1997 14:08:37 -0800 (PST) 
From: Fred Tabbutt <tabbuttf@elwha.evergreen.edu> 
To: Norman Chonacky <chonacky@elwha.evergreen.edu> 
Cc: Steve Hunter <hunters@elwha.evergreen.edu>, si@elwha.evergreen.edu 
 
 
Norman, 
 
Thanks for keeping me appraised of your activities with NSF.  Since they  
overlap with SI plans I want to be clear about our objectives and how I  
see we shall be accomplishing them. 
 
The alumni reaccreditation questionnaire 
 Following the Academic Self Study Schedule I aim to have the  
questionnaire go out to SI alumni by  week two of spring quarter so that  
by week 7 we shall have them all back.  The questions in the SI survey  
will key off the vision statement which was created at Ft. Worden last  
fall since it is specified in terms of specific, practical goals.  I want 
it  
to be reasonably brief for, in my view, a most important consideration is 
a 
high return rate.  For that reason I do not want to encumber it with a  
survey instrument designed by the American Institute of Physics Division 
of  
Education and Employment Statistics.  You are welcome to devise that  
instrument and do a follow up to ours (we can provide mailing lists) but  
for the reasons stated, I want it separate. 
 







2.  I trust we are not on a collision course for a grant from NSF, but  
from your 3-25 E-Mail, it is not clear.  I indicated a year ago to SI my  
intention to develop a proposal this spring to be submitted to the  new  
Institution-Wide Reform program(CCD-IR) which started at NSF just last 
year. 
In the intervening year I am all the more convinced that SI and perhaps 
ES 
need this.  We are a disconnected planning unit that really needs for  
faculty to be released from teaching to take stock and make some long 
range 
goals.  There were 23 awards in the first round and it is my hope that we  
will be part of the second round. However, the Collaboratory is not a  
major part of that. 
 
I realize that if there has been miscommunication, it is my fault since  
you have not been kept abreast of what was going on in SI.  To rectify  
this I will add you to the SI E-Mail list and I invite you to attend our  
meetings. 
 
 
Fred Tabbutt 
From chonacky@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Wed, 26 Mar 1997 17:12:34 -0800 (PST) 
From: Norman Chonacky <chonacky@elwha.evergreen.edu> 
To: Fred Tabbutt <tabbuttf@elwha.evergreen.edu> 
Cc: Steve Hunter <hunters@elwha.evergreen.edu>, si@elwha.evergreen.edu, 
    Rob Knapp <knappr@elwha.evergreen.edu> 
Subject: Re: your mail 
 
Fred, 
 Thanks for you note.  Very briefly: 
1. The survey instrument I am proposing is directed primarily at the  
question of how valid are the science education reforms recommended in  
the recent NSF report: "Shaping the Future".  My contention (which I must  
support with evidence) is that the TESC mission statement, its profession 
of  
educational values, and the general character of its educational programs  
substantially reflect those recommended in that report. Granting the  
validity of that contention I note that TESC has had 25 years as  
"laboratory" to test these educational values and characteristics and  
propose the hypothesis that the career experiences and performance of  
TESC graduates are superior to their peers from conventional institutions  
by a number of measures.  One of the most important of these will be a  
comparison by their current workplace supervisor of each alum paired with  
another supervisee of similar experience and responsibility.  I am  
limiting the survey/study to physics and involving the AIP because they  
have extensive, recent experience with workplace surveys which test  
elements that I think are the relevant ones.  And the AIP is also very  
interested in our results, so they are anxious to work with us. 
 
2. Undoubtedly your SI survey will be different if for no other reason  
than it will encompass more than physics.  But you will also want to ask  
other things.  Nonetheless, you are welcome to see what we have in mind  
if you think it might be useful to you.  This is what I wanted to share  







with you weeks ago.  In addition, you might be able to add to this survey  
some items you have interest in but that involve more detail than you  
feel you can afford in your quick study.  If they are compatible then I  
would be glad to consider including them.  It is for this reason that I  
believe that Steve Hunter believed we ought to be talking with one  
another and encouraged me to do so.  So your invitation is welcome. 
 
3.  The Collaboratory has nothing to do with this study. 
 
4. When I visited NSF last week it was with the physics staff in the  
Division of Undergraduate Education.  They did mention that my proposal  
might go to IR.  But they suggested that because it was for such a modest  
amount that it might be funded as a special project, presumably outside  
of the normal program channels.  It would however be peer reviewed.  So I  
can't say for sure whether there is any collision possibility, but it  
doesn't sound likely to me. 
 
I hope this helps explain where I am in this and where I think our paths  
cross.  I add only that my timeline is different from yours.  I do not  
anticipate getting my proposal done before another month, although I do  
intend to submit it promptly and not wait for the IR deadline.  But even  
in the most favorable case, I won't be able to begin any of the actual  
survey work before this before August - save perhaps for a tiny pilot  
before I submit the proposal to test the type of survey environment we  
are likely to be operating in. 
 
I look forward to working closer together. 
 
regards -- norman 
 
 
Norman Chonacky -- Resource Faculty 
M/S: 3220  -- The Evergreen State College -- Olympia WA 98505 
Voice: (360) 866-6000 x5028 
FAX:   (360) 866-6823 
 
From beugm@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Mon, 22 Sep 1997 08:47:46 -0700 (PDT) 
From: Michael Beug <beugm@elwha.evergreen.edu> 
To: si@elwha.evergreen.edu 
Subject: Math across the curriculum (fwd) 
 
 
 
---------- Forwarded message ---------- 
Date: Sun, 21 Sep 1997 12:36:02 -0700 (PDT) 
From: Barbara Smith <smithb@elwha.evergreen.edu> 
To: deans <brunerw@elwha.evergreen.edu>, cushja@elwha.evergreen.edu, 
    darneyv@elwha.evergreen.edu, fiksdals@elwha.evergreen.edu, 
    knappr@elwha.evergreen.edu, sugiyama@elwha.evergreen.edu 
Cc: pucs <arneyw@elwha.evergreen.edu>, beugm@elwha.evergreen.edu, 
    cloninsj@elwha.evergreen.edu, darneyv@elwha.evergreen.edu, 
    dobbsc@elwha.evergreen.edu, hardiman@elwha.evergreen.edu, 
    paulsend@elwha.evergreen.edu, pougiale@elwha.evergreen.edu 







Subject: Math across the curriculum 
 
 
This memo is to inform you that we recently received a grant from the  
MacArthur Foundation to do some math across the curriculum work. It's a  
pretty straightforward design: 
 
phase 1: have someone (Kaye V Ladd is the person) spend one or two  
quarter snurfing around Evergreen and the national literature to find out  
what people are doing in terms of math across the curriculum.  
 
phase 2: offer a summer institute in 98 for 20 or so TESC faculty to  
learn about promising approaches and do some of their own design work on  
the curriculum for 98-99.  
 
phase 3: followup what people do and report on it.  
 
Kaye V Ladd has agreed to be the project leader for this.  Please tell  
your faculty about it and give Kaye V any  and al good advice and ideas  
as she works on this. Thanks. 
 
 
barbara 
 
From beugm@elwha.evergreen.eduFri Sep 26 08:37:22 1997 
Date: Mon, 15 Sep 1997 11:33:10 -0700 (PDT) 
From: Michael Beug <beugm@elwha.evergreen.edu> 
To: Jim Stroh <strohj@elwha.evergreen.edu> 
Cc: si@elwha.evergreen.edu 
Subject: Re: planning unit 
 
1. In all upper division programs, the majority of students enrolled are  
transfer students. 
 
2. No more than 10% of students in any one upper division program had  
taken IES (or any single core program). 
 
3. Points 1 & 2 imply to me that it makes sense to make IES a good  
coordinated studies program and focus much less on prerequisites - most  
students take IES as their one exposure to science and do not go on. 
 
4. Students who have graduated from TESC after 4 years here are much more  
likely both to be employed and to get a job in their field of training  
than are transfer students. They are also more satisfied with their  
education. 
 
5. A survey of Environmental Studies graduates reveals a large number who  
wish that they had had more opportunities to take science offerings and a  
very few who felt that they did not get enough exposure to social science  
(this is possibly correlated with the fact that in the college as a  
whole, nearly 40% of the faculty are social scientists and so students  
have many opportunities for exposure to social science outside of  
environmental studies. 
 







What this (point 5) does not tell us is what current students are 
thinking -  
the results of that survey are not yet available to me but I hope to have  
them by our Thursday, September 18 meeting. 
   
On Mon, 15 Sep 1997, Jim Stroh wrote: 
 
> Mike: If you could quickly share any important revelations on the ES  
> curriculum I will take them to the SI meeting. If you want you could  
> e-mail them to SI. Some cross pollination might lead to hybrid vigor. 
>  
> Jim Stroh 
>  








 NATURAL SCIENCE AT EVERGREEN 
 
Two features of the Evergreen curriculum--concentrated work and hands-on involvement--make the 
college a particularly good place to study the sciences.  Because you aren't taking a series of separate 
courses, which break up the week into short blocks, you can spend the long, continuous hours in the 
lab or the field that are required to make progress in research.  Furthermore, the Evergreen policy of 
involving students in realistic, hands-on work is especially valuable in the sciences.  At many other 
colleges, undergraduates can only do cookbook labs in formal courses, and research-quality 
instruments are reserved for faculty members and graduate students; but at Evergreen students have 
many opportunities to get into the laboratory or out in the field to engage in serious research 
projects, both independently and with faculty members, and excellent instruments are available to all 
students who need them.  Facilities are excellent and improving.  The College has received several 
grants in recent years for new equipment, and labs are equipped with instruments such as 
electrophoresis apparatus, centrifuges and ultracentrifuges, various spectrophotometers, liquid 
scintillation counters, an NMR spectrometer, a gas chromatography-mass spectrometer system, and 
a scanning electron microscope.  Several basic programs introduce students, at different levels, to the 
natural sciences, and to more specialized areas such as computer science, health sciences, and 
environmental studies.  The Computer Applications Laboratory is devoted to instruction in the use 
of computers in scientific work.  More advanced programs offer work in mathematics, computer 
science, chemistry, and laboratory and field biology, and the college features new interdisciplinary 
studies such as cognitive science, energy studies, and pollution chemistry.  (Science programs are 
listed under Environmental Studies and Science, Technology, and Health.)  Several laboratories are 
conducting research in such fields as physical chemistry, neurobiology, physiology, molecular 
genetics, and ecology, and advanced students regularly get research experience in these subjects.  
The college has an excellent record of placing its science graduates in graduate programs in science, 
medical school, and in challenging technical jobs. 







 
The argument for including material like this: 
 
Students don't come to college looking for the odd names that we give to our specialty areas.  They 
come looking for subjects described in traditional terms, and our interdisciplinary approach may be 
an added attraction, or something they learn to appreciate later.  Faculty members in Science, 
Technology, and Health have been distressed by finding excellent students who have decided not to 
come to Evergreen because they don't perceive it as a place where science is done.  We want to 
change that image.  Give us a place in the Catalog to blow our horn, with a few good photos 
showing people actually doing science stuff. 
 
Certainly the arts, humanities, and social sciences would have to be represented in the same way, but 
it's a matter of a few minutes work for someone to write paragraphs for those areas comparable to 
the one I've written for natural science.  If Sandy Hanson and her crew can fit this into the Catalog, I 
think we should do it.  
 
Burt Guttman 








THE SEMINAR PROCESS 
 
Over the years, many Evergreen faculty members have written about 
seminars, 
since they are a central activity in our educational system but they seem 
to 
be the source of much pain and confusion for both students and faculty 
members.  This is a collection and summary of some of these statements.  
It 
contains multiple perspectives and, therefore, possibly some 
contradictory 
viewpoints.  Each seminar leader must find his or her own style, based on 
personality and educational perspective; the only hope is that this 
compilation of thoughts may be useful. 
 
A)  What is the seminar for, and what are general rules for running it? 
 
Byron Youtz summarized his rules for the seminar in these seven points: 
 
1.  Student seminars are not intended as a mechanism for transmitting 
information.Þ�ZÞ 
 
2.  They are intended as a means for a large group of students to 
obtain a set of common experiences, common heritage if you will which 
allows it to function as an intellectual community.Þ�ZÞ 
 
3.  Seminars give students an opportunity to float their own ideas,m 
test their analytical abilities against important books and against the 
ideas of their peers, develop the ability to discuss and to think on 
their feet.Þ�ZÞ 
 
4.  Seminars are a mixture of intellectual and experiential, an 
opportunity to relate universal experience to personal experience (Merv 
Cadwallader's moral curriculum).Þ�ZÞ 
 
5.  Seminar groups should become "home base" for students©©a natural 
grouping for friendships and counselling as well as for academic work, 
and a unit that finds ways to play together as well as to do serious 
work together.Þ�ZÞ 
 
6.  One of the tests for the success of a seminar is the extent to 
which each member of the seminar (including the faculty leader) has 
matured during the year; the extent to which each person has become 
more able to talk and to expose his/her ideas to the public glare and 
in turn take criticism of those ideas; the extent to which the 
discussions have become ”group• activities; and the extent to which 
people have become able to listen to each other and to value occasional 
silence.Þ�ZÞ 
 
7.  The seminar should provide a forum for the improvement of reading 
and writing and talking skills.Þ�ZÞ 
 







All of the above are difficult to achieve, difficult to perfect, but are 
exceedingly important as a part of the education of any and every 
student. 
 
Richard Alexander set out the following general principles for the 
functions 
of a seminar: 
Provide a forum in which each individual student is encouraged 
(perhaps even ”forced•) to take personal responsibility for a major 
contribution, thus leading the student to master the skills necessary 
for (a) independent research, (b) coherent organization of thoughts and 
findings, (c) useful presentation of the material, (d) personalizing 
this work, so that it becomes an expression of that student's 
individual learning, goals and experience, and thus (e) further the 
goal of the student taking charge of her own education forthrightly and 
up to objective standards. 
 
Ì��Ì2)  Provide a situation in which the students as a group can 
eventually 
take charge of their own education as a group, thus furthering skill in 
group organization, group research, group presentation.  I want the 
students cooperating with each other in work that meets the group's 
needs, and within that the individual needs of each member.Þ�ZÞ 
 
Ì��Ì3)  Conversely, to break the students' dependence on the faculty, and 
to short©circuit all those little games and tricks mastered from so 
long by students whereby they get the faculty to do all the work and 
all the thinking for them, and avoi putting themselves on the line.Þ�ZÞ 
 
Ì��Ì4)  Incorporate into the seminar tasks which necessary require 
writing, 
readiang, researach (of all sorts), verbal communication both oral and 
written, and cooperation©©for it appears to me that these are 
absolutely necessary skills for living productively in our society.  I 
am every day more and more convinced that clarity, precision, logical 
consistency, breadth of factual information, and skill in ferrting out 
information and ideas from resources are majaor, fundamental and 
utterly pragmatic.  To the degree that we do not teach these things to 
our students and to the degree that they fail of individual mastery, to 
that degree our academic programs fail.Þ�ZÞ 
 
 
 
In 1979, Gil Salcedo wrote ”An• ”Etiquette• ”for• ”Seminar•, "some 
grossly 
opinionated and authoritarian remarks about the connections between 
certain 
kinds of conduct and the experience of having a good seminar," from which 
the following is taken.  According to Salcedo, the purposes of the 
seminar 
are: 
 
Ì��Ìa)  to develop skills of verbal expression in the forceful and 
persuasive articulation of ideas;Þ�ZÞ 







 
Ì��Ìb)  to develop skills in the logical analysis of ideas by listening 
carefully to oneself and to others;Þ�ZÞ 
 
Ì��Ìc)  to pool or exchange information through cooperative discussion 
toward improved factual understanding of a topic.Þ�ZÞ 
 
For a seminar to succeed, it is essential that its members take seriously 
the purpose of the seminar in general and the importance of the topic at 
hand.  For this reason, and because a good seminar requires positive 
collaboration and mutual goodwill, seminar can be thought of as a public 
and 
collective enterprise.  This is why etiquette is important to the theory 
andÜj������Ü 
practice of seminar.  Now, ordinarily etiquette is thought of as 
principles 
of good taste in public conduct and what is typically regarded as "good 
manners."  But, in a more fundamental sense, etiquette is about the 
social 
necessity for a method to demonstrate esteem for, and respect toward, the 
other individuals (beside oneself) who are part of a collective 
enterprise. 
 
When this fundamental definition of etiquette is kept in mind, it becomes 
clear that "good manners" or "proper etiquette" are not ends in 
themselves 
but means to an end.  The reason that etiquette is commonly thought of as 
a 
set of rules for particular occasions is that etiquette constitutes not a 
purpose in itself, but a method for achieving a larger purpose.  
Methodological discipline means, quite simply, rules.  One follows a set 
of 
guidelines, or a step©by©step process, to achieve a particular purpose.  
Proper conduct is a means to an end. 
 
Etiquette consists of rules.  What are the rules for a good seminar?  In 
other words, how does one demonstrate esteem toward others in order to 
achieve the collective purpose of the seminar? 
 
Ì��Ìa)  Be willing and prepared to discuss ideas and raise questions by 
completing the required reading and writing beforehand.Þ�ZÞ 
 
Ì��Ìb)  Listen attentively to what is said by others and take notes on 
the 
general discussion.Þ�ZÞ 
 
Ì��Ìc)  Speak in turn and do not interrupt another person.Þ�ZÞ 
 
Ì��Ìd)  Try to address an idea or argument by addressing a particular 
individual in the seminar.Þ�ZÞ 
 
Ì��Ìe)  Respond actively to what another has said ”before• you contribute 
your own thought.Þ�ZÞ 
 







Ì��Ìf)  Actively concentrate your attention upon the topic at hand and do 
not let your mind wander.Þ�ZÞ 
 
Ì��Ìg)  Do not eat, drink, smoke, chew gum, or engage in private 
conversation.  These are private, self©indulgent activities that 
subvert the purpose of the seminar; they are counter©productive and 
completely out of place.Þ�ZÞ 
 
Seminar is a public enterprise that depends upon individual 
selfªdiscipline, intellectual honesty and courage, and individual 
self©restraint 
upon capricious whims and moods.  Private self©indulgence is therefore 
subversive and toleration of it invites a bad seminar. 
 
In practice, this means that when someone is speaking, everyone should be 
listening; no one else should be talking, or whispering, or trying to 
catch 
someone's eye, or in any way attempting to distract the seminar or divert 
its purpose.  Behavior contrary to this principle reflects lack of esteem 
for seminar colleagues. 
 
Ã�42Ã© 3 ©ƒ 
Üj������ÜŒSalcedo addressed a common problem that arises after a seminar 
has been 
going on for a few weeks.  The most common violation of seminar etiquette 
is 
failure to participate actively and with a will.  Here are some common 
excuses for failure to participate in seminar: 
 
 a)  "I was going to say something but someone else said it first." 
 
 b)  "I was going to say something but was afraid to sound dumb." 
 
 c)  "I would like to say something but really have nothing to say." 
 
Ì��Ìd)  "I would like to say something but I'm afraid of disagreement and 
criticism."Þ�ZÞ 
 
Ì��Ìe)  "I would like to say something but my thoughts aren't yet worked 
out in their final form and I'm reluctant to appear foolish."Þ�ZÞ 
 
Ì��Ìf)  "I didn't read the book for seminar but I just enjoy the social 
aspect of getting together."Þ�ZÞ 
 
Ì��Ìg)  "I would like to say something but I don't understand what's 
going 
on."Þ�ZÞ 
 
Ì��Ìh)  "I would like to say something but there's always someone else 
talking."Þ�ZÞ 
 
Ì��Ìi)  "I'm not used to speaking before such a larger group and I get 
self©conscious when everyone looks at me."Þ�ZÞ 
 







Ì��Ìj)  "I feel content as a listener and really see no reason to say 
anything.  I learn a lot by not talking and just listening."Þ�ZÞ 
 
Ì��Ìk)  "I wanted to say something but I just wasn't in the mood."Þ�ZÞ 
 
Ì��Ìl)  "I really should speak in seminar but someone else can always say 
it better."Þ�ZÞ 
 
Ì��Ìm)  "I was going to say something but then someone changed the 
subject."Þ�ZÞ 
 
Ã�42Ã© 4 ©ƒ 
 
I would argue that when people resort to such excuses the seminar is 
threatened by loss of purpose, self©indulgent dereliction, and 
demoralization.  A common symptom of this degenerate situation is the 
commonly heard complaint that the discussion is dominated by a few people 
who unkindly make it hard for the others to get involved.  Now, what has 
happened here? 
 
