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Fall, 2006

Bill Arney, Lab II 3264, mailbox Lab II, second floor

       (360) 867-6097; arney@rockisland.com  

Office hours Tuesday after class and by appointment.  

Sarah Williams, Sem2 C2106; mailbox Sem2, A2117

       (360) 867-6561; williasa@evergreen.edu

Office hours: Monday, 1:30-3:30 pm

Online: http://academic.evergreen.edu/curricular/awareness

The modern university is based on a rupture, effected a millennium ago, between head and heart. This institution—the one in which we meet as teachers and students—is devoted almost exclusively to the technical and critical disciplines.  Ascetic disciplines were left in the proverbial dust.  Secularization rendered proverb and metaphor, even language itself, disenfleshed and idolatrized.  Our task in this program is to become deeply aware of the devastation caused by this rupture, this loss.  Because of what has been betrayed, we dare not simply imagine an alternative form of education, much less another new institution, devoted to the healing of this rupture or the recovery of any loss.  Instead, we will, through disciplined, mutually supportive inquiry, become mindful of what we scholars participate in, here and now. 
An overarching program inquiry for the year is the relationship between “thick description” and “reality.”  When careful, accurate, effective description (of thinking, of “meetings” in seminars or “meetings” with books, of research) gets added to affects, we tend to call that art; when thick description gets added to effects, we call that reality.  We want to explore the relationship between thick description (and its affects and effects) and increased awareness. Is this relationship between what we perceive as reality/art and increased awareness natural? Supernatural?  Cultural?  Historical?  Evolutionary? 
All students will have the chance to do an independent project: work on a research project of their choice.  Awareness 2006-07 is specifically designed to support pilgrimages.  Independent work, which will constitute up to half the work of each quarter, can be anything including field studies (e.g., walking, reading, sailing, midwifery, writing, gardening, Aikido, hospice care, welding, cooking, meditation, etc.), travel, extensive community service, taking a 2-4 credit class separate from “Awareness,” or engaging in sport: “It’s a silly sport.  There’s almost always an easier way to the top” (David Wolinetz, rock climbing presentation, spring, 2006).  We will begin our work together by having each person answer these questions: What do you want to learn?  How are you going to learn it?  How are you going to know when you have learned it?  How are you going to show others—faculty and colleagues—that you have learned it?  And, what difference will it make?

Learning happens when you have an experience and then reflect on it.  Our focus will be on the craft of reflection.  Our interest is the relationship between conscious reflection—awareness—and learning.
As a learning community, we will participate in mind-body practices, as well as bookish study, that facilitate and enhance our ability to reflect on our current situation in historical, cross-cultural and gendered contexts.
PROGRAM SCHEDULE

FIRST MEETING: Noon, Tuesday, September 26, Sem2, E4115. 
FIRST PEER GROUP MEETING: Thursday, September 28, 10 am – 12 noon, Lib 0406. 
This is a full-time program.  Students should expect to spend more than 40 hours each week in class, reading, conducting individual research and maintaining one’s contemplative practices, and working in groups.  If you have special concerns that should be brought to the attention of the faculty, please do so in the first days of the program.  If something comes up later in the quarter that you suspect might affect your ability to complete the work of the program in a timely and responsible way, let us know right away.

Weekly Schedule

	Monday
	Tuesday
	Wednesday
	Thursday

	9:30 am – 11 am
Optional Yoga

(extra fee)

CRC 116-117
	
	8:45 am – 10:15 am

Yoga

CRC 116 & 117
	Peer Group Meetings

	11:30 am – 1:30 pm
Seminars
	
	10:45 am – 12:45 pm
Seminars
	

	Sem2 C2107, C2109,  & D3109
	12:00 noon – 3 pm

All-Program meeting:
	Sem2 C2107 & 2109
	

	
	Lectio divina, etc.

Sem2, E4115, also

D2105* & D3105*
	( * from 1 pm – 3 pm 
	

	
	3:30 pm – 5:30 pm
	
	

	
	All-program meeting:

Lectures, films, etc.

Sem2, E1105
	
	


READINGS
Some texts will be read in conversation with others, probably extending through spring quarter.  Students must have physical copies of all lectio and seminar readings immediately to hand.

