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"The Evergreen State College has a long history of working with the Northwest Tribes and has
accumulated significant institutional expertise on Indian natural resource and policy issues.
The college has also recruited an outstanding faculty of Native American professors. As I see
it, Evergreen has positioned itself to provide meaningful, long-term assistance to tribal leaders
in meeting the challenges facing them."

Pearl Bailer Capoman, President, Quinault Indian Nation

Center for Native American and World Indigenous

Studies

The Center for Native American and World Indigenous Studies is a curriculum unit that

I
encompasses academic programs and public service programs related to Native American
studies at The Evergreen State College. This unit was created by the faculty in spring 1998 to
fill a gap left by the reorganization of the curriculum in 1994 which eliminated the Native

J
American Studies specialty area in favor of larger faculty groupings. Graphically the new
Center can be described as follows:

.
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On-campus
Program

Center for Native American

Reservation-Based
Program

and World Indigenous Studies

Longhouse
Public Service

Proposed Policy Institute

The faculty for this area include Alan Parker (convener for the area as a whole), Paul
Tamburro (director of the reservation-based program), Gary Peterson, Carol Minugh, Gail
Tremblay, Joe Fedderson, Michele Aguilar-Wells, and David Rutledge. Tina Moomaw,
coordinator of the Longhouse Public Service Initiative, also meets with this group of faculty.
The number of faculty whose primary affiliation is with this area is small, because several of
the faculty listed above have a primary affiliation with another area of the curriculum and teach
only periodically in this area. However, faculty also rotate in from other parts of the



curriculum, and there is growing interest in this new curricular area on the part of the faculty
as a whole. Other curricular areas also share this commitment to serve Indian people and offer
periodic programs. There is interest in exploring a graduate program emphasis in tribal
administration, for example, and the 1998 entering class in the Master of Teaching program
emphasizes Native American learners.

*-

The experience of indigenous peoples, especially that of the American Indian Tribes, is
explored in this area from an inter-disciplinary perspective and will include the disciplines of
history, economics, sociology, geography, ecology, systems of governance, linguistics,
literature, the arts and distinctive cultural practices. The programs help students to critically
analyze historical developments across the globe, and in relation to the United States, from the
point of view of their impact upon indigenous peoples. An informed awareness of the clash of
cultural value systems implicit in such historical movements is a constant theme. In the
Western World, this history has been told from an essentially Eurocentric perspective. Often
this has meant adopting an uncritical acceptance of the cultural values, premises and paradigms
of the former European colonial powers. For example, in the United States, this took the form
of the political doctrine of "Manifest Destiny."

By de-mystify ing this history and identifying the contemporary, on-going impacts of historical
events, including the widespread use of industrial technologies, our students gain a unique
analytical perspective. The history of indigenous peoples has not been told or has been
distorted to advance a political/economic/cultural agenda. Development of curriculum for each
area of the world in which indigenous peoples continue to thrive calls for continuous original
research to identify and correct such distortions. Through this work, we become informed of
the efforts of the 6,000 Indigenous Nations (i.e., Indigenous Peoples currently occupying their
own territory) to secure an appropriate place for themselves within the world family of nations
as matters of global warming, preserving biodiversity, are debated and international
agreements developed.

The goal of the Center for Native American and World Indigenous Peoples Studies is to equip
students to be knowledgeable and aware of the perspective of indigenous peoples. Students
acquire an in-depth understanding of a common set of issues confronting indigenous peoples.
These commonalties include cultural values, land ownership and tenure systems and their
economic, social and political systems. From an inter-disciplinary perspective, students gain
an understanding of these cross-cultural dynamics. We anticipate that some students,
particularly Native Americans and other students of color, may desire to pursue professional
credentials relevant to working with their own people following their undergraduate experience
at Evergreen. The goal of the new curricular area is to provide an intellectual foundation for
such work in the liberal arts tradition with an emphasis on independent, critical thinking. We
believe that many Evergreen students may be working, in some capacity, with indigenous
communities, societies and nations in a future in which the United State is be coming
increasingly a multicultural world.
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The long-term vision for the Center is to recruit and graduate a large number of Native
American students while also serving the educational needs of non-native students. The college
is already known for its success in graduating Native American students and wants to do even
better. The college is also interested in supporting the economic development, self governance,
and cultural revitalization efforts of tribal communities in Washington state.

To achieve these goals the Center hopes to develop a more multifaceted on-campus curriculum
with a presence in core programs and advanced offerings in world indigenous studies.
Offering programs at multiple levels is critical if the institution is to recruit students for four
years. At the present time, staffing is not commensurate with this aspiration, but it is a goal
worth reaching toward.

The area hopes to contribute to core programs with an emphasis on students gaining "cultural
competence skills." The curriculum night examine the common experience of indigenous
peoples from an international and domestic perspective and introduce the student to the idea of
cross-cultural studies. A particular effort would be made to create a welcoming and
comfortable environment for entering Native American and other students of color. World
History, European History, and American History are courses generally provided at the
secondary school level in the U.S. It has been our experience that such courses tend to be
offered in such a way that perpetuates nationalistic myths, factual distortions and a cultural
bias. It will be the goal of World Indigenous Peoples studies at the core level to demystify
history and to identify the intellectual conditioning that American citizens have been exposed
to.

The faculty are also interested in developing upper division curriculum focusing on Native
American and World Indigenous Peoples studies. They would use an inter-disciplinary
approach to look at different groups of indigenous peoples who share a common experience.
This may be the result of geographical proximity, a common ethnic/tribal/cultural identity
and/or a common colonial experience. Evergreen faculty who are currently affiliated with
different planning units would be recruited to develop and offer new curriculum. Courses
would be designed to provide students an in-depth examination of the inter-relationship
between cultural issues, natural resource development and management issues and
environmental protection issues in the context of largely non-industrial economies. The
political, economic and social systems of indigenous societies provide the frame of reference
for political decision making. It is our view that significant common ground exists between the
world-wide environmentalist and conservationist movements and indigenous societies.

In addition, faculty want to develop an applied policy center. The college has made this one of
its budget initiatives for the coming biennial budget request. The center would do applied
research, often with student assistance, in such areas as economic development, tribal
governance, cultural revitalization, and natural resource management. The college has already
established a record of excellent project work in these areas through student projects and the



work of the Longhouse. It is also a priority to better link and coordinate the various Native
American initiatives at Evergreen.

This curricular area is very much in transition, but there is a great sense of opportunity.

Evergreen is ideally situated to create a national reputation in this area because of the
confluence of a number of factors: a curricular and philosophical approach well suited to
Native American learners and communities, a long history of work in this area, a strong
Native American faculty and staff, and the presence on campus of facilities such as the
Longhouse.

The remainder of this self study is organized into three sections:

1) a discussion of the on-campus Native American Studies program,
2) a self study of the reservation based program, and
3) the Longhouse self study (also included in the exhibits with the public service centers)

The On-Campus Native American Studies Program

Philosophy, goals, and structure of the program:

The on-campus Native American studies program is the centerpiece of the curriculum in the
Center. This program is designed primarily to meet the needs of Native Americans who desire
an academic program which prepares them to work within the Native American communities.
It focuses on the historical and contemporary experiences of the Indian Tribes of the Pacific
Northwest. The program will concentrate on the tribes of Western Washington, their
distinctive cultural perspectives, the geographical areas they inhabited historically and now
occupy, and their responsibilities as co-managers of the fishery resources of the Puget Sound
along with the federal and state governments.

The on-campus Native American Studies Program adheres to the mission statement of the
college and attends to the five foci of Evergreen education. This program has been a part of the
institution since its inception and served for many years as the principle means of reaching out
to Indian communities. In addition to providing students with depth in their chosen academic
fields, Evergreen provides graduates with the fundamental skills to communicate, to solve
problems, and to work collaboratively and independently in addressing real issues and
problems. This mission is based on a set of principles that underlie the development of all
college programs and services.



I

I

!
I
I
I

There are five consistent foci which structure the academic experiences for every student and
every faculty member. They are interdisciplinary study, personal engagement in learning,
cooperative learning, the connection of theoretical perspectives to practice, and learning across
significant differences.

.
Additionally, the Native American Studies Program incorporates aspects of Coast Salish and
Northwest Coast Indian traditional approaches to learning. Dave Kitchens in a faculty retreat
presentation (1987) highlighted the founding history and objectives for the Native American
Studies program. Mary Ellen Hillaire wrote a code of ethics as the program began to take
shape. Appended to this report is the Native American Studies DTP 1986-88 report which
recommended new directions in the late 1980's and led to the establishment of a more off-
campus presence in Indian communities.

Native American Studies recognizes that the Native student population is very diverse; it
includes rural, urban, and students who live on reservations. Native students are diverse in
their own awareness and knowledge of tribal live and traditional and contemporary cultural
issues. For students able to live on campus or commute to Olympia, the Native American
Studies program is an opportunity to do in-depth study of the issues relevant to their lives as
Native people. They study history from a cultural perspective (print/non-print documents and
tribal speakers) or the history of federal Indian law and policy (text, case study, resource
speakers) and how it relates to the unique political status of tribes today. Providing a cultural
and historical background allows students to explore contemporary issues in terms of time,
space, people, place. Native American Studies uses an integrated, interdisciplinary, team-
taught approach in keeping with traditional Evergreen approaches to learning.

The program met in the Library 3500 lounge, a temporary "smokehouse" until moving to the
Cedar Room in the Longhouse in 1995. The concept of hospitality continues to "promote and
open invitational opportunity (lifelong learning) for contribution in the designed diversity of
DEMOCRACY." Fire, Food, Floor, Feather (added in 1996 to acknowledge the act of
visioning) in Mary Ellen Hillaire's words "... provide opportunity for HUMAN
EXCHANGE between people who care and people who take care to comprehend the fact that
there does exist between people significant difference (value, culture, attitudinal history) that
defines fellowship (an educational partnership) among and between people of different and
differing world views. A needed condition to develop human models of decent human beings
aware of the needs of others and able to see beauty." The current model for Native American
Studies continues to incorporate the college mission statement, the five Evergreen foci, and
honor the work originated in 1973 by Mary Ellen Hillaire.

Two different student groups historically gravitated to Native American Studies: (1) Native
American students who are interested in preserving and enhancing their own understanding of
their unique cultural heritage; laws, histories, governance, and social dynamics of their
community; and who are developing academic strategies for self-determination in the world
today. (2) Non-Native students in traditional Native American cultures and values,



anthropology, ethno-history, expressive arts, the dynamics of cultural change, contemporary
Native American issues and other cultural studies.

In addition to these students, non-Indian students have gravitated to the program over the years
and used the Native American Studies to explore independent contract proposals within the
program until Fall 1997 when a decision was made to more sharply focus on the program
theme and recruiting Native students. During the earlier period, such students answered the
four questions and followed their proposed course of study within the structure of the program.
Topics generated in this manner did not necessarily relate to the theme of program. Students
were often admitted to the program because they could not find a faculty sponsor outside of the
program. Non-Indian students were admitted to the program because other programs were full
and Native American Studies was seen as a program that had a philosophy of never saying
"no" to student requests to work within the umbrella of Native American Studies.

Native American Studies was built upon the concepts of identity, group loyalty and personal
authority which has made it compatible for inclusion of a variety of topics. It has been taxing
to cover content, serve as facilitators, and maintain a mentor relationship for the numerous
topics within any given quarter. At the same time, faculty evaluations and student evaluations
of the program attest to "gratifying academic work." Native American Studies acts upon a
philosophy voiced by Mary Ellen Hillaire, echoed by Lloyd Colfax and Mary Nelson, and
most recently professors' emeritus David Whitener and Rainer Hasenstab. Over the years,
faculty members Jovana Brown, Betty Kutter, Craig Carlson, and many others contributed to
institutionalizing Native American Studies. Gail Tremblay and Yvonne Peterson have
convened and have served by invitation on Native American Studies teaching teams.

Native American Studies is a place where Indian and non-Indian students learn about the
experiences of the Indians of the Americas; their historical, social, political, legal,
environmental, and cultural issues. Content is integrated from numerous disciplines dependent
upon the program theme and make-up of the faculty team. Students work towards and exit as
leaders in the areas of critical thinking, research analysis, problem solving, cross-cultural
communication (oral and written), and building community.

Students engage in the work of the program as a community while designing personal academic
work in response to four questions:

What do I need to do?
How do I propose to do it?
What do I plan to learn?
What difference will my work make?

The program is highly student-centered nature of the program. It prepares students for
graduate studies, but it also promotes the return of native students to their communities with
critical skills ready to make positive impacts on the world around them.



Enrollment and program themes

I
Enrollment for the period from 1991-1996 is presented in the Table I on the following page.

Program themes for the past seven years are as follows:
I
I

1991-92 Celebration: Human Exchange
• 1992-93 Communication: An Uncommon Denominator

1993-94 Cultural Re-entry
1994-95 Home: The Hospitality of the Land

1
1995-96 Co-Existence: A Hospitable Relationship to Others
1996-97 Community: Time, Space, People and Place
1997-98 Images: Physical Speculations on Unknown Conditions

Critical cross-cultural thinking is central to the academic work of Native American Studies.
Knowledge is produced by thought, analyzed by thought, comprehended by thought,

1
organized, evaluated, maintained, and transformed by thought. The learning has been
organized with student input and scheduling learning experiences central to the theme of a
program:

-four questions
-workshops on Native American issues
-seminar on the work of the program
-other modules/workshops offered by program faculty
-campus DTFs, forums and political activities
-field trips
-conferences with an identifiable Indian issues theme
-student projects and presentations
-links to technical labs on campus
-small group work and work with sub-contractors and tribal leaders
-other courses and contracts/internships supporting the work in Native American
Studies

-and evaluation interviews

Cross-cultural communication is the conduit for thinking critically about knowledge gleaned
from the individual and group work in the program. Native American Studies operates from a
philosophy that the educational needs of people are best conceived as reciprocal relationships
involving communities, educational institutions and individuals. Native American communities
are at the center of Native American Studies. Through field trips to Indian tribal centers,
students acquire an understanding of tribal customs, ways of life, and the nation-to-nation



Enrollment in Native American Studies Programs 1991-92 to 1996-97

===== HEADCOUNT====== ============== FULL-TIME EQUIVALENCY ===============
1996-97 Fall 96 Winter 97 Spring 97 F cred F-FTE W cred W-FTE S cred S-FTE Ave. FTE

Community. Time, Space, People 53 113 92
TOTAL - NATIVE AMERICAN STUDIES 53 113 92

1995-96 Fall 95 Winter 96 Spring 96

Co-Existence 76 76 75
(Re) Thinking Law 38 41 0
TOTAL - NATIVE AMERICAN STUDIES ; 114 117 75

1994-95 Fall 94 Winter 95 Spring 95

Home: Hospitality of the Land 99 127 110
Cartographies 37 28 0
Indigenous Voice 0 0 14
TOTAL - NATIVE AMERICAN STUDIES 136 155 124

.iK
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1993-94 Fall 93 Winter 94 Spring 94

Cultural Re-entry 51 54 53
Human Behavior in Social Environment 23 9 7
Miracles: Literature and Community Work 23 25 21
TOTAL - NATIVE AMERICAN STUDIES 97 , 88 81

1992-93 Fall 92 Winter 93 Spring 93

Communication: An Uncommon Denominator 51 58 71
TOTAL - NATIVE AMERICAN STUDIES 51 58 71

1991-92 Fall 91 Winter 92 Spring 92

Celebration: Human Exchange 25 28 21
Culture and Design: Pac. NW Traditions 22 17 17
TOTAL - NATIVE AMERICAN STUDIES 47 45 38
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relationship of Indian Tribes in Washington State. Both Native and non-Native students also
learn how the Native American experience in American society has and continues to contribute
in substantive ways to our collective understanding. For example, Native American child
rearing practices in which members of the extended family have distinct teaching and modeling
roles has been analyzed as a contribution to the field of child psychology. Advocacy of tribal
treaty fishing rights has forced federal and state authorities to place proper emphasis on
preservation of the habitat for fisheries and stimulated the work of environmental scientists.
These are but two examples of how Native American Studies enhances the understanding of
scholars regarding many critical, contemporary social and environmental issues.