What has happened is that the seminar has informally split into two large 
factions.  One faction consists of those who have accustomed themselves 
to 
making excuses for non©participation; they have individually abdicated 
responsibility and purpose, they sit passively on the fringe, and their 
intimidation has produced a feeling of vacuum at the core of the seminar. 
Üj������Ü 
The other faction consists of active participants who, sensitive to the 
vacuum and bewildered by the others' passivity, try to compensate for the 
vacuum by talking even more, only to further frighten the 
fringe©dwellers. 
 
In this situation, each faction complains that the other side has 
produced a 
poor learning environment.  Some people will look to the seminar leader 
to 
bridge the gulf in some miraculous way and unify the seminar by causing 
some 
people to speak up and others to remain silent.  But this hope mistakes 
the 
symptom for the underlying disease.  Worse than that, it assumes that the 
leader has some kind of magic, or charisma, that can be used to rescue 
the 
community. 
 
But it is not the heroism of the Great Man that is called for here.  What 
is 
needed is renewal of self©discipline and sense of purpose on the part of 
each individual member of the seminar, whatever his or her factional 
persuasion may be.  Rather than depending on the seminar leader, the 
membaers of the seminar must exercise disinterested independence of 
judgement, personal responsibility and willingness to restrain private 
preferences in favor of conscientious dedication to the seminar as a 
collective enterprise.  Only this sort of voluntary renewal of effort can 







heal the breach of etiquette.  Because seminar is a public enterprise, it 
is 
the manners of individuals in public that count toward vitality or 
disease, 
as the case may be.  The seminar leader may, of course, do his utmost to 
persuade individuals, or the seminar as a group, to observe etiquette by 
cultivating discipline and purpose and restraining self©indulgence.  
Nevertheless, the influence of the seminar leader is limited. 








 STANDARDS AND COLLEGIALITY 
 
 Some Lessons from Normal State University 
 
 Burt Guttman 
 
At Normal State University, an administrative hierarchy tries to ensure some standards for the 
quality of courses.  Proposed new courses must be approved by a committee, which judges that the 
instructor is qualified to give the course and that its content will be appropriate.  The department 
chairman checks on the course and tries to ensure that it's being taught competently.  We all know 
that there are some pretty bad courses, and poor professors, at Normal State, but the system probably 
stops or eliminates some egregiously bad courses. 
 
None of us, I think, would want to have such a system at Evergreen.  Instead, we let anyone teach 
any program, as long as it fits curricular needs and can be accommodated by needs for faculty.  The 
Deans, acting somewhat like department chairmen, try to review colleague and student evaluations 
to ensure competent teaching and high-quality programs.  Yet we all know that the system isn't 
working well.  Students leave programs for various reasons, but too often it is because the program 
is poorly organized or poorly taught, because the program work is boringly simple or maddeningly 
demanding.  The Deans simply can't know everything that's happening in a program.  By the time 
program evaluations are written--if they are--the program is over, probably never to be repeated, and 
the Deans may never see the evaluations anyway.  Yet we all have a stake in ensuring that Evergreen 
programs are of the highest quality. 
 
I suggest several changes we must make in our programs, with some special attention to Core 
Programs, which appear to have more problems than others. 
 
 1.  Bring back real collegial development.-  Even though we try (at least nominally) to hire 
excellent teachers, everyone has more to learn about teaching and about organizing programs, 
especially newer, younger folks.  We need to insist on a faculty hiring and retention policy that puts 
development back into the collegial evaluation process and encourages people, again, to work with 
one another honestly and openly to improve everyone's ability to teach.  Let's work for a time when, 
as during the first few years of the College, we can have faculty discussions about teaching and 
education, rather than about a zillion administrative and governance matters.   I suggest that we 
suffer from a lack of discussions about standards and quality, about the amount of work, and quality 
of work, that students should be expected to do, so faculty members now have only vague ideas 
about what they should expect of their students and what their students should expect of them.  If 
some students are badly overworked and others badly underworked, if some programs are so poorly 
organized that students flee from them, it is in large part because we haven't had the time to discuss 
these issues.  We need time to do this. 
 
 2.  Take some of the burdens of expectation off Core Programs.-  Somehow we have 
decided that Core Programs should perform general socializing and prerequisite functions for the 
rest of the College.  In addition to helping students adjust generally to life at Evergreen, we've 
expected them to teach incoming students to participate effectively in seminars, to read critically, 
and to write clear, well-organized papers.  Well, in the first place, they can't do all this.  And, even if 
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they could do it, they wouldn't help the College very much because relatively few students begin 
with Core and then go through three more years of work.  So let's recognize that all programs must 
work on seminaring, reading, and writing, and let's be sure that they are all designed to do so, no 
matter what their nominal level is.  Many students in my nominally advanced program last year 
(Meaning, Learning and Power) had been in Core Programs, but we still had to work hard on these 
academic skills all year. 
 
 3.  Insist that Core faculty members be serious about teaching reading and writing.-  At 
the same time, let's not lose sight of the fact that Core Programs share this responsibility for teaching 
basic skills, and let's be sure that people teaching Core are serious about critical reading and 
excellent writing.  Last year, I worked with one young woman who was a terrible writer.  When I 
asked her what she had done the year before, she said she had been in two Core Programs, and that 
neither one had worked much on writing.  I was appalled.  When I asked Tom Maddox about the 
situation, he said that, indeed, there is a recent tendency for Core Programs to be taught by people 
who don't care much about the power of the English language and who don't think it's very important 
to work on critical reading and writing.  (My interpretation of his words; he might state this 
differently.)  I'm dismayed by the idea that we might hire people who don't care about excellent 
writing, but if we have such people, let's at least keep them out of Core Programs. 
 
 4.  Put the best and most experienced teachers into Core.-  At Normal State, there is a 
rule of thumb about assigning teachers.  Assistant Professors, just out of grad school and post-docs, 
are normally assigned to the more advanced, specialized courses, on the assumption that they should 
be best at teaching the limited, special topics on which they have been concentrating for several 
years; furthermore, students in these courses should be more motivated to study the topics they have 
chosen, so lack of skill on the instructor's part will not be so important.  Assuming that the university 
cares much about teaching, it assigns its older, more experienced professors to the introductory 
courses, on the assumption that they have a broader perspective to convey to students and that they 
are more skilled teachers, better suited for younger students who are not so skilled and motivated. 
 
 At Evergreen, we have somehow adopted rules that accomplish the opposite.  We try to put 
new faculty members into Core right away.  This may not always be a mistake, but as a general 
policy I think it is wrong.  In general, we should try to let new faculty members teach more 
specialized programs.  Then, as the Deans see that they're doing well, they should be encouraged to 
get into more basic, more interdisciplinary programs--always, of course, being sure that they are 
working with more experienced colleagues who can show them the ropes. 
 
 5.  Everyone doesn't have to teach Core.-  You'll notice that some of the above 
recommendations contradict the policy that everyone must teach in Core periodically.  I think that's a 
dumb policy.  We should expect everyone to teach in interdisciplinary programs, but unless we 
change our hiring policies radically, every faculty member is not going to have the abilities and 
motivation to do Core well.  Them as don't do it well shouldn't do it at all. 








 Report of the Special DTF on Faculty Standardization 
 
 STANDARD FACULTY BRIBES, 2001 
  $ Merchandise* 
Change seminar to avoid hated instructor: 25.00 toaster oven 
Accept late paper: 20.00 theater tickets 
Accept mediocre paper and rate it very good: 30.00 sidearm 
Accept mediocre paper and rate it excellent: 40.00 car wash 
Accept lousy paper and rate it good: 40.00 aluminum siding 
Accept lousy paper and rate it excellent:  60.00 waffle iron 
Ignore absences in writing evaluation: 50.00 used car 
Make inept student sound good in evaluation: 75.00 carpet cleaning 
Failing student, change evaluation to satisfactory: 10% of tuition 
Failing student, change evaluation to good: 15% of tuition 
Student doing satisfactory work, change evaluation to good: 5% of tuition 
Student doing satisfactory work, change evaluation to excellent: 10% of tuition 
Substitute "outstanding" for "mediocre" in evaluation: $5 per substitution 
Substitute "insightful" for "dim-witted" in evaluation: $7 per substitution 
Write very good letter of recommendation for mediocre student:150.00 first letter 
  75.00 each additional 
Write excellent letter of recommendation for mediocre student200.00 first letter 
  150.00 each additional 
* Based on historical precedent.  Not recommended, since you may get more than one 
   useless item!! 
 
 This work was undertaken because no one knew the proper value of any bribes, and some 
faculty members were undercutting others.  Please note that the schedule is subject to periodic 
revision to keep up with the cost of living. 
 
 The DTF recommends faculty allow no more than a 10% reduction for students known to 
be in financial difficulty.  If you are in it for the coin, there is no point in being soft-hearted.  
Students will just have to choose between buying their way through college and actually 
working. 
 


 


 


 


 


 


 Anyone taking this paper seriously will be 


 prosecuted (or persecuted) for lacking a sense 


 of humor, a felony under RCW 34.08.435. 
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 STUDENT-DESIGNED ENTRY TO EVERGREEN 
 [or think of a sexier title yourself] 
 
Some general points:  We take incoming students seriously, listen to their interests and concerns, 
and engage them in the process of designing their own studies.  This starts them on the road to 
becoming independent designers of their own curriculum in the future (within the limits we have 
to impose on curriculum in this little college).  At the same time, we present them with some 
possible interdisciplinary themes and invite them to choose from those themes, on the basis of 
their interests, and to work with us to design programs of study.  We try to ensure that there are 
enough opportunities for development of specific knowledge and skills (disciplinary stuff) so 
they are preparing themselves for their next years. 
 
Faculty and thematic mix:  Let's start accumulating a list of everyone who is interested in this 
idea.  Then, sometimes soon, we'll all get together and state some of the kinds of themes we are 
interested in pursuing under this umbrella--maybe a couple of possibilities from everyone.  At 
this time, we try to envision how various faculty teams and projects might work out, depending 
on the students' interests, and we see whether we have a reasonable mix of expertises.  We then 
try to twist some arms and/or sweet-talk a few colleagues into joining us. 
 
Preplanning and recruiting:  This follows up on Brian Price's vision.  We start to develop a 
sense of this group as a coherent community well before the students arrive.  We go out with 
folks from Admissions and talk to prospective students, try to get them interested in the project 
and try to ensure that they will fit (they really know what they're getting into, for instance).  We 
also try to create a little newsletter that can be sent out a couple of times, to get students steamed 
up and create a sense of structure--as much structure as we can possibly build in, to allay 
freshman fears. 
 
When the students arrive:  We might start out with a big retreat, so we get off campus, get 
isolated for a while, start to develop some feeling of community, and can do some planning 
without interference.  The faculty, at some early point, begin with a show-and-tell; although the 
students should already know this, we each lay out one or two of the pet ideas that we would 
love to pursue, and we lay out the kinds of expertise we can bring to teaching and developing 
those ideas.  (For instance, I might lay out my vision of studying the complex of environmental-
social-economic issues related to overpopulation and ecological disaster.)  If we've done our 
preparation well, we will have students who are interested in the various possible themes.  The 
students should also understand one underlying purpose of their studies for the year:  To learn 
how to study important questions interdisciplinarily and to get used to the idea that important 
contemporary issues require interdisciplinary viewpoints.  So the first thing they have to do is 
determine just what their own interests are, what themes they want to pursue, and how they want 
to make use of faculty expertise.  For instance (and here's where they really need faculty 
guidance), do they want to jump into a theme or issue by starting to read a lot of seminar-type 
books that discuss aspects of the issue, or do they want to begin with a few weeks of specific 
disciplinary instruction in economics, biology, and physics?  Do they want to develop their 
mathematical abilities and their abilities to draw, and should this be done through some formal 
courses built into the program, or through series of workshops, or what? 
 
 At the same time that we're developing all these plans for instruction and study, we have 
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to be sure to address a lot of social and emotional matters.  These will, after all, be 17- and 18-
year-old freshmen, for whom the whole experience of leaving home will often be difficult.  It's 
going to be important for us to establish some rapport, both among students and between 
students and faculty.  We have to establish the sense that we're advisors, that we're interested in 
their problems and are here to help them.  We don't want to lose students just because of their 
emotional problems, troubles in the dorms, financial difficulties, drug problems, and the like, 
even though we make it clear that we don't stand in loco parentis.  (We're their older friends and 
helpers, not their parents.)  We need to start establishing some real forums for them to discuss 
whatever is troubling them, including forums to evaluate program work.  (I assume, incidentally, 
that by sometime in the middle of fall quarter, at the latest, they will have divided themselves 
into programs, each one with its developing faculty team pursuing some theme; this doesn't 
exclude some faculty members working with two programs in some way to share their 
expertise.)  We must be sure to bring in all the student support people, in regular forums, to make 
them aware of the support services; but we want to create an ethos that people should seek help 
and support within our community first, if possible. 
 
Space and scheduling:  We need to have the freedom to design our studies without worrying 
about times and places.  I suggest we talk to scheduling and get a series of rooms that are simply 
given over to us en bloc, so we have the responsibility for scheduling various groups.  If we 
decide that certain courses are needed that can be attended by students from any program within 
our group, we'll have to designate some times when courses can be taught and other events don't 
happen. 
 








      February 11, 1994 
 
Dear Study Groupers: 
 
Here's the revised survey form, according to my understanding of our decisions.  Please 
read it carefully, edit closely, make other suggestions. 
 
Let me call your attention to the following: 
 
 1.  On question 5, I want to be sure that the list of choices for possible levels of 
decision-making are clear and that they spell out just  what we mean.  Please also 
consider whether there ought to be some choice for involvement of DTFs, or whether 
that's implied by one or more of the other choices. 
 
 2.  On question 8, regarding the Deans, I felt that I could get all of the information 
into this form, except for the one question that I numbered 9, about what keeps people 
from running for Dean.  If the format I chose isn't satisfactory, please edit and/or 
suggest a better one. 
 
I think it's okay to have the forms returned to Lab I. I can have the secretaries here just 
throw all the forms into a box as they come in.  That's a little more work for them, but I 
think it would be better to have a neutral return address, rather than the Provost's office 
or Deans' area.   
 
If everyone approves this, I'll get it printed and distributed a.s.a.p.  Then we should 
decide if we want to meet again before we get the surveys back. 
 
 
 
Burt 
 
Maybe we could get it all on one page, if you'd prefer: 








 
 
 
 
 
 
      25 March 1998 
 
TO:  Jane Jervis, Barbara Smith, Ruta Fanning 
 
FROM: Burt Guttman 
 
SUBJECT: Humanity and community at Evergreen 
 
About 6:00 yesterday, as I was preparing to leave, my friend and colleague Betty Kutter called 
me in a panic.  Her car was missing.  She had suddenly remembered that she had left it at the Lab 
I loading dock while bringing things into the building and had forgotten it as she got involved 
with her work.  She was afraid it had been towed.  I waited while she went to Police Services, 
learned that it had indeed been towed to the west side of Olympia, paid a fine of $110, and 
waited while Evergreen authorities contacted the towing service and told them to release the car. 
 So by about a quarter to seven I was able to take her to get her car.   
We talk about Evergreen as a community.  We talk about how we work together and support one 
another, how we treat one another as people with individual differences and rights.  But this kind 
of action belies the myth.  I calculate it would have taken someone at Police Services 
approximately two minutes to determine that the car left at the loading dock belong to a faculty 
member and to call Betty to say, "Did you forget that you left your car at the loading dock?  
Please move it or we'll have it towed."  But that simple humanitarian, communitarian way of 
thinking doesn't seem to be a part of Official Thinking at Evergreen.  Instead, we are subjected to 
Bureaucratic Thinking, and I hear the inhuman voice of a mindless computer intoning, "THERE 
IS AN OBJECT IN A FORBIDDEN PLACE.  REMOVE THE OBJECT.  CALL TOWING 
COMPANY NOW.  END." 
 
For 25 years I have been complaining about the mindless bureaucracy that underlies this 
institution, a mindless ostinato figure that stands in weird counterpoint to the free-form melodies 
we play in our teaching here.  It baffles me that Evergreen continues to have two such different 
personalities.  I suggest that a little conversation among high-level administrators might bring 
routine operating procedures more in line with our teaching procedures and create a college with 
a single human personality. 








Don't take this too seriously--it's just an attempt to say what I think the program is 
all about.  But if you disagree, or have different emphases, or simply want to say 
it all differently, feel free to rewrite it or edit the hell out of it.  Burt 
 
 THE GOOD LIFE:  ENVIRONMENT, ECONOMICS, ESTHETICS 
 
This program will investigate a hypothesis about the Earth's environment and what the Good 
Life--both for people and for the planet--entails.  Planet Earth is a sick patient.  The planet's 
illness stems from a surface infection by humans who are temporarily outstripping all of their 
resources through unrestrained population and economic growth.  The outlook for humans and 
the entire biosphere is grim. 
 
Among the complex factors driving population growth and environmental destruction, two 
points seem to stand out.  First, the underlying forces are primarily economic, the result of a 
largely unregulated capitalist economy, which seems to be incompatible with a sustainable 
society.  Second, this economy promotes societal values that encourage destruction of the natural 
environment; when the prime values are economic and materialistic--the accumulation of money, 
land, and possessions--the natural world becomes merely an object to be exploited for short-term 
gains.  Thus, humans become caught up in a positive feedback loop of alienation from the 
natural world, whereas the good life entails a strong esthetic and ecological sense of closeness to 
that world.  Thus, all sense of values is lost.  Humans become more destructive, both of the 
environment and of human society, and are increasingly drawn into a rat race in which their lives 
become more frantic, more stressful, less satisfying, less meaningful. 
 
This is our hypothesis about the present condition of humanity and the world that must sustain it. 
 The purpose of the program is, first, to investigate the hypothesis, challenge it, and search for 
supporting evidence; second, to search for alternatives and solutions.  Economists are searching 
for alternative economic systems that are compatible with sustainability; we will investigate 
these.  Philosophers talk about values and, especially, about esthetic values that are integral to 
the good (and sustainable) life.  We will discuss values and the importance of esthetic values in 
the attitudes of humans toward the environment. 
 
Along the way, we will learn something about this environment that so concerns us--about its 
ecology, its diversity, its beauty.  In addition to a lot of reading and discussion, our days will be 
filled with observation, drawing, journal writing, and quiet reflection.  Perhaps we can even live 
a bit of the Good Life as we learn what that life entails. 







 
F, W, S:  Core Program 
Coordinator:  Brian or Burt ? 
Enrollment:  60 or 80; Faculty, 3 or 4 
Prerequisites:  None 
Special expenses:  None 
Part-time options:  No 
Internships possibilities:  ?? 








 
      21 February 1994 
 
 
TO:  Jeanne Hahn, for the Academic Program Subcommittee, 
  Long-Range Planning DTF 
 
FROM: Burt Guttman 
 
SUBJECT: A vision for the Evergreen curriculum 
 
In November, 1993, Pris Bowerman called for visions for the Evergreen curriculum.  Members 
of the faculty who read the packet of materials for the recent retreat have seen my conception; 
the following is a slightly revised version addressed to this DTF.  There was no real opportunity 
to discuss these matters at the retreat, but I believe the deliberations of this DTF are a more 
appropriate forum anyway.  I therefore implore you to recognize that I am talking about the most 
serious issue facing the world today and about a truly significant role that Evergreen could play 
in addressing that issue. 
 
Evergreen, like many other colleges, says that we are trying to prepare students to live in the 21st 
century.  It is time for us to realize what that really implies for the orientation of much of the 
curriculum. 
 
It should be clear that if there are going to be any people at all living by the end of the 21st 
century, in anything resembling civilized and humane conditions, there is one enormous problem 
that must be solved:  averting the ultimate ecological disaster.  The forces of overpopulation, 
pollution, and ecosystem destruction are so great, so pervasive, so apparently unstoppable, that 
they constitute a threat to the continuing existence of life on Earth.  Viewed realistically, the 
future for our students and their immediate descendants looks bleak indeed. 
 
This is the problem that humanity--and, by extension, educational institutions--must address.  At 
first glance, it would seem to imply that Evergreen should simply develop our environmental 
studies program and hire more environmental scientists.  I believe this is partially true, and was 
remiss, in earlier versions of this paper, in underemphasizing the importance of having more 
scientists of all kinds in the faculty.  (Let me call your attention to Michael Beug's memo of 15 
December 1993, attached.)  However, the solution to our ecological problems is not primarily 
scientific.  It is, rather, economic and social.  This, in fact, is one of the major reasons that the 
problem should be of interest to a major part of the Evergreen faculty.  I put it to you that the 
changes humanity must make to avert the ecological disaster are identical with those changes 
that must be made to solve our pervasive economic, social, and health problems.  Lester R. 
Brown, of the Worldwatch Institute, has said that a real environmentalist these days must be 
considered someone who is working for fundamental changes in our economic system, and I 
think this observation goes to the heart of the problem(s).  The dominant world economic system 
encourages population growth, to create more workers and consumers; it is this system that 
demands that everyone in this overcrowded world must have a job to survive, no matter how 
unnecessary or destructive that job might be; and it is the insane drive for profit that underlies 
pollution and the devastation of ecosystems.  Furthermore, it is easy to see how closely these 
factors are tied to other world and national problems:  among others, depletion of energy 
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resources, deteriorating health, the widening gap between rich and poor, increasing poverty and 
social deterioration, wars arising from competition for diminishing resources, increasing 
violence, crime, and interclass and interethnic strife, and the need for land reform and 
empowerment of native peoples.  Faculty members with different expertise could undoubtedly 
list other related issues and problems; and there is probably something in this list to interest 
everyone in our current faculty and everyone we would want to hire. 
 
