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Joint Evaluations


Overview and TimeLine

In this program, we use a form of combined narrative evaluation called Joint Evaluations. One (1) evaluation will take the place of the more commonly used two evaluations that some programs use at Evergreen (your self-evaluation and the student evaluation by the faculty). Joint Evaluations require a major contribution from the student, similar to a self-evaluation, and involve the faculty earlier in a more collaborative process. Honoring one of Evergreen’s Five Foci, this more collaborative process gives the student’s contribution equal footing with the faculty’s views on one document, thus preventing readers from favoring one or the other. In your transcript, the Joint Evaluation that you help create becomes the official evaluation together with a detailed Program Description that the faculty generates.

the process:

1. After the Week 6 evaluation workshop, you will write a First Draft evaluation. Eventually, these will be done in the third person, but for now simply write in the first person.

2. Write a Second Draft, which you should review with a writing tutor or qualified external reader. 

3. You will bring the Second Draft to the final Evaluation Workshop on WED of Week 9. In the workshop, you will engage in peer reviews, and discuss your draft with your faculty (if time allows). 

4. You will then re-write it to create the Final Draft. You will include a printed copy of the Final Draft in your portfolio (due at the time you deliver your source presentation). Please; ALSO email a copy as an attachment to me on the same day. All files must be saved as either MS Word (.doc) or Rich Text Format (.rtf). Your contribution to the Joint Evaluation does NOT need to be on the official TESC form. 

5. The faculty will look at your portfolio during your evaluation conference. Your faculty will edit the information you provided in your evaluation for the last time, if necessary, during your evaluation meeting. 

6. In the rare instance that there would be major differences in the way you and the faculty perceive your work, the faculty may elect to write a regular evaluation of your work. In that case, you must then write and submit a self-evaluation in the usual style (you may elect to use the one you already wrote).

Writing a Third-Person Evaluation

Writing an evaluation of yourself is a task that requires you to take an analytical look at your educational progress and your learning. This helps you gain perspective on it and to take time to reflect on your educational journey. One of the benefits of writing a third-person evaluation is that the third person language can help you write from a critical and useful distance from your work. The process makes it easy for you to step outside of your usual point of view, and helps you to apply analytical thinking skills. 

LENGTH

Try to keep your draft to about one page (single spaced), to about a page and a half, if you have done extraordinary work. It is not mandatory to keep it to one page, but it allows for concise and clear reading. If you decide to generate a longer evaluation, you should make sure it is worth the reader’s time, and make sure it is well written. Paragraphs can vary in length from very short, one to three sentences, to longer. Focus on what you learned, and refer only to the specific things you did in response to program challenges. A detailed program description authored by the faculty will list all the general program activities, and will be attached to your official evaluation, so you don’t need to repeat what the program was about, only what you did that was specific to your work.

SUGGESTED OVERALL Structure

You may use any structure that represents what you learned, to fit your experience and ideas. Here are suggested sections:

· Short introductory paragraph synthesizing and connecting main aspects of learning, attendance, and effort.

· Paragraphs describing what you learned from each section of the program: collaborative and art projects, writing, presentations, workshops, readings, etc. (More below).

· Paragraph on seminar work describing participation, ideas you distilled from readings, your research, etc.

· For projects, include a discussion of what you learned, specific skills, and achievements.

· Short final integrative summary and conclusions.

TIP: It is sometimes helpful to write the introduction and conclusion after you have done the other sections!

General introduction: Details and Suggested Topics

· GOALS: What initial goals did you have? How well did you achieve your goals in the program?

· PARTICIPATION: Did you fully participate in all aspects of the program? Did you have perfect attendance? Were you able to abide by deadlines? Did you work hard? Was your work effective? In what way was your work effective? Did you learn anything from trying new ways of doing it?

· JOURNEY: Comment on where you were at the beginning of the program and where you are now.

(TIP: List all the things you know NOW that you did not know before you started the program!

SUGGESTED CONTENT FOR THE Summary

· HIGHLIGHT THE MOST IMPORTANT LEARNING: What are the most important things you learned from the program? Why? Where did you learn the most? What was your best work in the program? 

· YOUR VISION: Were there concepts or ideas that really struck you? Explain. Has your view of the world changed? How?

· OVERCOMING OBSTACLES: Did you face any difficulties or obstacles? How did you overcome them, or what are you doing to make improvements? What did you learn from the experience?

· FUTURE WORK: In what area do you need the most improvement? Did you develop new interests?

· CAPACITY: Do you feel your progress reflects your capacity and abilities? Consider where you were at the beginning of the program—what sort of progress have you made? 

· SELF-DIRECTION: How effective were you at showing self-direction? How did you sustain your motivation?

· GOALS: How did you fulfill your goals? Did your learning affect your educational goals? Where will you seek further improvement or depth? Did the goals change?

Collaborative & Expressive Projects (STUDIO ART)

· GOALS: What were your initial educational goals? What will you want to try next?