Reviewing a random sampling of student self-evaluations (1991-97) confirms the individualized
nature of Native American Studies. In justifying communication credit, one student wrote:

"Communications: Ethnic Studies requires casting a broad net over the many disciplines,
including art, architecture, natural science, natural resource management, philosophy,
storytelling, history, religion, government, sociology, and anthropology. Furthermore, in
addition to conceptual and philosophical development, and mastery of subject matter, Native
American Studies requires examination of one's personal "lens." Naturally, such examination,
combined with group exercises in Community workshops and with participation in cultural
events, resulted in developing awareness, personal ethics and cross-cultural communication
skills. I gave three prepared talks on my work and proportional to how strongly I feel about
the subject. Through workshops, seminaring and various dialogic tasks I practiced anti-bias
leadership skills and escaping cultural encapsulation; I learned tools to apply in collegiate and
other situations, and the necessity of vigilance during complex interactions and constructive
self-criticism afterwards. I learned the importance of asking open-ended questions and seeking
full understanding prior to consensus. Finally, by witnessing giveaways and dedications and
listening to elders at the Squaxin Island Tu Ha' Buts Cultural Center, the Skokomish House of
Slanay, and the Evergreen Longhouse, I grew to honor hospitality, respect and giving on a par
with intellectual achievement - in the spirit of the Pacific Northwest Longhouse culture."

In curricular themes, Native American Studies relies upon the longterm vision of founding
faculty member Mary Ellen Hillaire and continues the second 20 year cycle of human
developmental processes toward becoming a wholesome being ... (in the words of Mary Ellen
Hillaire) . . . "able to lead a genuinely human life with respect to important human
relationships to the land, others, work and the unknown in recognition of the fact that as you
give you teach others to give."

1997-98 IMAGES: Physical Speculations on Unknown Conditions
1998-99 REGENERATION: A Celebration with the Land
1999-00 HONOR: The Celebration of Others
2000-01 HISTORY: A Celebration of Place
2001-02 DESTINY: Welcoming the Unknown



2002-03 RESPECT: A Process of Universal Humanity
2003-04 RECOGNITION: The Politics of Human Exchange
2004-05 PATIENCE: A Survival Process of Unknown Future
2005-06 RECONCILIATION: A Process of Human Balance
2006-07 HERITAGE: Self-Identity and ties to the Land
2007-08 FAMILY: Inspiration of Significant Others
2008-09 PERSISTENCE: A Study of Inspired Work
2009-10 SPIRITUALITY: The Eyes of the Unknown
2010-11 CEREMONY: Relating Hospitably tot he Land
2011 -12 JUSTICE: A Relationship of Reciprocal Respect
2012-13 PERFORMANCE: Models of Human Understanding
2013-14 DREAMS: Uncommon Dimensions of Thought

Challenges and opportunities for the program

The faculty believe that there are many opportunities for this area in the future including
building additional direct links with South Puget Intertribal Planning Agency Tribes,

Northwest Indian Fisheries Commission, Washington State and Tribal Museums, and non-
profit organizations like Northwest Native American Basketweavers Association for
internship/practicum opportunities for NAS students, establishing curriculum that prepares
Indian students for competitive entry into the TESC graduate programs,
developing public service by Native American Studies faculty and program students at tribal
reservation sites, scheduling the Longhouse to host workshops, conferences and program
activities that are specific to a program theme, building official college/tribal cooperation to
establish significant cooperative links for the academic work of a program theme, and
maintaining improved records of the Indian students returning to their communities and of their
impacts and specific success stories.

Specific recommendations that emerged from this self study are the following important
priorities:

• Developing a Center for Native American and World Indigenous Studies
• Hiring additional faculty to support this area
• Encourage the formation of core programs with an emphasis on cross-cultural studies
• Develop a stronger relationship between the reservation-based program and the on-

campus program
• Explore outreach to other reservation sites
• Seek external funding for a Native American Policy Institute
• Develop an upper-division comparative indigenous peoples curriculum
• Develop a stronger relationship between the Longhouse programs, the reservation-based

programs and the on-campus program's faculty and staff

10
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CODE OF ETHICS

• by Mary Ellen Millaire

,

The Smokehouse is a life connection established in the hospitality
of understanding that provides an open invitational opportunity
(lifelong learning) for contribution in the designed diversity of
DEMOCRACY.

•

FIRE: The Smokehouse will work to keep the FIRE (enlightenment)
burning to set a living cycle that attracts, retains and witnesses
the commitment that none in need of community will be denied.

FOOD: The Smokehouse will value people, bring people together, serve
and take FOOD in the recognition of and respect for the human bonding
of the individual into the community. *

FLOOR: The Smokehouse will provide the FLOOR onto which each community
brings traditions, contemporary ideas and future hopes developed in the
discipline of dance, talk and art to promote the study and action
(movement) that defines the rites of passage in the constant moving
pattern of life, going toward and coming from levels of change.

The Smokehouse will provide opportunity for HUMAN EXCHANGE between
people who care and people who take care to comprehend the fact that
there does exist between people significant difference (value, culture,
attitndin*! hisl-nry) tb» + defines fellowship (an eu'ticacicuj parcnersnip;
among and between people of different and differing world views. A
needed condition to develop human models of decent human beings aware
of the needs of others and able to see beauty.

.
The Smokehouse will conceptualize CROSS CULTURAL EDUCATION through
participation in communication of conscious value, interpreted into
rules and positions and translated into learning communities. It will
improve the quality of life in designed diversity (order and justice),
the process of life defined in UNDERSTANDING, and the ultimate of life
defined in FREEDOM.

-
The Smokehouse will present to those willing and able to use the ideals
of important human relationships to the LAND, to OTHERS, to WORK and
the UNKNOWN which promotes reasonable service to others in direct
correlation to self understanding and self improvement.

The Smokehouse will define an open resource for each and every one
in need of the time, space, people and place, to understand their
talents and educational interest relative to the opportunity to con-
tribute. While keeping forth with his/her cultural heritage, he/she
can develop academic skills to meet the demand of a plural society.



Some Preliminary Findings About History, Philosophy

and Purpose 1n the Native American Studies

Program

By: Dave'HItchens
For: Presentation At The Faculty Retreat, 1987

Brief Highlights About Founding History:

The Institutional Inception of the Program came as a result of a day-long

Indian Curriculum Workshop held 19 May, 1973. Records Indicate "A Native American

Manifesto" Introduced the workshop, and stated several principles. Some examples:

Indian faculty on staff need to know and/or design recruiting programs
for students and other faculty and establish a solid and sustained Indian
program.

Local Indian people should be consulted and communications should be
established between the Institution (The Evergreen State College)and the
communities to further Insure academic relevance and community Involvement.

Anything reflective of the Indian culture and/or traditions must be taught
by Indian faculty.

Ultimately Native American Studies will become a way to locate variables,
Identification of significant differences between people, relevant philosophy
and Ideas to provlde â  positive cross-cultural exchange within,the educational
process of public education. [Emphasis added.] "

Native American Studies has four major trust areas: 1. Music, 2. Dance,
3. Talk, and 4. Art which are actually learning systems residual of a complex
social order characteristic of the Native American cultures with a highly
developed art. In as much as the Native American People were of the oral
tradition and transmitted their values and belief through Inter-personal
relationships the content of the courses are the personal life experience
of the people who are the singers, drummers, dancers, speakers, and artists.

There were four original objectives:

Hospitality: Given the personal knowledge from life experience that people
need hospitality, the learners will Identify elements of hospitality and
provide for others that hospitality requisite to Interpersonal relationships
where each feel free to contribute for the benefit of all.

Give and Take: Given the personal knowledge from life experience that people
need both to shop for values (affirmation of humanity) and a place to sound
Identity (validation of Individualism) the learners will Identify activities
and design class environment for each learner to be:

(1) part of activity background (silence)
(2) part of communication (sender or receiver)
(3) be the focus 1n group exchange (present Idea) experience



Faculty Retreat, NAS; Kitchens, p. 2.

.

Symbolization: Given personal knowledge of traditions and customs the
learners will Identify from time to time, 1n the helping relationship,
the properties of human values (theorizing) developed through group
consensus, theory continuity, validity of constructs requisite to cross-
cultural exchange. [Emphasis added.]

1
Transfer of Learning: Given the personal Involvement 1n the learning
experiences of hospitality, give and take, symbol1zat1on the student
will Identify educational altemat1ve[s1c.] and design technical skills
required for a self actualization found 1n a productive way of life.

We may assume the fundamental tenets of the Workshop objectives were accepted by

the College 1n 1973-74. Consequently, Mary Ellen H1lla1re used this foundation

for her twenty year plan for the direction of the NAS curriculum. We should note

that from Its Inception, NAS was openly based upon cross-cultural tenets and sought

to promote "a positive cross-cultural exchange within the educational process of

public education." Acceptance of the material Inherent 1n the 19 May, 1973

Workshop became the "constitutional" basis for NAS development. The model had

built into ^t the flexibility to evolve as_ 1_t has -- namely, absorption of larger

numbers of Non-Native American Students when Native American enrollment declined.

Further, 1n accepting the NAS model, the College accepted a program which

attempted to draw from the oral tradition and create a bridge from that tradition

leading to the written tradition. As Thad's Interviews have discovered, Mary

Hlllaire's approach was developmental, evolutionary, and experimental. She did

not know how the bridge would be built, but believed the common work of the

program would eventually construct it. Her belief in the four objectives,

and the cross-cultural element embedded 1n them, seems to indicate that Non-

Native American students were to be an important part of the process. As products

of a 'writing culture4 their experience of the "personal knowledge from life

experience" inherent 1n the "trust" areas would help reach the fourth objective:

"Transfer of Learning." Non-Native American Students who carried writing Inside

them would help achieve the synthesis between the oral culture and the written

culture; Native American Students who carried the oral tradition inside them would

help achieve the synthesis as they became more comfortable with the written

culture.



Faculty Retreat, NAS; HHchens, p. 3.

At the same time, Non-Native American Faculty were a necessary Ingredient

and Mary created the Trial Program of 1973-74. The Triad Program was designed

to train faculty to become sensitive to Issues coming from the oral tradition;

to familiarize them with what to expect when they worked with Native American

Students; and begin to change their definitions and Impulses about learning.

One of my Interviewees remarked on the process: ". . .In the beginning I had

real difficulty learning to listen. I was not used to elders talking at such

length. Mary Hlllalre would talk for eight hours without stopping. It was part

of her culture." A second Informant declared "[the Program] . . . fundamentally

different 1n certain ways. Scary to those of us who define things 1n a certain

way." A third person, who did not have the Trltd experience, encountered the

cultural obstacles 1n the following manner:

[ the major obstacle was] My tendancy to talk and define things
1n words. For example, the Longhouse turned out to be a much larger
concept than a building. . . . I pushed aggressively for definition—
they [Native American Faculty] resisted that fragmentation. I saw
what definition meant. After I learned, through listening, I could see
how large the process and problems were. . . .

While the names of theprograms change each year, and the College Catalog

often does not present a philosophic statement about the nature of the work,

the activities within the program show a remarkable adherence to the principles

of the 19 May, 1973 founding. Mary Nelson, Cruz Esqulvel, Darrell Phare and

Mary Ellen HUlalre, the signatories to the "Manifesto" of 19 May, 1973, put

an experimental process Into operation. Mary Hlllalre was quoted as saying

the results and definition might be apparent 1n twenty years. In Hegelian terms,

the oral and written traditions might appear antithetical; I am not so sure

Mary Hlllalre saw them as such, but 1t 1s clear she believed the dialectical

tension would produce a recognizable fusion at some point 1n the future. Un-

fortunately, Evergreen 1s almost dogmatic 1n Us refusal to acknowledge Its

history. As administrators changed, enrollment changed, and our Institutional

memory faded, the NAS Program found Itself distanced from the mainstream

activities Inherent 1n the written culture. Deans who evaluated the program,
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Faculty Retreat, NAS; HHchens, p. 4.

and Its faculty, apparently chose not to look back Into the founding documents;

or were perhaps not at all cognizant of the 19 May, 1973 Workshop statements.

At any rate, 1t seems the College forgot 1t accepted an experiment within Its own

experimental framework. Any effort to bridge the wide gap between oral and

written traditions 1s—at Its least—ambitious; perhaps visionary, certainly

brave. The experiment continues, but the College has lost sight of that founding

acceptance—-hence the existence of our DTP.

I hope the foregoing will provide a useful framework within which to

consider the preliminary material presented to you by my colleagues on the

DTP. At the moment, this Insight Into long-range purpose has stimulated some

new thinking Into the material I have gathered on the philosophy of the program

and the experience of teaching 1n as reported 1n the Interviews which my

sub-group three has carried out. I will Incorporate that material 1n a longer

essay as our DTP begins to finalize Its work.,.

.



Native American Studies DTP (1986-88)

The Native American Studies DTF has established and maintained a
dialogue of respect around issues of personal, cultural, and
pedagogical integrity. The process of working together on
difficult cultural issues has been the product of our work.
Our "report" to the rest of the campus consists of three parts:

I

Part I was the seminar, presentation and discussion offered
at the Faculty Retreat on April 30th and May first, 1987,
with a follow-up discussion and repeat of the presentation
offered in an open session on campus on May 27, 1987.

Part II was our "End-of-the-Year Report" to Patrick Hill,
submitted on June 11, 1987. It contains our Recommendations
(1 - 5). It is included in this document.

•
Part III, distributed for the first time in this document,
highlights some of the results of our research, which we
presented in Part I, in response to some of the specific
questions raised in the charge to the DTF. In contains our
Recommendations (6 - 8).

We acknowledge that we did not have the time or the resources to
conduct all of the research and pursue discussion of all of the
issues in the long and detailed Charge to the DTF. However, we
have fulfilled two of the primary purposes of our work: to study
the Native American Studies academic program in light of concerns
raised by the Academic Deans, and to increase the level of trust,
understanding and respect for the philosophical and pedagogical
differences among us as faculty, staff and students. We have
been less successful in a third element of our charge: to clarify
the limits (if any) of philosophical and pedagogical differences
that we collectively want to embrace as part of our identity as
The Evergreen State College.