Many Evergreen students, like others of their generation, are aware of these matters, but most are 
not.  In any case, the issues are so serious, so complex, so intimately tied together, and of such 
concern to a large share of the Evergreen faculty that they constitute a proper orientation for the 
bulk of our curriculum.  It is appropriate for Evergreen, which has been a leading innovator in 
education, to now lead in directing education to the solution of these universal problems.  
Someone must do it.  Somehow, the problems must be solved, or humanity (and the bulk of the 
living things we share this planet with) simply winds up in the cosmic trash bin. 
 
You may think that I'm calling for "Environment Across the Curriculum," as another little 
burden (writing, math, multiculturalism, you name it) to be imposed on every program.  I'm not.  
It would be ridiculous to try to somehow orient every program a little toward this problem; most 
programs would wind up resentfully paying lip-service to the issue.  Rather, I'm suggesting that 
we encourage people to devise programs that address whatever aspects of these complex 
problems they may be interested it, and I'm suggesting, particularly, that we factor this 
orientation into future faculty hiring.  I think there's a broad perception that we are trying to have 
a little bit of everything in the curriculum--in spite of our continually resolving that we won't do 
so.  It is clear from student interest that we need a lot more faculty members with expertise in 
environmental matters, and the broad view of these issues that I'm proposing would require 
improving faculty numbers in quite a broad range of disciplines. 
 
Parenthetically, I should note that Jane Jervis has some related concerns about the Evergreen 
environment; she foresees pressures from the outside to take over and use our land in some way, 
or pressure to justify our own use of it.  The emphasis on environmental matters that I propose 
would contribute enormously to preservation of our local environment. 
 
All kinds of other proposals for the curriculum will undoubtedly emerge.  I am afraid, however, 
that our curriculum and hiring policies are likely to be driven primarily by default by a 
directionless organic growth in which people develop trendy, fashionable programs and propose 
to hire new faculty members with little plan, except that "it would be nice to have a . . . ."  The 
result will be that Evergreen will continue to do what we keep telling ourselves we cannot do:  
"Be all things to all people."  We will continue to give in to vocal student groups and to short-
term faculty interests without much broader perspective.  At the same time, we will be ignoring 
the large number of prospective students who are concerned about the problems I've outlined 
here and are looking for places to study them.  Evergreen ought to be such a place. 
 
 
The Evergreen faculty currently shows strong interests in a great variety of cultural issues, and 
especially with multiculturalism.  I ask you to realize that if we do not solve the problems of 
population growth and ecological disaster, there simply isn't going to be anything resembling 
civilization, with all its varied cultures.  Humanity will be plunged into a dark hell so terrible that 
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our descendants will look upon our current problems with envy.  I have also alluded to the all-
pervasive nature of the population-ecological problem; it should be obvious, I think, that 
solutions to this problem underlie solutions to the problems of different peoples living together 
in harmony and mutual understanding.  Studying the one set of issues contributes to solutions for 
the other set of issues. 
 
No one should have any illusions about the seriousness of the problems and the ability of a small 
college to have much impact on them.  But we do have an enormous opportunity to show the 
way, to show how seriously we take these problems, and what higher education can contribute to 
their solution.  Even if our students stand witness to the cutting of the last fir and the death of the 
last sparrow, they will be able to say that we did our best. 
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 MEMORIES OF WILL HUMPHREYS 
 
I only taught with Will one year, the third year I was here (1974-75).  When I approached him with 
the idea for On Knowing, he was enthusiastic, because epistemology was one of his specialties.  It 
turned out to be a terrible program in some ways--it was Will and me with Jack Webb and Carol 
Olexa, two almost-forgotten names from the Evergreen past.  Intellectually, it was often Will and 
me, the rational, scientific types, against Jack and Carol, since she, especially, was given to 
mysticism and humbug.  Also, that year Jack's wife was dying of a brain tumor, my marriage was 
breaking up, and Carol was being haunted by someone who might have been trying to kill her and 
who might have been (but probably wasn't) Ted Bundy.  (It was the year that all those young women 
on local campuses were disappearing.)  That year, I think Will was in better shape personally than 
the rest of us. 
 
The only really good thing about that year, for me, was working with Will.  We talked a lot of 
philosophy that year, and I learned a great deal from him as we worked our way through the history 
of epistemology, philosophical analysis, and logic.  I've forgotten now just how we came to use 
Hanson's Perception and Discovery, the book that Will edited after Hanson's death, but it was a 
central book in the program for a while.  I remember holding it up in front of a program meeting one 
day and saying, "This is a wonderful book," and Will, behind me, trying to pull his shirt over his face 
in mock embarrassment.  But it is a wonderful book, and it is one of the things for which we must all 
be most grateful to Will; I've used it in several programs since, and I'm always delighted with it.  It is 
basically Hanson, of course, but it is also Will.  (He was delightedly proud of having invented the 
chapter title "Hypotheses Facta Fingunt.")  Will's philosophical integrity also became obvious when 
we were discussing the book and someone asked Will if he believed in its ideas.  He said, "No," and 
explained that he wasn't convinced that one's perception of the world can really be changed 
significantly by preconceptions, experience, or language.  Nevertheless, as an editor he did he job, 
finishing the book as Hanson would have finished it.  I cherish it. 
 
One of the things that made Will so interesting was his varied experiences; there always seemed to 
be something from those past experiences that he could bring into his teaching.  One day we were 
talking about speed reading and comprehension, and he recalled his years as an editor, when he 
would be the editor in charge during the night.  The pressmen would come to him with proofs to get 
his final approval before a press run, and he said he acquired the ability to run his eyes down a 
column and take the whole thing in in a single scan.  But, he said, when he applied this ability to 
other reading, especially fiction, he found that he didn't like it--he didn't enjoy the reading, and he 
had to go back his more usual ways. 
 
Several years ago, when I started to write down some of my thoughts about the philosophy of 
biology, Will became a valued critic.  He read through my manuscript, several chapters, carefully 
and with the eyes of a friendly critic, and he gave me important advice and insights.  That 
manuscript is still in limbo, and is likely to remain in limbo for a few years more, but it is much 
improved because of Will's criticism. 
 
I also encountered Will from time to time as we participated in local theatre productions, he in the 
orchestra and me behind the scenes building sets.  At first, I was at these productions primarily 
because my daughter Erica, then in her teens, got into most of the local musical theatre productions 







in the chorus or in small parts.  I remember when she was in Guys and Dolls, playing one of the 
mission girls, and Will was in the orchestra; I forget just how we got into this conversation, but at 
one point I said to Will, "I don't know if I can trust you musician types--you just better stay away 
from my daughter," and Will said, "Hey, you think I'd fool around with a mission doll?" 
 
I had an underlying feeling of sadness for Will, because his life had been so tough, yet he was 
always very Stoic and never seemed to feel sorry for himself.  He believed in doing what had to be 
done, and he did it.  The year we were teaching together, Jack Webb calmly announced one day that 
he wasn't going to be coming to faculty seminars any more, and Will just as calmly got up and 
walked out.  He was mad as hell, and he didn't come back.  As coordinator, I went to talk to him, and 
it was clear that he simply had no patience with people who couldn't live up to their obligations, 
regardless of excuses.  He said that when was much younger he had been playing in a band and one 
day he told the leader that he had to miss some sessions, for some reason.  The leader said, "You 
want to get paid?" and Will said, "Yes."  "Then you better show up."  Will always did show up, and 
he had high standards for himself and others.  A couple of years later, when Will was an Academic 
Dean and Jack was leaving the College, Will shook his head and commented on Jack's behavior--
"Just shameful!"  He had no patience with excuses and goofing off.  The only time I ever saw him 
give in to a little self-pity, just briefly, was when he was in the hospital, I think at the time he 
developed diabetes.  Erica and I went to visit him one day.  We chatted about various things, and for 
just a minute he became very sad and talked about how hard it was to be sick and to have to endure 
so much.  It was the only time I ever saw a hint of feeling that life might sometimes be too hard to 
bear.  Every other time we talked, he was cheerful and even enthusiastic; even at the beginning of 
this quarter, when he came back from leave, he was in good spirits.  He was meeting some students 
in the Faculty-Staff Lounge, and he told me, with his typical enthusiasm, about the work he had 
started to do while on leave.   
 
There is something terribly wrong with the structure of the world when someone so bright, so 
decent, so capable, has to endure so much.  Well, he won't have to endure any more.  But, oh god, I'll 
miss him. 
 
Burt Guttman 








 
 
 
 
 
      5 November 1997 
 
TO:  Bill Gilbreath 
  Ruta Fanning 
  Barbara Smith 
  Jane Jervis 
 
FROM: Burt Guttman 
 
SUBJECT: Xeroxing and time-wasting 
 
Well, the good ol' (new) xerox machine up here in Lab I is acting up again; some sheets of paper 
are stuck in its guts somewhere that I can't reach, and where I can reach I'm in danger of burning 
my hands as I slip the junk out. 
 
Faculty and staff members waste so much time and energy in dealing with cheap, 
malfunctioning xerox machines that it is worth just about any price to buy reliable machines 
that don't continually give us these problems.  As a faculty member, I depend on xerox 
machines to make copies for my students.  I usually don't have time enough to get everything 
over to the copy center, and often have to make only a few copies.  The machine on the first 
floor of Lab I usually does the job very well, but it's used heavily; and what's the point of having 
a machine up here near my office if it always acts up and I can't depend on it? 
 
My colleagues and I were hired at Evergreen because of our expertise in teaching and in 
operating certain instruments that are essential for teaching and research.  Xerox machines were 
not on the list of devices I should have to wrestle with--certainly not if they cause us as much 
pain and frustration as they do.  And, by the way, I do not have time to attend training sessions to 
learn how to fix inferior machines. 








Alan, 
 
You gave a good talk the other day.  It's always a little hard to 
listen to 
these things when you already know most of what the speaker is 
saying, but I 
think it was a good introduction for those students.  I think you 
thought you 
were saying things that would provoke me©©the scientist©©into 
radical 
disagreement.  But you didn't.  Remember that I'm also a philosopher 
of science 
(of biology, at least), and you didn't really say much that the 
philosopher 
part of me could disagree with.  When you said before that you were 
going to 
speak about foundationism, I just didn't know what you meant.  But 
now that I 
hear you, I must generally agree:  there are no foundations for any 
kind of 
bedrock certainty.  Human knowledge just isn't that kind of thing; I 
think the 
desire for some kind of absolute certainty or absolute truth in 
contemporary 
people is basically an immaturity, an inability to accept the world 
as it is. 
 
I have thought for a long time that Toulmin has the right end of the 
stick in 
much that he's written, and I'm glad you discussed some of his 
ideas.  I was 
surprised, though, that you didn't mention the idea of laws needing 
to have 
nomic status before they are acceptable.  I think this is an 
important aspect 
of modern scientific thought; and I'm concerned about the question 
of 
biological laws having nomic necessity.  The statement "All crows 
are black" 
appears to have no such status; there is no biological theory that 
explains why 
”Corvus• ”corax• should have any particular color.  However, we 
accept Mendel's 
laws of inheritance because there is a biological theory that makes 
these laws 
understandable and deducible from more basic premises about the 
structure of 
sexually reproducing organisms. 
 
The major place where we part company is on the question of cultural 
relativism.  I haven't worked out my own views carefully©©I've got 
other 
problems to think about©©but I really believe there must be a basis 
for a 







scientific description of the world that is independent of 
particular cultural 
viewpoints.  However, I'm not in a position to argue with you yet 
about this. 
 
Best wishes, 
 
 
Burt Guttman 








 
 
 
 
       8 May 2001 
 
Barbara Smith 
TESC 
 
Dear Barbara, 
 
This is too important to just send you an e-mail, though of course you may want to respond by e-
mail.  The point of this letter is simply that I have performed a lot of important governance 
services for the College in my years here and I want to continue to do so—to feel truly useful—
in my last year of regular teaching. 
 
As I consult the mini-vita I keep for myself here, I see that I've done many important duties: 
 
DTFs AND OTHER SERVICE 


Curriculum Planning Review DTF, 1974 
Learning Resource Center DTF, 1974 
Rotation of Deans DTF, 1974 
Working Climate DTF, 1974-75 
Quinalt II Task Force, 1975 
Design for Enrollment DTF, 1978-79, 
    and Advisory Panel following 
Evaluation and Transcript Review DTF, 
    1980-81 
Faculty Leave DTF, two years 
Administrative Evaluation DTF, 1989-90 
Recycling and Waste Reduction DTF, 
    1990-91 


Conflict of Interest DTF, 1991-94 
Provost Search Process DTF, 1992-93 
Academic Governance Study Group, 1993-94 
Faculty Hiring DTF, Spring 1996 
Laboratory Safety Committee 
Laboratory Council 
Convener of Scientific Knowledge and Inquiry 
Area 
Faculty Representative to Board of 
    Trustees, 1983-84 
Academic Advising Advisory Board, 
    1986-88(?) 
Faculty Agenda Committee, 1987-89 


 
Those groups were not always fruitful.  Our long, careful study of academic governance never 
resulted in any changes, and the Conflict of Interest DTF kept producing reports that were 
always somehow trumped by directives from the Governor.  But I am proud of my work in 
establishing the Student Advising Center and in developing a recycling program for the College, 
and the work I did quietly for John Perkins, when he was a Dean, is the reason we all have chalk 
in our classrooms (or are supposed to have).  But I haven't done much lately except to work on 
hiring subcommittees.  Of course, it is entirely appropriate for our newer faculty members to do 
more and more of the work that shapes the college they will teach in, but I do feel sometimes as 
though I'm being put out to pasture early. 
 
As I think I told you once, I believe I am best in behind-the-scenes work.  All the theatre work 
I've done has been designing and constructing the scenery; I'm not the type to go out in front of it 
and act.  I can't play a role like Brian Price's, as he moves his DTF's work through the faculty 
discussions, but I think I'm very effective behind the scenes.  Now, during the coming year I 







expect to continue serving on the Lab Council that Kelly Smith has established and to work on 
two longer-term projects.  First, I have initiated an effort to develop a teaching resource room for 
science faculty members, where we can keep books, periodicals, models, transparencies, slides, 
various papers, and many computer files of valuable materials for teaching; I'm continuing to 
work with Kelly Smith and Michel George on this, but space is very tight and the project may 
move very slowly until Seminar II is completed.  Second, I'll continue to work with Betty Kutter, 
Andy Brabban, and others on developing a facility for molecular biology and microbiology. 
 
However, as I consider my teaching experiences over the past few years and as I talk to other 
faculty members—especially scientists—about our common experiences, I am struck by a 
general deterioration in the quality of the average student, particularly those in science programs. 
 While the best are as good as ever, our classes are being dominated by students who simply do 
not have the mathematical and logical facility to study science at an appropriate level and to 
become truly successful in scientific work.  I have proposed to my colleagues that the long-term 
solution to the problem is largely in recruiting.  I am afraid the Evergreen still presents the wrong 
image to the public—a general matter that I know others are working on—and high school 
students who are well-prepared and are smart enough to do excellent scientific work perceive the 
UW and WSU as their only logical choices, in spite of our excellent capabilities here.  (Think of 
Nalini and Betty and Clyde and Jeff and Jack and Paula and Andy . . . the list goes on.)  My 
colleagues reacted positively to my suggestion about the importance of recruiting, some of them 
pointing out the importance of developing long-term relationships with high school teachers.  
The SI faculty had a conversation some time ago with people from Admissions about using us 
more effectively in recruiting, but I don't think anything came of it.  There was a time when 
many of us went out on the road shows, and last fall I told Admissions folks that I would like to 
be involved in recruiting work.  But I gather that Admissions has its internal problems right now, 
and between their problems and my own lack of time, nothing happened.  Several years ago, 
some of us put together a nice booklet on Science at Evergreen, which was used for a while for 
recruiting.  When we proposed to develop a new one, we were told there was no money for it.  
(But I see a fancy booklet on Native American Studies at Evergreen . . . hmmm.) 
 
I would like to explore the development of what I'll call a working group (because I expect its 
members to work actively on the matter, not just develop policies) to promote science at 
Evergreen and to seriously recruit the excellent students we need and deserve.  In fact, I would 
like to recruit excellent students for all areas, not just science, but I see science as being in a 
special position to attract students and to enhance the general image of the College.  I would like 
to make this work my principal governance duty for the coming year. 
 
Best wishes, 
 
 
Burt Guttman 








 Burt Guttman 
 
For me, there is one fundamental issue, but it is a complex one, involving community, collegiality, 
trust, mutual understanding of one another's motivations and activities, and, finally, un-
bureaucratizing the College.  Although the atmosphere feels a little more comfortable this year, I 
think we are still living largely in a state of siege, an odd internal siege in which each person feels 
surrounded and besieged by everyone else, or perhaps in which little groups of people feel besieged 
by all the other little groups.  Some of this is a legacy from Joe Olander (thanks very much, Joe); 
some is a legacy from the Board of his time, which created a legalistic system pitting the 
Administration against the Faculty, wherein faculty members have to keep looking over their 
shoulders; some comes from policies, such as the Sexual Harrassment Policy, which again foster 
suspicion, fear, and mistrust; and some comes from all the tensions raised by the move toward 
greater diversity and multiculturalism (whatever that means), which raises various fears and 
suspicions.  Add to this atmosphere an additional set of tensions between old folks and new folks, 
which is in itself a rather complex matter. 
 
I believe we need a lot of time to work on these issues and other closely related matters.  The goals 
must be (1) to eliminate the tensions, fears, suspicions, and anxieties that divide us, and (2) minimize 
the bureaucratization and legalisms that have been imposed on us in recent years.  I put it to you that 
the road to these goals lies primarily in discussions of our work here--the business of teaching and 
learning--so we all come to understand one another's motivations, goals, and activities.  Focussing 
on these matters will also, I believe, help to create the sense of us all engaged in a common project 
of continually creating and re-creating the College.  I expect that in creating that mutual 
understanding we will stop seeing one another as devils and wrong-doers; we will come to respect 
one another for what each of us does, and we will come to appreciate the strength of our diversity.  
And I emphasize the importance of us all achieving this, the all to include faculty, administrators, 
and Board members.  I believe that a shared understanding among all three factions will lead to a 
reduction of factionalism and a return to that ideal state (which we probably never really had) in 
which everyone is working simply to make Evergreen the best possible place in which learning can 
happen. 
 
 
A secondary issue for the College, which I don't wish to emphasize now, has to do with education 
for living in the twenty-first century, where the single most important problems will be 
overpopulation and ecological disaster.  It is time for the College to recognize the primacy of these 
matters and give "ecological literacy" greater priority in our work. 








 
 
 
 
      5 November 1999 
 
TO:  Brian Price, for the General Education DTF 
 
FROM: Burt Guttman 
 
SUBJECT: Expectations of Evergreen graduates 
 
As I told you, the little discussion group I was part of (for which Sharon Anthony took notes) 
worked its way around to a generally useful point of view, which I think I can fairly represent 
here.  This is clearly my own formulation, and I'm sure members of the group would disagree 
with some points in my list, but I sincerely hope you'll take it seriously. 
 
In Jeannie Hahn's happy phrase, we expect our graduates to have certain abilities and 
sensibilities.  I now suggest that the following is a fair representation of them, not in any 
particularly order of importance: 
  •The ability to read a wide variety of texts critically, analytically, and with sensitivity to their 


broader implications; in particular, an interest in--and desire to pursue--the large, timeless 
questions that have traditionally been raised by works of creative literature and 
philosopy. 


 
  •The ability to reason critically, to think logically, and to analyze the logic of arguments 


developed by others. 
 
  •The ability to develop and articulate ideas clearly and forcefully through speaking and writing 


of various types; the ability to use one's writing as a mechanism for developing one's own 
thoughts.  (It should go without saying that this writing is expected to conform to the best 
rules and traditions of English grammar, punctuation, and spelling.) 


 
  •Sensitivity to the importance of the arts in human life and sufficient knowledge of at least one 


of the arts for it to have a significant place in one's life. 
 