Summer Reading: Peter Kingsley, Reality, pp. 14-306 & Yasmina Reza, “Art”: A Play.  These will not be available from the TESC Bookstore in the fall.  Students should find their own copies. 

New Students: Read at least Illich, “Ascesis” (1989), “Text and University” (1991), and “The Educational Enterprise in Light of the Gospel” (1988), all available at http://www.davidtinapple.com/illich.
Readings:  There are books continued from AY 2005-06 (marked with an asterisk) and others new for this year.  We often read snippets and selections from the books.  Some will be continued into the winter and spring quarters.  Each student must have his or her own copy of each book in any seminar or program activity. 

NOTE: Bouldrey, Brian, et al., Traveling Souls, is out of print and will not be available in the Evergreen Bookstore.  Students should find their own used copies.  Start here: www.campusi.com or www.abebook.com (or your favorite used book store) to find copies. 

*Buber, Martin, Meetings, 2002, Routledge, ISBN: 9780415282675 

*Buber, Martin, The Way of Man, a pamphlet freely available online http://www.pendlehill.org/resources/files/free%20downloads%20pages/php106.php 

*Boccio, Frank Jude, Mindfulness Yoga, Wisdom Publications, 2004, ISBN 9780861713354 

*Buzan, Tony, The Mind Map Book, 1996, Plume, ISBN 9780452273226 (optional reading) 

*Cayley, David, Rivers North of the Future, House of Anansi Press, 2005, ISBN 9780887847145 

*Farhi, Donna, Yoga Mind, Body and Spirit, Henry Holt, 2000, ISBN 9780805059709 

*Illich, Ivan, In the Vineyard of the Text, 1996, University of Chicago Press, ISBN 9780226372367 

*Miller, Richard, Yoga Nidra: The Meditative Heart of Yoga, 2005, Sounds True, ISBN 9781591793793 (NB: This is no longer optional. It is required for fall.) 
Armstrong, Karen, 2004, Buddha, Penguin, ISBN: 9780143034367 

Bouldrey, Brian, Pico Iyer, et al., Traveling Souls: Contemporary Pilgrimage Stories, 1999, Whereabouts, ISBN 9781883513081 

Frankfurt, Harry G., The Reasons of Love, Princeton University Press, 2006, ISBN 9780691126240 

Howes, David, Empire of the Senses: The Sensual Culture Reader, Holtzbrinck Publishers, 2005, ISBN 978185973863X 

Irigaray, Luce, The Way of Love, Continuum International Publishing Group, Limited, 2004, ISBN 978082647327X 

Kingsley, Peter, Reality, Golden Sufi Center, 2004, ISBN: 9781890350095 

Martin, Luther H., Huck Gutman, and Patrick H. Hutton (eds.), Technologies of the Self: A Seminar with Michel Foucault, University of Massachusetts Press, 1988, ISBN: 0870235931 

Reza, Yasmina, “Art”: A Play, Dramatists Play Service, Incorporated ; ISBN: 9780822216582 

articles by John Welwood, Martha Nussbaum, and Ivan Illich, to be assigned later.
If you have any doubts about wanting to own all of these books, wait to make purchases until we’ve worked through the course structure and assignments during the first week of classes.  You then will be able make choices in terms of what you want to purchase as well as what you want to share among yourselves.  As we go along, we—faculty and students—may share additional readings by posting URLs to the class elist or placing copies on reserve in the library.  In seminars you should have a copy of the reading available.  We will be using some of these books in the winter and spring quarters also.

EMAIL (for program business)

You will need an e-mail account for program business.  All Evergreen students are assigned an e-mail account.  You can find out how to use this account at http://www.evergreen.edu/netservices/Accounts/studentuserpass.htm
We encourage you to use your Evergreen account because you get campus notices and you are subscribed to the discussion lists.  (You can “unsubscribe” from the discussions if you wish.)  You can have mail forwarded from your Evergreen account to another e-mail account by following these directions:

1. On the net go to http://my.evergreen.edu
2. Enter your account name and password.  (Just enter your account name; do not put the @evergreen.edu suffix on it.)

