Week 3 Reflections on Practice Workshop: Classroom Management

Preparation and Draft Outline for Thursday, January 25
Location

For the next four weeks we will be dividing the class into two groups, one starting in the Macintosh computer classroom at 9AM and the other starting in Sem 2 D 1107 at 9AM – and we will switch places between 10:25 and 10:35. In order to share camcorders and our technology skills, you have been assigned to both a pair and a foursome – the pairs will be available to help each other in the computer classroom and the foursomes will share camcorders. Please check below to see where you start the day, who your partner is, who is in your foursome and whether you are expected to bring a camcorder. 

	
	
	Will bring camcorder(s) or make other arrangements with Scott
	 Four- some
	pairing
	start in 

	Anna
	Gold
	 
	a
	1
	comp classroom

	Michael
	Joshua
	(has own camera, will bring)
	a
	1
	comp classroom

	Susan
	Bawn
	 
	a
	2
	sem 2

	Erin
	Conway
	 
	a
	2
	sem 2

	Sarah
	Bracken
	 
	b
	3
	comp classroom

	Mac
	Jones
	(has own camera? will bring)
	b
	3
	comp classroom

	Emily
	Coulter
	 
	b
	4
	sem 2

	Sacha
	Renner
	 
	b
	4
	sem 2

	Karyn
	Ainsworth
	(has own camera? will bring)
	c
	5
	comp classroom

	Julia
	Anderson
	 
	c
	5
	comp classroom

	Hilary
	Davis
	 
	c
	6
	sem 2

	Ryan
	Reilly
	 
	c
	6
	sem 2

	Lauren
	Faulkenberry
	
	d
	7
	comp classroom

	Nora
	Strauch
	Chk out 2 palmcorders 
	d
	7
	comp classroom

	Bailey
	Edgley
	
	d
	8
	sem 2

	Nancy
	Haddigan
	 
	d
	8
	sem 2

	Katie
	Agren
	(has own camera? will bring)
	e
	9
	comp classroom

	Krissy
	Fleming
	 
	e
	9
	comp classroom

	Lauren
	Graham
	(has own camera,,no pwr cord)
	e
	10
	sem 2

	Alissa
	Niemi
	 
	e
	10
	sem 2

	Sally
	Jamison
	Chk out 2 palmcorders
	f
	11
	comp classroom

	Nicole
	Laib
	 
	f
	11
	comp classroom

	Heather
	Kimbrough
	 
	f
	12
	sem 2

	Emma
	Oliver
	 
	f
	12
	sem 2

	Kate
	O’Brien
	Chk out 2 palmcorders
	g
	13
	comp classroom

	Steve
	Rollert
	Chk out 2 palmcorders
	g
	13
	comp classroom

	Nathan
	Levans
	 
	g
	14
	sem 2

	Katherine
	Roundy
	(has own camera)
	g
	14
	sem 2

	Adeena
	Chamberlain
	Chk out 2 palmcorders
	h
	15
	comp classroom

	Hannah
	Pratt
	Chk out 2 palmcorders
	h
	15
	comp classroom

	Seamus
	O’Reilly
	 
	h
	16
	sem 2

	Kristen
	Sluiter
	 
	h
	16
	sem 2

	Todd
	Sessoms
	Chk out 2 palmcorders
	I
	17
	comp classroom

	Connie
	Wood
	(has own camera)
	I
	17
	comp classroom

	Mark
	Bowden
	 
	I
	18
	sem 2

	Joshua
	Parker
	 
	I
	18
	sem 2


Preparing for the computer classroom

You will be creating a short videoclip that portrays, in any light you choose and your existing footage allows, your classroom management experience during student teaching. Bring your videotape (and a camera and firewire cable if possible) to class, and, if you can get access to a camera, please review ahead of time your student teaching videotape, and jot down a few notes about the sections of your tape that contain footage that gives insight into your classroom management successes and challenges.. Keep in mind that what you will creating this week is a creative, even artistic portrayal of "you and your classroom management" during student teaching. The finished clip will be between 2 and 5 minutes long, including titles and transitions. Very important: at the end of this session you will need to either save the results of your work as a Quicktime movie to your own thumb drive or a secure server, or have the videoclip-in-progress backed up to the MIT firewire drive to complete next week. 

Preparing for the workshop

The topic this week is classroom management. Basically, you will be reviewing your own performance during student teaching using the MIT student teaching rubric (included below) and reflecting on the classroom management plan you wrote last spring (to be passed out at the start of the seminar). Please review the rubric and bring  your classroom management text from last year to class. 