  •The ability to think quantitatively and to  
 








 INVITATION TO JOIN AN OPEN CONSPIRACY 
 
Evergreen, like many other colleges, says that we are trying to prepare students to live in the 21st 
century.  I think it's time for us to realize what that must really mean and to orient much of the 
curriculum to that end. 
 
I put it to you that if anyone is going to live in the 21st century, there is one enormous problem that 
must be solved:  averting the ultimate ecological disaster.  The forces of overpopulation, pollution, 
and ecosystem destruction are so great, so pervasive, so apparently unstoppable, that they constitute 
a threat to the continuing existence of life on Earth.  Viewed realistically, the future for our students 
and their immediate descendants looks bleak indeed. 
 
However, the solution to our ecological problems is not primarily scientific.  It is, rather, economic 
and social.  This, in fact, is one of the major reasons that the problem should be of interest to a major 
part of the Evergreen faculty.  I put it to you further that the changes humanity must make to avert 
the ecological disaster are identical with those changes that must be made to solve our pervasive 
economic, social, and health problems.  Lester R. Brown, of the Worldwatch Institute, has said that a 
real environmentalist these days must be considered someone who is working for fundamental 
changes in our economic system, and I think this observation goes to the heart of the problem(s).  
The dominant world economic system encourages population growth, in the belief that more 
workers and consumers are needed; it is this system that demands that everyone in this overcrowded 
world must have a job in order to survive, no matter how unnecessary or destructive that job might 
be; and it is the insane drive for profit that underlies pollution and the devastation of ecosystems.  
Furthermore, it is easy to see how closely these factors are tied to other world and national problems: 
 among others, depletion of energy resources, deteriorating health, the widening gap between rich 
and poor, increasing poverty and social deterioration, wars arising from competition for diminishing 
resources, increasing violence, crime, and interclass and interethnic strife,  and the need for land 
reform and empowerment of native peoples. 
 
Many Evergreen students, like others of their generation, are aware of these matters, but most are 
not.  In any case, the issues are so serious, so complex, so intimately tied together, and of such 
concern to a large share of the Evergreen faculty that they constitute a proper orientation for the bulk 
of our curriculum.  It is appropriate for Evergreen, which has been a leading innovator in education, 
to now lead in directing education to the solution of these universal problems.  Someone must do it.  
Somehow, the problems must be solved, or humanity (and the bulk of the living things we share this 
planet with) simply winds up in the cosmic trash bin. 
 
You may think that I'm calling for "Environment Across the Curriculum," as another little burden 
(writing, math, multiculturalism, you name it) to be imposed on every program.  I'm not.  It would be 
ridiculous to try to somehow orient every program a little toward this problem; most programs 
would wind up resentfully paying lip-service to the issue.  Rather, I'm suggesting that we encourage 
people to devise programs that address whatever aspects of these complex problems they may be 
interested it, and I'm suggesting that we factor this orientation into future faculty hiring.  I think 
there's a broad perception that we are trying to have a little bit of everything in the curriculum--in 
spite of our continually resolving that we won't do so.  It is clear from student interest that we need a 
lot more faculty members with expertise in environmental matters, and the broad view of these 







issues that I'm proposing would require improving faculty numbers in quite a broad range of 
disciplines.  I would not expect changes to happen quickly, but if we could get the faculty to agree 
on the importance of this emphasis in the curriculum, we could gradually make this a consideration 
in future hires. 
 
I ran a version of this letter past Jane Jervis, for her reaction, and then we talked a little.  She gave 
me permission to send her reply along with this note.  She, incidentally, doesn't have any specific 
plans to go with her concerns, but I think the two kinds of concerns mesh very well. 
 
If this view of a future for Evergreen interests you, I'd like to hear from you--just a brief note of 
interest at the bottom of this page.  If there appears to be a core of us with similar ideas, we can then 
get together and start making some plans. 
 
Burt Guttman 
 
 
 
______   Yes, I'm interested.  Name: __________________________   Comments: 








 
 
 
       5 July 1994 
 
 
Dear friends, 
 
This note is going to everyone who responded to the "invitation to a conspiracy" note that I sent 
out last year about environmental education in the Evergreen curriculum.  You saw, I think, that 
when Pris Bowerman sent out her call for visions for the Evergreen curriculum, I wrote up a 
version of the earlier note for her; it was in the package of papers we had at the February retreat, 
but it didn't fit well with other things that were being discussed and there was no time to deal 
with the issue. 
 
A Long-range Curriculum DTF is now starting to work.  If ideas about environmental issues in 
the curriculum are going to have any effect, the move will have to come from this DTF, and I 
think a proposal will be taken most seriously if it comes from a group of people, not just from 
one.  So I'd like advice about what to do next:  For instance, I would be happy to receive your 
suggestions and use them to revise my earlier paper, turning it into a document we could all sign. 
 Or would you like to all get together and discuss the issue?  Please let me know as soon as 
possible, because tempus is a-fugiting. 
 
Best wishes, 
 
 
 
Burt Guttman 








      3 July 1995 
 
TO:  Jin Darney, for the Academic Deans, and Barbara Smith 
 
FROM: Burt Guttman 
 
SUBJECT: Putting evaluations together 
 
I think the faculty needs to hold itself to a higher standard for creation of student evaluations.  
I've come to this conclusion after chatting with our local program secretaries and seeing what 
they have to do to assemble evaluations.  Too many programs simply dump pieces of evaluation, 
from individual members of the team, on the program secretary and expect her to assemble them 
into a coherent whole.  Aside from the unreasonable burden on the secretary (no small matter), 
the result, I'm afraid, is lousy and perhaps incoherent evaluations.  Furthermore, this system 
allows students to fall through the cracks and have their evaluations lost or delayed. 
 
With our computer facilities, if faculty members write their evaluations by computer, it is 
incredibly easy for each faculty member to assemble 20-25 final evaluations, put them in proper 
order, and hand the completed files to a program secretary.  In contrast, it is difficult for the 
program secretary to juggle hundreds of evaluations in bits and pieces and to assemble them into 
coherent documents.  I think faculty members assume that secretaries can do this easily, so they 
just dump the load on the poor secretaries and rush off.  I maintain that this is a dereliction of 
duties. 
 
When I'm working with other faculty members in a program, I consider it my duty to take the 
pieces they've written, put them in proper order, with a consistent format, and--most important--
write some kind of introductory paragraph leading into the narrative to follow and make sure that 
the equivalencies at the end are all correct.  Secretaries can't do that--or they should not do it. 
 
If my teaching colleagues give me disks with all their pieces in good condition, it is a matter of a 
few key strokes, perhaps using a few creative macros, to transfer the pieces into single files for 
each student on my hard drive.  Another few keystrokes will create the outline of an introductory 
paragraph, which I can personalize for each student, and add the correct equivalencies at the end. 
 If people need instruction in ways to do this, any of us who do it regularly can easily teach them. 
 But I think this business of expecting the program secretaries to be mind-readers and miracle 
workers has to end. 
 
While I'm on the subject, some kind of brakes have to be put on the people who teach modules.  I 
keep getting long course descriptions with ten times as much detail as any reasonable person 
would ever want to know, and usually there's no way to edit them down.  These, too, make for 
lousy evaluations. 








 
 
 
 
 
      February 7, 1993 
 
 
Deans, Rudy Martin, Jane Jervis, and a few other folks 
 
Dear friends, 
 
At a recent faculty meeting, where we were discussing the Deanery, Rudy 
Martin made the observation that folks who become deans have had the 
experience of being part of the faculty on Friday afternoon and an alien 
administrator on Monday morning (or words to that effect--I can't remember 
his words exactly).  This is an old phenomenon. 
 
Some of you will recall that during the first few years of the College I wrote a 
few fables, which were published in the CPJ (or whatever the paper was 
called in those days).  I can't find the published form of the relevant fable, but 
here's the original.  It was written sometime around 1974, I think, in response 
to precisely this reaction to Will Humphreys as dean. 
 
I don't have an answer to the problem.  But as we consider the nature of the 
Deanery this coming week, maybe it will at least help to recognize it.  
Recognizing the phenomenon may be the best cure for it. 
 
Best wishes, 
 
 
Burt Guttman 








 
 
 
 
 
       18 May 1993 
 
Denis Snyder 
Bookstore 
 
Dear Denis, 
 
I'm glad you're doing a survey of our xerox machine needs.  I hope you'll keep one primary truth in 
mind: 
 
Evergreen faculty and staff members waste more time and energy dealing with 


malfunctioning xerox machines than with any other frustration on campus. 
 
I just went downstairs to use the fancy machine on the first floor.  When it's functioning--perhaps 
half the time--it does wonderful things.  I was hoping to use it to create transparencies for my lecture 
today.  But the machine continually jammed, without apparent reason, and when I cleared out the 
paper path, following all instructions carefully, it would not recognize that it was back in working 
condition, and I left it in an inoperable condition, swearing at it in frustration. 
 
I swear that half the time when I go near that machine it is either working badly or a repairman is 
working on it.  The agony and frustration that we all experience is just intolerable. 
 
No business could operate with such terrible machines.  We must not put up with machines that give 
us such grief.  None of us have the time and energy. 
 
Best wishes, 
 
 
 
Burt Guttman 








 
 
 
 
 
 
      14 May 1998 
 
TO:  Masao Sugiyama and Rob Knapp, for the Academic Deans 
 
FROM: Burt Guttman 
 
SUBJECT: Developmental Biology hire 
 
Since Monday evening, I have searching my soul and having "I coulda said" conversations with 
myself.  I have been deeply upset by the fact that the Faculty Hiring DTF has recommended 
Julio Soto be hired.  I think it is a great mistake. 
 
Let me tell you what "I coulda said" and probably "shoulda said" after we voted on Monday 
afternoon.  I could have said essentially, "I think this is crazy!  Four out of five members of the 
subcommittee came in here telling you that we favored Steve Verhey.  Our year of experience 
with Steve has produced a large group of students who are utterly loyal to him, who think he is a 
wonderful teacher who has a fine ability to explain ideas clearly to students, whereas we saw 
real, serious evidence that Julio cannot explain important ideas.  You heard a statement from one 
student member of the subcommittee who told you how Steve stimulates his students to do much 
more than they thought they were capable of doing--a quality to be cherished in any teacher.  
Furthermore, several of our faculty colleagues have gotten to know Steve, have taught with him, 
and think he would make an excellent member of the faculty.  Steve is a known quantity, and he 
is known to be first-rate.  Julio is a largely unknown quantity by comparison, and the votes in his 
favor are based on a relatively brief interview and the consideration of cultural diversity in the 
faculty.  I think this is a mistake.  I also think it's a lousy way to treat someone who has served 
the College well for a year--and what does he do for a job now, in the middle of May?" 
 
I did not say any such thing.  I didn't think fast enough, I didn't realize how strongly I felt about 
the issue, and I didn't think I could have any influence in the DTF, after seeing how the vote had 
gone.  I am also aware that this communication is outside our normal procedures and that it is 
second-guessing a group of our faculty colleagues.  But I now beg you:  If there is any way to 
reconsider this decision, it ought to be reconsidered. 
 
cc:  Barbara Smith 








RESPONSE TO THE FACULTY EVALUATION DOCUMENT, 5 NOVEMBER 1986 
 
Burton S. Guttman 
 
I want to begin with two small, but important, complaints.  First, the word 
"faculty" is a collective noun meaning all the individuals who teach at a 
college; you continually use the word as if it were equivalent to "faculty 
member."  It is not.  I'm sick of this jargon that seems to make the individual 
the whole collection.  Please stop it. 
 
Second, too much of this memo is written in a kind of educationese or 
bureaucratese.  You can edit a lot of this to make the language simple and 
direct. 
 
In general, I applaud your work and suggestions about separating development from 
reappointment.  What I present here is a strongly worded statement supporting 
this separation and rebutting reactionary forces opposing separation.  I beg you 
to listen carefully to what I am saying.  You must see that what I am arguing 
against--what I call the Received View--is a particularly narrow, unrealistic 
view of the entire College; and by expecting everyone else to conform to it, the 
proponents of the Received View are opposing any kind of realistic development in 
which �4most�5 faculty members can participate.  Anyone who thinks faculty 
development can be equated with the activities of team teaching in coordinat1ed 
studies is sadly tunnel-visioned. 
 
The Received View arose by outmerving Merv.  Merv Cadwallader proposed 
coordinated studies programs as only one of several elements that might be 
incorporated into the new college.  But it was taken up by some members of the 
planning faculty and made into the center of the College.  The Received View is 
that team teaching in coordinated studies programs is the most important thing we 
do here, and that it is a sufficient intellectual activity for all faculty 
members. 
 
I find the Received View among the statements in opposition, p. 3, and among the 
proposals on p. 4 that we only have to continue to use the present system.  Let 
me say, incidentally, that I see most of the suggestions (pp. 4-7) as 
alternatives that can coexist.  There is no reason to see these as exclusives, as 
all-or-none choices.  Several of these ideas may be incorporated simultaneously 
into a good development program. 
 
But I want to address the Received View.  This proposal is actually a denial of 
the separation of development and evaluation.  It is a proposal to stick to a 
status quo that has failed.  I deny what it states is a "bottom line"--that we 
have less dead wood here than other colleges.  The crisis your committee is 
addressing is the failure of the evaluation system; and part of that failure is 







to allow people to remain on the faculty who may be adequate teachers but have 
little or no intellectual vigor. 
 
I maintain that it rests on a fallacy expressed in the first sentence of the 
second idea: that development is primarily built into interdisciplinary programs, 
faculty seminars, and colleagial evaluation.  This represents a narrow, 
unrealistic conception of development.  True development is primarily the 
expansion of the intellect; and this is a personal business that must take place 
from a foundation of some internal agenda and over a long time.  A 
person'sÜj������Ü 
participation in coordinated studies programs rarely permits a continuous 
development of ideas that are personally important to him or her.  One may learn 
to teach better--and that's important.  One may become more liberally 
educated--and that's important.  But the system we've been working under all 
these years stifles true development by pretending that all one needs is a 
faculty seminar and an interesting program.  It is naive, stupid, shortsighted, 
and dangerous to believe that engaging in faculty seminars over ideas that can 
enlighten freshmen in Core Programs is going to nurture and stimulate the minds 
of scholars who are 25 years beyond graduate school. 
 
Ã�2"ÃAN EVERGREEN FOR THE 21ST CENTURYƒ 
 
Evergreen was founded by some farsighted, imaginative people.  They were 
followed, over the next few years, by a larger group who were able to pick up the 
original vision, expand it, and implement it.  I feel proud to count myself among 
the latter group.  We all came with assorted dreams of how higher education might 
be improved and saved from its own shortcomings.  We also came with assorted 
histories of rebelliousness.  We had almost all been mavericks of some kind where 
we were.  And while we all had ideas about positive innovations, we were 
determined about certain negatives: we would ban certain features of the old 
system--such as tenure, grades and departments--that had caused obvious problems.  
Thus, Evergreen was founded, and defined, largely by negatives: what we did ”not• 
have.  To our credit, it also had, or acquired, enough positive features to make 
it sufficiently different in a viable way. 
 
The founders and first builders of the College are aging.  Many are nearing 
retirement.  As the College grows, and as older people are replaced, much younger 
faculty members are becoming more prominent.  And even if the new hires are well 
beyond their graduate work, they all come with agendas and concerns of their own. 
 
They come without some old hangups.  Principles that motivated passionate--and 
seemingly endless--discussions in the early years are now either incorporated 
into the College structure or are largely unimportant to the newcomers.  With 
fresh eyes, our newer colleagues tell us that things we have often felt so 
important to us are, in fact, not very important. Instead, they point out the 
features that they see as outstanding: the active involvement of students in 







their own learning, for instance.  And the newcomers are eager to come here not 
out of some rebelliousness but simply to join a successful enterprise and do very 
well, and with special freedom, what is closest to their hearts. 
 
In seeking and accepting employment at Evergreen, these faculty members have 
bought into certain general ideas.  They are selected for, among other things, a 
certain emphasis on interdisciplinary study and teaching.  In a world of 
sometimes narrow specialization, this is certainly a special value of Evergreen, 
and a major contribution it has to make to American education. But there is, in 
addition, a special emphasis on the particular subjects in which they have been 
trained.  In the early days of Evergreen, "co-learner" was a byword.  We all 
taught in coordinated studies programs where we assumed roles of pseudoexpertise 
with the excuse that we were learning the subject along with the students.  Even 
in those days, there as considerable impatience with this idea among the 
students; they had come here to learn from us, not merely to work alongside us as 
we struggled with new ideas. They wanted to be helped through difficult ideas by 
people who already understood those ideas and could help them develop their own 
insights. Co-learning, gratefully, has become almost forgotten.Üj������ÜŒ 
Which is not to say that we don't learn from one another.  In coordinated studies 
over the years, I have read fascinating books, engaged in interesting 
discussions, developed new insights, and have generally become a more liberally, 
usefully educated person.  I have helped students learn while I learned myself.  
But I was primarily useful in these programs by virtue of what I already knew and 
could develop further.  And, in spite of what I learned about literature from 
Peter Elbow, I wouldn't dare be the primary litterateur in a future program. 
 
Teaching with other people in most coordinated studies programs is fun and 
enlightening.  The programs, done properly, are excellent for the students, so we 
are serving education well by doing them.  But they do not constitute real 
faculty development.  Most of us once bought the idea that we could get our 
intellectual kicks solely by collaborative, interdisciplinary teaching. Many 
people still think so.  But they are being outnumbered, and they will soon be 
replaced. 
 
The long list of faculty members engaged in seriously scholarly and scientific 
research, or artistic creation, demonstrates how many of us need something more 
than teaching in coordinated studies programs to exercise our intellects and 
develop ourselves as individuals.  And it is among our newer colleagues that I 
find particular emphasis on such development.  These are people with intellectual 
agendas of their own who need to continue pursuing their own studies; and they 
make us a stronger, more interesting faculty by doing so. 
 
Furthermore, they are more in tune with students' needs and demands by virtue of 
these agendas.  They particularly emphasize the need for students to have strong 
foundations in the basics before moving into advanced programs.  And they are 
also prime movers toward the advanced programs that students have long demanded 







but have often found missing here (much to our sorrow, as our excellent seniors 
have left for colleges with more complete curricula). 
 
But, then, where is the peculiar virtue we have long contended exists in 
interdisciplination?  Will we lose that emphasis, or relegate it only to the Core 
Programs?  I think that we are now finding where real interdisciplination lies.  
The proper metaphor arose jokingly in an STH meeting a few days ago: the 
one-person coordinated study.  The ideal Evergreen faculty member ought to be a 
person capable of teaching one-person coordinated studies, and who is also 
developing (out of his personal agenda) the material to teach in them.  I would 
not venture to explain what complex of ideas folks like Rob Knapp and Byron Youtz 
are developing in the Physical Systems program; but such programs are 
interdisciplinary coordinated studies in the best sense, even if only one person 
is actually teaching them.  These folks are exploring new ideas, lying on the 
borders between physics and other topics, or utilizing extensions of physics 
analysis; but they are developing these ideas out of their own natural interests.  
I would love to teach such a program in some topics in philosophy and science; 
and if I did so, it would be a development out of my own intellect, and something 
of prime interest to me.  Now I think it becomes obvious that ”true• faculty 
development is largely this kind of agenda, and not merely doing another Core 
Program or improving one's lecturing style. 
 
There are a few people who manage to find enough intellectual stimulation in the 
programs they create to pursue their own agendas and even to write books based on 
what they develop.  (To be blunt, Richard Jones is a prime example; and it 
doesÜj������Ü 
not surprise me that we get this document with Richard as one of its authors.)  
But such people are few and far between.  And it would be a disservice to the 
rest of the College to propose a "development" program based on the premise that 
everyone can do this.  I certainly cannot do it in molecular genetics, or in the 
philosophy of biology--the areas where I wish to develop my intellect.  My survey 
of faculty research interests tells me that few faculty members could do it 
realistically.  A development plan for the whole faculty must recognize this 
reality, or it will be a sham. 








Faculty Evaluation DTF 
c/o Pris Bowerman 
Campus 
 
Dear friends, 
 
Please consider the following thoughts about faculty evaluation.   1)  In your deliberations, you 
will be considering various criteria for an evaluation system.  I would not try to outguess you 
and list them all.  But certainly one criterion must be encouragement of diversity.  One thing 
that makes us valuable and interesting is that we aren't carbon copies of one another.  Not only 
do we know different things, we are good at different things and we have different styles.  And 
this must be encouraged. Academics are independent, unusual people--the best of them are 
often known as "characters."  Therefore, an evaluation system must reward and encourage 
diversity.   Major universities encourage individuality by rewarding scholarship. Although we 
ought to do the same, our principal concern is teaching ability. But all of us may not be 
excellent lecturers, or excellent seminar leaders. Some of us may have styles that nurture and 
encourage young students with difficulties; others may be best with relatively mature students 
who can tolerate--and thrive on--severe criticism.  And so it must be possible to demonstrate 
competence in teaching in various ways.  For instance: 
 
 -- a collection of student evaluations of the person and/or the program that attest to good 
teaching. 
 
