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I. Summary [To be supplied at the Faculty Retreat]

II. The DTF's Work

Summary of the charpge and how we interpreted it

This Disappearing Task Force (DTF) was charged on 13 October 1989 by the
Provost, the Academic Deans, and Jeanne Hahn for the Agenda Committee of the
Faculty Meeting. Our charge was complex and lengthy, and a complete copy is
attached as Appendix 1.

It is important to understand that our charge was to proceed within the
framework of the Strategic Plan. Specifically, the DTF was a major piece of the
work to develop and implement the Strategic Plan's call for a richer curriculum
in the area of international studies. The Strategic Plan itself called for more
emphasis on the "Pacific Rim," which was widely interpreted to mean all areas
bordering the Pacific Ocean.

Of necessity, some of our deliberations had to deal with improvement of the
College's current curriculum in Eurcopean cultures and languages, and no sentiment
ever existed that we would diminish our current work im, e.g., French or Russian
languages and culture. MNevertheless, we were charged to devote major attention
for new developments to Asia and Latin America, the specific areas on the Pacifie
Rim mentioned in the Strategic Plamn.

Limitation to the Pacific Rim also meant that we were not encouraged to
consider development of work in Africa, Southwest Asia, or South Asia. DTF
members recognized the importance of study of these areas, but we accepted our
charge to focus most attention for new developments on the Pacific Rim.

Our charge stated that our report should be in the form of criteria and
priorities for further development of international studies. We were not, in
other words, asked to develop specific plans for activities, but we were to
develop a philosephy and sense of general direction, which, if approved, would be
developed in detail by the academic leadership and specific faculty teaching
particular programs, J

We extracted a series of eleven specifie questions from the charge (B,
"Special Foci," pp. 7-12), which are listed below. These questions occupied the
majority of the DIF's time, and our report emphasizes giving answers to them.

1. How can we best enhance the international content of Evergreen's
curriculum?




1. How can we best enhance the international content of Evergreen's
curriculum?

2. How should we expand the Strategic Plan to give substance and
meaning to Pacific Rim studies?

3. How should the teaching of foreign languages at TESC be improved?
4. Should we modify Evergfeen's model of study abroad, and if so, how?

5. How should international studies be incorporated into weekend and
evening college offerings?

6. How should faculty development be structured in order to enhance the
College's ability to teach internatiocnal studies?

7. What changes should be made in creating opportunities for Evergreen
students to pursue international studies, e.g. through internships and study
abroad?

8. What changes should be made in student life and the ambiance at
Evergreen in order to reinforce the enhanced internaticnal dimensions of the

curriculum?

9, What sorts of changes are needed and how can opportunities best be
created for staff development in the area of international studies?

10. Should Evergreen pursue the idea of some sort of permanent base
camp for operations abroad, and if so, how?

11. Be bold within a context that is consistent with Evergreen's
mission and historical traditions.

Information and Consultation Processes Used by the DTF

The DIF met mostly on a weekly basis during all of Fall and Winter Quarters.
Some meetings were devoted to hearing presentations by invited guests., At ~
others, we considered position papers by members of the DIF or articles by
others, A summary of the visitations by guests is listed in Appendix 2.

All faculty were given a questionnaire on the critical issues before the
DTF. About fifty percent of the faculty responded, and the results of the survey
were impertant in shaping our discussions. The survey and its results are in
Appendix 3.

We attempted to keep a number of people informed about our progress by
circulating minutes of our meeting to the President, Provost, Academic Deans, and
Apenda Committee, plus to others who requested to receive them. In addition, the
DTF chair gave short briefings on our progress to the Faculty Meeting, once in
Fall Quarter and once in Winter Quarter.




& lengthy report of the DTF's work plus its draft report were delivered to
the faculty retreat in May. Discussion there was influential in the revisions
made in our final report.