We hope that the constructive and respectful atmosphere and tone
of dialogue we have worked hard to establish will permeate the
on-going discussion of the challenging cultural issues of
epistemology, pedagogy and community-building we all need to keep
exploring. Our recommendations (1), (2), (5) and (6) address how
to pursue further work on these issues.

Members of the DTF were:

Faculty — Thad Curtz, Russ Fox (Chair), Lucia Harrison, Dave
Kitchens, Yvonne Peterson, Rita Pougiales, Sandra Simon, Pete
Taylor, Gail Tremblay, David Whitener, York Wong;
Staff — Barbara Cooley, Mary Huston;
Students/Alumni — Kimberly Craven, Bob Harris, Nancy Koppelman,
Michael Lane, Janine Thome;
Interested Community Members — Lloyd Colfax, Katherine Hopkins,
Chris Smith, Ben Tansey
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Native American Studies Report: Part II
"End-of-the-Year Report" to Provost Patrick Hill

June 1987

Accomplishments:

(1) We, as a collection of people with different experiences,
values and opinions regarding the issues before us, have learned
how to discuss these differences in open, respectful dialogue.
We have worked collaboratively.

(2) Through our two presentations at the faculty retreat,
follow-up discussions and an additional presentation on campus,
we have begun to create faculty and campus-wide dialogue with the

I
same qualities of openness and respect that we have built into
our internal work.

1
(3) We have gathered an impressive amount of data about the
history, philosophy, structure and curricular role of the NAS
program over the past ten years. These data include founding
documents, student enrollment patterns, interviews with all
faculty who have taught in the program, a statistical sample of
faculty and student evaluations, historical documents on the
controversies that have engulfed the program, and more. There is

}
no comparable data for any other program or specialty area in the
history of the college.

1
(4) We have begun compilation and analysis of these data and have
started to identify patterns and correlations that may eventually
be useful in addressing some of the more specific questions in
our charge.

(5) We have designed four survey instruments that will enable us,
as an institution, to initiate a comprehensive needs assessment

I
and planning process if we want to seriously address the
educational needs of Native American communities and students in
our region or state. We have implemented one of these surveys.

(6) We have reached agreement on a few recommendations, including
a proposal for how the work on the charge to the DTF should be
carried on over the next few years.

Recommendations:

The recommendations we unanimously agreed upon during our last
DTF meeting of the year on June 3, 1987, were:



Pgf7r>mmendation (1) : That Provost Patrick Hill authorize the
implementation of the two Indian Education Needs Assessment
.surveys that are beyond the resources of the DTF to complete
during this or any other school year. Implicit in this action is
an institutional commitment to a planning process that will use
these data to develop a model and proposal for how TESC could and
should respond to the needs of Native American students and
communities. Our proposal for a planning process includes the
following elements and campus and community resources:

(a) Implementation of the survey of Tribal Education
Officers in Washington State. The research instrument is
prepared. We propose that David Whitener and Yvonne
Peterson be employed for two weeks each, during July, 1987,
to conduct these interviews. The cost would be about $3250
+ travel, printing and phone. David and Yvonne are
available and interested.

(b) Implementation of the survey of current and former
Native American students enrolled at TESC. The research
instrument is prepared. We propose that a student or
students be employed for 400 hours to conduct these
telephone interviews. Costs would be about $1700 + phone.

(c) Implementation of the survey of all Native American
TESC faculty. The research instrument is prepared. DTF
members David Whitener, Yvonne Peterson and Barbara Cooley)
will conduct these as part of their DTF volunteer work.

(d) Formation of an Indian Education Planning Group to
oversee the development of a model and proposal for how TESC
could and should respond to the needs identified. This
group should have a majority Native American membership and
include representatives from the NASDTF, other Native
American TESC faculty, students and alumni, Student and
Enrollment Services, Native American tribes in our region,
the Academic Deans, the Development Office, and others.

(e) Use of TESC students in several academic programs
and/or Independent Learning Contracts as a "cluster project"
to tabulate and analyze the needs assessment data, research
other Indian Education models, and assist the Planning Group
in developing its proposal. Students in the 1987-88 NAS
program could possibly be joined by students in computer
studies and/or teacher certification in forming this cluster
project.

(f) Establishment of open communication with all of the
constituencies and units represented on the Indian Education
Planning Group, plus the President and Provost, during the
entire planning process.
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Recommendation (2): That Provost Patrick Hill communicate
to the Academic Deans, the Faculty Agenda Committee, and the
Council of Convenors the seriousness of the DTF request that in
addition to hiring a Native American fill Lloyd Colfax's position
on the faculty, higher priority must be given to identifying and
hiring Native American faculty to teach in the Native American
Studies specialty area of our curriculum. Obviously, a larger
pool of faculty will enable the current faculty in the area to
rotate into other areas more frequently.

Recommendation (3): That Provost Patrick Hill request that
the Dean of Student and Enrollment Services assure that
opportunities for late-summer/early fall admission of Native
American students be kept open. Successful recruitment of a
culturally diverse student body requires flexibility to
accommodate culturally different decision-making patterns.

Recommendation (4): That Provost Patrick Hill designate a
Native American faculty member to be a part of the Student
Learning Assessment Planning group charged with developing a
strategy for TESC's assessment planning over the next few years.

Recommendation (5): That the "work" of this year's NASDTF
continue, but with more people working on three separate-but-
coordinated tasks. Most, if not all, of the current DTF members
who will be here next year are willing to continue working on the
issues in our charge. We would continue to be a coordinating
group, with our membership distributed among three new and
expanded groups:

(a) The Indian Education Planning Group identified above.

(b) A group, composed of some DTF members, all faculty
affiliated with the Native American Studies specialty area,
and others (a Dean?) that will continue to analyze the NAS
program data collected this year, with the objectives of
using that analysis to strengthen the program and preparing
for the HEC Board specialty area review in 1988-89.

(c) A group charged with the responsibility to continue
the faculty and campus dialogue on issues such as orality
and literacy, different educational pedagogies,
faculty-student roles and responsibilities, criteria for
creditable work, and the distribution of Native American
faculty in the curriculum—issues that our work this year
have highlighted as central in the controversies of the past
and central in building new understanding through dialogue.



Native American Studies DTP Report: Part III
April 1988
*

The issues we address in this part of our report are:
1) What has happened to Native American Studies for Indian

students at TESC over the past fifteen years?
2) How has the Native American Studies coordinated studies

program changed or evolved over the past decade?
3) What is the current philosophy and structure of the

Native American Studies program and how is it similar
or different from other TESC offerings?

4) How have students used the Native American Studies
program as part of their studies at TESC?

5) How do we respond to the specific concerns regarding the
Native American Studies program posed by the
Academic Deans?

6) How do we, as a DTF studying and discussing these issues
for a year, respond to the pedagogical compatibility
question raised by the Faculty Agenda Committee?

-

1) What has happened to Native American Studies for Indian
students at TESC over the past fifteen years?

Research Highlights:

1973 Indian Curriculum Workshop: Kitchens' analysis
a) Native American Studies conceived as an experiment

to bridge the gap between oral and written
traditions;

b) Four original objectives:
1. Hospitality
2. Give and Take
3. Symbolization
4. Transfer of Learning

(See Kitchens DTF report for more details)

Origin of NAS program: Hillaire's community-based model
a) Hospitality = absolute trust in students' learning

goals, motivations, and abilities;
b) Learning Triad = student, student's community, and

institution/program/faculty;
c) a + b = student chooses how to best utilize self,

community, and college resources to pursue
learning goals;

Indian student enrollment data (NAS program + college-wide)
Year NAS Program TESC Total
1974 ? ?
1977 32 67
1980 13 37
1983 5 56
1986 5 59
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Factors: Fewer resources (Indian staff) for recruiting and
counseling;

Fewer resources (travel money) for community visits by
faculty;

Bureaucratic difficulty in obtaining BIA financial aid;
Hillaire's death (10/82);
Interest in NAS program by non-Native American students

Discussion:

While our official commitment to providing unique and culturally
appropriate educational opportunities for Indian students has
never been modified since affirmed in 1973 and subsequently built
into our curriculum as a Specialty Area, the number of Indian
students taking advantage of these opportunities has diminished
over the years. Our primary strategy or curricular "model" to
meet Indian education needs has been our annual Native American
Studies program. It was originally designed to be a fairly
autonomous academic program staffed primarily by Native American
faculty available to work individually with Indians within their
communities and in studies appropriate to their desires to either
validate traditional knowledge or gain knowledge necessary to
survive in two cultures. The program remains an important
academic "home" for some of the Indian students who attend
Evergreen. However, as Evergreen's recruiting and counseling
support for Indian students decreased, as prospective Indian
students were faced with increasingly complex bureaucratic
channels to receive financial aid, as Mary Hillaire's death left
us without her network of community contacts, as budget cuts
reduced the opportunity for faculty to travel regularly to
community settings, as more-and-more non-Native American students
sought out our Indian faculty, and as our curriculum restricted
other opportunities for students to pursue individualized study,
the Native American Studies program has changed (see Issue 2).

It seems obvious to those of us on the NASDTF that we need to re-
affirm our commitment to meeting the needs of Indian students and
communities in our region. We need to re-establish strong and
collaborative educational liasions with the Indian nations in our
region. And, probably, we need to create a more multi-faceted
curricular strategy or "model" that doesn't put all expectations
or responsiblity on one academic program. Our Native American
Studies program provides one important educational resource for
Indians—especially those who want to concentrate on learning and
validating traditional knowledge. It may still be the most
appropriate campus "home" for community-based learning, but an
increased level of faculty and service support will be needed.
And, new and equally creative additional strategies to enable our
campus resources to be significantly meaningful to Indian
students and communities are needed.

The NASDTF believes that two of the three essential first steps
in building new and appropriate educational relationships with
our Native American neighbors are to establish collaborative



dialogue with them and to obtain a comprehensive set of base data
about their educational resources, needs, aspirations and
previous experiences. The third step, of course, is to heighten
our interest and ability to collaborate with the Indian nations
of our region in educational model-building.

Conclusions and Recommendations:

This issue surfaced as the most important of the many we were
asked to address in the charge to our DTF. One of our sub-
committees worked for four months to design a strategy to
initiate the process of building new educational relationships
with Indian nations in our region. Recommendations (1), (2), (3)
and (5) in Part II of our report specifically address this issue.
Subsequent meetings with Patrick Hill have revealed his
preference for a different approach to that we proposed in
Recommendation (1). While appreciating his initiatives, the DTF
feels they are insufficient or incomplete. The DTF remains firm
in its belief in the wisdom of its recommendations, in spite of
the loss of opportunity by not initiating the work this past
summer. We continue to endorse Recommendation (1) from Part II
of our report.

2) How has the Native American Studies coordinated studies
program changed or evolved over the past decade?

Research Highlights;

Curtz' analysis, from faculty interviews:
a. From primarily Native American students to primarily

white students;
b. From primarily community-based to primarily campus-

based;
c. From older students to younger students;
d. From an experiment to a tradition;
e. From primarily female to primarily male faculty.

Student profile data: Ethnic background of NAS students
Native Other People

Year American of Color White
1978
1980
1985

37%
18%
8%

40%
18%
14%

23%
64%
78%

Factors: Fewer resources (Indian staff) for recruiting and
counseling;
Fewer resources (travel money) for community visits
by faculty;
Bureaucratic difficulty in obtaining BIA financial
aid;
Hillaire's death (10/82)
Creation of Specialty Areas
Fewer faculty in Individual Contract pool
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Discussion:

In addition to the factors contributing to a reduction of Native
American students enrolled at Evergreen, discussed in the
commentary on Issue 1 above, the creation and development of
Specialty Areas has resulted in a higher percentage of faculty
assigned to programs and fewer faculty available to sponsor
Individual Contracts. So, while Native American student
enrollment in the Native American Studies program was
diminishing, and especially once the establishment of the Tacoma
campus gave Tacoma-based non-white students another "home,"
campus-based students from many (all?) areas of our curriculum
discovered the Native American Studies program as an alternative
format for individualized study. The program's pedagogical
philosophy (highlighted in Issue 3 to follow)—one of giving a
very high degree of trust, responsibility and authority for
learning to students—made this a logical alternative. In
addition, the opportunity to learn about and experience Native
American culture and values from Native American faculty has
attracted many of our students.

There seem to be five general categories (with many sub-
categories, of course) of students who enroll in the Native
American Studies program. They are:

a. Native American students, whether campus or community-
based, who pursue either traditional or transitional
studies with the program as a "home;"

b. Other non-white students who are attracted to the
culturally-sensitive learning environment and faculty
of the program;

c. White students interested in Native American or other
ethnic studies and who are seeking the cultural
content of the program;

d. Advanced or non-campus-based students who see the program
as an alternative registration option for
individualized study and who may or may not take full
advantage of the cultural richness of the program
classes and faculty.

e. Students who feel a need for a temporary break from more
structured programs in order to pursue an individual
project and who may or may not take advantage of the
cultural richness of the program classes and faculty.

The data show that between 1978 and 1985, the Native American
student enrollment in the program dropped from 37% to 8%, the
other people of color enrollment dropped from 40% to 14%, and the
white student enrollment rose from 23% to 78% of the students in
the program. While it is difficult to distinguish students in
categories (c) and (d) or (e) above, an analysis of student self-
evaluations from 1977 to 1986 showed that 34% of the students
mentioned the Monday class as a significant learning activity and
41% mentioned the value of cultural learning gained by having
been in the program.



Conclusions and Recommendations;

It seems apparent to the DTF that in addition to re-affirming our
commitment to Indian education, as discussed in Issue 1, we need
to re-affirm our commitment to and support for the opportunity
for students to engage in individualized learning. Such
opportunities are embedded in our pedagogical rhetoric and
tradition, are highlighted in our articulation of the educational
opportunities at Evergreen, are sought by our students at various
times in their educational careers, yet are often frustrating or
impossible for students to arrange with faculty who are teaching
full time in another program.

Recommendation (6); Whether as part of our on-going
curricular review and evolution or as a specific charge to a
DTF, serious consideration should be given to increasing
faculty support for individualized study as part of our
curriculum. There are many approaches this could take, and
a comprehensive multi-faceted strategy would be desirable
over any one individually. Possibilities include:

(a) Recognize the valuable role the Native American
Studies program plays in meeting this curricular need and
increase the faculty staffing of the program. This could
include assigning faculty from different specialty areas to
be part-time or supporting members of the team. They could
help cover student interests in a wide range of content
areas and free up the Native American faculty to concentrate
on the students in categories (a), (b) and (c) as identified
above.

(b) Encourage other Specialty Areas to create similar
models of umbrella or "home" programs for students pursuing
individualized study in their areas. This maintains the
advantages of a Native American Studies program model—
multiple faculty available to students, opportunity for some
interest-group seminars or classes, opportunity to connect
students' work to larger, unifying issues of the Specialty
Area—and alleviates the frequent problems of isolation and
lack of peer-contact characteristic of many Individual
Contracts.

(c) Increase the number of faculty assigned to the
Individual Contract "pool." The DTF believes that this is
the least desirable alternative if only one is chosen.



3) What is the current philosophy and structure of the Native
American Studies program and how is it similar or different from

'i other TESC offerings?