 -- a demonstration that students in a program have learned what they should have 
learned.  This might take the form of collections of papers or other products, students' scores on 
critical exams, and so on. 
 
 -- demonstration of new developments in teaching, such as the Finkel workshops. 
 
 -- a public lecture series, or evaluations of one's program lectures by colleagues, 
attesting to the ability to give coherent, stimulating lectures.     
 
 2)  We should consider very seriously Barbara Smith's intriguing proposal to link 
faculty evaluation more closely to program and area evaluation.  The concept is quite 
straightforward:  A program is supposed to produce certain outcomes in its students, such as the 
ability to write well or to analyze literature intelligently or to reason like a molecular geneticist.  
Then an obvious criterion for competence of the program faculty is that the students can 
actually do these things when they have completed the program. 
 
 3)  Development must not be confused with remediation.  Development is maintenance 
and improvement in a person who is already basically competent; remediation is the correction 
of a person's deficiencies.  Our concern for minimum competence is to either correct a person's 
deficiencies or give a terminal contract.  Now, I still maintain that it will be virtually impossible 
to actually fire, for incompetence, anyone who has been on the faculty for long; instead, there 
must be a primary emphasis on remediation.   Incompetence may be due to deficiencies in 
teaching technique or to emotional (psychological) problems.  I suggest that the former will be 







the minority and are relatively easy to correct, in any person who is motivated to become a 
better teacher.  (One can  learn to give more coherent lectures, or learn techniques for 
conducting better seminars.)  I put it to you, however (and I urge you to consider this most 
seriously) that emotional difficulties are at the root of most real incompetence among our 
faculty members.  And they are obviously the most difficult to correct.  
Yet I believe that most of the time when a person screws up, is unable to fulfill 
obligations, runs a disorganized program, or in some other way creates chaos and 
enrages students, it is because of an emotional problem.   Consider faculty 
member X.  (Any similarity to an actual person, living or dead, etc., etc.)  X is 
in trouble because his colleagues report that he is disorganized, gives terrible 
lectures, is not living up to obligations, and so on.  Assume two facts: 
 
 (1)  X is basically a good person and no one is trying "get" her.  Having 
several years experience here, and a portfolio full of basically good 
evaluations, X is virtually immune to being fired.  And no one really wants to 
fire her anyway.  We want to help her. 
 
 (2)  X is fundamentally motivated to be a good teacher and a good colleague 
(or else she wouldn't have been hired in the first place).  So if X fails in a 
number of her duties, it isn't because she doesn't want to do well but because 
she can't do well:  she has emotional problems that get in her way.  (We also 
assume X is not basically stupid.)   X has her annual evaluation with her dean 
and is told she has to shape up or else.  But this ultimatum won't help.  X 
probably knows already (at some level of consciousness) that she has to do 
better.  Still, she can't. 
 
I now suggest one rational, humane approach to the problem.  The dean, in 
consultation with appropriate faculty and staff members (such as psychological 
counselors) appoints a Committee of Friends.  (Okay, ”you• think of a better name.)  
These must be sympathetic, knowledgeable people who can sit down with X, try to 
assess the problems openly and honestly, and try to work out a plan for action.  
And, I suggest, much of that plan must entail some counseling, perhaps involving 
professionals from outside the College.  (The existence and membership of this 
Committee is, of course, known only to X, the dean, and the Provost.)   If you 
like this idea, I would ask you, as a DTF, to set out some criteria for outcomes: 
X must meet certain goals, within a specified time (such as two years), and so 
on.  It should be up to the Committee of Friends to decide that X has, or hasn't, 
satisfied these criteria.  The Committee would then recommend renewal or 
nonrenewal of contract to the dean.  Final decision, of course, is up to the dean 
and Provost. 
 
 4)  Finally, I attach a memo I wrote a year ago.  I still think most of what 
I said is valid.  (A fellow at one of the community colleges in Seattle asked for 
permission to reprint this, because he thought it was so apt. But, then, you know where prophets 
are honored.)   I would be happy to discuss any of these ideas with you at greater length. 
 







Sincerely, 
 
 
Burt Guttman 








 DO IT YOURSELF 
 
 A Note for the Faculty 
 
Our DTF has been given summary notes on the discussion about the Provost's office, at the faculty 
retreat.  They are interesting and disturbing.  Faculty members are telling the Provost to do all kinds 
of things that they--members of the faculty--can do and should do for themselves, individually and 
collectively.  My sense is that too many faculty members tend to view us as being powerless, when 
in fact we have enormous power to do what we think best for ourselves, our students, and the 
College as a whole. 
 
"Repeat successful core programs," says one.  "Organize ways that each person can do very 
advanced things with a few students," says another.  Why does anyone expect a Provost to come in 
and do these things?  We have the power to do them, and if we don't, they won't be done. 
 
Look, in contrast, at the way curriculum development can go when faculty members use their power 
to implement their ideas.  Many people are not fond of Specialty Areas, but maybe they've never 
been in a Specialty Area that actually works.  From the beginning of the College, before anyone 
invented the concept of Specialty Areas, the scientists and mathematicians have been meeting 
regularly to design their part of the curriculum and ensure a regular rotation of people through the 
various programs that have to be offered, or that people want to offer as innovations.  This hasn't 
been done narrowly or selfishly, by the way; we always consider rotation of people into Core 
Programs and into other areas, and people, on the whole, get their druthers because these things are 
negotiated quite cooperatively and peacefully.  The result of all this is that people are in control of 
their lives and of the curriculum.  Most important, I think, is that people who have been engaging in 
this process (some of us for 20 years or so) feel empowered and capable of putting curricular 
innovations into effect without waiting for a Provost or Dean to take the lead.  We have gradually 
developed ways to provide relatively advanced work for relatively small numbers of students; we 
didn't wait for someone else to do it for us.  If people want to repeat successful core programs, they 
can negotiate with Deans to do it.  And I hear my colleagues talking about new models they want to 
institute, often in cooperation with folks from other areas or with Core. 
 
It is this sense of power and ownership that I want all of our colleagues to have. 
 








 
 
 
 
 
      3 October 1994 
 
 
TO:  John Marvin, José Gomez, and Barbara Smith 
 
FROM: Burt Guttman 
 
SUBJECT: Third World Feminist Theorist 
 
As part of the planning for new hires in the sciences, José Gomez asked us to comment on the 
"continuing position in Third World Feminist Studies."  I am deeply, strongly, adamantly 
(almost violently) opposed to this position, and I am aghast that it has suddenly appeared as a 
continuing position.  Hiring a person of this description was not a rational, carefully-thought-out 
action of the Faculty but was, rather, a mindless reaction to the loud voices of a small group of 
students.  In my view, it was a rash, poorly considered decision and it needs to be carefully 
reconsidered; when the Curriculum DTF is working on a careful reevaluation of the entire 
curriculum, this is not a time to be making such a hire. 
 
I am also deeply disturbed by José's statement that "feminist theory ought to be integrated deeply 
and widely across the curriculum."  Again, what God on High made this brilliant decision?  
When was this matter ever carefully discussed by the Faculty?  Here, again, we have a case of 
people with soi-disant authority handing down a bureaucratic mandate for the rest of us to 
follow--perhaps not José:  He may simply be repeating what he believes is the common wisdom. 
 In any case, I object, I object, I object, . . . 
 








 
 
      11 September 1996 
 
1996-97 Core Faculty Members: 
 
Dear Colleagues, 
 
I didn't have time to talk to you at the spring meeting for folks in Core Programs, but I think the 
following thoughts are important enough for you to consider them in your planning.  This past 
year, I taught with Brian Price, Stephanie Kozick, and Louise Williams in The Good Life.  Although 
our experience, on the whole, was positive, a lot of difficulties arose that we might have avoided 
with better planning, and if we had only known what to expect.  The students we encountered 
were, on the average, the same kind of bright, enthusiastic Evergreen students I've dealt with for 
the past 20 years or more, but they also showed some important differences, and I think you 
should be warned. 
 
Many of the problems we encountered result, I think, from the students' general immaturity and 
the difficulties of adolescence.  For our second week, we went on a retreat to Camp Bishop.  
Stephanie and I both observed a very disturbing behavior reflecting adolescent self-centeredness 
and thoughtlessness:  When they lined up to fill their plates for a meal, the first people in line 
(especially the boys1) tended to take huge helpings, with little thought for those behind them, who 
were sometimes left with the dregs.  It also became evident that they generally had little 
conception of how to organize cooking and little inclination to take the initiative and do whatever 
had to be done.  For instance, I was helping my seminar make breakfast one morning; and though 
I had the advantage of knowing how the griddle worked and what was necessary to making good 
pancakes, several students seemed surprised when I did "what needed to be done" by taking the 
initiative to pour and flip pancakes; I just considered that normal responsible adult behavior, but 
they did not.  As a follow-up to this point, it's important to recognize that most of these kids have 
poorly developed skills for living on their own or with a group of other people who aren't their 
parents.  In addition to knowing little about cooking, they don't know how to choose their food 
wisely and keep themselves healthy; we must always expect a lot of illness with people from many 
places coming together in the dorms over the course of a Washington winter, but I'll bet the 
absences from illness could have been reduced a lot if they just knew how to take care of 
themselves. 
 
The clincher to the Camp Bishop story came later.  As we moved out on Wednesday, the Molecule 
to Organism program moved in; and on Friday, Jude van Buren called me to say that she and Patty 
Toccalino had stayed in one of the cabins where our students stayed and had found a stash of drug 
paraphernalia (which she quietly disposed of).  Our faculty team met to discuss all these events; 
and in the general program meeting we discussed the issue of selfishness and developing a sense 
of group welfare, and then Brian quietly read them the riot act over the drug issue.  I should add 
that in our summer letter, where we told students what to bring in the fall, we specifically warned 
them not to bring drugs and alcohol; but we were obviously naive to think that just issuing that 
warning would be enough. 
 
As the program went on in the next few weeks, we encountered another problem I had not dealt 
with before with Evergreen students:  frequent non-attendance at program meetings.  We did not 
deal with this well.  We were not hard-assed enough (but I'm not used to this being a problem at 


                                                 
    1 I know the Evergreen jargon is "men" and "women," but I can't bear to use those words for most of these students. 







Evergreen), but I suggest you deal with the problem head-on, early, and harshly.  The matter of 
attendance was, of course, written into the covenant and into the list of requirements for receiving 
credit.  I put this down to adolescent rebellion against authority, to kids being put into a situation 
where no one is watching them all the time and they think they can goof off with no consequences. 
 It's important to make it clear right away that there are consequences--being kicked out of the 
program and out of the College, if necessary. 
 
During the fifth week, the whole program went down to the OMSI Field Station in central Oregon 
for several days, using College vans.  For various reasons, the faculty team all went in private cars, 
without thinking about possible consequences of doing that.  For the return trip, Louise was the 
only one who went in a van, taking a group of students to a museum on the way home.  A couple 
of days later, we got the report from the Motor Pool:  vans had been returned in filthy condition, 
including beer cans, and with interior pieces broken.  The people who had to deal with this mess 
were, of course, incredibly angry, and we had to take the heat.  They said they wanted to consider 
a rule that each van must have one adult in it, and our reply was that we thought we had 15 adults 
in each van, based on our previous experiences with Evergreen students.  Again, Brian had to read 
them the riot act.  Now, ideally, there would have been real consequences for the students 
themselves; they would have been forced to go over and clean up the vans themselves, and to pay 
for damage.  I think the principal reason that did not happen was a matter of timing--that the vans 
had already been cleaned up for the next users.  Oh, yes--to finish off this little story:  We found 
out that on the return trip one of our student drivers flipped off a truck driver and two of them 
were stopped and ticketed for speeding in a town close to the camp; one incident was probably 
linked to the other.  Again, an illustration of stupid, childish irresponsibility. 
 
I found one other disturbing characteristic of a number of students:  resistance to education.  (Some 
other people teaching Core Programs found the same thing, though I can't detail their experience.) 
 This sounds incredible in people who have supposedly come to college to learn, but it's quite real. 
 Many students came in with a hardened world-view that we (well, I) could not shake, or perhaps 
one that only gradually mellowed over the year.  Some students showed a strong (but rather 
naive) anti-establishment weltanschauung, which made them resistant to any information that 
presented a balanced viewpoint.  Other students suffered from a general know-it-all attitude, 
perhaps coupled with anti-parental, anti-authority rebelliousness.  I suggest you should also be 
alert for this phenomenon and think about ways to combat it. 
 
Let me suggest one way we could have headed off some of these problems.  The first day, we gave 
the students a typical huge stack of papers--program syllabus, covenant, discussion of seminar 
behavior, discussion of writing and keeping field journals, and so on and so on--much too much to 
digest, although we went over most of it briefly.  If the students had assimilated much of the 
information in those papers, life would have been better, but they did not.  My friend and 
colleague Gordon Beck, with whom I've had some conversations about these matters, has a better 
method.  Gordon, too, has given his students a big stack of papers the first day.  He tells them to 
read it all, but he only deals with it substantively in the second week, after everyone has settled 
down a little.   Then he goes over each paper point by point, giving the students time to ask 
questions; and he continually emphasizes the point that they are all entering into a learning 
community, where they're expected to work in a certain cooperative atmosphere.  That kind of 
substantive discussion, I think, would have helped the students understand just what kind of 
community they were entering and what was expected of them. 
 
This letter may leave you anticipating a depressing year; please don't take it that way.  On the 
whole, we had a good year, but it would have been much better if we had anticipated some 
problems.  I leave you with my wishes for a positive year and hope these thoughts will help you. 
 







Best regards, 
 
 
Burt Guttman 








Date: Wed, 3 Nov 1999 09:40:38 -0800 (PST) 
From: Burton Guttman <guttmanb@elwha.evergreen.edu> 
To: "Lyttle, Lee" <LyttleL@evergreen.edu> 
Subject: Re: Generally Educating the Scientist 
 
Thanks for asking, Lee.  I'm sorry it's taken me so long to reply, but you know how busy we get 
around here.  I assume this is just a first go-around, because these are critical issues, and there's lots 
to say. 
 
> A. Breadth of Knowledge 
> 1. What understandings about languages and other cultures would your dream science 
graduating senior have? 
 
 Knows at least one foreign language (ideally something like German, French, Spanish, 
Russian) very well, at least well enough to read, and has some conversational facility.  Has at least 
read about several other cultures, especially non-European, and has some conception of other 
cultures' worldviews.  But not to ignore the European tradition:  Should have a broad acquaintance 
with European-American tradition in music, art, literature, theatre, ideally with deeper knowledge of 
at least one area. 
 
> 2. What history would s/he know?  Would s/he have some exposure to the 'study of 
history' itself? 
 
 Understands the grand sweep of human history in the manner of Wells's _The Outline of 
History._  Has a firm grasp of the timescale, so is in no danger of thinking that the Civil War 
happened around 1930 or that Socrates was a contemporary of Henry V.  Knows American history 
well.  Has a good grasp of European history at least since the Renaissance, and has some 
understanding of how the development of modern science fits into that history. 
 
> 3. Is there a psychological aspect to your field that s/he would understand? If so, can you 
describe just a bit of it? 
 
 Not sure I understand this question, but I'll take a stab at it.  Science is a human endeavor and 
is done to satisfy human needs.  Among those needs are aesthetic, intellectual, and security.  Science 
has a strong aesthetic aspect that must be understood; that means appreciating the beauty and order 
of the universe, as well as the aesthetic dimensions of scientific theory.  It isn't often appreciated that 
scientists seek theories that have a certain beauty and elegance, in addition to just being correct 
descriptions of how the universe operates.  The intellectual dimension of science is largely what 
Richard Feynmann called "the joy of finding things out."  There is deep intellectual satisfaction in 
finding new things, making new discoveries, and also in simply grasping as fully as possible the 
whole understanding of how the world operates, as revealed by modern science.  Finally, science is 
done in part for reasons of security.  We are all born strangers and afraid into a world we never 
made, and to exist comfortably in this world, we must understand it, know its dangers and its 
opportunities, know (particularly these days) how fragile it can be, how easily it can be ruined by 
human activity, and know what we must do to conserve and protect the world. 
 







> 4. Is there a philosophical aspect to your field that s/he would understand? If so, can you 
describe just a bit of it?  
 
 Science is the principal way of knowing about the world, so it immediately raises all the 
classical epistemological problems.  A good scientist ought to have an understanding of much of 
philosophy, especially epistemology, and ought to be acquainted with major issues in the philosophy 
of science and ought to be interested in pursuing some of those philosophical questions. 
 
> 5. What artistic understandings, information or sensibilities related to the sciences would 
s/he have?  Is there anything important about how art is done or how artists think that your 
dream senior would know? 
 
 This is a big question that I could probably answer best over a cup of coffee or a glass of 
beer.  Science and art have some interesting and intimate connections, I think, though I don't pretend 
to understand this well.  I think the processes of creativity in art and science are very similar.  I also 
think science and art are at one level complementary ways of viewing the world and at another level 
are identical; I have in mind the excellent representations of organisms done by people with a fine 
ability to draw, pictures that once filled biology books and now are too often just ancient artifacts. 
 
> 6. Are there any applicable or related environmental issues that s/he would be capable of 
discussing intelligently? 
 
 EVERY environmental issue.  Ought to be deeply concerned about major environmental 
issues, should have a strong background of knowledge, should be able to bring scientific knowledge 
and analytical ability to bear on these issues, and should be personally involved in working on at 
least one issue. 
 
> 7. Are there issues imbedded in social theory, social change, or public policy (economics, 
anthropology, law, political science, etc.) that your dream science senior would understand? 
 
 I have little faith in anything called social theory, but every scientist ought to have a clear 
understanding of the many ways science impacts social and political issues.  This is another huge 
subject, so I'll just allude to it.  Public policy is too often made solely on the basis of economic and 
political power with little attention to, or knowledge of, the serious technical and scientific issues.  I 
have in mind particularly environmental issues, where policy-makers seem to know nothing about 
the scientific basis of the issue nor to give much of a damn about it.  Scientists need to understand 
these complex connections and need to be involved in trying to educate the public and our legislators 
about the scientific realities. 
 
> 8. What other areas of knowledge, besides the scientific one, not mentioned above would 
your dream science senior have a general or detailed understanding of? 
 
 My dream senior would be a broadly educated person with a least a little knowledge of many 
subjects, even recognizing that that could be a dangerous thing. 
 
> B. General Skills 







> 1. Are there particular critical thinking skills that are important for your dream senior to 
possess? 
 
 This sounds like asking, "In what manner should a scientist be able to reason?"  The ability 
to think logically and analyze issues critically is (to me) all one complex ability, and I don't think it 
can be dissected into parts that one should or should not know. 
 
> 2. What types of writing are most important for him or her to have had (expository, 
narrative, research, expressive, grant, others)? 
 
 Sure, all those things, but primarily just the ability to write well, an ability that I'm afraid we 
may not be developing very well at Evergreen. 
 
> 3. Which artistic skills or capabilities would your dream science senior have? 
 
 A basic ability to draw.  I wish mine were better developed.  Of course, I'm also assuming a 
lot of general knowledge of art, as I've mentioned elsewhere. 
 
> 4. What type of research skills would s/he have that would be most useful? 
 
 Whaddya mean?  Every scientist has particular abilities characteristic of the particular 
science.  You mean ability to search for information using library tools?  In that case, the answer 
clearly is a good working knowledge of all modern library methods. 
 
> 5. Does your dream senior excel in a particular type of oral communication (public 
presentation, small group discussion, debate/rhetoric, other) that will serve him or her 
particularly well as a scientist or science enthusiast? 
 
 He/she is well-spoken and is able to stand up in a large group and articulate ideas and 
arguments clearly and persuasively. 
 
> 6. What other skills not mentioned would your dream graduating science senior have? 
 
 Let's see--walks on water, leaps tall buildings in . . . Well, you get the idea. 
 
Burt Guttman   guttmanb@elwha.evergreen.edu 
The Evergreen State College Voice:  360-866-6000, x. 6755 
Olympia, WA  98505              FAX: 360-866-6794 
 
Reunite Gondwana! 








 SOME RANDOM OBSERVATIONS AND QUESTIONS 
 
In the beginning there was Charlie; and then there was Merv and Charlie and Don; 
and, at some point, Dave Barry and then Ed Kormondy.  We certainly didn't feel 
alienated from them, as administrators.  There wasn't a feeling of us and them.  Why? 
 Maybe because all we talked about in those days was organizing a college and 
teaching and learning.  Because we were doing our business, the faculty's business. 
 