3. On the next page, got to “Change email preferences.”
4. Enter the forwarding address.

Sometimes it takes a few days to put the forwarding into effect.  You can check to see if anything is still landing in your Evergreen account at www.evergreen.edu/webmail

It is your responsibility to ensure that your e-mail account is functioning.  We will try to make sure that our e-mails, including attachments, are within the size-guidelines of most common Internet services.  We cannot be responsible for mail undelivered because your inbox is full, you changed accounts without telling us, your dog ate your password….

You should sign up with the program listserve as well.  Send a blank email to 

join-awareness@lists.evergreen.edu
and confirm your intention to subscribe when prompted to do so.

SEMINARS
We’ll be exploring several approaches to what, at Evergreen, is a verb that refers to a primary method of learning: seminaring. 

We strongly urge you to read, at your earliest convenience, the notes on dialogue written by

Stringfellow Barr that are on the web at:

http://www.sjca.edu/asp/main.aspx?page=6712
Barr began his presidency of St. Johns College, Annapolis, Maryland, in 1937.  He and Scott Buchanan are responsible for the unique, great books curriculum of that college.  The notes begin:

Perhaps the first obstacle to writing even these random notes on dialogue is that the very word, dialogue, has been temporarily turned into a cliché. Everybody is loudly demanding dialogue, and there is not much evidence that most of us are prepared to carry one on. Indeed, to borrow a traditional phrase from professional diplomats, conversations have deteriorated. But both radio and television, whether public or commercial, remind us daily that a lonely crowd hungers for dialogue, not only for the dialogue of theatre but also for the dialogue of the discussion program.

There is a pathos in television dialogue: the rapid exchange of monologues that fail to find the issue, like ships passing in the night; the reiterated preface, “I think that …” as if it mattered who held which opinion rather than which opinion is worth holding; the impressive personal vanity that prevents each “discussant” from really listening to another speaker and that compels him to use this God-given pause to compose his own next monologue; the further vanity, or instinctive caution, that leads him to choose very long words, whose true meaning he has never grasped, rather than short words that he understands but that would leave the emptiness of his point of view naked and exposed to a mass public.

Seminars should aim for dialogue.  Dialogue, as Barr makes clear, is not an exchange of opinion.  And even though modern definitions say that dialogue involves “conversation,” they often do not point to the potential deep meaning of even that word, a term that used to imply conversion, a turning of the soul.  Dialogue, the word, is constructed from dia-, the prefix meaning “through” or “across,” and –logue, a term that derives from logos, the Greek term for word/wisdom.  Seminars should aim higher than chit-chat, higher than an exchange of views, higher than sharing, higher than an expression of opinions (along with the conventional respect that is to be accorded the other, as in, “You have your opinion, and …”); seminars should pursue wisdom.  Enjoy.

Non-Participation: People who do not participate in seminars are a drag, literally.  They drag the group down to an unacceptable level.  We’ve probably heard all the reasons for not participating.  None are acceptable.  There is plenty of evidence in our experience that those who participate in seminars learn more.  They expose their ideas to critical evaluation (by one’s colleagues, by one’s teachers, by oneself) and allow themselves the opportunity to rethink what they know.  Evergreen was built around dialogue in seminars.  If this is something you’d rather not be part of, maybe Evergreen is not the best place to go to school.

Groupings

Peer Groups: Students will divide into peer groups of 4-7 people that should meet once each week outside of regular class times. This group will be of most direct help in editing papers. The group should also consider making the community service project a collective effort of the peer group. 

Mondays: Three seminars meet on Monday. Each consists of three or four complete peer groups (about 16 people per seminar). 

Wednesdays: Two seminars will meet, one with Bill, one with Sarah. These groups are formed without consideration to peer groups or the Monday seminars. Your seminar faculty will write your evaluation.

Monday Seminars
First, have a seminar on the assigned reading(s). The structure and conduct of the seminar are your business. The faculty will not be present and will not “check in.”  Second, write a reflective note on a “meeting” that happened during this seminar.  This “meeting” might be between people, between a person (including yourself) and the text, or, so to speak, between a person and him- or herself.  (A “meeting” with yourself anywhere but in the seminar room—in your room, in the forest, at you place of work, etc. —does not count. You must attend a seminar before writing this memo.)