Workshop Outline (Draft)

1. Review your spring classroom management plan, which included a statement about your beliefs, a description of how you wanted to set up the learning community in your classroom, and strategies for responding to negative student behavior. 

2. Form groups of three – as possible, elementary-certified people meet with each other and secondary-certified people meet with each other – and share with each other how well you were able to implement your classroom management plans during student teaching in all 3 of the main areas addressed in the plans (during this time we will also return some of the support materials you turned in along with the classroom management plans last year). 

3. Take some individual time to reflect on your performance during student teaching in reference to the classroom management sections of the MIT rubric. 

4. Meet back with your group of 3 to talk about your self-assessment. 

5. Throughout your individual and group time, you are encouraged to jot down notes – keeping in mind the outcome of this workshop will be a one page statement about how your ideas about classroom management have evolved since your wrote you classroom management plan last spring – including some discussion about what you have learned that will guide you in your future classroom management.  

During our 90 minute workshop, you will meet in groups of 3 to discuss

1. how closely you followed your plan

2. how successful you were in classroom management

3. areas you would most like to improve

4. ideas for how to improve

Your discussion will culminate in each person developing a 1-2 page written reflection that contains your thoughts on each of the above ideas

Reference Materials:

II. Assignment From Last Spring

Write a classroom management plan that identifies your beliefs and concrete plans for structuring the classroom in a way that supports all students’ learning.  This plan should include: 

1. A philosophical statement on your beliefs about classroom management. 

2. A description of how you will set up your classroom and teaching so that students participate in a learning community that supports student learning and well-being.   

3. A description of how you intend to encourage and respond to students and how you will manage students that are behaving negatively in your class. What techniques are you going to use to maximize the effectiveness of your classroom management?  


III. MIT Student Teaching Rubric – Classroom Management Components

 
Component 2a: Creating an Environment of Respect and Rapport
 
Developmental Levels of Performance
	ELEMENT
	Inappropriate Teacher 
	Emerging Teacher 
	Developing Teacher 
	Skilled Experienced Teacher 

	Democratic Classroom Management System 
 
	Teacher Candidate’s classroom management system does not value cultural diversity or seek the active participation of all students
	Teacher Candidate’s classroom management system occasionally values cultural diversity and often seeks the active participation of all student-citizens.
	Teacher Candidate’s classroom management system is designed to create a learning community that consistently values cultural diversity and regularly seeks the active participation of all student-citizens. 
	Teacher creates classroom as a learning community by valuing cultural diversity and seeking the active participation of all student-citizens in the social and learning environment.

 

	Interaction with Students*
 
	Teacher Candidate interaction with at least some students is negative, demeaning, sarcastic, or inappropriate to the age or culture of the students. Students exhibit disrespect for the Teacher Candidate.
	Teacher Candidate-student interactions are generally appropriate but may reflect occasional inconsistencies, favoritism, or disregard for students’ cultures. Students exhibit only minimal respect for the Teacher Candidate.
	Teacher Candidate-student interactions are friendly and demonstrate general warmth, caring, and respect. Such interactions are appropriate to developmental and cultural norms. Students exhibit respect for the Teacher Candidate. 
	Teacher demonstrates genuine caring and respect for individual students & a developmentally appropriate anti-bias perspective. Students exhibit respect for Teacher as an individual, beyond that for the role.

 

	Response to Student Interaction
 
	Student interactions are characterized by conflict, sarcasm, or put-downs without response by the Teacher Candidate.
	Students do not demonstrate negative behavior toward one another.
	Student interactions are generally polite and respectful as reinforced by the Teacher Candidate.
	Students demonstrate genuine caring for one another as individuals and as students as reinforced and modeled by the Teacher


Component 2b: Establishing a Culture for Learning
 
Developmental Levels of Performance
	ELEMENT
	Inappropriate Teacher è
	Emerging Teacher è
	Developing Teacher è
	Skilled Experienced Teacher 

	Importance of the Content
	Teacher Candidate or students convey a negative attitude toward the content, suggesting that the content is not important or is mandated by others
	Teacher Candidate communicates importance of the work but with little conviction and only minimal apparent buy-in by the students.
	Teacher Candidate conveys genuine enthusiasm for the subject, and students demonstrate consistent commitment to its value.
	Students demonstrate through their active participation, curiosity, and attention to detail that they value the content’s importance.

