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In carrying out its original charge, the task force has (a) conducted
a study of catalozs of 24 of the state's commnity colleges, (b) reviewed the
published goal statements of Evergreen College, (¢) reviewed the Bouncil on
Higher Education's Enrollment Policies for Higher Education position paper, and
(e) conducted an interview with Mr. Gilbert Carbone of the State Board for
Community College Education. In order to complete its charge, the task force
will want to investigate further certain prectices at a few of the community
collages--including experimental programs--and review the outcomes of the January
27 meesting of the Inter-tollege Helations Commission, which Will Humphreys will
attend. Tne task force also will need to formulate recomnendations on programs
(if any) which Evergreen needs to set up in order to deal with the problems of
students transferring into Evergreen from the community colleges.

I. Goals and Objectives, Tpe faculty and academic deans, by virtue
of their expressed desire to maintain a low student-faculty ratio {20:1) in lower
division offerings of Bwergreen, are committed to the idea that a primary comunitment
of the college must be the teaching of first-time, freshman students, This goal
is parallel to one of the consistently-expressed goals of the state's community
colleges, It is, however, in considerable tension with publiely expressed goals
of Evergreen and of the Council on Higher Education. JAceording to Fresident lleCanu,
"It will be necessary=--no, essential--to phase in commmity college transfers, and,
in the future, in probably far larger number than those wheo begin college at Ever-
green,"” This stetement, made in February of 1970, envisions kivergreen as being,
in the long run, an upper-division and--perhaps--graduate institution. It is quite
consistent with the goals expressed by the Council on Higher Education in November
of 1970 when it urged that "the four-year institutions consider undergraduate
class mix and quotas as are necessary to reflect the . . . priorities:

"1, Junior transfers from community colleges

"2, First time freshmen o

"3, Other undergraduate transfers, . ."
In short, the public posture of Evergreen and of the Counecil on Higher Education
is that the four-year institutions should be primarily concerned with the upper
division curriculum and that"the commmnity college system should become the primary
agent for lower diwision ¢lasses,"~ In this light, it seems very significant that
Evergreen's enrollment plans for 1971-72 call for approximately 200-300 community
college transfer admissions when in February of 1970 President MeCann expressed
the belief that it would be wisﬁst for Evergreen to avoid admitting any transfers
in the first year of operation.

It seems probable to the task force that Evergreen's faculty, for the
foreseeable future, will stand opposed to this ordering of priorities, favoring
-=gggentially--a reversal of the first two items suggested above in the =tatement
from the Council on Higher Education, Evergreen's curricular design will probebly
have to be radically changed to accomodate a shift to upper-division-only {or
upper-division-mostly) enrollment. Furthermore, the extremely conventional and
non-experimental nature of the commmnity college lower division, liberal arts
programa--discussed in greater detail below--provides a good argument to support
the position that Evergreen should not abandon lower-division education fto those
schools, Finally, it should be noted that the community colleges themselves are
unwilling or, at least, hesitant to take on that burden . Presently they find




themselves torn among the conflicting goals of lower-diwision liveral arts

education, completely opem enrollment, and & "poliey to incregse the propor-

tion of vocational-technical enrollment in comparison to the college transfer
program,"2 Clearly, it is the young people of the State of Washington who

© gtand to suffer if the four-year colleges, and Evergreen in particular, choose

to turn them toward an:over-burdened community college system which is caught

in a eleft-stick of conflicting expectations,

II. Tpe Community Colleges: Cownon Patterns. Tpere is wide diversity
in the kinds of programs available to students at the state's community colleges,
reflecting the diversity of goals for which the community colleges have been
created, Generally, however, it is possilble to separate the course offerings
meaningfully into several categories: college transfer courses aimed at preparing
students to go on at a four-year institution to the baccalaureate degree; vocational
courses designed to teach such trades as data processing, tool and die malking,
office management, early childhood education, asirergft repair and maintenance, etec,;
high school eguivalency and other adult remedial education; and hobby or speeial
interest classes, In general, though not universally, these different calegories
are represented in the community college catalog by the course numbering system:
the first type of course is usually given a number between 100 and 300, the second
type a number between 50 and 99, and the third and fourth types are numbered between
1 and 49, It should be stressed, however, that there are wide discrepancies in
practice between cne comminity college and another in this matter, At least one
college, for example, numbers all courses from 100 onward and indicates the general
type ofécoursa by code letters indicated the type of degree the course may count
toward. lioreover, there are numkerous examples of vocational courses being numbered
above 100 and even a few cases where apparently egquivalent courses are numbered
below 100 at one college and above 100 elsewhere.! Thus, a simple poliecy of giving
full transfer credit for "courses above the 100 level" can result in students from
one community collége being given credit for work which is not accepted for credit
from other institufions. A poliey of accepting "all credits esrned at accredited
commuity colleges", on the other hand, results in the granting of ceredit for
suech things as high school--and even elementary sechool--remedial work, 4 poliey
of accepting all work numbered 50 or above seems fairly self-consisgtent. DBut it
does raise serious guestions in the case of students who have done virtually all
of their work in 50-09 level woecational courses, sinece such persons may be utterly
unprepared for upper-division college work., In any event, the task force does not
believe that Evergreen's policy on transfer credit can or should be based on the
course nunbering system as such,

The types of degrees snd certification which the community colleges

offer is likewise subject to great diversity and bewildering confliets in nomen-
clature., Tpe following table summarizes the most commonly accepted patterms. It
must be borne in mind, however, that while 90 credits with a 2.0 GPA is almost
universally accepted arcund the sfate, the methods of caleulating GPA differ so !
much from one institution to another that it ie difficult to say what this "standard"
represente, Also, there are important variaticns in "distribution requirements"
for each of the degree programs and differences in ways of classifying what counts

s "liberal arts" (many schools, for example, classifying hursing under natural
science, others listing it as vocational or VoTech), ;
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COMPUNITY COLLEGE DEGREE PATTIRNS

fAssoelate in Arts Zenerally require 20 guarter eredits with

Associate in Sglience 2.0 GPA. Usually ineludes only courses

Assoplate in Arts and numbered over 100 which are usually labeled
Segiences as "transfer" courses tut which are sometimes

vocational or techniecal, In varying amounts,
voeational and technieal courses can be used
to satisfy A4 requirements, In many schools,
none can be used, On the average, LA and AS
degrees are "high quality" (not taking into
account matters of content and teaching).

Associate (or Certificate) Generally requires 90 credits or "egquivalent."

in General Studies Hanges from highly wvocationaletechnical to
being a "consplation prize" for students who
do not meet distribution or grade pointv re-
quirements for an AL or AS degree, In general,
the general education requirement for this
degrees is "Commnication." It could econceivably
be the wehicle for experimental programs in the
cormrunity colleges but this dees net presently
appear to be the case, Not offered at many

institutions,
Associate in Applied Arts The vocational, terminal degree., Usually re=-
Aszsociate in Applied Seience quires 90 hours, 2.0 BPA with heavy vocational

emphasis typieal, Some schools require as much
ags 45 of the €0 hours be in "approved technical
or voeational course work," Some schools require
general education work with fe woeational, but
never more than 20 or 25 hours, Included here
are some programe in Job apprenticeship, law
enf'orgement, fire command, ete., with as many

gz 30 or more eredits being given for work

experience,
Diplomas/Certificates in Purely technieal and oceupational., Sometimes
various short and loug count toward AAL or AAS degree,
term technoleogieal pro-
grams

A very few institutions also offer high school diplomas and elementary
school certificates for adults,







