[image: image1.wmf]
INTRODUCTION TO SPECIAL EDUCATION

[image: image2.wmf]AND DIFFERENTIATED INSTRUCTION

OBJECTIVES:  MIT teacher candidates will be able to:

1. outline the key provisions of IDEA 2004 and explain the key differences between IDEA and Section 504 of the Rehabilitation Act

2. describe the major characteristics of students with disabilities identified in IDEA and Section 504 and effective approaches for supporting learning for these students

3. develop lesson plans that provide appropriate differentiated instruction for a range of learners.

FACULTY:  Sherry Walton, waltonsl@evergreen.edu, x6753

SYLLABUS

· Text:  Vaughn, S., Bos, C., & Schumm, J. (2004). Teaching Exceptional, Diverse, and At-Risk Students in the General Education Classroom, IDEA 2004 Update Edition.  Boston: Allyn and Bacon.

· A Reminder: I do not accept late work unless you have a personal or family emergency and have contacted me before missing class.  If you are going to miss class for other reasons (, assignments should be submitted in advance. 
· Heads Up: 

· See chart at end of syllabus for small groups and for assignments for lesson accommodation/differentiation

· Internalization Exercise (AKA Test) – Week 9

· Portfolio, book sharing, and portfolio assessment – Week 10 (See end of syllabus for information)

· PLEASE REMEMBER THAT ALL LESSON PLANS MUST FOLLOW THE FORMAT USED IN STUDENT TEACHING – THAT IS, LEARNING TARGETS MUST BE CLEARLY STATED AND CONNECTED TO EALRS AND GLES AND THE STEPS OF THE LESSON MUST BE PROVIDED.

Weekly Schedule and Assignments

WEEK 1, January 8

Content:  
· What do you already know and what do you want to know about supporting the learning of students with special needs?

· What are the content and expectations for this quarter’s work?

· How do we know if learning is accessible to students with disabilities? (simulations and accessibility survey)

· What Does Differentiated Instruction Look Like?

Due today:  
Just your curious and active selves! (
ASSIGNMENTS for WEEK 3

Please complete the following and bring all written work with you to class on January 22nd.  I will collect your quizzes and lesson plans. 

· Read Chapters 1, 2, 9, and 15 and the web-sites on the Chapter 1 quiz

· Complete take-home quizzes for Chapters 1 & 2 

· Using a lesson from student teaching OR for your spring placement (these can become part of the unit plans required this quarter), revise your plan to create a differentiated lesson plan **** that appropriately supports the learning of:

1.  students with a reading disability, a math disability, a writing disability, and, 

2.  students  with each of the forms of ADHD. 
Use the strategies in Chapters 2 & 15 to create your differentiated plan(s).
**** See chart at end of syllabus for the disability or diversity each person will address.  You will be sharing and evaluating your lesson plans in small groups during class – you’ll write and share lesson plans in a type of jig-saw to keep the number of lesson plans reasonable; each person will end up writing five differentiated plans over the course of the quarter.  However, each group needs to create a space on-line and post ALL of their group’s corrected lesson plans by Friday of each week.

After each person’s name is a list of areas for differentiation – these are in order according to what we will cover each week.

WEEK 3, January 22

Content:

· Small Group Activity & Whole Group Review: Introduction to the history of special education and review of laws 

· Small Group Work:  Clarifying understanding of assigned chapters

· Professional Collaboration:  Provide feedback for lesson plans – Specific Learning Disabilities and ADHD

ASSIGNMENTS for WEEK 4

· Read Chapters 4, 7, & 8

· Complete take-home quizzes  

· Using the same lesson plan from last week, or a new one, create a differentiated lesson plan that appropriately supports the learning of students with the emotional and behavioral disorders described in Chapter 4 (conduct disorders, socialized aggression, immaturity, depression, and anxiety withdrawal).  Use strategies in Chapters 4, 7, 8, and 15 to develop your plans.

WEEK 4, January 29

Content:
· Small Group/Whole Group: Review planning and grouping strategies and managing student behavior

· Professional Collaboration:  Provide feedback for lesson plans – Emotional and Behavioral Disorders

ASSIGNMENTS for WEEK 5
· Read Chapters 3 & 5

· Complete the related take-home quizzes

· Using the same lesson plan from last week, or a new one, create a differentiated lesson plan that appropriately supports the learning of students with
1. A communication disorder (articulation and language)
2. Autism or Asperger’s Syndrome
3. Mental retardation
Use strategies in Chapters 3, 5, 7, 8, and 15 to develop your plans.