III. Philosophical and pragmatic considerations for Evergreen's stance on
international studies

The DTF began its work with both the title and subject of "international"
studies foremost in its mind. To be sure, the charge and the Strategic Plan both
contained liberal uses of the word "intercultural,"” but we did not at first see
what our work ultimately came to mean for us: International studies must be
developed within an overarching framework of intercultural studies.

Conceiving international studies within a framework of intercultural studies
was in itself a major conceptual breakthrough for the DTF. As we developed our
thoughts, however, we realized that we had come upon an even more significant
issue: Intercultural studies for the 1990s represents an unprecedented
opportunity for intellectual and educational innovation.

Evergreen, founded in the ferment of the 1960s and early 1970s, achieved its
vitality and reputation by pushing the frontiers of legitimate,
interdisciplinary, higher education. The DTF believes that the challenge of
intercultural studies should be seen as a project that is as r9|uv1nnLLr£ in
terms of pedapogical innovation as was Evergreen's oripinal decision te create a

collepe devoted to interdisciplinary studies.

Creating a framework for intercultural studies i1s a first-class challenge.
Intellectual definitions and synthesis, budgetary and fiscal constraints, and the
expansion of intercultural/international studies to new groups of students are
all involved.

For subject matter, intercultural studies must include (1) language and
linguistics; (2) methods of reseaxrch, communication and expression (including the
arts), and decision making; (3) epistemoclogical foundations of knowledge,
science, and technology and the cultural attributes of those foundations; (4)
eultural development of the natural resource base and commerce on which all human
life depends; and (5) relations, often clashing, between different cultures.

Not only must the content of intercultural studies be defined, methods must
be developed, both intellectually and pedagogically, for synthesizing the
different elements of the field. For example, if intercultural studies is a
field, how does a college go about introducing students to it? What constitutes
advanced work in the field? What are the minimum foundations for an intellectual
program in the area?

One might even ask, is it better to conceive of intercultural studies as a
worldview rather than a field of study? 1If so, what are the implications for
developing a curriculum to address the issues of intercultural studies?

Questions of content and synthesis are sure to be difficult to answer, but a
number of considerations led us to conclude that not only must "international” be
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seen as part of "intercultural," but also that "intercultural" studies is perhaps
the best opportunity one could imagine for Evergreen's next major contribution to
American higher education.

Our reasons for reaching this fundamental conclusion about "intercultural”
~providing the most important guideline for developing international studies are
varied. Most important, we believe, are the following:

* The United States is a multi-cultural country. Many efforts have been
made to identify American culture as a "melting pot," but we believe it more
accurate to acknowledpge that the American people are better defined as a
conglomeration of different peoples and cultures. Distinctions between the
cultures are complex as they rest on differences in language, race, religion,
national heritage, other features, or mixtures of several of these. The DTF
believes it is as diffieult and as important to structure our educational program

around this demographic fact as it is to provide epportunities for students and
faculty to work on studies inveolwing other nations and regions of the world,
Moreover, nmo American can hope to understand people outside our national borders
without alsc developing a framework for understanding the cultural diversity
within this country.

*# We are frank advocates for an educational program that is socially and
politically significant as well as of high quality. It is our judgment that the
most pressing problems faced by our students will increasingly center on the
inabilities of different cultures to live topether on a small planet. We are
concerned that national educational and political leadership for intercultural
harmony has been so weak for many years. The DTF believes that exercising

resources that will be useful elsevhere as well as here.

# Everpreen is uniquely placed to develop new models for intercultural and
international studies. Washington is very much a multi-cultural state with major
populations of Native Americans, European Americans, African Americans, and Asian
Americans., In addition at least two languages are spoken by large numbers of
people here, English and Spanish. Finally, Washington's geography is such that
we border another country, Canada, and we are a major importer/exporter of goods
to Asia. All of these factors combine in a way to make it reasonable that we
attempt to develop international studies within a context of intercultural
studies.