We take Martin Buber’s comments on “meeting” (in Meetings, Open Court Press, 1973) as a starting point for understanding this term which describes a situation out of which reality emerges.  Buber first uses the term to describe an encounter that happened when he was four years old.  An older girl said to young Martin that his mother, who had left the family, “will never come back,” something about which no one else had spoken. Buber writes,

I know that I remained silent, but also that I cherished no doubt of the truth of the spoken words. It remained fixed in me, from year to year it cleaved ever more to my heart, but after more than ten years I had begun to perceive it as something that concerned not only me, but all men. 

He also seems to suggest that it might be easier to recognize a “Vergegnung”—a mismeeting or “miscounter”—than it is to recognize a genuine meeting.  But use this notion of genuineness, of authenticity, of realness and awareness—as well as the negative notion of mismeeting—to begin to pick out the meeting about which you want to write.

Write an essay that gives a good, accurate, thorough description of what happened.  Avoid abstractions.  Just point, carefully, considerately, and deliberately, at what you perceived.  Think about Buber’s words: “I am no philosopher, prophet, or theologian, but a man who has seen something and who goes to the window and points to what he has seen.” 
When I was eleven years of age, spending the summer on my grandparents’ estate, I used, as often as I could do it unobserved, to steal into the stable and gently stroke the neck of my darling, a broad dapple-gray horse.  It was not a casual delight but a great, certainly friendly, but also deeply stirring happening.  If I am to explain it now, beginning from the still very fresh memory of my hand, I must say that what I experienced in touch with the animal was the Other, which, however, did not remain strange like the otherness of the ox and the ram, but rather let me draw near and touch it.  When I stroked the mighty mane, sometimes marvelously smooth-combed, at other times just as astonishingly wild, and felt the life beneath my hand, it was as though the element of vitality itself bordered on my skin, something that was not I, was certainly not akin to me, palpably the other, not just another, really the Other itself; and yet it let me approach, confided itself to me, placed itself elementally in the relation of Thou and Thou with me.  The horse, even when I had not begun by pouring oats for him into the manger, very gently raised his massive head, ears flicking, then snorted quietly, as a conspirator gives a signal meant to be recognizable only by his fellow-conspirator; and I was approved….

Like this description of Buber’s “meeting” with the horse, your description of the meeting that you saw should be richly detailed enough that others will know what you are pointing to and will be able to learn something, even if they weren’t present or didn’t see it.

We will, together, refine our understanding of this term and this assignment as we go (including exploration of the dominance of the visual metaphor, for example!). You will also find two by Lizzy Negelev helpful.  They are online and are called “Meetings” and the Negelev Response Paper.

Submit your essay to your seminar leader no later than 4:00 pm on Monday afternoon.  Sarah will pick them up in her mailbox.  Bill’s students should paste the essay into the body of an email and send it to him.

Additionally, send your essay to the members of your peer group.  At your weekly peer group meeting read some of the papers out loud.  (During the quarter, make sure that everyone has at least three of his or her papers read out loud.)  Use these to begin your discussion and conversation.  Listen for the stylistic attributes and note the senses to which they appeal in your discernment of whether a “meeting” has actually been described.  You should keep in mind that one of the goals of your work is to compile a list of styles and rhetorical devices that make writing appeal effectively to the various senses.  This list must be included in your portfolio.
Lectio Divina

Another way of participating and seminaring in this program is through the practice of lectio divina.  This term refers to reading of divine texts; “…for the monk, reading is not one activity but a way of life,” writes Ivan Illich.  And writing of his friend and colleague from the 12th century, Illich says, “When Hugh [of St. Victor] refers to reading that is done for any ulterior purpose, distinct from personal progress toward wisdom, he refers to it with harsh warnings” (Illich, Vineyard of the Text, pp. 58-59, 64).  We will approach our texts with an eye for joyful and serious discernment of their wisdom.

We urge you to read and reflect on the following adaptation of lectio divina, which will guide our 12-3 pm sessions on most Tuesdays.

An Adaptation of Lectio Divina 
Form a circle with each practitioner having a copy of the text that has been read. Any step in the following process may begin with any practitioner. But the speaking order follows clockwise around from the initial speaker. Silence and passing is always an option.  A facilitator guides the process and keeps track of time.