But I go too far in saying that we didn't feel alienated from them.  Certainly there was 
anger and alienation when Ed Kormondy fired Jim Martinez.  So faculty tenure and 
job security has been one issue on which a feeling of us and them arose early. 
 
But isn't faculty tenure and job security the kind of thing we can put behind us once 


and for all by devising a simple evaluation and grievance and appeals system, 
as traditional colleges have?  It should be, if anything, easier and more humane 
and more fair at Evergreen than elsewhere. 


 
Some conversations have given me the impression that faculty members have largely 
opted out of governance (faculty meetings and the like) because they feel that the 
faculty doesn't run the college--the administration is in charge and faculty actions are 
futile. 
 
But Sam Schrager's comments of today put the situation differently:  Faculty have 
opted out of governance because they have more important things to do--teaching, 
learning, scholarship--and precious little time to do it in.  This fits better with our 
experience of a few years ago on the Agenda Committee:  Too much work coming 
down from the Provost, initiative we were expect to respond to.  In revolt, we found 
out what faculty are really interested in, and it didn't fit with the Provost's agenda. 
 
Look at the long list of DTFs and study groups and standing committees:  Is all this 
necessary?  Why? 
 
Some items we've considered in recent years:  Presidential search, sexual 


harrassment policy, phased retirement, professional leaves policy, hiring in an 
atnmosphere of budget cuts, conflict of interest policy 








 
 
 
       3 April 1994 
 
Cherilyn Crowe 
c/o Fred Tabbutt 
Matter and Motion 
 
Dear Cherilyn, 
 
I found a note that you left me last quarter, asking about growing bacteria.  If you haven't started 
a project yet, here are some suggestions. 
 
First, it is apple-pie easy to grow bacteria and study their growth.  We standardly do this with the 
various strains of Escherichia coli we keep in our lab (none of them pathogenic, I assure you).  
The easiest way is to just follow the increase in optical density with a spectrophotometer, at any 
visible wavelength.  (I used to use OD350; OD600 is commonly used, and in our T4 lab, for purely 
historical reasons, we use OD490.)  At the very least, you see a bacterial culture go through the 
classical sigmoid growth curve, and you can test various growth media and conditions of growth. 
 
One suggestion that might interest you:  The general rule is that the more cellular components 
you give bacteria, the less they have to make for themselves and, therefore, the faster they grow. 
 With glucose as the sole carbon source, they might take an hour to double in mass; with a rich 
mixture of amino acids, vitamins, etc., they might double in 20 min.  Years ago, Charles 
Helmstetter showed that each addition to the growth medium of a single type of amino acid (out 
of the 20 found in proteins) increases the growth rate by a small increment; you might want to 
test something like that.  Does the addition of a much-used amino acid, such as glycine or 
alanine, increase the growth rate more than a rarely used one such as tryptophan, or does 
tryptophan increase the growth rate more because it has to be made by a complicated 
biosynthetic pathway, requiring the synthesis of several enzymes? 
 
There are, of course, other possible experiments, but you might find this amusing.  Sorry to have 
taken so long to answer you. 
 
Best wishes, 
 
 
 
Burt Guttman 








 
 
 
      8 December 1994 
 
 
TO:  Jeanne Hahn, for the Long-range Curriculum DTF 
 
FROM: Burt Guttman 
 
SUBJECT: Addendum to statement on environmental-population issues 
 
1)  Please add the two attached Appendices to the document I sent you: 
 
 Appendix I:  Memo from Fred Tabbutt to Academic Deans, 26 May 1994 
 Appendix II:  Memo from Michael Beug to Academic Deans, 30 Sept. 1994 
 
2)  Please add the following faculty members to the list of co-signers: 
  
 Susan Aurand 
 Marilyn Frasca 
 Lin Nelson 
 
I am continuing to gather support for the statement. 








 HEALTHY PEOPLE ON A HEALTHY PLANET 
 
If I had my druthers, I would design a program to fit the traditional slot of Human Health and 
Behavior, but with a strongly ecological theme.  We would tackle the complex interrelated 
problems of saving the earth from ecological disaster coupled with improving the health and 
living standards of the world's people.  To put the situation bluntly (and a bit naively, perhaps), it 
is easy to see our current situation as a battle in which powerful economic forces, largely in the 
hands of multinational corporations, are pitched against the vast majority of the world's people.  
As the corporations rape the earth for short-term profits, they are not only destroying its diverse 
ecosystems; they are putting vast amounts of toxic materials into the air, water and food that 
silently undermine everyone's health--even ignoring minor health disasters such as the tobacco 
industry.  Furthermore, modern corporate life, fueled by exponentially increasing population and 
the pressures of crowding, creates an increasingly frenetic, harried pace of living, thus adding to 
people's stress and undermining their psychological (and spiritual, if you will) well-being; and 
meanwhile, the opportunities are constantly diminishing to get away from urban life, into natural 
places where one can re-create oneself in silence and solitude.  Thus, ecological, economic, and 
health issues are intimately tied together and may be seen as a vast, interconnected problem. 
 
(HP)2 would try to address these issues.  It would have to attract students who are highly 
motivated to study the problems but (1) are able to go well beyond naive sloganeering and (2) 
will not be unduly frustrated by a program that--in nine months--can only begin to understand 
the issues and will undoubtedly find few solutions. 
 
If I could find appropriate people to work with me, I would be willing to be the biologist on the 
team.  I think the program could use a good economist who is interested in these issues, and 
probably is not wedded to classical economics.  The program could use someone who is very 
knowledgeable about public health issues, ideally someone who knows about health in third-
world countries.  The right kind of psychologist or sociologist might fit into the program well.  
It's hard to know who would work.  But I wouldn't want to try to the program unless we could 
get a good mix of people--I wouldn't want to patch it together with band-aids just for the sake of 
having a program. 
 
Burt Guttman 








 HOW TO ASSEMBLE EVALUATIONS 
 
 Burt Guttman 
 
The members of a faculty team usually write evaluations for separate facets of a student's work, 
or for different quarters, and the team member who is writing the final evaluations has to pull all 
these pieces together to make a coherent whole.  You can't let program secretaries do this work; 
it isn't fair to dump a lot of separate bits and pieces on a secretary's desk and expect her to 
assemble the puzzle, and they'll refuse to do it.  In writing an evaluation, you have a 
responsibility to make a coherent whole, not just a collection of pieces.  At the very least, it 
ought to have a general opening paragraph saying that the student was registered in this program 
and saying something about his or her overall performance, and you may want to close with 
some nice summary words.  Furthermore, some faculty teams have an agreement that the final 
evaluation will actually be an integration of all the pieces--for instance, that the final writer will 
use the separate evaluations for fall, winter, and spring to make coherent narratives about 
seminar participation, about writing, and about other aspects of the program, so the evaluation 
will be seamless.  No matter how your team has agreed to do this job, you will need to bring 
separate pieces together in a single document.  This is my method for simplifying this task.  It is 
written on the assumption that the members of your team will exchange computer disks with 
pieces of evaluation and that you are using WordPerfect; if you're using a different word 
processor, you'll have to find equivalent operations. 
 
1.  Make a general introductory paragraph that you can use for all evaluations; write a separate 
version for males and females.  Save these paragraphs. 
 
2.  It may also be convenient, at this point, to make an ending for the evaluation giving all the 
equivalencies that you and your colleagues have agreed upon.  If you create the initial student 
file with this in place, all you'll have to do is finally move it to the end of the completed file 
(since the computer will insert the pieces from your colleagues after this list of equivalencies). 
 
3.  With this paragraph (and the equivalencies list, if you wish) in WordPerfect, insert the name 
of each student, in turn, and save the altered paragraph to a file, using the macro SAVE (or ALT-
letter if you wish), which has the form: 
 {SAVE}C:\<directory>\{PAUSE}(type student name and Enter).INT{ENTER} 
This starts a file for each student, with the ending .INT, for "interim." 
 
4.  Be sure you have saved all of these boilerplate materials.  Your colleagues may have given 
you disks with either one large file, containing a paragraph or two for each student, or separate 
files for each student.  Let's take the first case first. 
 
5.  Retrieve into memory the long file with the evaluations you want to have first in your 
evaluations, right after the introductory paragraph.  Make a macro, which we'll call ADD, with 
the following form: 
 {MOVE}34C:\<directory>\{PAUSE}(type student name and Enter).INT{ENTER} 
or 
 {BLOCK}{PAUSE}{MOVE}14C:\<directory>\{PAUSE}(type student name and 







Enter).INT{ENTER} 
 
The first macro is for the case where each piece of evaluation is only one paragraph long.  It will 
take that paragraph and append it to the file of the student.  The second macro is for the case 
where each piece of evaluation is of variable length, two paragraphs or more.  In this case, 
you've inserted PAUSE, and you will simply block the entire section to be appended. 
 
6.  Go through the entire file in this way, until you have added a piece to each student's interim 
file.  Repeat for contributions from each colleague. 
 
7.  If, on the other hand, your colleagues have given you separate files for each student, you can 
handle them in various ways.  Suppose you have files from only two colleagues; then an easy 
procedure, which requires only a bit of disk shifting, is to get the interim file for Student A into 
memory.  Leaving the cursor at the point where you wish to insert Colleague #1's evaluation, go 
to Colleague 1's disk and retrieve Student A's evaluation, answering "Y" when asked if you want 
to retrieve into the current file.  You can switch disks and insert the piece from Colleague #2, 
and then your interim file will be essentially done.  An alternative requires more saving but no 
disk shifting; do all of the pieces from #1, saving each time, and then go back and do all the 
pieces from #2. 







 
Jin, 
 
Here's the piece I wrote for the Real Faculty 
Handbook.  Please comment, edit if you wish.  I can 
give this to you as a computer file, of course. 
 
Burt 








Some notes about math in INS for Paula and David 
 
I see that I've done this program six times in its various manifestations, so I have some 
experience to share with you. 
 
INS is generally listed with a prerequisite of high school algebra.  On the one hand, I think it's 
important to insist on that as a minimum; on the other hand, I'm not sure it makes a lot of 
difference.  Michael Beug once pointed out that the equation the students can't handle is 
  x = y/z 
That is, even though they've probably all been through algebra, they are so inept that they can't 
convert into equivalent equations--to solve for y or z, in other words.  (I believe it was Jeff who 
once heard a high school physics teacher talking about the three fundamental equations of 
electricity:  V = IR, R = V/I, and I = V/R.  So you can imagine the competence of some of the 
teachers they've had!)  I have a partial cure (workshop material) for that elementary problem, but 
you should still expect to run into it, and it may frustrate hell out of you. 
 
Last year in INS was very different from other experiences I've had, and the math aspect of the 
program was bad.  A couple of years ago, we tried a kind of collaboration with a couple of Core 
programs in which Rob Cole was teaching some math via a computer program, and that was also 
bad.  I strongly believe you must develop some core mathematical-scientific concepts, as listed 
below, and also follow the principle of dividing the class into groups on the basis of the level of 
mathematical competence that they arrive with, ideally into three groups:  those with 
mathematical difficulties, those who are ready to do college algebra (precalculus math), and 
those who are just about ready to start calculus.  When I did INS once with Clyde and Byron 
Youtz (physicist and founding faculty member who died several years ago), I took the bottom 
group, Clyde the middle group, and Byron the top group.  When I've done the program with 
Clyde, Jeff, and George Dimitroff, I've again taken the lowest group and George has done two 
other groups; one year, we got another fellow to take one group, but one person could really 
handle two groups.  I believe you will have to use the former method, since you don't have one 
person to do nothing but math.  (I'm assuming David will teach physics.) 
 
It is important for everyone to cover at least the following topics as early as possible: 
 exponential notation and arithmetic 
 order-of-magnitude reasoning (use Fermi problems) 
 the metric (SI) system and its manipulation 
 unit conversions 
 rate problems (variations on distance-rate-time thinking) 
 graphing 
You may be shocked to think that college students interested in science don't know all this, but 
be prepared for the shock.  They typically don't.  Those who are most advanced in math may not 
need any of this, but don't assume anything. 
 
It is also important for the math groups to provide some support for the more mathematical 
aspects of the science, especially the chemistry.  This is particularly true for students in the 
lowest group, as you might expect.  Since I've always taught that bottom group, I've spent 
considerable time helping people with simple reasoning in science; that includes many of the 







topics I listed above, but it extends to such matters as reasoning through stoichiometry in 
chemistry, which is a particular application of unit-conversion thinking.  I sometimes feel that I 
spend about as much time teaching chemistry as teaching math. 
 
When you finally get past the most elementary mathematical matters, you will start getting into 
the standard topics of precalculus math.  One point to emphasize is learning to think about 
functions, and I believe it is especially important to develop a graphical sense of the various 
functions; I urge you to pick books that emphasize functions and graphing.  In this context, I'll 
show you a book that we finally used last year that may do the job well; after letting the students 
go through kind of half-assed math during the fall and winter, we finally did a straightforward 
math class in the spring, using the book Functions Modeling Change.  It covers all the right 
topics in quite a nice way, and it does get into trigonometry, another topic I think is very 
important to cover. 
 
I have a ton of material (exercises, tests, explanations) that I think you'll find useful for teaching 
a lot of the math, and I'm happy to share it with you.  I also have some old self-paced learning 
units that I wrote long ago on topics such as exponential notation, logarithms, and the metric 
system.  Self-paced materials are no longer in vogue, but students find these very helpful.  My 
way of introducing logarithms may even be new and useful to you. 
 
Burt Guttman 
 








 
 
 
       2 March 1993 
 
 
Dear Jane, 
 
I wonder if we could talk about this briefly before tomorrow's faculty meeting. 
 
You've seen the Conflict of Interest DTF's proposed policy.  You may not have seen the attached 
letter from the AAUP, which appeared in mailboxes yesterday.  On some points, I think the 
AAUP position is just untenable; for instance, previous rulings from the AG's office make it clear 
that there's a conflict of interest in making a profit by selling your own material to your students, 
and we tried to write a policy that allows us to use our materials if we simply don't profit by them. 
 But the first issue, that of using college property for ventures that may result in personal profit, is 
very problematic.  I realized this while working with the DTF, but I don't think there's anything to 
be done about it legally.  That is, we all use our computers and other college equipment for a 
seamless array of teaching and research (scholarly, scientific, eductional) activities, some of which 
may result in things we can sell for personal profit.  All academics do this.  For 20 years at 
Evergreen, I've worked on better ways of understanding and teaching biology, using college time 
and equipment, and a lot of that work found its way into my 1983 biology textbook and now is 
going into the new book that we're about to publish.  (We've just signed a new contract!)  I think 
the AAUP position is that the policy has to be written to allow us to do this explicitly.  I believe, 
however, that the the AG would never approve of the College adopting a formal policy that 
permits this because at some point (some point that is almost impossible to define) there would be 
a technical violation of the law.  (Sure, we could try; but the DTF had the unpleasant experience a 
couple of times of writing policy statements that the AAG would not approve.) 
 
However, I think any reasonable person, considering academic traditions, would consider the 
violation of conflict of interest in this situation to be minimal--de minimus, as Jose Gomez puts it in 
legal language.  I suggest, therefore, that this policy can be sold to the faculty if you would be 
willing to write a Memorandum of Understanding to the faculty acknowledging the situation and 
saying that even if there is some minimal technical violation of conflict of interest in such scholarly 
activities, the College will not consider it a violation and will not pursue any conflict of interest 
case against a faculty member for engaging in such activities.  I could see, incidentally, that there 
might be some need for faculty members to have an understanding with the College regarding 
copyright, but that is another matter entirely. 
 
I can see us having a rather noisy faculty meeting tomorrow.  I'm trying to find a way to head off 
the issues.  If you have a better idea, I'd be pleased to talk to you about it. 
 
Best wishes, 
 
 
 
Burt Guttman 








 
 
 
 
 
       11 August 1992 
 
President Jane Jervis 
Campus 
 
Dear Jane, 
 
The message on our phones this morning1 was an invitation to come and talk.  I may still do that, 
but I'm a better writer than a talker, and I can play you a better tune on this keyboard hooked to 
my computer. 
 
 Welcome!  I'm delighted that you're here.  The day we expected the Board to announce 
appointment of the new president, a big group of faculty folks squeezed into the back of the 
Board Room, and when your appointment was announced a general cheer went up.  We had all 
discussed the candidates, casually and in a general faculty meeting, and we kept remarking that, 
of all the candidates, you were the one who most naturally and effectively sat down with us and 
engaged us in a discussion.  You seemed to be one of us from the beginning, but one who could 
be first among us, who could lead us and help us lead ourselves.  And, believe me, there has been 
a great leadership vacuum here for a long time.  By now, you probably know the story of your 
predecessor (Olander, not Purce) and the trouble he caused.  (If Sandy Hanson can't find a file of 
newspaper clippings about Joe Olander, I have a pretty good Joe File somewhere that I can loan 
you.  I'll suggest that as a historian you would find the historical background interesting and 
valuable.)  Joe led us for his own purposes, using the College rather than serving it.  We've had 
some good people in various positions--Patrick Hill as Provost (though opinion about him is 
divided) and some good Academic Deans; Les Purce served well in the interim; but we haven't 
had real leadership at the top since Dan Evans. 
 
Some background.-  This College has been an exciting and delightful place, perhaps the most 
exciting experiment in higher education in this century.  It has been, in part, a successor to the 
Meiklejohn experiment at Wisconsin and the Tussman experiment at San Jose, but it has gone 
beyond them in its diversity and freedom.  Earlier experiments were often the vision of one man 
and so were restricted by that man's conception of educational orthodoxy.  Although Evergreen 
owes a lot to Tussman, and the Coordinated Studies model that we inherited from him via Merv 
Cadwallader shapes much of the curriculum, we aren't bound by that model.  The most 
wonderful thing about teaching at Evergreen is the near-absolute freedom this place affords.  We 
have many teaching modes:  coordinated studies, individual contracts, group contracts, cluster 
contracts, modules, and even regular old courses.  But these modes only suggest the range of 
things we're able to do.  Within each mode of teaching, we have incredible freedom to try new 


                                                 
    1  "This morning" refers to 11 August.  I've been developing this letter ever since then, and I waited until 
after a really good evaluation conference that Les Wong and I had this morning (26 August) that gave me 
some important insights and a lot of food for thought. 
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ideas and methods, to explore anything under the sun, to follow happy inspirations on the spur of 
the moment (or at least the spur of the week), to experiment, sometimes to fail but more often to 
succeed.  There is no Curriculum Committee or Department Chairman looking over our 
shoulders.  We are responsible only to our students, our colleagues of the moment, and our own 
sense of integrity.  This freedom has the potential to frustrate and even anger some students; it 
has the potential for educational disaster; and yet, over twenty years, it has generally produced 
great satisfaction and a long list of students with, I venture to say, much better than average 
college educations. 
 
 I didn't get in on the Evergreen experiment until the second year of classes, 1972, but the 
College was still being molded for some time after that.  I have felt enormously privileged to be 
part of this faculty, part of a bunch of "sondry folk, by aventure y-falle in felawshipe, and 
pilgrims were they alle."  I have studied and taught at Minnesota, Johns Hopkins, Oregon, 
Caltech, and Kentucky, and I have been part of the exciting development of molecular biology at 
its peak in the early '60s.  But I found my real home at Evergreen.  In one of Feiffer's old 
cartoons, one of his men is explaining how much he loves the company he works for, how the 
company has done so much for him and his family, and he concludes, "I would die for the 
company."  That's a bit extreme, but I do love this place; and I think you'll find the faculty in 
general--at least, the old-timers--feeling that way.  (But one problem I think we now face--and I 
say this hesitantly, because I'm not sure of my information--is a contrary feeling on the part of 
many new faculty members of some alienation from the established College as they found it, and 
from the older faculty.) 
 
[minor stuff]  And yet there are odd things about this place, oddly bureaucratic practices that we've never been able 


to get around.  Many of us have always been mystified by the practice of charge-backs from our meager 
academic budgets, of having to pay people (such as those in Facilities) who are already receiving salaries to 
do jobs for the good of the College.  There is an odd placement of trust in staff and a subtle mistrust of 
faculty; when we want keys to offices or labs, for ourselves or our students, we have to have key cards 
signed by an authorized staff member, since faculty members obviously aren't trustworthy.  And heaven 
forbid that any faculty member should have a key to Lab Stores!  (At the University of Kentucky, I had two 
keys; one opened the entire Medical Center and the other opened the entire Cell Biology Department.  
When Fred Tabbutt was on sabbatical at Carleton, the first thing they gave him was a general department 
key.)  Program Secretaries are authorized to look at the general roster of students and (when we had this 
system) to access student records on the computer; faculty members can't (officially) look at the roster and 
Program Secretaries were admonished to not let faculty members use the computer system, even though we 
were only seeking information that would be given to us in print-outs within a few days.  (I must admit, 
however, that Arnaldo Rodriguez told me that some faculty members have been quite irresponsible about 
student records.)  Things like that sometimes drive me a little nuts, although they don't diminish the quality 
of life enough to make me really unhappy with Evergreen. 