* Evergreen's curricular structure and traditions have many advantages for
experimentation and innovation in intercultural studies. We believe the field is
inherently interdisciplinary and requires faculty of different backgrounds to
lead its development. We have an enormous reservoir of experience in
interdisciplinary education. Furthermore, our block-plan for programs is well-
adapted to use off-campus locations for study. Those places may be either in the
United States and its many cultures or in another country. Instituional
structure, therefore, is in our favor to take a leadership reole in the

development of International studies within a context of intercultural studies.
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A pragmatic consideration also influenced the development of our conclusions
and recommendations: We are a small, modestly-funded college that tends toward
large, unmanageable, aspirations to do all things. Our size is likely to be
limited to 3000 student FTEs, or perhaps slightly higher, for many vears. We
cannot, therefore, expect a significant infusion of new faculty hires or other
new funds from the State. Our resource base, in other words, is likely to he
stable, which means we must create oul changes primarily within the resource base
we currently have, Creativity and wit in developing new conceptions of how we
develop our curriculum and deploy our faculty resources must be at the heart of
any new efforts we undertake. Furthermore, if we are to move in new_directions,
we must not add new tasks for ourselves without ending some work we previeously
offered,

In the course of the DTF's discussions, we came to the conclusion that we
wanted to avoid any mlsunderstanding that enrichment of "international® studies
was in competition with Evergreen's engoing efforts to make our curriculum more
"intercultural.” We believe that the unlikelihood of significant new resocurces
from the State 1s sufficient to require that enhanced international studies must
be conceived under the rubric of intercultural studies. The fact that
intercultural studies is also the intellectual heart of an Innovative
international studies curriculum is simply the capstomne that would lead us to the

game conclugion, even if mnew resources were in the wing.

IV, Programatie Analysis and Becommendations

A new specilalty ares

Our primary recommendation is that development of interculitural studies
constitutes a most unique and challenging opportunity for Evergreen's next
educational imnovation, It is by no means a trivial exercise to engapge
intercultural studies, and we accordingly have taken what we regard as a beld,
and perhaps controversial, step.

called Intercultural Studies. In order to be successful and meaningful, this new
specialty area must replace several current specialty areas and comprise up te
one fourth of our offerings above the Core level each year.

Clearly, we are proposing a specialty area with an expanded definition (see
below). Faculty membership should be solicited from all existing areas by self-
nemination. Attempting the imnmovation of a genuinely intercultural educational
program, which will include our efforts in international studies, is the agenda
for the new specialty area. Faculty who are drawn to this project full-time
should expect to engage in it over a period of at least several years. This
agenda includes both the definition of the field in terms of content and the
synthesis required to make the effort integrated.

To appreciate the magnitude of what we are propesing, we envision that about
20% (30 FTE) of the entire faculty would be engaged in the programs of the
Intercultural Studies specialty area at any one time. As many as 10-15 programs




will be offered by the specialty area every year. Perhaps as many as 40 FTE
faculty would be affiliated with Intercultural Studies.

For comparison purposes, consider that about 25% of our faculty are actively
teaching at any given moment in Core and 17% in Science, Technology, and Health.
Our proposal would put Intercultural Studies as the single biggest specialty area
at the College, and only the faculty resources devoted to Core would be larger.

The remainder of the college's ecurrieulum will be offered in four or five
existing specialty areas, probably those that require specific sequences of
development and skill-building and which are possibly oriented toward specific
occupations or professions. -

We in no way intend any invidious distinctions between those faculty who are
engaged in the Intercultural Studies specialty area and those who are in an
existing specialty area. The College must continue to provide curriculum that
requires some of the same structures we now have. Moreover, we do not see the
Intercultural Studies specialty area as having "iren borders.” It must contain
many faculty whe wview it as a major and ongoing commitment, but it will also need
and want many faculty who would see it ss attractive on a once every several
years basis,

It should also be understood that the new specialty area, because it is
envisicned as a major commitment of College resources, should expect to lead the
College in the expansion of intercultural education to all parts of the
curriculum as appropriate. What we are attempting to do with the recommendation
for the new specialty area is create a critical mass of faculty, students, and
resources so that the activities of the area will spill over for the benefit of
the entire campus. .