· Artistic Process: Did you learn new ways to engage artistic work? What did you learn from using artistic thinking in addressing program themes? 

· Artistic Skills: What new artistic skills did you gain? What existing skills did you hone? What new concepts and awareness did you develop about your work and art in general?

· Collaborative skills (if you assisted other students with their projects): What were the roles you took in teams? What collaborative skills did you try? What modes of leadership and participation did you try? What organizational skills did you learn? 

· Citizenship: How did you make your voice heard? Were your comments considerate of others’ ideas and opinions? Were you able to contribute your values and ideas to the work effectively? Did you take on your share of the work, or was your input lacking? How was your motivation?

· Time and Budget management: What existing skills did you hone? What new skills did you gain?

· Conflict management: Were you able to work collaboratively? Did you help resolve any conflicts within the group? What did you learn about communication, negotiation, and conflict resolution?

SEMINAR or PROGRAM Readings/TEXTS

· Reading Comprehension: Were you able to understand and articulate the main themes and points in the readings? To what extent were you able to discover the author’s points of view, and see how their biases might have affected the text? Give examples for every question.

· Analytical Thinking: Were you able to analyze and synthesize the information and the arguments presented in the readings? Did you understand how the author built his or her arguments, and how those arguments fit into the larger program themes? Were you able to connect themes from different readings? Give examples.

· BASIC Reading skills: How much of each reading did you complete? Did your reading skills or speed evolve?

· PROGRESS: To what extent has your ability to understand and use program readings improved from your last quarter in college? Did your abilities improve over the course of the program? Give examples.

· TIME MANAGEMENT: How did you manage your time? What strategies worked?

Seminar Participation

· General Seminar skills: How frequently did you contribute to the seminar? What modes of participation did you try? (Modes such as listening, asking leading or clarifying questions, summative feed-back, inviting others to speak, facilitating seminar, civic activism, bringing research, etc.)

· Citizenship: Did you try to make your voice heard in seminar? Were your comments considerate of others’ ideas and opinions? Were you able to encourage others to join in the discussion? Did you take on the challenge to lead a seminar?

· Scholarship: Were you able to support your comments with facts or passages of the readings? Were your comments general or vague, or specific? Did you learn about your biases? Did you bring research to seminar?

· Progress: To what extent has your seminar participation improved from your last quarter? Do you feel your abilities changed over the course of the program? How? Where?

Written Projects (ACADEMIC WRITING}

· Clarity: Can you write clearly? Do you write well? Are your style and grammar confusing to your readers? Was your spelling perfect, or corrected to perfection?

· Academic Structure: To what extent can you write a complex paper with a strong thesis and well-chosen supporting details?

· Expression: Did you manage to express your ideas and your thinking well? What did you try?

· Voice: Were you able to turn your writing into a useful communication tool for your voice and ideas?

· Time and Project management: Did you turn in your work on time? 

· Research skills: Did your work show evidence of your ability to do library research and use your sources appropriately? Did you correctly cite sources of quotations and ideas avoiding plagiarism?

· OVERALL: Did you make progress in your ability to complete a written project, in the sophistication of your research and writing skills, in the depth and strength of your thinking?

WORKSHOP Participation

· skills: Did you gain new skills? Or hone other skills? What can you do now that you could not do before?

· IDEAS: What new ideas or awareness did you form? What do you know now that you did not know before? 

· Progress: To what extent has your participation improved from your last quarter? Do you feel your abilities changed over the course of the program? How? Where?

EVALUATION SAMPLE I

The student, Justin Timberlake, contributed most of the information in this evaluation. Each evaluation went through a peer-review process. It reflects the student’s style and, to some degree, emphasis on topic coverage. The faculty read, edited, verified, and added information as necessary. The Faculty assumes responsibility for the veracity of the document, based on the evaluation criteria laid out in the Academic Program Covenant, in Program Guidelines and in weekly class meetings with the student.

During this program, Justin has combined his proficiency in the Italian language with his continuing study of the performance of the body in the medical context. He has challenged himself to read two university level works on the plague and historical medical practices, The Physician in Venezia and The Plague in the Venice Ghetto. This study extended to works related to the cultural position and context of San Sebastiano in sixteenth century Venezia. Combining both of these avenues of study, Justin began an innovative and unique search to address these issues within a contemporary performance context that included further reading of contemporary works by the Italian surgeon and anti-war activist, Dr. Gino Strada. This culminated in the creation of a masked character, which was presented as an installation work at the “2003 Northwest New Works Festival” at On the Boards, The Center for Contemporary Performance in Seattle, WA.