Research Highlights: \ ;

Curtz' analysis of program philosophy, from faculty
interviews:

. '- >; a. Sense of personal authority prerequisite for genuine
interest and long term retention of subject
matter;

b. Personal authority requires clarity of personal,
\f. . ' family and community identity;

c. College needs to trust and validate this process of
developing personal authority over one's ,,,,,

•-•-'• .-;« educational needs;
d. Community elders and experts ideally provide

standards for valid aims of education and for
whether genuine learning has resulted;

e. There are no mistakes or uneducational experiences;
f. Education is growth, not prescriptive transmission;
g. Carl Rodgers1 theories are similar in various ways,

with less sense of community's role.
t f

Concept of hospitality (see (2) above) ; "'" • ^ ,

Structure: Diagnostic interviews (Four questions) " "
Monday class on Native American issues

; Other classes offered by program faculty
* • Student projects and presentations

Interest groups and work with sub-contractors
. ' ' Courses and internships

l , > Campus forums and community field trips
j Evaluation interviews (Four questions)

« ' „ Discussion; . . ,• _<,•<. *..'•„•-.••• • •••••• • * ; i "'

•* The Native American Studies program seems to have a coherent
pedagogical philosophy that is understood and supported by the
fifteen faculty who have taught in the program for at least a
year. The program trusts students and recognizes their authority
to set educational goals, maintain motivation, locate appropriate
learning resources, and find appropriate means to demonstrate
what they have learned. It allows full expression to some of
Evergreen's most fundamental pedagogical principles. It supports
students in their taking full responsibility for the quality and
quantity of their learning.

• • :, ; f, . f..»i:,« .'•• ia:'*,•;.' •>*> ..-.iwr • :• -•-.-

Structurally, the program is one version of the combination of
large group, small group and individual learning that
characterizes many or all of our academic programs. Students are
invited but not required to attend the various class activities
that relate to their learning goals.

i



Conclusions and Recommendations:

There is nothing un-Evergreen about the philosophy or structure
of the Native American Studies program. It is a pedagogical
experiment, just as many of our other program models are.
Fifteen of our faculty, from a wider range of academic
disciplines and ethnic backgrounds than characterize the teaching
in many of our other Specialty Areas, have contributed to the
development of the program and, in general, strongly support its
philosophy and basic structure. Like all other Specialty Areas,
this one will continue to mature and develop if new faculty are
hired with the expectation of contributing to the area and if
more existing faculty are encouraged to rotate into the program
for a year or more.

The Native American Studies program should be appreciated, if not
celebrated, for its contributions to the TESC curriculum. In
meeting the needs of three of its five categories of student
"clientele" (as identified in Issue 2), it is contributing
significantly to the college's intercultural education and
literacy goals. Many of the faculty who have taught in the
program consider the experience an important contribution to
their own faculty development in intercultural education.
Direct, on-going experience and dialogue with people with
different world views, values and life-styles is perhaps the most
effective means of discovering, affirming and modifying our own
cultural values vis-a-vis others.

Recommendation (7): The Provost and Academic Deans should
take leadership in expressing appreciation and support for
the contributions of the Native American Studies program to
our curriculum. Both new and current faculty should be
encouraged to rotate into the program for a year or more.

4) How have students used the Native American Studies program as
part of their studies at TESC?

Research Highlights;

Student profile data: Age (1980-1986 cumulative):
Age NAS Program TESC Total
<21 9% 28%
21-30 60% 41%
31-50 25% 28%
>50 6% 3%

Enrollment patterns data (1980-86 cumulative):
80% enrolled in TESC program prior to NAS;
40% enrolled in core program prior to NAS;
Equal distribution of 1st, 2nd, 3rd and 4th year

students at time of first NAS enrollment;
Wide variety of enrollment patterns re: when and for

how long in NAS;
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Freshmen often spring quarter only;
Juniors and seniors often two or three quarters;
15% enroll in NAS two or more different times;
7% of students enrolled receive NCR;

Credits earned in NAS programs (TESC graduates: 1980-S6):
43% = 16 credits or less
35% =17-48 credits (78% = year or less)
17% =49-96 credits (95% = two years or less)
5% - more than two years credit

Faculty and student transcript evaluations (1977-86):
39% did not include student self-evaluation;
Some "generic" faculty evaluations, but none since 1982
Types of learning identified by faculty or student:

{
Cognitive - 65%
Affective - 55%
Cultural - 41%

Fox/Simon/Taylor/Hopkins1 analysis of self-evaluations:
Distribution of amount and quality of student work

seemed similar to other programs (from DTF
faculty experience);

Many strong statements of appreciation of learning
opportunity and value;

I
Many expressions of self-confidence and new

enthusiasm for learning;
Some unclear writing;

I
Many without personal learning goals stated;
No criticism of program in sample read (10%). •

Graduate information data (1981-85):
Slight variations, but no significant differences

from TESC totals re: grad school & employed;
Wide range of career interests, jobs, graduate

programs (cross-section of TESC);

I
Discussion:

Without the time or resources to interview former NAS students or
employers of students who had been in the NAS program, the only
"outcomes" we were able to analyze were transcript evaluations
and Career Development Office placement data. Neither source
revealed any significant variation from the patterns of work and
accomplishment that seem to characterize a college-wide cross
section of students. Faculty on the DTF discovered that some of
their favorite or best students had been in the program. We also
found some who (by our standards or expectations) hadn't done
much or well. But the distribution did not seem to vary from our
experiences in other programs or Specialty Areas.

The enrollment history data need more analysis, but some valuable
insight regarding when and for how long students enroll in the
Native American Studies program has begun to emerge. Close to

1



one-fourth of the students who enroll in the program are in each
of the four years of college work.

Freshmen tend to enroll for spring quarter only, then return to
other areas of study the following year. In addition to the more
obvious reasons students often seek spring quarter alternatives
(desire to pursue new interests in depth, fear of projects,
etc.), Stella Jordan observed that some students seek the
flexibility of the HAS program as a means to work with the
Learning Resources Center for credit.

Juniors and seniors tend to enroll in the program for two or
three quarters to pursue some type of advanced or individualized
project work. We were surprised at how many students (more than
15%) had enrolled in the program at two or more different non-
contiguous times during their undergraduate career. Students
seem to use the program for a variety of reasons at different
times. Still, only 22% of the 623 students who had been in the
program and subsequently graduated earned more than one year's
credit in Native American Studies—and only 5% earned more than
two years worth.

Conclusions and Recommendations:

The Native American Studies program is perennially the most
heavily enrolled coordinated studies program at Evergreen. It is
obviously filling a perceived curricular need for a large number
of our students—1332 different students were enrolled in a NAS
program from 1975-1986.

Review of student evaluations revealed consistently strong
expressions of appreciation of the value of the learning
opportunity offered by the program. Students from freshmen to
seniors regularly mentioned new levels of self-confidence and
enthusiasm for learning. In addition, 65% of the student self-
evaluations contained reference to specific cognitive learning.

We found the quality of faculty evaluations of students to vary,
as they do among any group of faculty in any Specialty Area. The
only evaluations of any concern—the so-called "generic"
evaluations that mainly described the program's philosophy and
structure—were all pre-1982.

-

In our review of self-evaluations, only one characteristic raised
some level of concern: that only 61% of the students receiving
credit program filed student self-evaluations as part of their
transcripts. In a program where the student has such a
significant degree of responsibility to define and undertake his
or her learning, it seems particularly important that the
student's voice be present in the final evaluation record. The
four diagnostic and evaluation questions used as a framework for
the students' work offer an ideal vehicle for self-evaluation
statements.



Recommendation (8): The faculty team in the Native American
Studies program should expect students to thoroughly
document their work and learning, including submission of
final transcript-ready self-evaluations. Just as the
faculty assumes the responsibility to declare a student
ready for the program (by signing the registration form),
the student should declare her or himself ready for credit
by thoroughly documenting their work and submitting a final
self-evaluation. Special self-evaluation writing workshops
designed for students with different types of learning
projects could be organized and presented with assistance
from the Hillaire Advising Center or other faculty with
experience with different formats of self-evaluation.

5) How do we respond to the specific concerns regarding the
Native American Studies program posed by the Academic Deans?

We think that most of the issues raised by the Academic Deans in
Barbara Smith's presentation to the DTF on January 14th, 1987,
have already been addressed. But, to assure that sufficient
attention is given them, we offer the following summary:

a) Concerns about student record-keeping. If this was a
problem in the past, it seems to have been addressed by the
faculty teams of the past few years. Last year's NAS program
dean and DTF member Rita Pougiales reported that she was
satisfied with the faculty's current system of student records.
Our review of faculty evaluations of student work did reveal some
evaluations that seemed "generic" rather than individualized, but
in our sample there were none since 1982..

b) Concerns about the quantity, quality and supervision of
student work. Part of our response to these issues falls within
the discussion of acceptance of divergent world views and
pedagogical philosophies. Faculty colleagues—colleagues we
trust and want to learn more from—have accepted the quantity and
quality of the work of 93% of their students as worthy of credit.
Our review of faculty and student evaluations did not result in
any significant concern about these decisions. While individual
cases of question about the appropriateness of work for academic
credit arose, we also recognized our lack of context regarding
the student's educational needs, and we found no reason not to
trust the judgements of our colleagues. The amount and quality
of work was equivalent to that done by students in the other
programs and contracts we have participated in. In reading a
sample of 10% of all evaluations filed from 1977-86, we did not
find one student evaluation that expressed a criticism or
dissatisfaction with the program or what they had learned.

We did share some of the concern for a need for a broader range
of faculty expertise available to students in the program. The
strategy of adjunct faculty hired to assist in areas where there
are known "clusters" of student interest, inititated last year,



has been embraced by both Rita Pougiales and the faculty team.
Our Recommendation (2) calls for further support in this area.

c) Concern about serving intented clientele. We agree that
Evergreen must do much more in order to effectively serve the
educational needs of Indian students and communities. We have
given this issue top priority in our recommendations—see our
Recommendation (1).

'

d) Concern about inconsistency of model. The program does
not emphasize building community, but integrating one's learning
into one's community life. The student's community is part of
the learning triad, along with the student and the college. It's
true that the community component of this triad is less strong
for younger, non-local students, but the program has always
attracted older, community-bound students who found full time
attendance in three or four day-a-week classes difficult to
manage given their other community and family obligations. The
student age profile data supports this assessment.

We agree with the need for more faculty support and resources for
individualized study. Our Recommendation (2) offers some
suggestions for addressing this issue.

e) Concern about student abuse of the program. The data on
the number of credits earned by students who enroll in the
program deflates this myth. 43% of the students who have been in
the program and graduated earned 16 credits or less; only 5%
earned more than 96 credits in Native American Studies. We have
no comparable data for any other Specialty Area, but these data
do not indicate abuse to us.

f) Concern about faculty isolation. Fifteen faculty,
representing all divisions of academic study, have taught in the
program since 1977. Only two faculty have not also taught in
other Specialty Areas. Again, we do not have comparable data
from other Specialty Areas. If the program were better
understood and more appreciated for the contributions it is
making to the curriculum, more faculty would be interested in
joining the team. Our Recommendations (2) and (5) in Part II of
our report address this issue.

6) How do we. as a DTF studying and discussing these issues for a
year, respond to the pedagogical compatibility question raised by
the Faculty Agenda Committee?

We received the following question from the 1986-87 Faculty
Agenda Committee:

"Premises: 1) Any educational institution, including
Evergreen, exists within a culture;

2) Any educational institution, and especially
Evergreen, has its own culture (sub-culture);
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3) Any culture, including the two referred to
above, has its own integrity and structural
wholeness.

Question: In the light of the three premises above, to what
degree can Evergreen make room for educational
pedagogies, approaches, and values that derive
from other cultures without violating the
integrity of its own culture?"

Evergreen prides itself on challenging many of the premises of
traditional higher education. We are trying to forge new models
of thinking and learning and acting. These efforts include
trying to figure out what "cultural literacy" means, not only in
the classroom, but in our lives as citizens of the world. In
doing so, we are not only challenging the dominant models of
higher education, but the dominant cultural systems that try to
ignore or supress the pluralistic reality of what America and
American culture are. American culture includes Native Americans
and their perceptions of reality. At least since 1971,
Evergreen's educational culture has included Native Americans and
their world-views and pedagogies. We are all limited by our own
world views—perhaps that's the source of the racism that
occasionally or frequently surfaces in all of us, whether
individuals or institutions. The DTF rejects, therefore, the
premise that there is a single culture at Evergreen.

We do, however, share values and aspirations about ourselves as
an educational institution. The Values and Aspirations Committee
for Strategic Planning articulated these for us in their May 1986
final report. While many of the values identified in that report
support the reality and desirability of our cultural and
pedagogical diversity, the following discussion of "Diversity" as
one of these central values is particularly relevant here:

"Diversity. We should renew our efforts to incorporate as
much variety as possible in race and ethnicity, socio-
economic class, lifestyle, cultural values and so on into
the faculty, staff and students of TESC. We should make
diverse peoples and cultures, modes of teaching/learning,
ways of seeing and being, mind-sets and points of view part
of the fabric of this institution." (P.5)

This was one of seven values that "represent the center of the
spectrum of opinion about what this college is and does. As a
result, we believe that they should continue to form the central
core of what we seek to achieve in the future." In giving
direction to the Strategic Plan regarding "Evergreen as a
Teaching/Learning Enterprise," the report states that "we should
encourage the integration of different cultures' ways of learning
into the life of the college." (P.5)

Of course, aspiring to these values is much easier than achieving
them. Our general commitment to cultural diversity is not



enough. These statements do not include the structural
mechanisms we need to create to make us examine and change our
individual attitudes and behaviors. They don't make us act in
accordance with our rhetoric. They don't help us realize and
articulate possible limits to the diversity we are willing to
embrace as part of our community. Our DTF does not have "quick-
fix" recommendations to reconcile these issues. As we
discovered, work on these questions requires a willingness to
commit oneself to dialogue and to the possibility of new or
modified self-identities as teachers and colleagues. This takes
time—lots of it. It means taking risks—sometimes big ones.

Regardless of how much more we want to challenge ourselves to
live up to our rhetoric concerning multi-cultural education, our
DTF believes that we have an obligation to honor our long-
standing acceptance of Native American cultural values as part of
our community and our curriculum. We have hired faculty and
staff to help us learn and use these values. We should respect
the efforts of individual faculty, programs, and Specialty Areas
to express different pedagogies and learning strategies within
the curriculum. And, we should use this as an opportunity to
learn how to collectively recognize, celebrate, learn from and
institutionalize the diversity that is already a part of the
cultural reality of Evergreen, Washington State, America and the
world. This needs to happen at all levels and in all arenas of
life and decision-making on campus—not just within one or two
isolated corners of the curriculum.

A Final Comment

We have all grown up in a racist society and world that finds
subtle ways to teach us that white people and institutions are
superior, and so we must all be continually defending ourselves
against those ideas in order to appreciate people of color and
their institutions as equal.