Some may ask whether the DTF has any specifiec recommendations about which
existing specialty areas might disappear in order to allow the emergence of this
new Intercultural Studies area. We do not, but it is our ocbservation is that
many existing programs from the Language and Culture Center, Political Economy
and Social Change, Humanities, Native American Studies, Applied Social Theory,
Expressive Arts, Enviromnmental Studies, and Science/Technology/Health have high
relevance to our proposed new specialty area.

We believe that, if the faculty embraces our proposal, a period of ferment
and reorganization will occur among our faculty resources. We recognize some
faculty may be delighted, others upset. It is only the importance of doing
something significant in Intercultural Studies that leads us to propose such a
major restructuring of our curriculum and scheme of faculty oreanization.

Purpose and struecture of the new specialty ares

Intercultural Studies must provide a full range of programs, intermediate
through advanced, to study the languages, cultures, literatures, arts, economies,
environmental perspectives, and governance schemes of different peoples living
inside and outside the U.S5. The emphasis will be on comparative studies in order




to help students understand their own cultural backgrounds; therefore, we will
provide a special focus on the cultural diversity of the U.S.

Qur primary goals are to develop a student's capacity to engage in
intercultural communication and to understand diversity in ways of knowing. We
believe that students in this area should be versed in four major subjects that
define culture: personal value systems, inter-person communications, inter-nation
governance, and relations between people and nature.

Entry-level programs

The size of the new specialty area is large and might involve up te 600
students and 30 faculty per year. If we assume the typlecal student works for two
years in the area, we must imagine that up te 300 students and 15 faculty would
be engaged in entry level work in the specialty area at any one time. The DTF
believes that no more than 4 faculty should be on a team, so we must envision
about 4 entry level programs each year.

Each of the entry-level programs will be different in terms of some of their
cbjectives, content, and directions for probable career pathways. We would
expect Intercultural Studies, therefore, to have a complexity analopgous to
Science, Technology, and Health, which has three entry level programs: computer
science, physiological and molecular bielogy, and health.

Foreign language instruction is a major factor to be accomadated in the
Intercultural Studies specialty area. We discuss this subject in detail later,
but at this point we want to indicate that most of the entry-level programs would
include language study in some way as an integral part of its format. Others,
however, might include the role of language or artistic expression in the
cultures being studied instead. We see linpguistic and artistic expression as
essential compeonents of these entry level programs because they so elearly
address the cultural ways of knowing and communicating.

An example of an entry-level program with foreign language as an integral
part might include three major areas of study; foreign language; cultural
expression in the arts; and cultural manifestations of political economic, and
environmental institutions. We would think of these three divisions as something
like 5, 5, and 6 quarter hours, respectively. See Appendix 4.A for details.

Another example for an entry level program might include a year-long
coordinated studies program for 12 hours per quarter that would integrate three
themes: interpersonal relations, international relations, and relations with
nature. As the year progressed, the program would move from a discussion of
models to comparison or integration of models to implications for governance.
Students would have to take a foreign language concurrently with this program or
have a demonstrated ability in a foreign language. See Appendix 4.b for details.

In all entry level programs, the primary purpose would be to demonstrate
that there are multiple perspectives knowing, communicating about, and acting
upon the human experience. For example, one approach might be to examine several
explanations in environmental science from a western perspective and then from a
Native American perspective. In the first, we would study terminology and




examine research; in the second, we would hear stories from elders. In ancther
approach, we may be able to find certain environmental phenomena, explained from
several points of view, each valid within the context of that society.

For those programs with an integral foreign lanpguage component, we would
study language with program content in order to understand other cultures' ways
of knowing. An important means of understanding culturally different
epistemologies is to examine verbal and nonverbal ways people express that
understanding through stories, drama, art, dance, and science. More advanced
language students could do some of this work in a foreign language: read, watch
films, and listen to some lectures. The content would lend itself naturally to
these activities and inspire other students to pregress rapidly. The language
component would not seem "tacked on," a problem that frequently plagues foreign
language instruction.