In particular, this character required the design and creation of hard leather masks for the face, nape, leg, arm, and partial torso, created through the student’s expanding command of traditional Italian mask-working techniques. He described this unique mask-making process as a means of registering the phenomenology of the construction event, a period lasting from twelve to twenty-four hours. To summarize this process, through the application on the body of hardened, positive forms together with the prepared leather and adhesive substances, Justin has developed a method of temporarily altering his body in order to facilitate a performance that was then recorded as a negative form, the mask. This mask, in turn, became the catalyst for the installation performance, which takes place within the confines of the theatre itself. Referring to Artaud’s Theatre and Its Double, a work reviewed this quarter along with related letters and essays by the author, Justin compared this process to an extraction of the toxins inherent in performance, the mask becoming a poultice of performance. 

More importantly, through the extension of the traditional methods of mask construction to include contemporary performance art techniques, the student extended his previous academic investigations regarding the phenomenology of mask-work and it’s semiotic application. His investigation underscored the strengths of liberal arts education, utilizing performance theory, European history, art history, and foreign language studies within a contemporary political and cultural context.

SAMPLE II

The student, Oprah Winfrey, contributed most of the information in this evaluation. Each evaluation went through a peer-review process. It reflects the student’s style and, to some degree, emphasis on topic coverage. The faculty read, edited, verified, and added information as necessary. Faculty assumes responsibility for the veracity of the document, based on the evaluation criteria in the covenant, and weekly class meetings with the student.

During the fall and winter quarters Oprah Winfrey was enrolled in the full time Jewish studies program Pillars of Fire. She enrolled in the program to gain an increased understanding of Jewish culture, with an emphasis on Jewish history and philosophical viewpoints. Oprah participated fully in all portions of the class and worked hard throughout the program as demonstrated in the quality of work she submitted. Her work was consistently excellent and was submitted in a timely manner. Ms. Winfrey receives full credit for her outstanding work in this program.

Oprah was proactive, turning each segment of the program into a valuable academic experience. For example, in lieu of participating in Mah Jongg, Oprah produced a video documentary on Jewish culture at The Evergreen State College. She worked diligently in the many collaborative projects and participated enthusiastically in seminars and other activities.

Oprah participated in seminar to the fullest extent. During seminar sessions with fellow students, Ms. Winfrey was fully prepared and was able to intelligently discuss the subjects being studied. Through her participation in seminars, she made evident her highly developed ability for grasping how arguments made in the readings were interconnected into the program’s main themes, and showed a deep understanding of how an author’s biases could greatly affect what and how information was presented. Oprah amply demonstrated that she had mastered an understanding of the reading material. She was able to articulate main themes and points in the readings, understood how the authors developed arguments, and was able to articulate connections with other subjects he had studied previously, such as philosophy and political science. For example…

Ms. Winfrey was thorough and creative in analyzing and synthesizing the information and arguments presented in the readings. She was generous with her comments, making sure to contribute to every discussion, yet she was always conscientious of other students’ need to join discussions and have their voices heard. Oprah’s listening abilities have developed well over the course of the program, and she has better learned how to balance listening and speaking. These abilities became useful in her collaborative work, as she developed into an effective leader. Ms. Winfrey facilitated one of the seminar session devoted to the study of Moses Maimonides' The Guide of the Perplexed, demonstrating excellent leadership and analytical skills.

Collaborative projects have helped Oprah learn what kind of organizational skills are required to produce a successful project. Her first collaborative project was an improvisational shadow puppet show. It was experimental and imaginative. The end performance ended being rough and confusing, mostly due to lack of organizational direction during development. During her second and more successful project, a video parody of a show that dealt with Hanukah, she focused on leading the group in structured storyboard and filming meetings. This project ended in a much more cohesive, entertaining, and organized end-result. Oprah learned diplomacy in balancing responsibilities among group members, a skill she used in ultimately leading and organizing the group. Oprah took on her share of the work during projects, and extra responsibilities, such as doing most of the cinematography and all post-production for the second project. The project was entertaining, but did not reflect the depth that Oprah is capable of pursuing.

Oprah’s final research written project on Jewish humor was turned in on time, with more drafts than the minimum required. Her paper demonstrated comprehensive research, was structured around a strong and inviting thesis, and was supported by details. Ms. Winfrey’s writing is becoming sophisticated without losing clarity. She has strong grammatical, spelling, and structural writing skills. Oprah learned to produce a stronger paper by writing the necessary drafts, and giving her time to develop her thinking. Her paper was a strong reflection of Ms. Winfrey’s critical thinking skills, organizational abilities, and budding development as a strong writer.

Collaborative work has helped Ms. Winfrey develop a better sense of social diplomacy, while seminar has attuned her to listening to others. In the future, Oprah needs to work on her drawing skills, a goal she has set in her self-directed learning plan. Overall, Oprah was an excellent student, who demonstrated a sense of direction and skill that will help her do well in her future studies.

FINAL SUGGESTIONS: 

Academic Advising and the Writing Center may have useful resources for you, from handouts on the evaluation process to actual Evaluation Workshops available to all students. Use the resources! It is all there for you!
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