1) Selecting the text.  

After an initial period of two minutes of silence/reflection/contemplation/ prayer, each practitioner shares her/his selection from the shared text. Length should be a minimum of one sentence and a maximum of one paragraph.

Two minutes of silence follow during which practitioners contemplate the shared selections.  After this silence practitioners are invited to suggest a specific selection for use by reading it aloud.  Sometimes the choice is obvious to all.  Other times several rounds of re-reading selections followed by periods of silence for discernment are necessary. No arguments are made about selections; rather advocates of particular selections simply read the selection, beginning with page number.  Agreement is reached when no alternate selections are read.

2) Being engaged by a word or phrase. 

The selected passage is read aloud twice, once each by any two practitioners.  Two minutes of silence follow during which practitioners reflect on just one word or phrase that speaks to them from the passage. This one word or phrase is then shared around the circle with no elaboration.

3) Listening for the text to speak. 

The passage is read aloud twice, once each by any two practitioners.  Two minutes of silence follow during which practitioners listen for what the text is saying to them.  Practitioners then are invited to share openly what they have heard.  The most effective language to avoid hijacking by the ego and for engaging with heartfelt thinking might be, “The text is telling me....” No “I” statements.

4) Listening for what action or inaction the text is inviting. 

The passage is read aloud twice, once each by any two practitioners.  Two minutes of silence follow during which practitioners listen for what the text is inviting them to do.  Practitioners then are invited to share openly what the text has invited them to do.  For example, “The text invited me to....”  Again, no “I” statements.

During this round practitioners are invited to listen carefully to what the person to their left shares. The lectio ends with two minutes of silence during which each practitioner “holds” (reflects on, prays for) the words shared by the person to her/his left.

Beyond this, see the program website for resources.  See Ivan Illich’s “Text and University” for a critical, historical exploration of lectio divina, monastic and ascetical education and the rise of the secular university.
HATHA YOGA (ASANA), MEDITATION (DHYANA), BREATHWORK (PRANAYAMA), YOGA NIDRA

We will be integrating somatic (body-based) learning practices into our study. All equipment will be provided and no experience is necessary. Although mats are available for checkout with your student ID from the CRC, you might want to supply and use your own mat. Bring a small notebook or journal, as well as the body map we will create early in the quarter, to all practices. Inquiries regarding body sensing will be a required component of our work and must be documented.

You may not arrive late for yoga sessions.
Body Map:  Students must include in their portfolios their yoga journals and their body maps with brief 200-600 word reflections on what they learned from creating their maps.  This reflection should reference Don Johnson’s pioneering work on somatic education by demonstrating at least one way in which the body map of your experience illustrates changes in the body of medical science.  Key writings can be found at Don’s website, including http://www.donhanlonjohnson.com/Phen.html and http://donhanlonjohnson.com/shapiro.html
Optional Workshop: Annie Barrett will facilitate an optional session on Mondays, 9:30-11 am. An extra fee will be assessed for each quarter.  Fees are paid quarterly, not per session.

INDIVIDUAL RESEARCH

All students will be required to develop and complete an individual research project (or field study) within the structure of this course.  Guidelines will be established, but ultimately you must determine what you want to learn, and how you want to learn it, in connection with course themes and activities.  If you’re feeling pulled in several directions due to these themes and activities or due to your own diverse interests, this is your opportunity to integrate your multiple interests within the 16 credits of this course.  Put differently, some of the 16 credits are yours to shape according to your particular interests.  Begin by answering these five questions: What do you want to learn?  How are you going to learn it?  How are you going to know when you have learned it?  How are you going to show others—faculty and colleagues—that you have learned it?  And, what difference will it make? 

Presentations

1) Answers to the Questions: Your answers to the five questions, in narrative essay format, which has been typed, double-spaced, word and grammar-checked, and proofread by at least one member of your peer group, are due on Tuesday of week three.  We’ll also use TESC’s Individual Learning Contract forms (available online) solely within our class to develop, articulate and document individual research.  The first draft of your Individual Learning Contract is due in class on Tuesday of week five.  The final draft is due Wednesday of week six.  (Note: Do not submit your form to Academic Advising.)