Advanced programs

The advanced programs in the new specialty area would deal with particular
gquestions or issues from an historical perspective or a contemporary one. These
would include an advanced coordinated studies program as well as several greup
contracts, including programs previocusly offered in the Languasge and Culture
Center. Some possibilities include:

% Language and Culture programs with a new focus on diverse cultursl groups
within those cultural areas where these lanpuages ars spoken (French, Jzpanese,
Russian, Spanish). For example, in the French Culture program we have an
emphasis on francophone literature, and on French colonialism. Because we are
offering a language ceomponent in the entry level preogram, we would hope to
attract intermediate and advanced language students in these prograwrs.

* Timely/timeless issues such as "border zomes" which treat our
international borders as well as problematic borders elsevhere. (We thank Gil
Salcedo for this suggestion.)

* Advanced programs In environmental studies, which would include the study
of comparative pelitical systems snd international erganizations in environmental
governance. Such programs could also address cultural and economic imperialism
and its manifestation in environmental concerns. For example, the Indian
government has settled in the Bhopal case for an extraordinarily low figure.  Why
is this the case?

# Independent study of cultures and languages not covered in our other
programs in the form of cluster contracts with intercultural emphasis such as
what Lovern King is now providing. These might also be group contracts explering
rich cultures such as Latvia or Egypt.

* Programs in the teacher's certification program aimed at developing
intercultural sensitivities would be excellent additions to Intercultural
Studies.




#* Expressive arts programs dealing with comparative or non-U.5. forms of
expression could be part of Intercultural Studies as well as Expressive Arts.

* Internships for students in areas where the population they encounter is
culturally very different from their own, both inside and outside the borders of
the U.S. We see these internships as indispensable for students wishing to focus
on intercultural and international studies.

Foreipn lansuapre instruction

Until 1992, we recommend developing our capacity to teach French, Japanese,
Russian, and Spanish (our current strengths). This means providing 4-5 credit
courses in innovative language instruction for students enrclled in Core
programs, the entry level program in Intercultural Studies, and for part time
students.

Inadequate resources in our current abilities to teach these four lanpguages,
however, demands that no new major Imstitutional efforts be devoted to language
instruction outside of these four. Current efforts in languages such as Italian,
German, and Latvian should of course continue but at the same level of resources
as we currently have. '

Specific needs to improve language instruction include:

[To be completed]

For 1992-98, the College should consider expanding its foreign language
offerings to include Chinese, German, and a major South Asian language. Before
offering any new language, we must consider faculty hiring, library resources,
language laboratory facilities, faculty development and exchange opportunities,
and the potential for study abroad.

Library requirements

The DTF believes that our current library resources are inadequate for -our
current curriculum. It is essentizl that a major effort be made to upgrade the
resouvces we have: All new curricular offerings in the area of intercultural and
international, studies must be supported by adequate library resources.
#dditionally, current library ceollection and service weaknesses should be
addressed before new curricular initiatives are undertaken.

Current resources include some particular strengths, including an opening
day collection with a strong representation of European literature in the
original language. This is a strength which will be more effectively used if
there is expanded emphasis on language instructlon throughout the curriculum.
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Another strength is the recent development done in the area of multicultural
studies where we have spent $10,000 on materials identified by consultants who
looked at materials related to African Americans, Asian Americans, Hispanic
Americans and Native Americans. A list of the materials purchased and processed
thus far is attached (Appendix 5). Within this year we have also added a
satellite dish, which can potentially be used to bring in international
programming and a listening room which expands access to sound recordings.

There are, however, many current weaknesses in library support to an
intercultural curriculum. One of the most consistent concerns expressed by
consultants and faculty is the lack of funds for audio-visual materials. We
suffered a budget cut of over $50,000 per year in the non-print services
department during the major budget reductions of 1985/86. That money was split
between a librarian who selected and cataloged audio-visual materials, and the
funds to buy films, sound recordings, slides, pames and other audio-visual
materials. Since that time we have spent only a few dollars from special one-
time allocations on film and sound recordings. Film and sound media are eritical
to helping students get a taste cof diverse cultures.