 

	Expectations for Learning and Achievement
 
	Instructional goals and activities, interactions, and the classroom environment convey only modest expectations for student achievement.
	Instructional goals and activities, interactions, and

the classroom environment convey inconsistent expectations for student achievement.
	Instructional goals and activities, interactions, and the classroom environment convey high expectations for student achievement.
	Both students and Teacher establish and maintain through planning of learning activities, interactions, and the classroom environment high expectations for the learning of all students.


 

Component 2c: Managing Classroom Procedures
 
Developmental Levels of Performance
	ELEMENT
	Inappropriate Teacher 
	Emerging Teacher 
	Developing Teacher 
	Skilled Experienced Teacher 

	Management of Instructional Groups
 
	Students not working with the Teacher Candidate are not productively engaged in learning.
	Tasks for group work are partially organized, resulting in some off-task behavior when the Teacher Candidate is involved with one group.
	Tasks for group work are organized, and groups are managed so most students are engaged at all times.
	Groups working independently are productively engaged at all times, with students assuming responsibility for productivity

 

	Management of Transitions
	Much time is lost during transitions.
	Transitions are sporadically efficient, resulting in some loss of instructional time.
	Transitions occur smoothly, with little loss of instructional time.
	Transitions are seamless, with students assuming some responsibility for efficient operation.

	Management of Materials and Supplies
 
	Materials are handled inefficiently, resulting in loss of instructional time. 
	Routines for handing materials and supplies function moderately well
	Routines for handling materials and supplies occur smoothly, with little loss of instructional time.
	Routines for handling materials and supplies are seamless, with students assuming some responsibility for efficient operation

	Performance of Non-Instructional
Duties
	Considerable instructional time is lost in performing non-instructional duties.
	Systems for performing non-instructional duties are fairly efficient, resulting in little loss of instructional time.
	Efficient systems for performing non-instructional duties are in place, resulting in minimal loss of instructional time.
	Systems for performing non-instructional duties are well established, with students assuming considerable responsibility for efficient operation.


 

Component 2d: Managing Student Behavior
Developmental Levels of Performance
	ELEMENT
	Inappropriate Teacher 
	Emerging Teacher 
	Developing Teacher 
	Skilled Experienced Teacher 

	Expectations
 
	No standards of conduct appear to have been established, or students are confused as to what the standards are.
	Standards of conduct appear to have been established for most situations, and most students seem to understand them.
	Standards of conduct are clear to all students.
	Standards of conduct are clear to all students and appear to have been developed with student participation.

 

	Monitoring of Student Behavior
 
	Student behavior is not monitored, and the Teacher Candidate is unaware of what students are doing.
	Teacher Candidate is generally aware of student behavior but may miss the activities of some students.
	Teacher Candidate is alert to student behavior at all times.
	Monitoring by Teacher is subtle and preventive. Students monitor their own and their peers’ behavior, correcting one another respectfully. 

	Response to Student Misbehavior
	Teacher Candidate does not respond to misbehavior, or the response is inconsistent, overly repressive, or does not respect the student’s dignity.
	Teacher Candidate attempts to respond to student misbehavior but with uneven results, or no serious disruptive behavior occurs.
	Teacher Candidate response to misbehavior is appropriate and successful and respects the student’s dignity, or student behavior is generally appropriate.
	Teacher response to misbehavior is highly effective and sensitive to students’ individual needs, or student behavior is entirely appropriate.


 

Component 2e: Organizing Physical Space
Developmental Levels of Performance
	ELEMENT
	Inappropriate Teacher è
	Emerging Teacher è
	Developing Teacher è
	Skilled Experienced Teacher 

	Safety and Arrangement of Furniture
	The classroom is unsafe, or the furniture arrangement is not suited to the lesson activities, or both.
	The classroom is safe, and classroom furniture is adjusted for a lesson, or if necessary, a lesson is adjusted to the furniture, but with limited effectiveness.
	The classroom is safe, and the furniture arrangement is a resource for learning activities.
	The classroom is safe, and students adjust the furniture to advance their own purposes in learning.

 

	Accessibility to Learning and Use of Physical Resources
 
	Teacher Candidate uses physical resources poorly, or learning is not accessible to some students.
	Teacher Candidate uses physical resources adequately, and at least essential learning is accessible to all students.
	Teacher Candidate uses physical resources skillfully, and all learning is equally accessible to all students. 
	Both Teacher and students use physical resources optimally, and students ensure that all learning is equally accessible to all students


 