2) Mid-quarter presentations: Everyone will make a presentation of their work to date in week five.  Each person will have 7 minutes to make a presentation to the class.  Remember that one of the premises of the class is that knowledge is sensual, not only biblioscopic.  You may choose to speak, dance, play your circle of fifths (as long as it’s tempered), feed us, do a multi-media presentation...  Whatever you do, remember that you are being given, and demanding, the attention of 50 people for seven full minutes.  Engage us.

3) Final Presentations: In the tenth week everyone will present (1) a poster based on his or her independent research and (2) a portfolio of the work.

The portfolio will consist of (a) a log of the work completed (dates, hours, activities), (b) a journal providing detailed descriptions of what you did, (c) a summary of what you learned from these activities (the summary should consist of one very well-crafted paragraph), (d) an annotated bibliography of the books, articles and other material used in the project (which must include two chapters from Empire of the Senses and two items from the many bibliographies in that book).
PEER GROUPS AND COMMUNITY SERVICE

People should help take care of one another.  This is an all-level program, which means our learning community is comprised of a range of students from freshpersons to seniors, including transfer students.  And this year there are a number of people who were in “Awareness” last year, people who know something of the program’s structures and rhythms.  Our experience is that the recipe for success includes a weekly meeting of 4-7 committed people, the sharing of food, and a home-like environment.


Peer groups also will provide support for individual research projects as well as the 3 hours of community service each student must complete during the quarter.  Look at Arthur Deikman’s “Service as a Way of Knowing” 

http://www.deikman.com/wayofknowing.html

to explore how and why community service is an integral part of our work.  A brief (200-400 word) description of your experience of community service as a way of knowing—preferably written by the group—is due Wednesday of week eight.  Your description must engage Deikman’s text and demonstrate how your community service was a way of knowing.  NOTE WELL: To make this project a group project, instead of a bunch of individual projects, requires advanced planning.  Evergreen’s Community Learning Center can help with advice and contacts. 

MIND MAPPING AND RESPONSE ESSAYS

Mind maps that you create before Tuesday of each week will be the basis for essays that are due Tuesdays of weeks 3, 7, and 9.  Basic information regarding mind mapping will be discussed in class, but additional information can be found on the program webpage.
The center concept or image of each week’s mind map must be a question that arises out of that week’s reading.  From this central question, use the map to follow your lines and circles of thought.  By “thought” we mean more than simple intellection or understanding; we want you to find a question that will launch an embodied sensual inquiry that will make meaning.  It will perhaps also motivate action or change you, as well as your understanding of things.  To help you focus this work, choose and read into the “Sensory Bibliography” on pages 397-406 of Empire of the Senses. As you learned in Kingsley’s Reality, thought is sensual. Use your mind maps to explore this. 

Respect Buzan’s “mind map laws”: 

· Use emphasis

· Use association

· Be clear

· Develop a personal style

· Use hierarchy and numerical order in your layout.

Our expectation is that the meaning and requirements of all of these components will evolve through our engagement with this work.
Response Essays: The response essay invites you to reflect on the previous weeks’ mind maps in order to craft an essay that increases the awareness of 1) your self as the writer, and 2) your audience as the reader. The essay should be an ethnography of the thinking that led you to construct your recent mind maps. It should lead the reader through the lines and circles of thought that took you from the first map in the series covered by the essay to the last. 

The mind maps were premised on the fact that the question at the center of the map, together with the thoughts that spun off from the central question, enhanced your awareness.  The task of this paper is to increase the awareness of your reader through an exploration of your question(s) and of your thinking with regard to the questions.  This work asks you to describe a “meeting” between your self and your thinking.  We are asking for thick description of your thinking that is similar to descriptions of culture that go under the name “ethnography.”  This is what we are calling an “ethnography of thinking.”*
Your target audience should be a more or less anonymous reader, including your peers in this class, your teacher, your friends, your parents, and onward from there.  You should write these reflections with an eye toward possible scholarly readers.  That is, these reflections may form, eventually, part of a self-evaluation that will be read by scholarly, academic professionals, or others who will make decisions about future schooling, careers, etc.  You should imagine increasing their awareness through the craft of your writing.  You must test the effectiveness of your essay before submitting it (1) by having colleagues in the program read and respond to the essay in writing and (2) by having someone from the Writing Center (or a more qualified person) read it and provide written feedback.  You must submit to the faculty all your drafts along with TWO reader’s suggestions for revisions and feedback (along with their signatures or names) with your final version.  The Writing Center encourages students to reflect on their feedback and understand writing as a collective endeavor.  Write a short, two- or three-sentence summary of the feedback you got from your readers.  This summary should be the cover page for the stapled packet you submit to your faculty member. 