Other areas of substantial need include (a) video-based language study, and
(b} our map collection. Both these areas need substantial improvement.

The second major problem is the periecdicals budget. As most of the faculry
know, we have a significant shortage in that budget due to inflation (540,000
even after 525,000 in cuts last year). HNot only do we have to cut current
titles, but we cannot respond to the legitimate requests of new faculty ox
faculty who are hoping to expand their teaching inte new emphases on
intercultural issues. A list of recommended new periodicals compiled over the
past year is attached (Appendix 6).

It should be noted that these are the requests that have come to us while we
have actively discour
much lenger list. An allocation of $3000 per year would go a long way to
responding to these needs; it would not, however, save us from the cuts thats
threaten currently received titles. Additionally, some requests from the
scientific disciplines, as might be needed to support issues of international
ecology, would likely be expensive.

Books used by individuals to learn languages are beaten to death. We have
not developed those collections because the primary use seems to be within
programs where students should be buying their own texts and where one copy in
the library will not satisfy anyone's needs. Library staff need to consult with
lanpuage faculty to learn if there is legitimate non-program use which we could
satisfy with language-learning texts. If so, the outlay would be minimal, only a
few hundred dollars each year, if that.

We also need to determine what sort of language laboratory facility is
needed and whether that service goes most logically with the current non-print
services areas., This is not a need that the library has anticipated and it would
require significant unexpected remodelling and space.
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The more general need for books in intercultural and international areas of
study is spotty. Consistent emphasis on alternative perspectives, ethnic issues
and women's studies and veoices, has resulted in collections which have a stronger
representation of interculturalism than would be found in a more traditienal
library.

NHew faculty and renewed intercultural emphasis in the curriculum have
cutpaced what we have done, however. Angela Gilliam assessed cur colleetions in
the following mannexr: the African American colleetion is large but dated; the
Chicano collection Is small but excellent and needs Puerto Rican representation;
the Asian Ameriecan collections ave too limited; the Wetive American collection
does not represent Native Amarican authors sufficiently.

In addition, international perspectives have not been emphasized in
collection development. We are very wesk in many areas relating to other
nations. The greateat wealkmneszs iz materials in Worthern Africs:;: other problems
are Asian countries other than Japau and China (although Rose Jang has
recommended some needed build up in ancient Chiness philosophy as well). Oux
depth of Lsatin American materials is growing (we started gearing vp in the last
area within the past few years), but the recommendations for increased activity
in Letin Awerlcan studies contained in this repori indicate a need to enhance
thiz effort further.

An onpoing increzse of about $10,000 would buy about 300 titles a year, =a
good basa for building the general ceollection in intercultural and International

studios

Finallv, if travel is to become a more significant element of our education,
ve need to give travelling programs the basic support they receive here at homa.
In the library that means that media fleld equipment should be avsilable Tor
guarter-lony vae if it is eritical teo the progrsm's activities. Currencly, on-
campus demsnd Tor equipment such sz Camcorders iz far too heavy teo allew oune
program cto tie up a Camcerder, for the quarter yet guarfer-long or other exvended
use is necessary if we are to support programs basad on video production thiat go
abroad, One Camcorder costs §$2000; responding to current reguests for long-tern
use would already raquire purchase of three units,

Video is being used very effectively in languape programs slready; students
are able to experience their own linguistic skills mirrored back te them via
video. This support should continue and expand with any language offerings.

Strxer
Areas, Cog

henine intercultural and international centent of all Specialty
and the Graduate Programs

ng,
s

Our discussion to this point has focused on the Idea, rationale, and
structure of a new specialty area, Intercultural Studies. We now address the
guestion of the importance of intercultural and InLernatioﬂal issues for other
programs in the College. Qur major raeommendation here is that all programs at
vergrecn need to address the issues with which we heave Frawnled
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_ From 1945 to 1973, Americans rested comfortably on an assumption that
liberal democracy provided the standard for the development of culture on a
global basis. Seemingly little need existed to question the values implicit in
liberal democracy for either ourselves or for other pecoples, who we encouraged to
adopt our modes of cultural organization, American English was becoming the
lingua franca of the world, and American college students had little need to
understand any other mode of communication or explore any other way of knowing.