When one observes the history of the relationship between the
Native American Studies program, its faculty, and the rest of the
college, we can see some manifestations of institutional racism
at Evergreen. We insist that the NAS program be more than equal
to other programs. There has been a longtime suspicion that it
is not equal. That doesn't mean there is no room for
improvement; every program on campus could and should improve.
But it does mean that support for improvement—in this case
support to recruit more Native American students and support to
make more effective liaisons with the community—needs to come
from the institution. Native American faculty should not be
expected to recruit as well as teach, or do outreach as well as
teach. They are members of our faculty, and they need to be
given the rights and respect awarded all faculty. They need to
be given support to do their best work at Evergreen, and the
college needs to learn to listen better to the needs of Native
people on our campus.
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The Reservation-Based Community-Determined
Native American Studies Program

From its founding, The Evergreen State College has tried to serve segments of the general

population not historically included in higher education. The college has been successful in

recruiting a culturally diverse faculty and has redoubled its effort to recruit and serve a

comparably diverse student body. In the recent past, substantial success has been made in

recruiting more Native American students.

Student Enrollment and Retention
)

Enrollment and retention of Native American students is described in the following chart.

Enrollment of Native American Students -Fall Quarter
Total at Evergreen and Tribal Enrollment

Fall
1988

1989

1990

1991

1992

1993

1994

1995

1996

1997

Total TESC
Native American

Students
54

62

77

85

116

131

153

149

147

141

Native American
Students in

Reservation-Based
Program

0

5

8

12

16

19

36

24

18

17*

Native American Students
in Olympia Campus

Native American Studies
Program

3

4

7

1

3

8

12

16

12

17

Native American
Students in Other

Olympia Programs
51

53

62

72

97

104

105

109

117

107

* In addition to these state-funded enrollments, additional students are enrolled through

Northwest Indian College for whom Evergreen receives reimbursement.



External Site Description and History

The Reservation-Based Community-Determined Native American Studies Program began

in Fall, 1989 after extensive campus discussions about Native American Studies at TESC. It was

clear to everyone that having some off-site educational programs was critical to serve Native
•

students in reservation communities. The program has grown steadily ranging from 14 to 36.

The tables below describe the enrollment history at each site.

The Quinault Nation was the first Native American group to take part in the program. The

Quinault's provided the program with housing in the conference room of the tribe's Natural

Resource Building at Taholah. During the first two years of the program, this was the only

reservation served.

Quinault Center

Class Year TESC Students NWIC Students

1989/90
1990/91A y -S\JI s J.

1991/92
1992/93
1993/94
1995-96
1996-97
Fall 1997

13
141 *T

11

7
9
5
7
7

1
1~J

2
1
1
0
0
0

A new site on the Skokomish reservation began to receive services in Fall, 1991. The

Skokomish facility provided classroom space in the tribe's Cultural Center. Enrollment figures

for the Skokomish site are as follows:



Skokomish Center

Class Year TESC StudentsNWIC Students

1991/92
1992/93
1993/94
1994/95
1995/96
1996/97
Fall 1997

12
12
14
13
7
5
7

5
3
1
3
0
0
1

The Makah Reservation site classroom is located in the town of Neah Bay. The Makah

Nation arranged to have classroom space provided by the Neah Bay High School, and services

began to the Makah Reservation residents in 1992/93.

Makah Center

Class Year TESC StudentsNWIC Students

5
5
5
4
5
7

8
4
2
2
3
0

1992/93
1993/94
1994/95
1995/96
1996/97
Fall 1997

In early 1994, the Port Gamble S'Klallam Tribe requested the program begin delivery of

courses to their site. Tribal authorities arranged classroom facilities at the local Senior Citizens

Center. The program is seen as a critical element in the tribe's move towards self-governance.
.

Port Gamble S'Klallam Tribe

Class Year TESC StudentsNWIC Student

1993/94
1994/95
1995/96
1996/97
Fall 1997

4
12
12
10
4

14
10

3
3



The Reservation-Based Native American Studies Program is an interdisciplinary Bachelor

of Arts degree program offered partly on campus and partly on reservation sites. Presently, four

reservations on the Olympic Peninsula are being served: the Makah (Neah Bay), Quinault

(Taholah), S'Klallam (Port Gamble), and Skokomish (Skokomish). All sites utilize a common

curriculum that includes substantial group projects tailored to each community. Evergreen faculty

travel to teach at the multiple reservation sites and a community-based faculty member is also

often part of the teaching team. The program provides students with a rigorous interdisciplinary

liberal arts degree, with analytical, research, and communication skills, and a firm grounding in

historical and contemporary Native American issues to prepare students to contribute to their

communities as they pursue the important goal of self-governance. The program was originally

designed by Dr. Carol Minugh, a TESC faculty member and based on principles set forth by

Paulo Friere in Pedagogy of the Oppressed and by former TESC faculty member Mary Hillaire.

One of the main operational principles is the use of knowledge that originates in the community.

The learning, wisdom and spirit which has sustained Native American communities for millennia

is validated and given credence and respect. Community experts are sought out and solicited for

their help. Community involvement is important. The curriculum includes service to the
•

community as well as incorporating community knowledge, thus making the learning

empowering to the student and community. As a prerequisite for inclusion in the program, a

reservation's tribal council is required to arrange time off for local experts to work with the

program and help teach the students. Tribal councils must also formally request the program and

provide classroom space and equipment.

Centering the educational program in the community is an important aspect. Many Native
-

American students are placebound, because of their family and other obligations. None of these



reservations are within easy commuting distance of a four-year college campus, and tribal

communities have limited educational resources. Library resources, student services and other

advantages are available at the TESC campus. To make the most of these separate advantages, a

compromise modality was worked out. Evening classes are held at reservation sites following a

common curriculum, and the students from all reservation sites come together on the TESC

campus four times a quarter, usually on weekends. This common meeting facilitates interaction

among the tribes and also builds bridges between the tribal communities and the main campus.

The weekend seminars also draw upon the larger TESC faculty and resources. Most students earn

between twelve and sixteen hours of credit per quarter. The effect of the dual location of services

is salutary. The student's reservation residence is maintained where basic needs, health services

and family support are present. However, the students also spend a substantial amount of time on

campus where support services are more easily delivered. Students become comfortable in both

settings without losing their roots at home.

Aside from the change in location for delivery of some education services and an

emphasis upon community knowledge and service, the program is quite similar to any program

offered on the Evergreen campus. Like other TESC programs, the Reservation-Based Native

American Studies Program tries to achieve a close connection between theory and practice. It

uses an interdisciplinary approach, and collaborative learning strategies including student

seminars, group work, and an emphasis on communication skills, especially writing and speaking,

computer literacy, and critical thinking.

The Bridge Program: A partnership with Northwest Indian College

An innovative part of the program is a formal partnership between TESC and Northwest
I

Indian College (NWIC), Bellingham, Washington. NWIC is a two-year tribal community college



offering a variety of associate degrees and certificate courses including transfer programs. There

are a few reservation residents who want to take part in the Reservation-Based Native American

Studies Program but cannot because they do not meet TESC's admission requirements. In order

to include these students, they are initially admitted and enrolled by NWIC. They attend TESC

classes taught by Evergreen faculty who hold joint faculty appointments with NWIC. Their

academic credit is awarded by NWIC and NWIC reviews all syllabi. When these students

accumulate enough credits or remedy other admission problems, they may apply to TESC for

admission. A formal contract (in the appendix) governs the relationship between TESC and

NWIC.

One of the challenges in serving these reservations is the strong swings in enrollment over

time. While some of the variations would be addressed through more systematic recruiting,
.

which we recognize as a critical issue, there is also a reality that these are small communities. A

program tends to get started when a cohort is ready, and enrollment declines when the cohort

finishes up. This suggests that the model and sites may need some re-examination or more central

"magnet" locations may work better than siting the program on each reservation.

TESC Faculty and Administration

A fundamental aspect of TESC's faculty assignments is regular rotation of at least some of

the faculty through various parts of the curriculum. To successfully serve external communities,

however, more continuity of faculty is required. It has been critical to have a lead faculty who

stays with the program over time. Over the past eight years there has been one stable full-time

faculty and some rotating Evergreen faculty. In Fall 1996, part-time Reservation-Based Native

American Studies faculty were added as well. The Evergreen faculty members are predominantly
I

Native American but also include non-native faculty with experience in Native American issues
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and community development. The program also draws upon the larger Evergreen faculty for the

on-campus sessions. The backgrounds and qualifications of the main faculty are summarized

below:

Previous Faculty

Carol Minugh
B.A. The Evergreen State College
M.A. Washington State University
D.Ed. Pennsylvania State University

Russell Fox
B.A. University of California
M.A. University of Washington

Joe Fedderson
B.A. University of Washington
M.F. A. University of Wisconsin

Jovana Brown
B.A. University of California
M.L.S. University of California
M.A. University of California
Ph. D. University of California

Liberal Arts
Education Administration
Higher Education Administration

Mathematics
Urban Planning

Fine Arts, Printmaking
Fine Arts

Political Science
Library and Information Studies
Political Science
Library and Information Studies

Sheryl Scott (community-based faculty, Port Gamble S'Klallam)
B.A. Black Hills State College Social Science
M.S. San Diego State University Counseling

Kandi G. Kallappa (community-based faculty, Makah)
A.A. Northwest Indian College Early Childhood Education
B.A. The Evergreen State College Education
M.A. City University Currently enrolled

Celeste Vigil (community-based faculty, Skokomish)
B.A. The Evergreen State College Reservation Based Program

Current Faculty:

Michelle Aguilar-Wells (community-based faculty, Quinault)
B.A. Western Washington University Human Services
M.P.A. University of Arkansas (A.B.T.)

7



Paul Tamburro (Director of the Reservation Based Program)
B.A. University of New Hampshire Social Service, Sociology
M.A. University of New Hampshire Linguistics
MSW Salem State College Child and Family Services

Gary Peterson
B.A. Western Washington University Human Services
MSW University of Washington

While Evergreen has a number of faculty capable of teaching in this program, it must be

acknowledged that faculty who believe in this type of educational service and who have been

trained in this area are not plentiful. The philosophy of the program is substantively different

from the educational underpinnings of traditional American higher education. The program needs

faculty who are willing to travel extensively and imbued with the ethos of community-based

education, i.e. that is a belief that educational programs must include the practical utility of

contributing to building and strengthening a community and that the curriculum must recognize
.

the knowledge-base of the community and build on that foundation.

Carol Minugh served as director of the program from its inception until Fall 1997 when

Paul Tamburro was hired to direct the program. The director's role is complex. In addition to

teaching in the program, coordinating, and training the community faculty, and holding overall

responsibility for the curriculum, the director has numerous administrative responsibilities for

coordinating with Olympia, with the tribes and the advisory board, and also recruits students.

While the program was originally expected to run at student-faculty ratios similar to the main

campus (25:1), this is clearly an unrealistic expectation that the director carry a full-time

equivalent load. This was re-examined this past year. A detailed job description was developed,

and the director's position was recognized as a half-time administrative role.



Educational Offerings

The goal of the Reservation-Based Native American Studies Program is to deliver a high

quality, liberal arts education to reservation residents culminating in a Bachelor of Arts degree. It

is assumed that non-traditional curriculum based on community sources combined with the

traditional (Evergreen) curriculum content and innovative educational delivery systems are more

effective in serving reservation-based Native Americans.

The curriculum is based upon a tribal perspective. This means that the worldview of the

Native American peoples toward the issue in question underpins much of the course content. By

its nature, the curriculum is an evolving plan which does not stay as static as most courses in a

conventional college.

Since the program was designed to serve Native American students living on a

reservation, a logical first question is "what does an educated member of an Indian nation—one

who wants to effectively enhance his/her Native American community—need to know?" When

you want to empower communities to become more self-determined, it is important that they be

directly involved in discussing this question. An authoritative answer "from on high" doesn't

build the community's capacity for self-governance. Program planning therefore begins with the

students, the community and this important question. An advisory committee consisting of one

Tribal council member and the Education Director from each of the Indian Nations participate in

the program planning to determine the overall emphasis of the program. The students as a group,

with the coordination of a faculty members, select curricular topics. These include, Social

Service, Cultural Studies, Federal Indian Law, Management, and History. Faculty then organize

an interdisciplinary curriculum, identifying texts, methods and resources to assist the learning



process. In approaching the topics, skills in critical analysis, research methodology, and effective

oral and written communication are emphasized.

The following sections describe what the curriculum looked like each year after going

through this curriculum building process. Readings are listed in the appendix.

Curriculum for 1997-1998

"Healthy Communities," the theme for 1997-1998, was divided into three parts. Fall

quarter focused on childhood and adolescent issues, Winter quarter on adulthood issues, and

Spring quarter on healthy communities from the elder's perspective. Technical instruction

included internet, research, and e-mail computer applications. The class seminars utilized a

cross-disciplinary approach to viewing healthy communities. Weekly class discussions began

with the historical overview of Indian education and then covered child development, preschool

and early childhood education methods, theories of child psychology, child abuse, child neglect,

sexual abuse, youth gangs, the juvenile justice system, alcohol and drug use and their effects.

Community and national health, social services including child protection, early intervention,

immunization, out of home care, parenting classes, and other services were also included.

Critical thinking skills were developed though readings, seminars, and writing assignments. A

final quarter paper, both written and oral, analyzing four of the texts including bibliography and

references was required.

Curriculum for 1996-1997

"Building Leadership: Innerspace to Cyberspace" was the 1996-1997 theme. Fall quarter

students learned about how one becomes a leader and the leader's responsibilities to self and to

others. Students learned about management within five Indian Nations in the Pacific Northwest

and what is the personal and professional cost to become a leader in their community. Texts

10
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talked about moving from being dependent to independence to interdependence and the values

and talents needed to be the interdependent leader. Winter quarter student's personal and

professional development of leadership skills and values continued through applications, writing

assignments, and personal decision making. Communication skills were developed through group

work and problem solving. Critical thinking about community issues and written and oral
I

communication skills were emphasized through regular participation and presentations in class,

Ileading class discussions, and preparing a portion of the group project.

Spring quarter the students researched tribal leadership on each of their reservations from

1850 to the present day, prepared their research for publication, and presented it to the

community. Students also continued to develop their leadership skills and explored how to apply

these skills within their communities. Included in the curriculum was experience using the

Internet and World Wide Web for research and communications. Students learned about balanced

community development including cultural, spiritual, grant writing, and how to communicate in a

group. They were given opportunities to use these skills in their classes and communities.

Curriculum 1995-1996
I

"Roots and Branches of Federal Indian Law" was the theme for 1995-1996. Fall quarter

students studied immigration to the Americas and the impact of the colonists on Native peoples

and their lands. Environmental, social and political changes were examined. Discussion included

the "Federalist Papers" and the involvement of the indigenous people in the development of the

U. S. Constitution, both as contributors and as those effected by the document. Students wrote
1

papers on the state of the world at the time of settlement and the impact of the immigrant

population on the indigenous people and their lands. Students read and analyzed at least one

newspaper article each week during all three quarters.

11



Winter quarter students studied the history and development of Federal Indian Law, from

the standpoint of federal legislation, administrative policies, legal decisions, and the historical

effects of the actions of the federal government. This study is critical to all people who wish to

work within the Indian communities.

Spring quarter students had the opportunity to examine how these laws have effected the

governments and lives of Indian tribes today, especially focusing on the efforts of the tribes for

self-determination, land and water policies, current litigation, and contemporary social and

spiritual issues.