NOTE WELL: Your reader should be able to know, easily and without ambiguity, the questions at the centers of the maps covered by each essay.  (Readers will not have the original mind-maps as they read your essay.)
PORTFOLIOS

Throughout the quarter you are required to maintain a portfolio documenting all aspects of your work in this course.  Sections should be clearly designated for the preceding components. Each section should have a cover page listing the contents of the sections (mind map questions, essay titles, etc.).  Additional sections may be created for things like notes on readings, lectures, films, seminars or an image collection, etc.  A peer and faculty review of portfolios will take place in class during week 6 and week 10.  Although your portfolios will be on display during these review sessions, you may choose to restrict access to specific portions of your work that is highly sensitive or of a purely personal nature using paper clips, rubber bands, ribbon, etc.
Portfolios are peer- and faculty-reviewed at mid-quarter and the end of the quarter. Portfolio review sheets will be online in a timely way.  Students should organize portfolios according to the outline provide on the review sheets.  Each section of the portfolio should begin with a cover page that provides a reflection on the section’s contents.
SELF-EVALUATION

When Evergreen began, student self-evaluations were mandatory and faculty evaluations were optional; now we have almost reversed that situation.  In keeping with the wisdom on which Evergreen was founded, the focus of assessment in this course will be your self-assessment.  We begin during week 1 with a self evaluation of where you want to be at the end of the quarter.  This writing is your chance to think about why you enrolled in Awareness and what you imagine accomplishing this year or this quarter.  You will also work with Academic Advising’s first-week, self-assessment form.  During week 5 mid-quarter self-evaluations will be shared and revised in peer groups.  During week 9 final self-evaluations will be shared and revised in peer groups before being submitted to faculty for review.  (NB: Participation in the peer review and editing workshop on Thursday of the first week is required.)

We—the faculty—intend to use your self- evaluations to assess our overall, three-year long work in this program.  This means that we may want to use your evaluations as data in publications and discussions about this program and we want future students to be able to read your evaluations as data for our assessment of this work.  In addition, we want to be able to use your evaluations from this quarter to inform students enrolling in subsequent quarters about our work in “Awareness.”  So, we would like everyone to agree to have their evaluations made public in this way.  We’ll be doing a “human subjects review” to provide you with the opportunity to make an informed decision to do this.  You will have several opportunities to opt out of this participation (which would leave your self-evaluation’s  privacy protected to the extent it is in any college program).  We’ll have more to say about this as we go along.

WEEK-BY-WEEK SCHEDULE

The week-by-week schedule for the program is posted on the program website.  It will be changed frequently.  Be sure to check for updates, additions, useful links, etc.
PROGRAM COVENANT

The inquiry and experiences we have designed for members of this program require a common commitment to the tasks ahead and to one another.  Our work together will be most fruitful when we overcome our creative inhibitions, prepare ourselves carefully to address the assigned program material, and when we bring our most careful personal reflections to our discussions.  Our learning will depend on the mutual, reciprocal, and thoughtful contributions of each one of us.  There must be a common agreement and commitment to do the assigned work, to participate in all program activities and to bring to our common inquiry a respect for our individual ideas.

In general, students and faculty agree to:

· Participate fully and faithfully in program activities.  Attend—and arrive on time for—all scheduled program activities.  Students agree to notify faculty of expected absences from the program, but students must recognize that there are no “excused absences.”  (There are times when one might not be able to attend program activities.  You should tell us when you cannot attend, but we do not want to be forced to judge the adequacy or legitimacy of “excuses.”)

· Stay informed about the program and its schedule, including active monitoring of the class listserv.  To subscribe, log on to your preferred email account and send a blank email to following address:  


join-awareness@lists.evergreen.edu
· Think carefully about TESC’s five learning foci and the six expectations of an Evergreen graduate (see attached copy).