WEEK 5, February 5

Content:


· Small Group/Whole Group: Review characteristics of and accommodations for students with communication disorders, pervasive developmental disorders, and developmental disabilities

· Professional Collaboration:  Provide feedback for lesson plans – Communication disorder, Autism, Asperger’s Syndrome, Mental Retardation

ASSIGNMENTS for WEEK 6

· Read Chapter 6 

· Complete the related take-home quiz

· Using the same lesson plan from last week, or a new one, create a differentiated lesson plan that appropriately supports the learning of students with
1. a visual impairment
2. a hearing loss
3. a physical disability 
Use strategies in Chapters 6, 7, and 15 to develop your plans.

WEEK 6, February 12

Content:

· Small Group/Whole Group: Review characteristics of and accommodations for students with visual impairments, hearing loss, and physical disabilities

· Professional Collaboration:  Provide feedback for lesson plans 

ASSIGNMENTS for WEEK 8
· Read Chapters 10 & 11

· Using the same lesson plan, or a new one, create a differentiated lesson plan that appropriately supports the learning of students who are
1. at risk
2. gifted and talented
3. culturally or linguistically diverse
You specify what is placing the student at risk.  Use strategies in Chapters 8, 10, 11, & 15 to develop your plan(s).
WEEK 8,  February 26

Content:
· Small Group/Whole Group: Review characteristics of and accommodations for students who are at-risk, gifted and talented, and culturally and/or linguistically diverse

· Professional Collaboration:  Provide feedback for lesson plans 

ASSIGNMENT for WEEK 9

STUDY FOR FINAL TEST

Week 9, March 5

FINAL TEST
ASSIGNMENT for WEEK 10

Organize your special education portfolio and prepare to share it in a small group.  Each person will have 20 minutes to:

1. explain to colleagues her/his most significant learnings from this quarter’s work in special education and differentiated instruction,  

2. give a book talk about two of the children’s or adolescents’ books she/he read this quarter about people with disabilities,

3. use the work in the portfolio to explain how she/he will be able to positively impact the learning of students with special needs in your classroom.  

Your portfolio should include:

1) A title page and table of contents

2) All your corrected take-home quizzes

3) Annotations of the child and adolescent books you read and of the web-sites you reviewed

4) All of your GROUP’S differentiated lesson plans (be sure to clearly indicate the ones you wrote)

5) A description of a unit you could use in your spring quarter placement that would introduce your students to the diversity of human abilities and challenges and that would attempt to increase students' acceptance and valuing of each other.

DESCRIPTIONS OF UNIT OUTLINE  AND RESOURCE ANNOTATIONS

Special Education focus of Transformative “Unit” 

One way that teachers can improve educational outcomes for students with disabilities is to appropriately accommodate instruction and expectations. The other way is to improve the likelihood that the students will be accepted and valued by other students. This acceptance rarely comes if teachers simply rely on proximity or heterogeneous grouping without working on classroom climate.

Taking into account the age of your students in spring quarter and the content you'll be teaching, outline a unit of study you might use to help your students understand the variability and diversity of human characteristics and challenges. The goal is to attempt to increase your students' acceptance and valuing of each other.  
Include children’s and/or adolescent books and experiential activities.
Note: This description is not on top of or in addition to the Tranformative Unit Plan. This just highlights a special education focus of the unit plan. As described in the Unit Plan, you will submit this to your Monday morning grade-band faculty.

Collection of Resources

1. Read and annotate 3 children's and adolescent books that address a disability or someone with the disability. At least one of the books must be for elementary students and one for middle or high school students. You choose the level of the third book. Bring two of the books with you to class to share in your small groups on Monday of week 10. The annotations, which should be included in your portfolio, must include:

· A brief summary of the story-line

· A critique of the content, both positive and problematic. You need to address any ethnic, gender, class, and disability stereotypes, at a minimum. You could also address out-of-date information, quality of illustrations, etc.

· The age level for whom the book is appropriate.

· A short list of ideas of how the book could be used in your curriculum.

2. Select 5 (total) of the web-sites provided at the end of the chapters in your text to review and annotate. The annotations must include a brief description of the site and a critique of its usefulness. Be prepared to share these with your small group in Week 10. Copies of your annotations will be included in your portfolio.

IN-CLASS SMALL GROUPS AND LESSON PLAN ASSIGNMENTS

These are the groups you'll meet with each week.  Your small groups will work together on reviewing assigned chapters and providing feedback on your differentiated lesson plans.