Curriculum for 1994-1995

"Creative Reasoning" was the 1994-1995 theme. Creative Reasoning is an important

topic to native peoples because reconstruction of students own world view is needed. Imaginative

and resourceful solutions were sought which could fulfill the demands of both their culture and

those of the dominant culture. This is the year that TESC requested expansion to Port Gamble.

The requests for additions to the curriculum came with this community's new impact. Course

equivalencies included Community Health, Critical Reasoning, Creative Writing, Art Design,

American Indian Architecture, Leadership Theory and Practice, Issues in Forestry, Environmental

Issues, Decision Making, History of South Africa, Cultural Anthropology I & II, Political

Science, Contemporary Native American Literature, Tribal Self-Governments, North West Indian

History, and Federal Indian Law.

Curriculum for Academic Years 1991-1992 through 1993-1994

In previous years the students wanted to expand their knowledge about "Indians" to better

understand the social, political, economic and legal philosophies and events which have a direct

12



impact on tribal, family, and individual Indian life today. Beginning with an historical

perspective, the students studied the colonizing of the Americas, particularly the relationship

between the US government and Indian Nations, researched current issues in their communities,

and developed projects to put this learning into practice.

A typical Fall quarter included in-depth study of the concepts of colonialism, democracy

and manifest destiny. In each case, students looked at the underlying philosophies, roots and

manifestations of these concepts in North America. Workshops on community-determined

education, seminars, journal writing, group dynamics, library research and writing self-

evaluations were offered fall quarters. Typical research paper assignments for the Fall quarters

included one on "The State of the World in 1492" and one on any topic related to Indian life prior

to 1900.

1
Winter quarter, the concepts of sovereignty and trust relationships and the development of

U.S. federal Indian policies of allotment, assimilation, termination and self-governance were

1
explored from philosophical, legal and historical perspectives. Writing workshops were also

offered where students wrote essays on "The Federal Indian Trust Relationship" and, in groups,

researched and drafted tribal constitutions and by-laws that responded to scenarios that reflected

laws, policies, and issues that tribes are faced with today. The constitutions were orally presented

j
and critiqued to the class.

Spring quarter current issues faced by their communities and tribes including tribal self-

governance, education, and economic development were examined. Students formed groups to
I

pursue both library and community research on one in depth issue. Small group seminars were

used to re-examine texts from earlier in the year or to read other Native American literature of

interest and value to the students. A panel of local and state Indian leaders presented an overview

13



of both urban and reservation issues facing Native Americans and community resource people

offered assistance to students in their research. Group research on community issues culminated

in both oral and written reports. In accordance with the program's philosophy of reciprocity, each

community class organized a project to contribute to the development of their communities.

Projects selected included an educational forum, a dinner honoring graduates of middle, high

school, and GED graduates, and clean up of a site for a park.

All year, students kept a journal with notes and reflective responses to readings, seminars

and projects. In many individual and collective ways, students applied what they were learning in

their family lives, workplaces, and community activities. Emphasis in other years has been on

management, leadership, the environment, and psychology.

Provision for Student Services

The Student Affairs Division at TESC exists to support and reinforce the students'

academic experience at the college and to extend their learning experience by providing

opportunities for social, emotional, physical and leadership development. Students of the

Reservation-Based Native American Studies Program, like other TESC students, are eligible for

all services of the Student Affairs Division; the main difference is the degree of access to campus

division offices. However, special arrangements and sensitivity to these students needs

ameliorates this apparent lack of access.

Student services (such as admissions, registration and records, financial aid, counseling

and health services) are primarily delivered on-site, at the main Olympia campus. Reservation-

Based Native American Studies Program faculty are very aware that the students will be required

to be on campus only four times during the academic quarter, and they have become proficient at

14



assisting students with admissions and registration forms, financial aid documents and acting as

ad hoc student services personnel during their weekly trips to the reservations.

IAs first generation students and/or students with low incomes, most participants in the

Reservation-Based Native American Studies Program are usually eligible for the Keep Enhancing

Yourself (KEY) program at TESC. This program offers a variety of academic support services

such as academic skills improvement, personal advising, academic counseling and advising,

financial aid counseling and advising, free tutoring, cultural and educational outings, career

exploration, campus orientation and referral and advocacy for individual student problems. KEY

services make presentations once a year to the Reservation-Based Native American Studies

Program and are available for appointments on Saturdays when the students are on campus.

Approximately 55 percent of full-time Reservation-Based Native American Studies

Program students receive aid through grants or loans. Work-study opportunities are not available

for these students, however, the majority of the students have their tuition and books paid for by

their respective tribes. Students are also referred to tribal educational specialists employed by the

various tribes who explain financial aid programs specifically for Native Americans. TESC tribal

education specialists have information and Financial Aid Forms (Fads) and can and do assist

students in completing applications. TESC financial aid officers also occasionally make site visits

to assist students in completing the forms. A specific staff member within TESC's Financial Aid

office is assigned each year to work with the program.

Provision for Physical Facilities and Equipment, and Library and Learning Resources

Physical facilities and equipment needs for the program have traditionally been limited to

classroom space and adequate chairs and tables. Provision of adequate classroom space and
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furnishings is a pre-requisite for delivery of services. The following is a list of classroom

facilities:

Program Site Facility

Quinault Nation Conference Room, Education Building
Skokomish Reservation Tribal Center
Makah Nation Education Building
Port Gamble S'Klallam Tribe Senior Citizens Center

Each of the sites also has computer facilities and the students have access to Internet.

Computer literacy and instruction is limited though because of faculty capabilities and

equipment. However, this situation is swiftly changing. At the time of this self-study two

opportunities are developing for the program: the first through a Kellogg-funded distance

learning collaboration with the Salish Kootenai Tribal College, the University of Montana, and

the University of South Dakota School of Mining and Engineering, and the second through a
.

possible distance learning project with Microsoft.

Library

The Reservation-Based Native American Studies Program students are issued TESC

library cards. Library facilities are available for use on Saturdays when the students are on the

Olympia campus. The TESC library has also designated a faculty reference librarian for the

program. Books that are ordered through the TESC library by the individual student's library

card, but not available immediately, can be delivered to the student by TESC faculty. Students

may also call the TESC library, receive assistance, and have the books mailed to them. Local

public libraries are also a source of materials. Program students can also order books from the

TESC library through a local library if the local library has an Internet connection to the
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Consortium of Automated Library Services. This Internet connection is used to access the TESC

card catalog.

Advisory Committee

Planning for the future of a community determined program requires the active

participation of the community members. This has been largely accomplished through the use of
§*$

the Reservation-Based Native American Studies Program Advisory Committee composed of

Council Members, Education Directors, and the community based faculty. This advisory

committee meets several times a year to discuss future directions and curriculum along with other

issues effecting the program as they arise. The role of the advisory board is quite informal at this

point and largely focused in the program. Consideration should be given to expanding its role to

include other Native initiatives at Evergreen and to involve more on campus people.

Outcomes for the Reservation-Based Native American Studies Program

According to the records of Carol Minugh, founder of the program, there have been

approximately 70 Bachelor Degree graduates with from the program. Other sources of

information include Raiser's Edge BlackBaud and interviews done by the Director of the
isJ

Program.

The following data was compiled with the assistance of the Career Development Center

for 46 of the program alumni. Of the 24 alumni reporting job titles (52%of the sample) a wide

variety of occupations effecting different parts of communities were noted. Alumni from the

program report following job titles: Faculty Member, Language Teacher, Pastor, Production

Company Owner, Data Technician, Treatment Attendant, Botanist, Shellfish Coordinator,

Fishing Captain, Teacher, Assistant Director, Director, Water Manager, Tribal Accountant,

1
17



Interim Director, Social Worker, Program Coordinator, Union Worker, Director for

Environmental Protection, and Assistant Health Administrator.

Alumni from the program work for the following employers: The Evergreen State

College, McCall High School, Quinault Indian Nation, Northwest Indian Treatment Center,

Confederate Salish and Kootenai Tribe - Tribal Land Office, Port Gamble S'Klallam Tribe, self-

employed, Neah Bay Elementary school, Makah Tribal Council, Salish Tribe, Seattle Union

Center, Higher Education Commission, Lakeside Recovery, SPIPA, and Skokomish Indian

Tribe.

Graduates from the program have had significant impact on their communities.

Graduates are working in administrative and professional positions on all of the reservations on

which we hold classes. Moreover graduates hold significant positions on other reservations and

in other communities as well. The impact on the communities is shown by the job titles of the

graduates from the program. Sample employment categories include education, college or

university, elementary and high school, clergy, medicine, health and neuroscience, clerical,

botany, environmental/life sciences and fisheries, public administration and social sciences.

Plans for the 1998-99 year:

With input from the spring meeting of the Advisory Council and students at the last

Saturday Class, faculty met and revised the curriculum schedule. Some of the changes include

meeting for long weekends on Saturday and Sunday four times per quarter, one time per quarter

on campus, other times in reservation communities. The purpose of these meetings is to develop

stronger bonds among the reservation communities and allow for more concentrated and focused

seminaring experience for students. The program will continue classes one time each week at its

pervious locations in addition to the two-day weekend classes.
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It is hoped that the Muckleshoot community may be able to join our program. Due to the

large number of students who have graduated over the last several years in the various

communities, enrollments in these communities have decreased. Full weekend classes will pool

resources by bringing people together on these weekends. Also we will attempt to join some

classes such as Neah Bay, which has low enrollment, with students from other sites, such as the
!
,i

under-served areas of Hoh, Queets, and LaPush.

IAn additional projected change is due to the decision to combine our off-campus students

,
with the on-campus Native American Studies under the umbrella of Global Indigenous Studies.

Our plan is to combine with them on at least the Saturday of our weekend classes, seminar on

some of the same books, and join together to bring outside speakers that enhance student

learning.

J
Concluding Analysis and Future Directions

.
In February 1997, the Advisory Committee developed a number of recommendations to

help guide the program. First, a four-year cycle of courses was decided, each with a different

primary emphasis. These are:

1997 - 1998 Health/Social Services
1998-1999 Culture
1999 - 2000 Tribal Government/Federal Indian Law
2000 - 2001 Leadership

IWithin each of these classes, history, literature, communication, and environment are

1covered. An ongoing priority is an emphasis on communication and analysis skills. An
•.

additional possibility came up after the meeting, which will be discussed this year by the

Advisory Committee. This is the possible addition of natural resources to the cycle to make it a

five-year cycle. The alternative would be to continue finding ways to integrate natural resource
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material into the four-year cycle. At its most recent meeting the advisory committee also

identified the following priorities:

• Adding a writing course, separate from the main 12-credit core program. This might

develop into a summer course.

• Work with NWIC to develop a system for assisting students through their time as NWIC

students to transition into TESC. This assistance includes advice regarding financial aid

and course content.

• The development of summer workshop for both incoming and returning students.

• Continue to develop sources of financial aid in increasingly equitable ways. This might be

done by dividing and distributing scholarships, increasing tribal aid, and finding other

forms of assistance.

Shortly after the Advisory Committee recommendations were made, faculty developed
•

additional recommendations:

• Develop a marketing/outreach "Evergreen Day" both on campus and in the reservation

communities.

• Develop publications on the program, including student papers and projects, and faculty

papers.

• Help students develop marketable graduate portfolios including photos and

accomplishments.

• Present a four-year curriculum to distribute to members of the community and to tribal

councils and organizations.

• Develop more coordination with the Tacoma campus.

• Further develop academic tracking (i.e. NWIC provides prerequisite and development for

students.

The program has now been in existence since 1989 and has expanded from one to four

communities. Each of these communities has held class since 1993. We are at a point in which

we need to plan for future expansion or consolidation. Little use has been made technology up to
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this point. We now have Internet access for all of the reservation communities, so the next stage

will be to develop these resources in terms of actual use. This requires investments in faculty

I
development.

Drawing upon the recommendations of the Advisory Committee, students, and faculty

future directions of the program are:
j

1. Further develop the coordination of curriculum and tracking of students between TESC, Tribal

Colleges and other two-year colleges. Improve relationships and planning with the two-year

colleges in order to better prepare students for their upper division work with the program.

This should include:

a. Continued work with NWIC

b. New relationships with Medicine Creek or Muckleshoot Tribal College of the Puyallup

J
Nation,

c. Other colleges serving Indian students

2. Increase visibility within the communities presently served in order to sustain or increase

enrollments. Develop a systematic recruitment plan.

3. Investigate expansion to other Indian communities by:

a. Providing information on the program to Education Directors and Tribal Councils

b. Increasing visibility through presentations, written information, etc.
I

4. Increase the use of technology especially via the Internet. Included in this would both

development of a Reservation-Based Native American Studies Program Web site with links

to Native American Internet sites and "most needed" sites at TESC. The goal here being to

introduce computer use in a user friendly, interesting, and useful way. •

5. Develop a stronger relationship to other off-campus programs such as Tacoma.

6. Research, publish, and present on the Reservation-Based Native American Studies Program,

so that it will be known - Dr. Carol Minugh's preliminary research indicates that this

program, as it exists, may be unique, and students and faculty in the program will be able to

1
share the knowledge developed in this program experience.

_
7. Develop the potential of distance learning through media, video and computer.
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8. Develop connections to graduate programs for reservation based students.

9. Develop stronger relationship with the on campus Native American Studies Program and the

Longhouse public service program.

10. Build stronger connections between the various reservation communities by rotating

community faculty occasionally and locate weekend classes on the various participating

reservations rather than solely on campus. This would also strengthen the tribal perspective

base for the curriculum.
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The Evergreen State College/Northwest Indian College
Bridge Program

Memorandum of Agreement
1997-98 Academic Year

The purpose of this memorandum of agreement is to define the working relationship between The
Evergreen State College (TESC) and Northwest Indian College (NWIC) specific to the Bridge
Program for Native American students. This Bridge Program is a part of the "Tribal Reservation
Based/Community Determined" liberal arts program offered through The Evergreen State College
and designed to strengthen reservation communities. The ultimate purpose of this agreement is to
assure that the combined efforts of The Evergreen State College and Northwest Indian College
will provide the best possible educational opportunities to Native American students in the Pacific
Northwest. The role, responsibilities, and activities of each party to this agreement are defined in
this document.

The Evergreen State College's "Tribal Reservation Based/Community Determined" Liberal Arts
program not only supports diversity through bringing an underserved population to campus but
supports diversity through teaching from the perspective of this population. The program meets
partially on campus and in the reservation communities. The on-campus portion of the program
enables students to utilize the library and other support services, participate in campus activities,
and become acquainted with the campus. In many Indian Nations, students who go away to
college cannot make the transition back to their communities. This program attempts to solve
that problem by situating the program on the reservations and on a college campus. In this way
the program builds on the community knowledge while at the same time incorporating a liberal
arts education into the community, thereby building strong community leaders. The program is
initiated by the Indian Nations through Tribal Resolution. Each Indian Nation then supports the
program by providing facilities, some equipment, and presenters for the classes. In addition, they
pay the cost of tuition and books for tribal members.

Bridge Program. Since some Native Americans who want to be in the program are unable to
meet the admissions requirements of TESC and some of the students are lower division students,
a Bridge Program has been developed with Northwest Indian College. TESC faculty go to the
reservations to teach both the students in the Bridge Program and the upper division students
enrolled through Evergreen. Community faculty are included when possible to bring a rich, high
quality education to the reservation communities. Once enrolled at Evergreen, students have the
option of remaining in the Reservation Based program or transferring to other academic programs
on the TESC campus.

