Emily Lardner, 867-6637, lardnere@evergreen.edu, 
Office in Sem II, E3119
Agenda for Academic Writing #1, September 30, 2008
A. Welcome/getting started

1. Quiet writing—this is the way each class will begin, with quiet individual writing. You are welcome to write about anything—your day, your work, your feelings, the book you just read, an idea you have been thinking about, a conversation that still is playing in your mind, the classroom itself. 
If you notice that your attention wanders, then focus on something else: if you have been writing about the events of the day, shift to describing this room right now. If you have been writing about feelings or ideas, shift to describing concrete things. If you have been pouring out your thoughts, focus on your words and the length of your sentences. Mix up your practice, so you can stay focused! 

2. Who’s here—checking the registration list


3. Advising against taking this class plus a 16 credit program


4. Quick introductions around the room

B. Overview of the course: 
Academic writing is based on inquiry—questions—and the generative question that organizes this course is, should water be considered a human right?

Like any complex question, our question has important related questions including these—plus other questions you develop:

· What are human rights, and where did the concept of human rights come from?

· Why is water an important thing to notice now?  

· What are the implications of any ethical stance I might take on water as a human right?

· How can a process of argumentation help me explore these issues?

Reading, writing and class discussions will revolve around those questions and others that you generate. Two of our books focus on questions of human rights and ethics—or “cosmopolitanism” as Appiah calls it. One focuses directly on water. All three illustrate styles of argumentation. Part of our work will be analyzing how these writers make arguments and assessing the degree to which we think those styles are effective. We will be reading to hear what these writers are saying; we will also be reading to see how they are making arguments. Your formal assignments will involve integrating ideas from the reading with your own thinking, making arguments of various sorts and lengths.
As part of exploring the ways that writing supports thinking, we will do a series of short writing exercises about water, including keeping a “water log”—an account of all your water use in a day, an observation of water at a site you select (visited on two occasions), and interpretations of maps about water distribution and access to clean water world wide.

To get off to a clean start, the very first short piece you will compose will focus on writing, including your beliefs about what makes for good writing based on your experience. 

Staying organized: you need a binder of some sort, or a folder, that lets you keep the daily class agendas, all the handouts I give you, and all the homework you do in addition to drafts of formal papers. The easiest way to organize your work is chronologically: week by week, with the agenda, your homework for that week, your in-class work, and any other handouts. You do not have to include your in-class quiet writing in your final portfolio. Getting full credit depends on having all your assignments—little ones and big ones—completed.
Class time: minutes together are precious. For each class, I will write out a detailed agenda which you need to read as we work together. The point in writing this all out is so that everyone knows what we are doing and why; your task is to read along, and stay on point!  Good writing depends on good reading!

C. A place to begin thinking: “The Human Right to Water” (thinking routine: headlines)
On your own, read the essay by Peter Gleick. Start by looking it over to see how these five pages are organized. Pay attention to headings and sub-headings. Read the last few sentences and the first few sentences. Then read the whole article.  When you finish reading, make up three “headlines”—like newspaper headline—that capture important ideas but are written like newspaper headlines. 

In groups of three, compare your headlines and together, come up with one that you agree captures important ideas and also sounds like a headline. It’s OK to revise (together) any of the ones you bring to the group. Write your headline on the chalk board.

As a group, we will look at this list of headlines, beginning a conversation with what we notice about what’s on the board. 

D. Reading assignments for next week: read the introductions to all three books, and write a headline for each of the introductions—a total of three different headlines. In addition, write a paragraph in which you explain what’s going on in one of the introductions, and point out what you see in the introduction that makes you say that. Bring your three headlines and your paragraph to class. (The form for this paragraph response is another thinking routine: explaining what’s going on in a text, and then explaining what you see in the text that makes you say that.) In addition, read chapter one of Inventing Human Rights. Bring all three books to class.
E. Uncovering your beliefs about writing: You have signed up for a class on academic writing, and all of you have been in school for at least twelve years. Some of you have had lots of experience in college as well. 

Generating a question or topic: 

Brainstorm for five minutes about all the associations that come to mind when you think about academic writing and/or arguments. Feel free to make a list, including experiences you have had that seem important.  Don’t try to develop any one thing.  

Re-read your list. Circle the phrases or experiences that seem to have the most “energy”.

On a clean sheet of paper, write again for about ten minutes, focusing on one of the experiences or associations you have with academic writing/arguments. At the end of this time, re-read your writing, and come up with one idea or question about your beliefs/experiences with writing that you want to pursue further. 
After getting organized into groups of three, introduce yourselves. We will use this “protocol”—structured conversation—for developing topics for your first short assignment.

Developing questions: 10 minutes of attention for each person!

Personal importance: 5 minutes

Someone volunteers to be the first presenter and shares the question or idea that came up.
The person to the right of the presenter is in charge of keeping time.

The person on the presenter’s left asks, “why is this question personally important to you?”

The presenter responds, and group members listen. Group members may ask brief clarifying questions, but the main focus is on letting the presenter talk.

After five minutes, the person on the right says—“time.”


Relevance to other students (5 minutes)

Person on the presenter’s left asks, “how is this question relevant to other students’ experiences?”

Presenter answers, then other group members respond as well, identifying connections they see.

After five minutes, the person on the right says—“time.”

Give the presenter a minute or two to make notes, the switch to the next presenter. Use the exact same procedure.

F. Writing assignment for next week: develop your notes into a short reflective essay, organized around a question or idea that really matters to you. Two things to think about as you write this initial draft: readers want to understand how you feel about academic writing and why you feel as you do; readers also want to know how your experiences might connect with the experiences of other students. When we review drafts in class next week, we will be looking at these two dimensions. Bring three copies with you—typed.
G. Looking ahead: next week, we will discuss your reading notes (headlines and paragraph) plus your drafts about writing.  We will also discuss the first chapter of Inventing Human Rights, and review the reading assignments for all three books. Bring all three books to class. 