You’ll also see that after each of your names are disabilities AND types of diversity that may be some of the characteristics of students in your classes.  You are responsible for creating differentiated lesson plans for each of the diversities listed after your name to support learning for these students.  You may adapt lesson plans from last quarter or create plans you anticipate using next quarter.  You must use specific strategies identified in your text.  You may not use “more capable peer” or “small/cooperative groups” as accommodations without identifying and explaining the specific strategies to be used in these situations.

	Group 1

Karyn – Reading disability; conduct disorder (tantrums); stuttering; blind; “invisible” gifted/talented
Lauren F. – Predominantly Inattentive Type ADHD; socialized aggression; receptive language disorder; visual impairment (not blind); cultural diversity

Michael – Predominantly Hyperactive-Impulsive Type ADHD; conduct disorder (bullying); expressive language disorder; traumatic brain injury; linguistic diversity

Mark – Writing disability; immaturity; autism; cerebral palsy; at risk 

Heather – Math disability; depression; 

Asperger’s; hearing impairment; at risk

Anna – ADHD Combined Type; anxiety withdrawal; mental retardation; muscular dystrophy; intellectually gifted/talented 
	Group 2

Erin - Reading disability; conduct disorder (hitting); stuttering; blind;              “invisible” gifted/talented
Bailey – Predominantly Inattentive Type ADHD; socialized aggression; receptive language disorder; visual impairment (not blind); cultural diversity

Sally – Predominantly Hyperactive-Impulsive Type ADHD; conduct disorder (stealing with victim present); expressive language disorder; traumatic brain injury; linguistic diversity

Josh - Writing disability; immaturity; autism; cerebral palsy; at risk

Lauren G. - Math disability; depression; Asperger’s; hearing impairment; at risk

Mac – ADHD Combined Type; anxiety withdrawal; mental retardation; muscular dystrophy;  creatively gifted/talented


	Group 3
Emily - Reading disability; conduct disorder (lying); stuttering; blind;   “invisible” gifted/talented
Julia – Predominantly Inattentive Type ADHD; socialized aggression; receptive language disorder; visual impairment (not blind); cultural diversity

Nathan – Predominantly Hyperactive-Impulsive Type ADHD; conduct disorder(acting defiant); expressive language disorder; traumatic brain injury; linguistic diversity

Ryan - Writing disability; immaturity; autism; cerebral palsy; at risk

Nanci - Math disability; depression; Asperger’s; hearing impairment; at risk

Hannah – ADHD Combined Type; anxiety withdrawal; mental retardation; muscular dystrophy; creatively gifted/talented
	Group 4

Hilary - Reading disability; conduct disorder (destroying property); stuttering; blind; “ invisible” gifted/talented
Sarah – Predominantly Inattentive Type ADHD; socialized aggression; receptive language disorder; visual impairment (not blind); cultural diversity

Alissa – Predominantly Hyperactive-Impulsive Type ADHD; conduct disorder (being physically cruel to others); expressive language disorder; traumatic brain injury; linguistic diversity

Seamus - Writing disability; immaturity; autism; cerebral palsy; at risk

Adeena - Math disability; depression; Asperger’s; hearing impairment; at risk

Katherine – ADHD Combined Type; anxiety withdrawal; mental retardation; muscular dystrophy; intellectually gifted/talented

	
Group 5

Kristen - Reading disability; conduct disorder (fighting); stuttering; blind;  creatively gifted/talented
Kate – Predominantly Inattentive Type ADHD; socialized aggression; receptive language disorder; visual impairment (not blind); cultural diversity

Todd – Predominantly Hyperactive-Impulsive Type ADHD; conduct disorder (bullying); expressive language disorder; traumatic brain injury; linguistic diversity

Krissy - Writing disability; immaturity; autism; cerebral palsy; at risk

Nicole - Math disability; depression; Asperger’s; hearing impairment; at risk

Emma – ADHD Combined Type; anxiety withdrawal; mental retardation; muscular dystrophy; “invisible” gifted/talented
	
Group 6

Nora - Reading disability; conduct disorder (throwing) ; stuttering; blind; intellectually gifted/talented
Katie A – Predominantly Inattentive Type ADHD; socialized aggression; receptive language disorder; visual impairment (not blind); cultural diversity

Connie W. - Writing disability; conduct disorder (lying); expressive language disorder; traumatic brain injury; linguistic diversity

Sacha – Predominantly Hyperactive-Impulsive Type ADHD; immaturity; autism; cerebral palsy; at risk

Susan - - Math disability; depression; Asperger’s; hearing impairment; at risk

Steve – ADHD Combined Type; anxiety withdrawal; mental retardation; muscular dystrophy; “invisible” gifted/talented
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