I. Nature of Agreement
The Evergreen State College and Northwest Indian College enter into this joint memorandum of
agreement. Either Northwest Indian College or The Evergreen State College may cancel this
agreement upon thirty day notice prior to the end of any quarter. This agreement may be
modified or terminated dependent upon enrollment.



II. Effective Dates
This agreement shall remain in effect from September 1, 1997 to June 30, 1998, at which time it
shall be reviewed and amended or revised as needed.

' .
III. Representation
In order to facilitate articulation between Northwest Indian College and The Evergreen State
College, each institution will designate a representative to serve as the primary link. All
agreements, arrangements, and provisions for programs developed jointly by these two entities are
subject to the approval of the Northwest Indian College President and the Vice President for
Finance from The Evergreen State College.

IV. Academic Quality Assurance
Each party to this agreement is responsible to assure the academic quality of its course offerings.
Resumes and college transcripts for all faculty teaching in the Bridge Program will be kept on file
at Northwest Indian College and The Evergreen State College. TESC faculty will function as
lead teacher in the Bridge Program and work with part-time, community-based faculty hired
under this contract, approved by both parties. The lead faculty member from TESC will
interview, recommend for hire, and evaluate these community faculty with the concurrence of
NWIC. Copies of all faculty evaluations will be submitted to NWIC. Payment to TESC by
NWIC may be withheld until all faculty evaluations are submitted to NWIC..

TESC will submit course information to NWIC at least six (6) weeks in advance of the commencement
of the quarter. Course information includes: course titles, course descriptions, syllabi, and reading
lists. Begin dates for the 1996-97 academic year and corresponding deadlines for submission of course
information by TESC are as follows:

Quarter

Fall Quarter 1997

Winter Quarter 1998

Spring Quarter 1998

Begin Date

9/29/97

1/5/98

3/31/98

Deadline

8/20/97

1 1/25/98

2/18/98

Advance receipt of course materials is needed for NWIC to adequately review materials and to arrange
corresponding NWIC courses, which sometimes requires approval by the NWIC Curriculum
Committee. Materials should be forwarded to the Dean for Instruction Barbara Roberts.

V. Contracted Instruction
1. Northwest Indian College shall enroll those students referred by the Evergreen State College
Reservation Based/Community Determined Program in NWIC classes that correspond with the
Evergreen curriculum. The responsibility for initial curriculum development will rest with TESC.
Professional development and in-service in interdisciplinary teaching and community building will
be provided by the lead faculty member appointed by The Evergreen State College. Northwest
Indian College will be responsible for review and approval of courses which are not readily
transferable to existing NWIC course offerings. Northwest Indian College will maintain student
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academic and financial aid records for students enrolled at NWIC. Course outlines and instructor
credentials will be submitted to NWIC at the initiation of any change or new course. Grading,
reporting, and other administrative functions for Northwest Indian College students will be in
accordance with NWIC policies and procedures.

2. Support services for students enrolled in the NWIC/Evergreen Bridge program will be
provided by TESC student services staff and by TESC faculty and community faculty/assistants
located on-site. Student services will include financial aid advising, academic advising, career
counseling, student advising, tutoring services, and student organization advising.

3. Classroom facilities will be provided by each Indian Nation where the program resides, and
The Evergreen State College will provide space for the Saturday classes. Library services will be
provided by The Evergreen State College.

4. Faculty supplies and equipment will be provided jointly by the Indian Nation and The
Evergreen State College.

VI. Financial Aid
Financial assistance for NWIC students enrolled in the Bridge Program may be available through
financial aid programs offered through Northwest Indian College. Students must be enrolled in a
program of study and carrying at least six quarter credits to be eligible for most financial aid
programs (Pell Grant eligibility is possible at less than half time). Financial aid applications and
information will be made available to qualified participants by the Office of Financial Aid at
Northwest Indian College. TESC will notify NWIC one year in advance that it will add a
reservation site to the Bridge Program, in order to allow sufficient time for NWIC to file financial
aid eligibility documents.

VII. Reimbursement
1. Northwest Indian College students will be responsible for their own tuition, either through
financial aid, some other program, self-payment, or payment by tribe or employer. Checks will be
made out to Northwest Indian College, mailed to the Accounting Department, and be
accompanied with instructions explaining whose tuition this pays at which site.

2. NWIC will reimburse TESC for costs associated with the NWIC students in the Bridge
Program. The maximum amount allowable is not to exceed 55 percent of the amount which
NWIC receives on a full-time equivalent basis from the Bureau of Indian Affairs. Full-time
equivalency is defined as 12 credits per quarter or 36 per year. This amount may vary from year
to year and will be based upon the current rate established for 1997-98. (The rate for 1996-97
was $2,900 per Native American full-time equivalency.) Native American student is defined as an
individual who has demonstrated membership/enrollment in a federally recognized tribe or Alaska
Native corporation to the NWIC Registrar. Reimbursement by NWIC to TESC will occur on an
annual basis at the end of the academic year in order to allow sufficient time for documentation of
Indian ancestry to be obtained.



3. The Evergreen State College may contract with community faculty or faculty assistants, jointly
chosen by Evergreen and NWIC, dependent upon adequate enrollment. The number of
community faculty/teaching assistants will be determined at the beginning of each year based on
the projected enrollment and included as a category in the jointly agreed to program budget.

4. A new site, which has been approved by both colleges, (reservation where the program has not
existed before) will require review of the existing contract and a new financial agreement to insure
adequate support for these students.

VIII. Cancellation
Either Northwest Indian College or the Evergreen State College may cancel this agreement upon
thirty day notice prior to the end of any quarter with the understanding that payment for that
quarter will still be paid. This agreement may be modified or terminated dependent upon
enrollment.

Robert Lorence, President
Northwest Indian College

Ruta Fanning, Vice President for Finance
The Evergreen State College

(\a Leigh Smith
Academic Vice President and Provost
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i The Reservation Based Tribal Program

I Text Books and Other Resource Materials

"Healthy Communities" (1997-1998)

Fall Quarter, 1997

m Borwne, Neil and Keeley, Stuart. Asking the Right Questions.

i Clinton, Hillary. It Takes A Village.

1
Deloria, Jr., Vine. Indian Education in America.

\, Judith. Community Child Health

1 Unger, Steven, ed. The Destruction of Indian Families.

Swift, Karen. Manufacturing Bad Mothers.

] ' ' :' •'J Thompson, John. Natural Childhood

I Weissbourd, Richard. The Vulnerable Child. * !

, "FAS/FAE Readings Packet" x ;.•.,.' !- '

i , i "Indian Child Welfare Act" • " - • ' • ' 1

! "Indian Health Care Improvement Act" as amended P.L. 102-573. ; '-

] In the White Man's Image (Video) '*'','" '" - "

"FAS/FAE" (Video) ' ' ";

Guest Speakers: ' ' . ,< - , ... , .» •

Gary Peterson, MSW - Indian Child Welfare Act of 1978 ? ' ,? * '-•'

Terri Mastin - Parenting children with Fetal Alcohol Syndrome
• •''''••.' ; :'' 1

1 Tom Maddox - Use of the Internet I



Yvonne Peterson - Indian Education and Teaching Careers for Indian people.

Winter Quarter. 1998

Bazerman, Charles. Informed Writer.

Browne and Keeley. Asking the Right Questions.

Duran. E.B. Native American Postcolonial Psychology.

Gardner, Howard. Multiple Intelligence.

Garrod and Larimore. First Person, First Peoples.

Jilek, W. Indian Healing.

Luker, K. Dubious Conceptions.

Maracle, Brian. Back on the Rez

Simon, Lome. Stones and Switches.

Swift, Karen. Manufacturing Bad Mothers.

"Building Leadership Innerspace to Cyberspace" (1996-1997)

Fall Quarter, 1996

Boldt. ZEN and the Art of Making a Living.

Broadwell. Noving Up to Supervision.

Covey. Principle Centered Leadership.

Markel. Technical Communications.

Minugh, Carol. Management Styles of Indian and Non-Indian Managers in Five American
Indian Nations.

Senge. The Fifth Discipline.

Winter Quarter, 1997

Boldt. ZEN and the Art of Making a Living.



Galanes and Brilhart. Communicating in Groups: Applications and Skills.

Hatch. Arguing in Communities.

I
Markel. Technical Communications.

Moran. Justa: A First Nations Leader.

Murphy & Snell. The Genius of Sitting Bull.

Senge. The Fifth Discipline Fieldbook.
I

Spring Quarter, 1997

Bennis. Why Leaders Can't Lead.

J
Block. Stewardship.

Boldt. ZEN and the Art of Making a Living.

.3Galanes and Brilhart. Communicating in Groups: Applications and Skills.

I
Markel. Technical Communications.

Menchu'. / Rigoberta Menchu'.

O'Toole. Leading Change.
i

"Roots and Branches of Federal Indian Law" (1995-1996)

I
Fall Quarter 1995

Cronon. Changes in The Land.

Grinde & Johansen. Ecocide of Native America.

Grinde & Johansen. Exemplar of Liberty.
j

Lyons & Mohawk. Exiled in the Land of the Free.

Truscott. The Essentials of College and University Writing

Wallace. White Roots of Peace.



Warner, Milliard & Prio. Visions Across the Americas.

Newspaper. Indian Country Today.

Winter Quarter, 1996

American Indian Lawyer Training Program. Indian Tribes as Sovereign Governments.

Carter. Watch for Me on the Mountain.

Cole. Captured Heritage.

Hertzberg. The Search for an American Indian Identity.
.

Hogan. Mean Spirit.
•

McDonnell. The Dispossession of the American Indian, 1887-1934.
,

Spring Quarter, 1996

American Indian Lawyer Training Program. Indian Water Policy.

Mander. In the Absence of the Sacred.
•

Mankiller. Mankiller: A Chief and Her People.

Monet & Skanu'u. Colonialism on Trial.

Ryser & Minugh. Self Governance.
,

"Creative Reasoning" 1994-1995
-

Belli. The Inhabited Women.

Cameron. The Artists Way.

Cederblom & Paulsen. Critical Reasoning.

Ferdman, et al. Literacy Across Languages and Cultures.

Guss. To Weave, To Sing: An Symbol, and Narrative in the South American Rain Forest.

Matthiessen. At Play in the Fields of the Lord



Nabokov & Easton. Native American Architecture.

Guest Lecturers:

Marilyn Frasca and Joe Fedderson - Fine Arts

Robert Grabhorn - Science

Rainer Hasenstab - Architecture

•,

1991-1992 - 1993-1994

Fall Quarter

Aridjis. 7492: The Life and Times of Juan Cabezon of Castille.

Cronon. Changes in the Land.

Deloria & Lytle. The Nations Within

IDebo. A History of the Indians of the United States.

Grinde & Johansen. Exemplar of Liberty.

Sale. The Conquest of Paradise.

Weinberg. Manifest Destiny.

Articles by John Mohawk.

Winter Quarter

American Indian Legal Training Program. An Introduction to Criminal Jurisdiction in Indian
Country.

American Indian Legal Training Program. Indian Tribes as Sovereign Governments.

Castile & Bee. New Perspectives on Federal Indian Policy

Hall. Duty of Protection: The Federal-Indian Trust Relationship

Jaimes. The State of Native America

Kickingbird. Indian Sovereignty.



McDonnell. The Dispossession of the American Indian.

Olson & Wilson. Native Americans in the 20H Century.

Earthmaker: Tribal Stories for Native North America

Spring Quarter

American Indian Resources Institute. Selected Readings on Reservation Economics.

Center for World Indigenous Studies. "Tribal Self-Governance"

Indian Nations at Risk Task Force. Indian Nations at Risk

Tribal Self-Governance Demonstration Project. Self-Governance: A Tribal Driven Iniative

[oiReservation BasedUribal based appendix.doc]
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THE LONGHOUSE EDUCATION AND CULTURAL CENTER

MISSION

As a public service center of The Evergreen State College, the Longhouse exists
to provide service and hospitality to students, the college, and the surrounding Native
communities. With a design based in the Northwest Indigenous Nations' philosophy of
hospitality, its primary functions are to provide a gathering place for cultural ceremonies,
classes, conferences, performances, art exhibits and community events.

The Longhouse provides the opportunity to build a bridge of understanding
between the regions' tribes and visitors of all cultures. It is a resource for non-Natives
interested in the dynamics of cultural exchange and alternative learning styles. For
learners from a Native background, the Longhouse provides a hospitable environment
and a source of support honoring the cultures of the First Peoples of this land.

RELATIONSHIP TO TESC MISSION

The Longhouse as a public service center builds upon a history of TESC
involvement with the Native American comunity. In 1996 the American Indian Science
and Engineering Society named TESC as one of the most successful colleges in the
United States in working with American Indian students. The college has an active Native
Student Alliance. TESC has had an on-campus Native American Studies Program for
twenty-five years. For those students who choose not to participate in an on-campus
program, the college offers a community-determined, reservation-based degree program.

The most recent Native American initiative is the Native Economic Development
Arts Initiative, a partnership between the Longhouse and six local Tribes. Currently in its
third year, the Arts Initiative promotes education, cultural preservation and economic
development among Native artists and Tribes of the Pacific Northwest.

The Longhouse embodies the College's commitment "to create a rich mix in the
composition of its student body, staff, and faculty, and to give serious consideration to
issues of social class, age, race, ethnicity, gender, and sexual orientation." By providing
cultural events, Native art exhibits, Native student recruitment/retention, and classroom



space for academic programs such as Native American Studies, the Reservation-based
Tribal Program and MIT 2000: Teachers of Native American Learners, the Longhouse
contributes to the principles that guide Evergreen's educational programs.

The college mission also states: "Evergreen supports community-based learning,
with research and applications focused on issues and problems found within students'
communities. This principle, as well as the desire to serve diverse place-bound
populations, guides Evergreen's community-based programs at Tacoma and Tribal
Reservations." The Tribal Program meets monthly at the Longhouse, which provides
close access to campus resources in a culturally supportive environment. Additionally,
the Longhouse coordinator actively assists in the recruitment of Native students for all
programs at the College, but in particular works with the Reservation-based Tribal
program advisory board.

The Longhouse administers the Native Economic Development Arts Initiative, a
partnership between TESC, the South Puget Intertribal Planning Agency (SPIPA) and six
tribal communities: Nisqually, Chehalis, Squaxin Island, Skokomish, Shoalwater Bay
and Port Gamble S'Klallam. By bringing the Arts Initiative into the surrounding Native
communities, the Longhouse supports the college's mission to "serve diverse place-
bound populations". Conversely, the Arts Initiative programs that take place on campus,
such as the storytelling apprenticeship and traditional arts classes, enhance and enrich the
opportunities for students, faculty and staff at the college.

DESCRIPTION
•

The Longhouse Education and Cultural Center is a multipurpose facility able to
serve a variety of educational and cultural functions. Strategically located close to
campus resources, the center is able to accommodate up to 500 people for academic
program lectures, conferences and cultural events. The 10,020 square foot Longhouse
Center is the first building based on Native American tradition and infused with modern
teaching technology on a public campus in the United States. In keeping with a
Northwest Native tradtion of naming significant buildings, the Longhouse received the
name "The House of Welcome" during a ceremony conducted by local tribal elders and
spiritual leaders in May of 1997.