Withdrawal from Vietnam in 1973 symbolized for ﬁany people that American
culture, ideals, and powar were not necessarily to predominate in the future.
Increasing economic competitiom from newly industrialized countries, Japan, and
the European Economic Community similarly indicated that Americans would have to
learn to compete and cooperate with eother countries, cultures, and ideas.
Although English still is useful as a common language in many places, it is now
clear that American college students are poorly served if they do not pay
attention toc developing some skills in a foreipgn language. Moreover, they need
to learn foreipgn languapge within a context that enhances their understanding of
how other cultures know, organize themselves, relate to the rest of the world,
and develop their natural resources,

In addition, increasing shifts of human population within the United States
indicated that although America had always been a multi-cultural society, it was
not necessarily a "melting pot." Major areas of the United States now have
Spanish as a commonly-spoken language. Development of Native American insistence
that treaty obligations be respected indicated that organized cultures persisted,
despite years of efforts to extinguish them. Blacks or African-Americans
continued their long-standing efforts to achieve equality and dignity within the
white majority. Many other "minority" groups also sought to make their culture a
vital part of American life.

As a leader in innovative education, the Faculty of The Evergreen State
College must embrace the task of making "cultural literacy" a vital and living
component of the Evergreen experience, All Core programs, each specialty area,
and the Graduate Programs have an obligation te teach with the explicit
assumption that glebal knowledge includes ways of knowing, communicating, and
living that are different from those understood within the Anglo-American or
Euro-American tradition. It must be noted, however, that heterogensity exists
even within the Euro-American culture, because Europe itself is hardly a
homogeneous culture or language.

To this end, the DTF recommends that the motif of comparative intereultural
and international perspective must be considered in the design of every program
that is offered at this College. To be sure, the ways in which this motif is
incorporated will differ depending on the subject matter and the skills of the
faculty member. The goal should be to improve our offerings over time.
Financial support must accompany faculty efforts to develop their intercultural
and international skills. All of us must take the job as being of utmost
importance.
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A ment: Iin service of intercultural and internat 1l stud

Faculty working with students constitutes the heart of any college.
Although faculty have some obligations to expend their own resources to maintain
their professional standing, the DTF believes that the college also has important
responsibilities to assist and encourage faculty in their on-going development.

Intercultural studies, including international studies, is a difficult and
expensive field in which to work. For this reason, it is essential that
Evergreen adopt a procedure that is well-considered and efficient if it is to
provide meaningful assistance to faculty development efforts.

The DTF recommends that development assistance to faculty for for

improvement of intercultural studies be conceived as a "package" in which several
elements are brought togethern:

# Faculty exchanges within and ocutside the United States;

* Provost-designated travel funds for maintaining contacts and experience
essential for the curriculum;

* Arrangements for visiting faculty from the United States and abroad;
* Student exchanges from other parts of the United States or from abroad:

* Recruitment of students from specifie cultures within the United States or
abroad;

# Library resources;

* Resources for student services staff to serve the special needs of
students who might be recruited to assist in promoting intercultural studies; and

* Provost-designated "short grants®™ of 2-5 days of work in the summer to
develop intercultural themes to be used in the curriculum.

The heart of this recommendation is that the College must consider very
carefully exactly how it will build a strong supporting environment for
intercultural studies on the Evergreen campus. We believe our past efforts in
this regard, although valuable, have not enjoyed the coordination and planning
they must have in order to make our resources effectively used. The above
package, we believe, has the elements needed to make our resources return
benefits with the greatest strength and quality. At a later point we develop
explicitly the criteria and priorities for identifying the needed packages.