 
Because Evergreen is so important to me, I'm going to be very straightforward in giving you my 
view of our present condition.  I assume that other people will give you contrary views, but I 
think they'll confirm much of what I'm saying. 
 
Governance and the Crisis at Evergreen.-  The principal message I would like you to hear is 
about governance, trust, and fear at Evergreen.  The issues are multiple and tangled, but we have 
to sort them out.  They are the most serious issues we face, and the issues for which we most 
desperately need your guidance and leadership. 







 
 
 3


 
 Something has gone terribly wrong with governance at Evergreen, and I'm still trying to 
understand just what happened.  (Under the auspices of the Agenda Committee, Deans, and 
Provost, a few of us will start meeting in the fall for informal discussions about governance, so 
I'm trying to understand our situation.)  In the days of our youth, everything seemed so simple.  
Yes, there were some difficulties:  some deans were perceived to be out of control in hiring their 
cronies or firing (being instrumental in firing) some faculty members unfairly.  And I was once 
part of a minor rebellion of scientists who complained that science at Evergreen wasn't being 
treated equitably.  But, on the whole, we seemed to govern ourselves like a small community of 
colleagues who could get along with one another very well.  The College began with a COG 
(Council on Governance) document that had been developed early in 1971.  It established a 
relatively simple procedure for a small community of scholars to govern themselves, with a 
Sounding Board to hear and resolve governance issues and a College Forum, convened by the 
President, to discuss general issues.  Grievances were to be handled informally first and then, if 
necessary, by an All-Campus Hearing Board.  An important aspect of governance was that all 
people making decisions were to be locatable and accountable; they were to consult with those 
most affected by their decisions, and this system was closely tied to regular administrative 
evaluation, to be parallel to the evaluation of faculty and students.  As our late colleague Byron 
Youtz explained at the time, administrative evaluation was to be the mechanism whereby the 
community assured itself that decision-makers would consult before making each decision and 
would make choices to benefit the community. 
 
 Somewhere along the way, the system broke down.  It would probably be wrong to 
associate the troubles with Joe Olander, but I think that he and the Board at the time must bear 
much of the blame.  Joe changed the governance process in ways that I can't document yet, and 
he alienated the Board and the faculty from each other, making each suspicious of the other.  
There was a nasty affair in which the College tried to fire Bill Brown, a faculty geographer; Bill 
sued and won, and in the suit the College was told that it did not have a procedure in place that 
would permit it to legally fire any faculty member.  The Board reacted to this by instituting--or 
getting faculty DTFs to institute--new policies.  For instance, at that time we acquired a policy 
on faculty retention which divorced faculty development from evaluation and set up a formal, 
legalistic system of standards that faculty members had to meet in order to receive a new 
contract.  We acquired a policy on Mid-contract Termination with Adequate Cause (now called 
"McTWAC"), one of a number of moves that created tension between the faculty and the 
administration, and demonstrated a general administrative mistrust of the faculty.  But Joe was 
managing all kinds of administrative changes sub rosa during his administration.  When the great 
Patrick Hill Firing occurred, the Faculty Agenda Committee had to look into the whole matter of 
administrative evaluation, since one of the issues was that Patrick had been fired without any 
evaluation of the kind that the faculty had always depended upon--and which I think we assumed 
the administration was still engaging in.  At that time, I did an extensive history of administrative 
evaluation, to prepare for the DTF that we established, and I discovered that the Board had been 
throwing out WACs left and right, without anyone objecting, with Joe and David Tang, the 
Board Chair, assuring everyone that these were just minor administrative adjustments.  But in the 
process administrative evaluation got thrown out, along with god knows what else. 
 
 There is now enormous fear among the faculty, at least among some segments of the 
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faculty, and I think the fear is largely justified; this is one of the greatest problems we have to 
overcome.  Some faculty members have been dealt with badly.  I don't have all the insight I need 
into the situations in question, and certainly the administrators involved could defend their 
actions.  But there is a strong perception that segments of the administration, unfortunately 
including both Academic Deans and Provost, are not acting in the interests of the faculty, or are, 
at least, handling some charges against faculty members very badly.  This is particularly 
disturbing to me because of one of the few good things that emerged from Patrick Hill's firing; in 
the emergency faculty meeting at which we discussed the matter, Mike Beug stood up and spoke 
for the Deans, saying that it had become clear to them that they are not simply a third tier of 
administration, under the President and Provost, but, rather, that they are members of the faculty, 
doing the faculty's business.  On the whole they do this, and do it very well.  But the perception 
remains that some faculty members are being screwed over, and this is a factor in the general 
mistrust of the administration. 
 
 Les Wong and I talked about this matter extensively this morning, and we agreed that it 
won't be easy to solve the problem.  Since each case is a personnel matter that cannot be 
discussed openly, there is no forum in which a dean, for instance, can explore the issues of the 
case before an impartial panel who can then judge whether the faculty member is being treated 
fairly or not.  A partial solution may be a forum in which a dean could explain the issues without 
getting into personalities, so the community could make a general judgement about principles.  
Another partial solution may be a governance system that, ironically, incorporates some features 
of McTWAC.  As Michael Beug pointed out, the McTWAC procedure, threatening as it is, 
entails establishing a faculty inquiry committee to hear the case; I know that in one recent case 
where McTWAC was invoked against a faculty member, the committee ended the situation by 
finding in favor of the faculty member. 
 
 Much of the fear revolves around the Affirmative Action Officer, who is perceived to be 
a law unto himself, someone who is able to act as prosecutor, judge, and jury; there is a 
comparable fear of the Internal Auditor, who is involved in at least one case of alleged conflict 
of interest.  I know of at least two cases of faculty colleagues, both bright and good men, who 
have been put through hell over accusations of sexual harassment and of failure to accommodate 
a disabled student.  In the case I referred to above in which McTWAC was invoked, the AAO 
dragged the situation out endlessly and made the faculty member's life miserable, until finally 
the faculty investigative panel concluded that the case had no merit; in the other case, the 
Academic Deans investigated the matter and supported the faculty member, assuring the AAO 
that there was no cause for action, and yet he persisted on the case.  (I get this information from 
talking to the faculty members involved; you, of course, may get a different viewpoint from 
administrators.)  People's lives are being disrupted badly, and there is a feeling that it could 
happen to any of us.  You should have heard the debates over the new Sexual Harassment 
Policy; you would have heard people talking about how the proposed policy, and the atmosphere 
surrounding the issue, will inhibit good teaching and keep them from discussing certain issues 
and from using methods in their teaching that might be misconstrued.  A kind of poisonous, fear-
generating atmosphere hangs over this whole issue.  It is an issue that has divided the faculty 
strongly, and one that may only become worse with the policy that has now been adopted. 
Fear and Mistrust Among the Faculty.-  You have a badly divided faculty.  I'm still trying to 
understand just what's going on, but I think we are divided three ways:  by age, by gender, and 
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by race/culture.  I referred above to something that makes many new faculty members feel 
alienated from the old-timers, and suspicious of what we have established.  One of the important 
insights I got from Les Wong is some understanding of just what new folks and old-timers are 
saying.  Some of the differences sound like minor misunderstandings, and my impression is that 
this division in the faculty might be resolved rather easily just by airing the issue and starting 
some good conversations.  The gender split revolves largely around sexual harassment, with 
many female faculty members talking about the pain and discomfort that women, especially 
students, are feeling, and male faculty members often feeling threatened, accused, and defensive. 
 
 But the worst split may be the racial/cultural split, which has several dimensions.  First, 
there has been a general determination by the faculty--but one that not everyone has bought into-
-that we must promote multiculturalism, but no one knows what "multiculturalism" means.  And 
the whole national debate over political correctness, multiculturalism, and racism has had its 
impact here; Alan Nasser has written quite clearly about this issue, and I attach a couple of his 
articles from the CPJ (attachments 1 and 2).  (I'm sorry, I can't find my copy of Ryo Imamura's 
letter to which one article is a reply.)  I send these to you not because I'm taking Alan's side 
(although I think his analysis is largely correct), but because I want you to get some insight into 
an issue that divides the faculty. 
 
 Secondly, people of color on the faculty feel various kinds of alienation from everyone 
else, which I don't pretend to understand.  (In some way, Joe Olander played on this division and 
built himself up as the friend to, and hero of, people of color; but I don't have any personal 
insights into this.)  There is a feeling that the College is not serious about affirmative action in 
hiring, about finding and hiring people of color, even though I think we've been doing very well 
in this respect in the last few years.  Some faculty members, representing other cultures, have 
said that standard Evergreen modes of teaching are alien to them and that, for instance, they are 
uncomfortable with a seminar format.  There is a general mistrust of the white faculty, and this is 
what disturbs me the most.  Some people of color on the faculty really believe that this is a racist 
institution (this comes out in Nasser's articles), something that I find incredible.  A few years 
ago, in a Faculty Agenda Committee meeting, we were discussing some issue (I forget what) that 
had an element of racial division in it, and I tried to make the point that we, the members of the 
faculty, are not a bunch of ignorant, prejudiced red-necks but, rather, that we are people of good 
will trying to achieve some good educational ends; and as I said this, one of my colleagues, a 
Native American woman, looked at me with a look that clearly said that she didn't believe a 
word I was saying.  This is one of the first things that we have to heal; if people of color on the 
faculty do not fundamentally believe that we are all people of good will with the same general 
purposes, then I'm afraid we have no common ground to stand on.  If they don't believe this, we 
have some hard talking to do, to get to the point where we all have a clear agreement about our 
goals and motivations. 
 
 This mindless accusation, this continuous calling of "racism," is a disease that infects the 
College, including the students.  (In spite of good intentions, on the whole we are no better at 
teaching our students to think logically than any other college.)  At this year's graduation 
ceremony, the undergraduate student speaker was one of the young women of color who had 
been involved in the dispute over their trying to exclude people from their office (which 
someone else, or a series of CPJ articles, can explain to you).  In the most mindless way, she 
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went on and on, accusing the College of racism-sexism-and-homophobia, a litany she repeated as 
if it were one word, while students--and, worse yet, many faculty members!--were applauding 
her.  Insofar as I can understand this attitude, it is, "As long as everything is not perfect, it is 
terrible."  If the College doesn't have as many non-white faculty members as someone thinks we 
ought to have, obviously the explanation is that we are racist.  If a student group decides we 
ought to have a faculty member to teach X, and we don't immediately hire one, the explanation is 
that we are racist or sexist or homophobic, depending on what X is. 
 
 The issues of multiculturalism and sexual harassment are particularly divisive.  They 
inhibit discussion.  They make us withdraw, grumbling, into ourselves, afraid to say what is 
really on our minds, making us subtly identify Those Others as people who are out to get us if 
we don't go along with their agendas.  We need some calm, open discussion of the issues, 
discussion without screaming.  I attach a dittoed sheet I sent out a couple of years ago 
(attachment 3), primarily because it contains a quotation from Leon Botstein about the problem. 
 
 
Solutions? -  I've referred to a few partial solutions, but you can see that the issues are multiplex 
and complicated.  We will need a lot of extended, open conversations, conversations that must 
begin by establishing some common understandings.  Les believes--and I think he's right--that 
we haven't really had proper discussions about just what it means to be an alterative college in 
the '90s.  Discussions of this kind would help faculty members of all ages (and staff members, 
too) come to some common understandings of our mission.  In addition, we need some serious 
discussions of the Social Contract--which has, incidentally, changed considerably as COG 
documents have been changed.  There isn't enough understanding of the Social Contract and 
enough commitment to it.  When students register for one of my programs, we give them copies 
of the program covenant, tell them that by registering in the program they have agreed to abide 
by it, discuss it with them, and say, "Sign here."  But no faculty or staff member ever has to read 
and discuss the Social Contract and then sign somewhere to signify agreement with it.  As the 
College grows, we are losing our common commitment to ways of dealing with one another.  
(During the past year, I myself forgot an aspect of the Social Contract in dealing with a 
colleague, and I had to apologize for something I wrote to him.  But at least I could recognize my 
mistake.) 
 
 We need a wholesale revision of our governance procedures, and we need a wholesale 
revision of the faculty retention policy.  We must combine faculty evaluation and faculty 
development again, returning to the policy that we are not just here to judge one another when it 
comes time for a new contract but that we are here to work together collegially and to help one 
another to be better teachers and scholars.  Related to this matter, we must eliminate the sense of 
antagonism that the faculty got from the Board of Trustees during Joe's time and replace it with 
the generally good feeling that I, for one, get from the current Board.  (I think we now have a 
group of good-hearted people who truly have the College's interests at heart and want to 
understand it better--and be understood.) 
 
 One thing I believe we need is less bureaucracy and more informality, a return to a 
community of people doing what is needed just because they perceive the need.  During our 
early years, a lot of stuff just got done, informally, in the absence of formal policies and 
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administrative mandates.  But bureaucratization has crept in steadily, and it continues to 
overwhelm us.  I attach a letter from Bill Arney (attachment 4), one of our most perceptive 
faculty members, about the transformation of a simple, good idea into an administrative mess.  
We have to fight this.  Ivan Illich writes about the difference between convivial and manipulative 
institutions, where manipulative institutions do things that people ought to be doing for 
themselves and make people increasingly dependent.  We must work to keep Evergreen as 
convivial as possible. 
 
 But these are only bits and pieces of solutions.  We all have a lot of work to do over the 
next few years. 
 
Best wishes, 
 
 
 
Burton S. Guttman 
Member of the Faculty (Biology) 








 
 
 
       14 August 1996 
 
Jane Jervis 
Shannon Ellis 
Art Costantino 
 
Dear friends, 
 
I may have written something like this before, but if I did I can't find it in my files. 
 
The subject of this note can best be described as Evergreen tradition, respect, pride in the 
institution, and student orientation.  As I walk around the campus, I keep noticing disturbing 
little things that lead me to think, "Now, if we really had a strong tradition among the students of 
pride in the College, we wouldn't have that."  As a paradigm case, I'll use the Dragon Staircase.  
Right now, it seems to be in good shape.  The few little graffiti and political corrections have 
been cleaned up; I was able to take a visitor through it the other day without fear that I'd have to 
apologize for its condition.  But any day now I expect to see some new little comment or scribble 
on it. 
 
My ideal for Evergreen is that students consider the Dragon Staircase and other features of the 
campus almost sacred.  The word is not too strong, though I obviously don't mean to imply a real 
religious feeling.  I mean simply that our students ought to develop such a sense of love and 
respect for the College that they could not think of desecrating the campus.  To move beyond my 
paradigm case, I walk around in the woods quite a bit; we had students in our program this past 
year sitting in the woods for a few hours each week to observe the flora and fauna, and other 
programs also use the campus for natural history work.  (Jane, you and I talked once about the 
question of how we use our thousand acres and about pressures from outside on our land; this is 
an important question, and about a week ago Richard Cellarius and I talked to Steve Trotter, who 
was preparing some material for the Board.)  I see too many places where the land is being 
treated badly.  People have broken many side-trails into the woods off the established trails; 
there is too much junk lying around; areas are being eroded as the vegetation is trampled away.  
We can't fill the woods with cops.  The only way to keep our land in good condition is by 
establishing an ethic in our students, so they take pride in the land, have a sense of ownership, 
and act to preserve the land.  (Yes, I'm sure some of the problems are due to outsiders; but if we 
have 3,000 students running around in the woods, they must do more damage than the relatively 
few outsiders.) 
 
I could find extensions of these ideas to other matters, such as participating enthusiastically in 
the proper recycling and disposal of wastes.  The general point is that we can improve the 
College in small but important ways by paying some attention to the shaping of students' 
attitudes.  I am looking at student orientation.  Incoming students have to learn our traditions, our 
ways of behaving in programs and in our interactions with one another, and I proposing that we 
start to develop some attitudes, some traditions of thought about the College.  We enjoy the 







Dragon Staircase and show it to visitors with pride; we don't mess with it.  We enjoy our 
beautiful forests, respect their use for natural history studies, stick to the trails, preserve them. 
 
Best wishes, 
 
 
 
Burt Guttman 








       8 June 2000 
Jane Jervis 
TESC 
 
Dear Jane, 
 
First, thank you very much for the little molecular model 
kit.  It is a smaller, nicer version of some models we use 
routinely to help students learn organic molecular stucture. 
 Unfortunately, the models we have the students play with 
tend to get messed up and lost little by little; I'll hold onto 
this set to use for demonstrations, and when I retire I'll 
pass it on to a colleague who can use it in the same way.  
I'm grateful to you for thinking of me as someone who 
would appreciate your gift and would use it well. 
 
And so you're leaving.  I'm very sorry.  The years with you 
at the helm have been good, peaceful, productive years.  I 
once listened to a bit of a conversation you were having 
with Sam Schrager, in which Sam was saying approving 
things about your policies as President.  You then asked 
me a question to draw me into the conversation, and I 
realized that I didn't have specific knowledge of your work 
on which to base a good answer.  I have only seen you in 
rather general ways doing what a president ought to do—
telling the public about our accomplishments, making 
more friends for us, enabling us to do our daily business 
better.  The fact that I couldn't point to specifics of your 
work just meant that everything was going well, that we 
could all work happily in our classrooms and labs without 
concern about everything the top administrators were 
doing, unlike the terrible situation with Joe Olander.  
Coming after Joe, part of your job was to heal the College, 







to bring us back together again.  During your interview, 
you sat down with us, talked with us, gave us the 
reassuring feeling that you were one of us.  And you have 
been.  Your tenure with us has been a time of peace and 
progress.  We will miss you.  I hear you and Norm are 
going to Columbia.  I hope you have only the best of 
fortune in whatever you undertake. 
 
Best wishes, 
 
Burt Guttman 








 
 
      17 November 1993 
 
President Jane Jervis 
Campus 
 
Dear Jane, 
 
In your remarks at the first faculty convocation (I think), you referred to your self-evaluation and 
commented that this is a strange art-form (or words to that effect--I forget the adjective you 
used).  It is, indeed, an art-form.  Many of us have indulged our literary-creation writing muscles 
in self-evaluations and colleague evaluations over the years, and we tend to do so still, 
essentially ignoring the stultifying format that was prescribed for us a few years ago.  In that 
light, let me send you a few comments stimulated by your self-evaluation.  I recognize that this is 
very late, but I'm not writing it for the benefit of the Board and a formal process--merely for 
whatever good these thoughts may do you. 
 
You commented, in your second paragraph, about the quality of mind that is attracted, 
developed, and nurtured here.  That's what we're all most proud of, I think, and with good reason. 
 Still, it could be better.  Naturally, we are all trying to improve our ways of developing and 
nurturing, but the attraction could also be better.  From the beginning of the College, I think 
we've perceived a strongly bimodal distribution among the students; Gonzalo Munevar, who has 
been here relatively few years, recognized it when he said that about 20 percent of his students 
are terrific and are thriving in our environment, while another 20 percent have heads full of 
mush, have all kinds of strange beliefs, and can't possibly be developed into significant intellects 
(again, words to that effect; I've forgotten his exact words).  So here is one axis on which 
students can be assessed and described that could be improved, though I don't know how to label 
the axis; it's not something that could be measured by an IQ test and it probably has something to 
do with a whole intellectual history.  (By the way, even as I bemoan the fact that we have so 
many students on the wrong end of this axis, I do rather like a certain degree of weirdness and 
nuttiness among our students.  That's always been a characteristic of Evergreen, and I don't want 
it to disappear.  It just mustn't be a dominant characteristic.) 
 
 Orthogonal to this axis is another one that is easy to describe:  readiness to do college 
work.  This came up the other day in our Dean's Group meeting, where Meg Hunt made the same 
observation I've made:  that the students who are really impossible to work with are those who 
simply are not ready, at this time in their lives, to be in college--any college--doing serious work. 
 This problem has become much more significant in the last few years, as we attract many 
students directly out of high school.  One of the delights of Evergreen, especially in the past, has 
been that it has attracted so many mature students, those who typically tried to go to college for a 
while, dropped out, worked, travelled, and eventually found something they really, truly wanted 
to do with all their hearts, and are now back here learning to do it.  They're the ones who really 
make teaching here worthwhile.  But the poor 17-year-old kid who has come out of high school, 
who has only some vague thoughts about a possible future, who is probably most interested in 
the brand new worlds of Sex, Drinking, and Living Away from Home--that kid is wasting 
everyone's time.  Unfortunately, a lot of them are able to slip through the system and acquire 
quite a bit of credit--maybe even graduate; but that's another problem.  What I'm addressing here 







is the matter of attracting such students. 
 