HISTORY

Nearly twenty years ago TESC founding faculty and Lummi tribal elder Mary
Ellen Hillaire articulated a need for a gathering place which would provide alocus for
cross cultural exhange and education at The Evergreen State College. This vision
garnered wide spread support and guided the college in its 15-year quest to build a
longhouse on its Olympia campus. Mary Ellen Hillaire's philosophy is embodied in her
statement of the "Longhouse Code of Ethics":

There exist between people, significant differences which require
alternative education, an internal and external environment designed in



consideration of providing culturally referenced opportunity and academic
skills to cope with the demands of a plural society.

The facility will be designed to take the best advantage of traditional
Native American hospitality in a contemporary architectural expression
which will define an open educational opportunity developed in
individual, group, and community activities which revitalize important
human relationships to land, to others, to work, and to the unknown.

The relationship of the educational partnership of
student/college/community, will be guided by an understanding of the
potential (talents and interests) of each student as this relates and interacts
with the total educational resources of the student/community/college.

Thanks to major legislative support and contributions from both Native and non-
Native communities, the Longhouse Education and Cultural Center opened its doors in
the fall of 1995.

PROGRAMS

,

• Native Economic Development Arts Initiative
The primary public service initiative of the Longhouse is the
administration of the Native Economic Development Arts Initiative
(NEDAI). The Arts Initiative is a partnership among The Evergreen State
College, the Port Gamble S'Klallam Tribe, and the South Puget Intertribal
Planning Agency (SPIPA). SPIPA is a consortium of five South Puget
Sound Tribes: the Confederated Tribes of the Chehalis, Nisqually,
Squaxin Island, Skokomish and Shoalwater Bay.

I
The Initiative seeks to promote education, cultural preservation and
economic development for Native artists and tribes residing in the Pacific
Northwest.

',

NEDAI components include:
1. Native Arts Marketing Service This service establishes

a Native Artist Registry, a computerized database which is used to match
artists with potential customers. In cooperation with the Affiliated Tribes
of Northwest Indians, Initiative staff will produce a paper catalogue of
artists and establish links to existing on-line catalogues.

2. Artist-in-Residence Program This program brings
Native artists in residence to work, teach and provide technical assistance
and training at Evergreen and reservation sites. Residencies range in
duration from several days to a full quarter. Examples of residencies



include a storytelling apprenticeship, a printmaking workshop, a bent
wood box apprenticeship, a coast salish shawl/blanket workshop and
board development training for Native theatre groups.

The storytelling apprenticeship began in January, 1997 and
culminated in a performance at Super Saturday on June 14th, 1997. Led
by Bruce "Subiyay" Miller, a Skokomish artist and spiritual leader, the
storytelling society, which continues to meet and perform at various
cultural events, consists of TESC students (Native and non-Native),
Skokomish tribal members, and other community members. Apprentices
range in age from 12 to 72.

The printmaking workshop was held August lst-3rd, 1997, at the
TESC printmaking studio and the Longhouse. Ed Archie NoiseCat, a
Salish artist and master printmaker, led the workshop, which consisted of
fifteen Native artists. Six of the artists are established professionals who
were invited as guest artists. The remaining ten artists were tribal
apprentices from TESC and local tribes. The purpose of the workshop
was for the artist to gain technical skill in the art of printmaking, and to
establish a network among the guest artists and local apprentices. Each
artist donated one print, which will be put on exhibition at TESC and the
local tribal communities.

The bent wood box apprenticeship was led by Skokomish master
carver Pete Peterson, Sr., who worked with twelve apprentices in the
creation of bent wood boxes with lids. The boxes were featured as an
exhibit at TESC Longhouse and then returned to the artists.

The coast salish shawl/blanket workshop was led by Chehalis artist
Bobbie Bush. Ms. Bush instructed four groups of students, from preschool
age through adult, in the art of creating coast salish shawls and blankets.
Tribal elders taught students the "Eagle Dance". The apprenticeship
culminated in an on-stage performance of the Eagle Dance during the
Longhouse Super Saturday Native Art Fair on June 13, 1998.

On June 6, 1998, three Native American theatre groups received
board development training from a Native American consultant and the
director of The Evergreen State College's Expressive Arts Program.

3. Tribal Mini-Grants Mini-grants to the partner tribes
establish or augment arts programs at individual tribal discretion with the
collaboration of project management.

4. Semi-annual Native Art Sales The Longhouse is the
site for the Super Saturday Native Art Fair. The third annual event
featured Native arts and craft vending, a tribal fine arts show, a salmon
bake, and an outdoor performing art stage. This event provides a regular,
well-publicized sales venue for Native artists, while at the same time
adding a unique cultural component to TESC's annual graduation
celebration. The Longhouse also offers an annual holiday bazaar featuring
Native artists.



i

I
I

j

5. Small Business Management/Marketing Workshops In
cooperation with TESC business faculty, NEDAI developed a curriculum
to provide instruction for Native artists in the area of small business
management and marketing. The courses were designed specifically to
meet the needs expressed by Native artists, who participated in a survey
during the first year of the Initiative.

NEDAI Project Management Structure
,

Fiscal Responsibility: SPIPA acts as fiscal agent for the project.
SPIPA receives foundation funds. Evergreen bills SPIPA for services rendered
under terms of the grant and under terms of the SPIPA-Evergreen memorandum
of agreement.

Project Oversight: The SPIPA Executive Director and TESC's
Academic Vice President and Provost are jointly responsible for project oversight
and administration.

Project Staff: Staff consists of a TESC Project Director
(Longhouse Coordinator) at .75 FTE; a SPIPA Project Coordinator at .5 FTE, and
a half-time, ten month Longhouse program assistant.

Steering Committee: TESC and SPIPA have established a
steering committee to recommend policies and procedure for each component of
the Native Economic Development Arts Initiative. The steering committee is
comprised of NEDAI staff, three TESC faculty members, art gallery owners,
native artists, a tribal attorney, marketing specialists, and tribal representatives.

Funding Major funding support for the Initiative is currently provided by
the Northwest Area Foundation. Funding by the Northwest Area Foundation will
expire March 31, 1999. SPIPA, the Longhouse, and the Office of College
Advancement are actively seeking continuing funding for the Initiative.

• Native Student Recruitment
In collaboration with the Admissions Office, First Peoples' Recruitment

Office, and First Peoples Advising, Longhouse staff assist in the recruitment of
Native students to The Evergreen State College.

• Native Student Retention
In collaboration with Student Activities and First Peoples

Advising, the Longhouse provides support to Native students by co-sponsoring
events and providing meeting space for student groups such as the Native Student
Alliance and the American Indian Science and Engineering Society (AISES).



Longhouse staff are available to meet with students individually to discuss
academic issues, career planning, and other opportunities such as scholarships,
internships and job placements.

• Cultural Events
Longhouse staff plan and implement cultural events at the Longhouse on a

quarterly basis. Examples include community dinners, drum and dance
performances, a naming ceremony in which the Longhouse received the name
"The House of Welcome" in accordance with Northwest Tribal traditions, and
other events. (Attachment)

• Native Art Exhibits
Staff curate various Native art exhibits at the Longhouse.

LONGHOUSE ADVISORY STRUCTURE

Based on the assumption that the Longhouse Center was designed and constructed
to accommodate a variety of uses, a Longhouse Users Advisory Board was established
within the first year of its opening. The composition of the board is meant to reflect the
diversity of user groups, and includes representatives from the following: the Native
Student Alliance, Native and non-Native faculty, the South Puget Intertribal Planning
Agency, the Academic Dean, Facilities, Space Management, Conference Services, Native
student alumni, and tribal elders.

Purpose
The purpose of the Longhouse Users Advisory Board is to bring together diverse

views and create ongoing dialogue among the various users of the facility. The
committee explores and clarifies users' expectations, and establishes governance
procedures for users of the facility. The committee makes necessary recommendations to
the Vice President for Academic Affairs and Provost and to the Vice President for
Finance and Administration. Nancy McKinney, Special Assistant to the Vice President
for Finance and Administration, currently chairs the Board.

Long Term Strategic Planning
One of the goals for the upcoming academic year (1997-1998) will be to convene

a group of advisors who will strategize on the long term development of Longhouse
programs, people who help define the broader vision and mission of the Longhouse as a
public service center. The group will address issues such as: the continuation of the
Native Economic Development Arts Initiative, the role the longhouse in the development
of a tribal research center; whether the longhouse should offer cultural arts classes,
professional development courses and diversity training, etc. A discussion of how the
Longhouse is staffed and the creation of a fund development plan for longhouse programs



are a necessary function of this group. The group would be comprised of many of the
same areas of campus that are currently represented on the Longhouse Users Advisory
Committee (Scheduling, Conference Services, faculty, students, etc.) but would also
include representation from urban Indian populations and reservation communities.
Tribal elders and leaders will be especially encouraged to participate.

LONGHQUSE GOALS

• Create a bridge between Native communities and The Evergreen State College.
• Effectively administer Native American public service programs such as the Native

Economic Development Arts Initiative.
• Increase Native student recruitment and retention by providing a hospitable

environment and a source of support honoring Native culture.
• Serve as a resource for non-Natives interested in the dynamics of cultural exchange

and alternative learning styles.
• Provide ongoing multicultural events in partnership with campus and off-campus

groups.
• Establish positive community relations among the various user groups of the

Longhouse.
• Write newsletters and other publications to describe the work of the Longhouse.
• Create a long term, strategic planning board for future Longhouse development.
• Develop a fund development plan for Longhouse programs.
• Provide a central source for the public to find local and regional Native American art.
• Provide a catalogue of various art works available through the database of local and

regional artists.
• Support the Native American Studies Program as directed by convenor.
• Support the Reservation Based-Tribal Program as requested by director.
• Develop Native American connections to TESC graduate programs.
• Explore continuing education and professional development programs relative to

Native American topics. Examples include language and cultural arts classes, summer
institutes for faculty and staff relating to treaties and local history, and diversity
training.

CHALLENGES

• Resources:
1. We have recently added one half-time program assistant position for ten

months. However, to effectively administer the Arts Initiative, plan cultural
events, recruit Native students and manage building issues, staffing should be
increased to include two full-time program staff (a director and associate
director) and a half-time office assistant.

2. In a written response to the Longhouse Program DTF's report to Barbara



Smith, the Provost supported various programmatic directions, including the
exploration of offering continuing education programs relative to Native
American topics. Both Vi Hilbert (Upper Skagit) and Bruce Miller
(Skokomish) have expressed interest in offering language and culture classes
through the Longhouse. However, at this point in time there is neither
adequate staffing nor resources to add this component to the Longhouse
programs.

• Balance of Interests
It is a challenge to balance the needs of the various campus and off-campus

groups who use the Longhouse Center. Some tribal people view the building (or at least
parts of it) as a traditional longhouse, with all of the attendant protocol, etc. Other people
view it as merely a public facility.

This conflict is best illustrated by an issue that occurred during the inaugural year
of the building. At a wedding reception and at a dinner for Longhouse supporters, the use
of alcohol was permitted as part of the occasions. This created a vehement and widely
publicized outcry among members of both the Native and non-Native communities.
Some people viewed the use of alcohol in a building named a "longhouse" as
sacreligious, because one of the purposes of a traditional longhouse is to function as a
place of spiritual healing. Given the devastating effect alcohol has had on Native
Americans since its introduction, some people found it offensive that alcohol was
permitted in a building so closely connected to the Native American community. Others,
although it was a view rarely expressed publicly, felt that the use of alcohol was
acceptable given the nature of the building as a multi-purpose, public space.

The Longhouse Users Advisory Board responded by holding a public forum on
the issue as to whether there should be a permanent ban on the use of alcohol in the
Longhouse. All of the written and verbal testimony spoke to the belief that alcohol
should be permanently banned. In the spring of 1996, the ban was implemented, and
President Jane Jervis extended a formal public apology during a dedication ceremony at
Super Saturday. This challenge, and others, has resulted in the need to create a guidebook
which contains information on governance, scheduling, rental rates, building
management, and protocol for use of the Longhouse Center. The Longhouse Program
Assistant is currently working on compiling the guidebook.

• The Longhouse interacts extensively with three separate areas of the college. As
a Native student recruiter, the Longhouse Coordinator works collaboratively with
Student Affairs, and in particular with First Peoples Recruitment. Additionally, the
Longhouse Coordinator must address building needs, such as installation of artwork,
signage, etc. Thus the Longhouse also works with the office of Finance and
Administration. The Longhouse Coordinator reports to the Academic Vice President
and Provost, and also provides support to the Native American Studies and Tribal
Programs. At times this multi-divisional interaction creates an issue of where the
Longhouse "fits" with respect to the rest of the college.



• Need for Tribal Research Center
There is a need to coordinate between tribes and the faculty in the area of

research. The Masters in Environmental Studies and Masters in Public
Administration programs, as well as several undergraduate programs, have students
doing research with and for the local tribes. One way the Longhouse could serve both
tribes and the academic programs would be to provide an opportunity for the tribes to
designate the types of research they would like done. It would also be a place for
state agencies to obtain assistance in gathering the necessary data for their work. In
addition it would provide a repository for the information accessible to students,
tribes and agency personnel.

• Forming State/Tribal Partnerships
It has been a challenge to form state/tribal partnerships with respect to the Arts

Initiative for various reasons. The bureaucratic nature of a state college makes it
difficult to work quickly and efficiently with tribes, which have their own systems for
administering grants, etc. Additionally, it has been challenging to form true
partnerships with some of the tribes because the individuals who represent the tribes
are volunteers who must balance the Arts Initiative against competing tribal issues
such as housing, substance abuse prevention, health issues, gaming, etc. The political
system within a tribe also often interferes with partnership formation. Members of
one family may not support members of another family who wish to seek access to
resources or information.

• Assessment/Future Direction
It will be a challenge to assess the impact of current Longhouse programs. What

measure is used to determine whether the Longhouse succeeds as a gathering place of
hospitality and service? How do we determine the strengths of the bridges we are trying
to build with the Native communities? In assessing the impact of current programs, how
will that information be used to determine the future direction of the Longhouse? The
Longhouse has the capacity to be many things to many people. . .who are the true
stakeholders and how will they determine its future?

CONCLUSION

The public service work of the Longhouse exemplifies The Evergreen State
College's mission and approach to learning. In particular, bringing the Native Economic
Development Arts Initiative into the Native communities supports the college's mission
to "serve diverse place-bound populations". Conversely, the Longhouse programs that
take place on campus, such as the storytelling apprenticeship and traditional arts classes,
enhance and enrich the opportunities for students, faculty and staff at the college.

The effects of programs like artist in residence are continuous—an apprenticeship
leads to new technical skill building and networking among artists, exhibits of the

apprentices' work educate the public about Native American culture, and relationships
between the college and the surrounding Native communities grow. As these

I



relationships build, more Native students are likely to see the college as a hospitable
place to learn and they, in turn, will send their children, who will continue to enrich the
campus environment with their diverse backgrounds and experiences for generations to
come.
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