W
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Should Everpgreen have a "requirement" or "strong recommendation® that
every eraduate should have spent at least one quarter of work in a cultural

setting that is different from their own?

The DTF debated this question at some length. Our conclusion is that we
should aim for the "strong recommendation" rather than pose a specific
requirement. We envision the recommendation to be analogous to our advice that

"all entering freshmen take a Core program. That recommendation is almest
universally followed. We believe a comparable set of opportunities, many of
which will be awvailable from the Intercultural Studies specialty area, will
provide a similar success for thils ldea.

Intereultural Studies speclalty arvea develop the appropriate languape to be
included in the anmual catalog. This languape should appear prominently in the

for_informine prospective students about the College's commitments. Admissions
and Academic Advising stalf alse shéuld develep appreooriate supporting materials
to make "strong recommemdation" an important element of Everpreen's propram.

Opportunities for Fverpreen to develop a mere sipnificant international
atmosphera

& number of issues before the DIF required us to address how Evergreen could
enharnce the international-intercultural dirmensions of the Collegs. Our optilons
sorted into two mejor categories: (1) enhance the international-intercultural
aspects of the Olympia canmpus, or (Z) expand the relationships of the College
with other institutions of a different culture, either within the United States
or abroad, but awsy from the Olympia campus.

Qur attention on the question of what te do sbout the Olympia campus itself
divided inte four major ideas, some of which were mutually compatible, some not:

* COhtain more faculty of non-U.5. background, either as permanent hires,
visiting hires, or through exchange programs, either our own or from programs
such as the Fullbright program;

* Increase the pumber of international students studying at Evergreen, i
either as matrieulated Evergreen students, exchange students here for one or more
quarters, or as students on campus through other auspices (e.g. EF Language
Institute);

* Invite a foreign university to establish a presence on the Evergreen
campus in a way that was mutually beneficial to them and to us; and

% Inerease the number of faculty and students of U.S. nationality but not of
Euro-American origins before worrying about increasing the number of non-U.S.
nationals.
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When we turned to actions away from the Olympia campus, our debate sorted
into four different types:

# Establish a permanent Evergreen "base camp" or "branch campus" abroad;
* Form a partnership with a foreign university or organization;

* Join a consortium of other American colleges and universities that jointly
undertake instruction abroad; and

* Develop a network of contacts abroad that generate opportunities for
Evergreen faculty, staff, and students to have an experience in a fereign
country. .

Choosing one or more of the above eight options involves a complex ecalculus
in terms of shaping Evergreen's commitments. Our contribution te what will of
necessity be a larger and longer debate is to note that three levels of
considerations need to be includad in th: decision making:

f1) the basic strategic commitments of the College,
(2} the explicit criteria to be applied te a particular decision, and

(3} the competing pricrities among the mix of possible commitments and
within the criteria affecting a particular cption.

In this section we outline our recommendations on what the intent of our
strategic commitments should be. We also indicate our sense of priorities about
the possible comnitments, Explieit criteria for warious issues are included in
Appendix 7.

#* The DTF recommends that the College's current commitment to hiring U.S5.
nationals who are people of color remain the highest priority for the development
of strength in the intercultural studjes area.

% The DTF recommends that conseolidation of our current strength in offering
curriculum on cultures speaking Frepch, Pussian, Spanish, and Japanese be of
highest priority in terms of intercultural studies that demand foreisn language
skills. tudy abroad genevally means study of s foreign lanpuage, and these are
the four foreipn lsnsuapes we are best equiped to teach in terms of faculty
strengths. We should not attempt to go bevond these four oh a major basis before

1992,

#* The DTF recommends that it is essential to have foreign nationals on the
Evergreen faculty. We eannot speak to exact numbers, but given the probable

limitations on our faculty size, we recommend an inereased effort to bring
foreipn nationals to the faculty through exchange proprams and visiting

positions,

* The DTF recommends that our first priority for students of diverse

eultural backpround must be serving U.5., nationals who are people of color,