· Be present with one’s full humanity and the learning community.

· Be prepared for program activities, which includes having done all assigned reading in advance of attending program meetings.

· Communicate in a direct and timely way about intended absences, problems, changed plans, misunderstandings, needed accommodations, etc.

· Respect staff, facilities and equipment.  Theft or deliberate damage of equipment is grounds for dismissal.

· Be fully present and work safely.  This means, in part, that no one should come to class impaired by the use of drugs, licit or illicit, or alcohol. 

· Maintain clean individual and collective workspaces.  This includes, specifically, bodies.

· Work cooperatively in sharing and building on each other’s contributions.  Be willing to learn by being open to new ideas, suggestions, points of view, and methods of instruction.  Recognize that everyone, students and faculty alike, will blunder into mistakes, lapses in good judgment, indiscretions, poorly, even objectionably, phrased comments, and so on.  Everyone must be willing to point these out honestly and then to continue learning from and with the other members of this program.

· Be individually responsible for any work submitted as one’s own.  This means, in part, not plagiarizing work.

· Engage in respectful, honest, open and well-intentioned exchange and investigation with one another.

· Refrain from unjustifiably offensive behavior or language.

· Abide by the principles of the Social Contract (see http://www.evergreen.edu/aboutevergreen/social.htm ), Student Conduct Code and Faculty Handbook.  (Respect differences, honor rights, seek understanding.)

· Resolve disputes directly and without rancor.  All members of the program should abide by the principle of honest and face-to-face resolution of conflicts.  In the event you do not feel successful in resolving a conflict yourself, bring your concerns to the attention, first, of your seminar leader.  If the individual faculty member cannot resolve the problem, he or she will bring it to the attention of the faculty team and they will take steps to resolve the problem.  Any conflicts that cannot be resolved by your own efforts or the efforts of your faculty will be referred to our program’s Academic Dean.  You may not skip steps in this process.

· Respect each other’s lives outside of the program.

· Follow through on obligations made to others in teamwork situations.

· Take responsibility for contacting Access Services (867-6348, Lib 1407D) regarding any health condition or disability that may require accommodations to participate effectively in this class.

Every student specifically acknowledges that to receive credit he or she must:

· Submit all assignments on or before due date.  Guidelines for all written work:  No separate title pages are necessary.  No plastic covers, please.  No font smaller than the equivalent of Times 12.  All written work should be word-processed, spell-checked, and double-spaced with appropriate margins and scholarly citation.  Style guide resources are available at http://www.evergreen.edu/library/catalog/styleguides.htm
· Pay all fees properly assessed.

· Attend all program activities.

· Complete a self-evaluation.

· Write a faculty evaluation.

· Attend an evaluation conference.

The faculty specifically agree to:

· Review work in a timely manner.

· Be available to meet during office hours or by appointment.

· NOT accept late student work.

· Schedule an evaluation conference and prepare a brief written evaluation to accompany each student’s self-evaluation.

The faculty will award full credit to every student who satisfactorily completes the assigned program work. Final decisions about credit and evaluations will be made by the program faculty team at the end of evaluation week. The faculty assume that everyone will do sufficiently good work to receive full credit. It is in everyone’s best interest that this assumption be allowed to hold.
· Except in truly extraordinary circumstances, no one will be allowed to carry an INCOMPLETE beyond the end of the program.

Students acknowledge that under the federal law known as the Family Educational Rights and Privacy Act, faculty are prohibited from discussing anything about their enrollment or work in the program or at the college with anyone else.  Among other things, that means the faculty cannot respond to inquiries from parents, friends, loved ones.  Students may complete a waiver with the Registrar that allows faculty to discuss matters of the student’s enrollment with specified other people.  Even if there is a waiver in place, the faculty will be reluctant to discuss the work in the program with anyone other than the student.

Good faith compliance with this Covenant is required for membership and credit in Awareness.

Faculty and Student Signatures:





Date:


































* The classic article on ethnographic thick description is Clifford Geertz, “Deep Play: Notes on the Balinese Cockfight.”  http://webhome.idirect.com/~boweevil/BaliCockGeertz.html
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