Here is where I think you, as President, may be able to have some good effects.  Much of your 
work is being an ambassador for the College.  ("Ambassadress" is probably one of those 
outmoded words, like "aviatrix," isn't it?)  This is probably the kind of thing you'd want to 
discuss with folks like Arnaldo Rodriguez and Shannon Ellis, but I'll bet that as you go around 
the state talking about Evergreen there are ways that you can help to create an image of the kind 
of student that we really want, who will thrive here, and the kind who should avoid Evergreen.  
(Here you have to tell a kind of lie by omission, because a lot of the students who are on the 
wrong end of the axes I've described do seem to continue here with some success, on some level; 
but we don't want to talk about them, do we?)  Part of this effort, which obviously goes way 
beyond your office, is simply making it clear that people can do wonderful things here.  My 
colleagues in the basement, Clyde and Jeff, said that shortly after you arrived they went over to 
talk to you, and you said that you had heard two things about science at Evergreen:  that there is 
none and that it's terrific!  I think that's accurate.  Just to take science as one area where we do 
well, I think there is a general perception among excellent students in Washington that you just 
can't do it at Evergreen.  But those who come here and do it generally find that it is terrific.  So 
we have to keep working to change the perception, and my suggestion is that that's an important 
thing you can be involved in doing. 
 
Item the second:  I'm sorry, but I was too busy to get to the convocation at which you were 
formally installed.  However, I was told that you made an interesting speech, and that you 
referred, among other things, to nurturing language instruction here.  Please talk to Clyde Barlow 
sometime and ask him about his idea for everyone at Evergreen learning a language.  Clyde 
thinks in novel, creative ways, and this was one of his most interesting thoughts. 
 
Item the third, regarding your comments about the high distrust of structure and our being 
ungovernable:  You probably understand the roots of this phenomenon.  Evergreen was started 
by people who were largely rebelling against all the evils they found in the traditional academic 
structure, and those of us who joined them during the first year or two were of much the same 
mind.  So the tradition of mistrust is old, and runs deep; we have probably, also, tended to hire 
people with similar views.  However, after 20 years this mistrust of structure starts to feel old 
and unnecessary, and as the old-timers retire and die I imagine you will see it gradually 
disappear.  New, younger folks, I think, perceive the campus as unnecessarily political, and as 
they take their places in campus affairs I suspect they will tend to develop needed structures and 
eliminate the constant renegotiation of everything.  Nevertheless, I hope this feature of the 
College will always be preserved to a degree--"eternal vigilance" and all that. 
 
Best wishes, 
 
 
Burt Guttman 








 
      15 November 1995 
 
Jane Jervis 
President's Office 
Campus 
 
Dear Jane, 
 
You'll see from the following that on 21 September I started to write you a letter in response to 
your statement of goals for the year.  And then I got incredibly busy and was never able to 
complete it.  I'm attaching the letter, unfinished, because it does address some items that you 
might want to consider.  However, my teaching experiences during the past couple of months 
have generated a different concern, which I believe we've talked about (by e-mail, maybe):  The 
issue of admissions and suitability of students for Evergreen, or for any college.  The issue is 
complex, not something to be hashed out briefly, but I do want to revisit it to explain my 
concerns. 
 
My first concern, which I think we talked about, is with simple immaturity and lack of suitability 
for college.  I'm afraid that we're admitting too many students who appear, on paper, to have the 
right GPAs and other credentials but who aren't emotionally ready to do any kind of serious 
work.  Other faculty members have said, on several occasions, that they see this as the most 
serious difficulty in teaching.  If a student is mature enough and is seriously determined to do 
college work, we can help him with specific academic problems.  The real problem is the one 
who is directionless, unmotivated, still going through adolescent rebellion against her parents 
(and, by extension, against Evergreen faculty and staff members who appear to be authority 
figures).  The best students I have--the ones I love to work with--are several years out of high 
school, have worked or bummed around for a while, have decided what they want to do with 
their lives, and have come here to learn.  They are a delight.  The kids--not adults, kids--right out 
of high school are often a great problem.  I think we need some serious discussion about this 
matter.  We have dropped the old supplemental admission form, on which students were asked to 
write brief answers to several questions; I'd like to see us consider such a form again, on which 
students would at least be asked to address the question, "What makes you think you've 
outgrown all your adolescent hang-ups and are ready to do hard, serious college work with the 
energy and motivation of an adult?" 
 
My second concern is allied to the first.  At the faculty retreat, I chatted briefly with Lucia 
Harrison and the new MIT director, whose name I've obviously forgotten; they're also teaching a 
core program this year, and they asked me how I find the students.  I only paused for a second 
before responding, "Resistant to education," and they responded by saying that they've had a 
similar experience.  I won't speak for them--I've forgotten exactly what they said--but I'll briefly 
tell you what I've seen in our core program, The Good Life.  I find a number of students, whose 
ages must range from about 17 to 20, who have come here with strongly held attitudes and 
beliefs that appear to be unshakable, sometimes combined with a know-it-all stance.  The 
attitude comes out most strongly when we are discussing issues on which there can be a 
difference of opinion, but it is sometimes so strong that it extends to the most absurd resistance 







to learning, as when I try to explain some elementary point of logic and reasoning and find 
students who obviously don't believe me.  (I obviously keep wondering what the hell they've 
come to college for.)  Other students, who do not share these characteristics, have commented on 
this; they've said they find many of their fellow students very closed-minded, holding their belief 
systems almost religiously.  I also find some coupling between this attitude and a very common 
attitude among our students:  a laissez-faire belief that all ideas are equally valid, that everyone 
is entitled to his/her beliefs, and "if it works for you, it's okay." 
 
I don't know what one does about this close-minded stance.  Probably nothing can be done in 
admissions; one doesn't ask a student, "Do you have closed-minded, know-it-all attitude?"  But I 
think this may be a subject for discussion by the faculty.  I would like to know how many other 
faculty members have come up against it.  Stephanie Kozick, my psychologist colleague, 
believes this is one aspect of general immaturity and that as students are exposed to a variety of 
new ideas they will gradually open up; I'm not so optimistic, because I don't see any possible 
events that could create the crack in the shell. 
 
I started this letter last week, and here it is the 21st.  I'd better print this out for you, or something 
else will come up and you'll never see it.  Happy Pilgrim! 
 
Best wishes, 
 
 
Burt Guttman 
------------------------------------------- 
Here's the first letter I was going to send you. 
 
Well, I was supposed to do a model seminar for new students this morning, but when I got to the 
meeting I found that the aides didn't have any assignment slips for me; and since there were 
already a lot of other faculty folks there, I said the heck with it, there are enough people to 
handle the seminars, and I left.  This gives me a few minutes to write something in response to 
your list of goals and your review of accomplishments; I shouldn't really take the time, because 
we're in the middle of editing on a tight schedule and I hoarding my time, but I do have some 
random thoughts. 
 
When I read your list of goals, I thought you might add, "practice walking on water."  Then I 
read your annual report and realized that, as a group, we have accomplished a lot in the past 
year; and in the light of those accomplishments your goals seem reasonable, especially since so 
many are rather general support for work to be done by other people. 
 
So, now, a few thoughts--though they're random, I'll try to keep from rambling. 
 
 You mention distributing the Social Contract.  I would be interested in seeing the current 
version.  Sometime during Joe Olander's tenure here, the Social Contract as printed in the 
Academic Advising Handbook changed.  I don't know if I can find the two versions and compare 
them now, but the new version had lost some of the flavor of the old; it felt more repressive, 
more confrontational, more like the atmosphere of the College while Joe was here.  I hope there's 







still an official version that is the old version, and that it's the one being distributed.  Now, after 
distributing this document, what else do you intend to do?  Would you, for instance, consider 
having some informal sessions for discussion of the Social Contract and, more generally, for 
discussions of what working here entails?  I'd like to think that the College's goals are shared by 
everyone, but I know from personal contact that a sense of belonging to a community and to an 
educational enterprise doesn't extend down to all the people doing the routine jobs, the dirty jobs. 
 And I wonder if a lot of staff people would be happier, and if the College would run better, if 
there were a real opportunity for them to get to together informally and talk about their jobs and 
how they contribute to the College.  Think about it.  It might be a useful activity. 
 
 On a related matter, I thought one day about developing a sense of the sacred at 
Evergreen, where I mean sacred in a rather secular sense, if that's not too much of a 
contradiction.  Let me set some background.  On the whole, the atmosphere of the College has 
improved greatly in the last few years--unless I'm just too far out of it to know what's going on.  
But I don't find such an atmosphere of confrontation, antagonism, a need to protest, as existed 
when you came here.  I wrote you a long letter at that time saying that I thought the College, 
especially the faculty, was divided by antagonisms between old and new people, between men 
and women, and between people of color and white folks.  Now, you may have investigated 
those matters for yourself and decided that I was entirely wrong; but that was my perception at 
the time.  And I don't feel it so much any more.  Part of the reason was just losing Joe; part of the 
reason was having you as President, with the gentle, sensible atmosphere you seem to generate; 
part it may be that the faculty is gradually hashing out some policies and procedures that 
alleviate anxieties and the need for antagonism. 
 
Anyway, when I think about the sacred I immediately think about the Dragon Stairwell.  I 
remember how it is sometimes desecrated (word chosen purposely) with scrawls, with political 
corrections, and I think that we must give students some sense that no matter how much they 
may want to protest against the evils of the world--and there are many worth protesting against--
there are some Evergreen institutions that must remain above that protest.  Similarly, although I 
might be hard-pressed to identify more intangible items here that are worth the status of the 
sacred, there probably are many.  I think generally about common agreements we have here 
about treating ideas with respect, about treating one another with respect in our roles as teachers 
and learners.  Perhaps my concerns about the sacred should now be turned back toward the 
Social Contract.  Perhaps there is something we must all understand under that heading that will 
create the sense of what must be trying to preserve here above all else. 
 
And that's as far as I got back in September.  I hope some of it may be useful to you. 








 
 
Jane, 
 
A few enthusiastic responses to my initiative are coming in, and I'm sure there will be more 
when more folks show up to get their mail.  In response, Pat Labine gave me this article, and I 
attach a copy for you.  Orr is the author of a nice little book, Ecological Literacy, which I think 
of as a kind of Bible for thinking about our environmental situation.  I read most of it on the 
plane during spring break, to and from Los Angeles, where I met my daughter for about 10 days 
of intensive birding.  On the return flight, I was very receptive to this kind of message.  Erica and 
I had just seen huge flocks of shore birds and egrets, owls in their various groves and burrows, 
Vermillion Flycatchers so brilliant red that it took our breath away, Scott's Orioles and 
Lawrence's Goldfinches among the desert wildflowers; and we had also experienced the filth, 
congestion, and traffic of Southern California.  As I read Orr at 35,000 ft over the Cascades, I 
determined that we have to do much more to save the world, and I think Evergreen is a good 
place for a concerted effort.  I'm glad you agree. 
 
Burt 








 
 
 
      11 October 1994 
 
TO:  Jeanne Hahn, for the Curriculum DTF 
 
FROM: Burt Guttman 
 
SUBJECT: Real Evergreen values 
 
I found the initial exercise you had the faculty engage in extremely valuable, and I certainly hope 
that either your DTF or the Academic Deans will arrange for more discussions we had in the 
morning.  This was the first chance we have had, in a long time, to really think about our values 
and what our teaching here is all about.  I was especially interested to see how many 
disagreements we had about supposedly shared values. 
 
From that discussion, and my own musings, I suggest that the following are some of the real 
values that Evergreen faculty members share. 
 
 1.  We trust students.  We treat students like adults who are interested in the subjects we 
address, who don't have to be threatened with poor grades (or even poor evaluations), who don't 
have to be led like sheep, and who will do good work and learn a lot if they are given the right 
opportunities. 
 
 2.  We are not afraid to challenge students with difficult material.  Because of our basic 
trust in them, we feel free to give students difficult assignments, have them read really 
challenging books and undertake significant projects.  Our long experience now tells us that if 
these challenges are supported appropriately, students will, on the whole, come through and 
succeed. 
 
 3.  We believe that our principal role as teachers is to put students into situations where 
they can work hard and learn, rather than giving them all the information in some kind of highly 
organized, digested form.  This value follows from the others and from our general knowledge of 
how people learn:  That learning must be personal and active, and requires deep involvement.  In 
holding this value, we eschew what Don Finkel calls the Atlas Complex. 
 
 4.  We value the written word.  In spite of all our involvement in modern technologies, in 
spite of work in all kinds of artistic media, we still believe that ideas must be addressed through 
reading of significant books and writing significant papers.  We believe that students ought to 
develop, to a high level, their abilities to read deeply and critically, to write clearly, logically, 
and expressively. 








 EVALUATION OF JAMES NEITZEL 
 
 Burt Guttman 
 
The best argument for making Jim Neitzel a regular member of the faculty is that it will 
immediately solve a whole series of staffing problems.  The scientists are seriously under-
represented in the faculty, and we always have trouble assigning our faculty to the programs that 
are in high demand.  A program like Molecule to Organism, for instance, has been drawing at 
least 60-70 students each year, demanding three faculty members, a mixture of chemists and 
biologists.  But in teaching with Jim this year, I've learned that he could do it all!  Give him some 
good support in the way of student aides and Science Instructional Technicians, and he could do 
the whole program beautifully.  I'm sure that Jim knows essentially everything I know about 
genetics, molecular and cellular biology, and microbiology, and he could give all of my lectures 
and workshops; I can't speak for all of the physiology that Jan has been teaching, but from his 
comments during her lectures I suspect he knows the physiology perfectly well.  He obviously 
knows all of organic and biochemistry.  And nutrition, too.  So there you have him:  the one-
man, team-taught program. 
 
To be a bit more serious, Jim Neitzel is truly one of the most knowledgeable faculty members 
I've met at Evergreen, and that is saying a lot.  He is bright as hell and has a fine memory, he 
appears to read The Literature regularly (don't ask me where he finds the time), and I think he 
has picked up a pretty full medical curriculum over the years from his wife and her activities.  
His scientific interests have moved over into food and cooking; I'm reminded that someone once 
made a comment about Leo Szilard's "non-scientific interests," and someone else said, "Leo has 
no non-scientific interests.  The essence of his endeavor is to bring everything into the realm of 
science."  I may be doing Jim a disservice by suggesting that he works in the same way, but I 
think he has the same kind of intellect. 
 
In addition to being smart and knowledgeable, Jim is a fine teacher.  He gives fine, well-
organized lectures.  (But write larger on the board, Jim, write larger!)  He obviously has made 
good notes beforehand and is prepared with the required array of transparencies and slides, but 
his style somewhat belies all that preparation.  A typical lecture is just Jim standing there and 
speaking in a casual way about interesting ideas.  Jim tells us something interesting, and the 
students respond with some good questions; Jim replies with some answers out of his great store 
of information, and then he goes on to the next topic.  Sometimes he gives them well-designed 
workshops, and sometimes he gives the obligatory exam.  It all gives the impression of being 
done quite easily, without raising a sweat and certainly with no anxiety.  He remains calm, 
unruffled, in good humor, no matter how much work he's doing.  Periodically, he writes 
evaluations; those that I've read are very specific, well-directed, and useful.  He tells students 
quite precisely what they're doing well and what they need to improve.  Students know just 
where they stand in his part of the program and where they should put their effort. 
 
Jim has been working with our T4 phage group for the past year or two.  His excellent 
background in molecular biology makes him a welcome addition to the group.  I'm afraid he 
hasn't had enough time to do all the work he would like to do, but he is valued for his research 
experience, knowledge, good sense, and, of course, good humor. 







 
Faculty members are supposed to do governance work, and Jim joined our Governance Study 
Group.  He does his share of the work, listens a lot, and makes typically intelligent contributions 
to our discussions.  He was the only other member of our group to attend meetings with both the 
Agenda Committee and Academic Deans, and he presented our interim report to the faculty 
meeting.  So he takes his responsibilities seriously (more seriously than other faculty members 
who should know better) and contributes his good sense to our work. 
 
And on top of all that, he's a birder!  What more could we want? 
 
I can't imagine that the College would be collectively crazy enough to not keep Jim with us. 
 
18 May 1994 








 
 
 
       30 January 1994 
 
 
Dear John, 
 
I'd like to respond to your question about what's not working, but not by filling out the form.  
This free-form letter will do it better. 
 
On the whole, John, things are working well.  Evergreen is still a great place to work and teach 
(should that be "work at" and "teach at"?).  It is not thrilling to teach DNA-RNA-protein for the 
umpteenth time, but I still manage to even learn something new every time I do M2O.  But the 
issue, the frustration, is over TIME, and I suspect you'll find other faculty members saying the 
same thing.  The demands on our time are overwhelming. 
 
Here I sit, early on Sunday morning, working over my computer to prepare for the coming week. 
 I gave myself the enormous gift of taking off Saturday morning to go birding, but I could hardly 
afford the time.  I need to prepare 3 hours of lecture for tomorrow morning, plus a 1.5-hour 
workshop that I can give twice tomorrow afternoon and once on Friday.  I need to pour two liters 
of plates for this week's lab and for the two high-school students I'm guiding through some 
research in our lab.  I need to prepare some bacteria for the next step in the genetic cloning lab 
that the students are doing during these two weeks, and test the protocol to be sure things will go 
well.  I'll run this lab three times:  All Wednesday morning, all Thursday afternoon, and all 
Friday morning.  Tuesday morning I'll spend two hours helping to interview the next Provost 
candidate,1 and Tuesday noon I'll meet with the students who are helping to run the T4 lab, about 
getting things organized better.  I have to talk to several faculty members and try to convince 
them to join our Governance Study Group, which will meet at noon on Wednesday.  I have 
letters of recommendation to write, and a supporting letter for Jan Ott.  I'm behind on 
evaluations, and somewhere in the growing pile in my Do Box is Steve Hunter's request for a 
faculty activity analysis, a request for information about the spring quarter of Undergraduate 
Research in Molecular Biology, and a reminder from the bookstore about ordering books for 
spring.  Stuff is piling up on my desk (which is usually pretty neat) that needs sorting, filing, and 
action.  And when I can get free of all this, my publisher and co-author are expecting some 
revised versions of the first eight chapters of our book.  (I'm stealing the time to write this letter 
to relieve my frustration a bit.) 
 
I need to get off the treadmill.  I could use a secretary or aide who could do a lot of my work, but 
most of my work couldn't be done by anyone else, or it would take as long to explain what to do 
as to do it myself.  Some of the lab work could be done by a more knowledgeable aide, but we 
don't have any.  (Our Science Instructional Technicians are wonderful, smart people who do a 
terrific job, and most of the student aides are also very good, but they generally don't know how 


                                                 
    1  Oh, thank goodness, he's dropped out!  Two free hours! 







to do what needs to be done for these labs.)  I thank the Powers of the Universe that Jim Neitzel, 
who evidently has some time to keep up with the literature a bit, was able to give me some 
review articles about genetic regulation that I can incorporate into my lecture; otherwise I'd just 
be saying what's in the book.  I'm not even pushing our students to go over a lot of material right 
now; if I tried to push faster, they'd have nervous breakdowns and so would I. 
 
About a week ago, I gave a guest lecture about biodiversity for the MES program that John 
Perkins, Tom Rainey, and Lin Nelson are teaching.  Part of my thesis was that we humans need 
the natural world for our own sanity as much as the natural world needs human sanity for its 
survival.  In our crowded, hurrying, hustling world, there is less and less room for beauty, for 
grace, for wonder, for reflection, and for real leisure.  My Saturday morning jaunt (up at 5:20, on 
the road by 6:00) took me to the home of some people near Seabeck, on the Kitsap Peninsula, 
who maintain their land as a nature preserve and who have Mountain Quail, which I had never 
seen before.  For about an hour, I walked around, enjoying the stillness and the fog, sipping my 
coffee, watching the towhees, fox sparrows, juncos, and Steller's jays feeding; and then, when I 
was about ready to give up and leave, the quail came in, four of them running down the path to 
where the feed was scattered.  They were cute and funny and very beautiful.  I enjoyed watching 
them.  For a few minutes, I re-created myself.  I put number 493 on my life list--oh, to reach the 
500 level! 
 
My students and I are all on a terrible treadmill.  We are all pushing it, all being pushed by the 
speed and craziness of our society.  But real learning demands some leisure, some time for 
sitting and sipping coffee and brandy and reflecting.  The academy ought to provide something 
of a bulwark against the crazy, hustling world.  At least, Evergreen ought to provide that.  We 
ought to be able to make ourselves a quiet, calm little island that can, at times, create its own 
fierce intellectual and creative excitement.  If I could be God, that's what I would make this 
place.  Sometimes it really is like that.  But too often it is just a crazy hustle to Get Things Done. 
 I wish the Deans and Provost and President could appoint themselves a Collective God and 
figure out some way to get us off the treadmill. 
 
Best wishes, 
 
 
Burt Guttman 





