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Many of the key issues of the 1980's were anticipated and addressed
during the early 60's by a beleaguered band of aventurous administrators and
faculty members at a few small--tiny in the eyes of some--private liberal
arts colleges across the country. They were beleaguered for two reasons.
Most of them were financially hard pressed. Their ideas were outrageous to
most institutions still relaxing in the complacency of the 50's, with steady en-
roliment growth as the early members of the World War II baby boom reached
college age. Now that the bloom is off the boom, and now that much of higher
education is becoming beleaguered and hard pressed, the ideas and activities
of these small colleges are surprisingly relevant to the concerns we face in
the decade ahead.

One of the tiniest, most hard pressed, and by all accounts, the most
outrageous, was Goddard College. Started in 1938 by Royce Stanley Pitkin, a
student of John Dewey and William Heard Kilpatrick, Goddard took seriously
the ideas of those philosophers and was greatly influenced by the work of
the Progressive Education Association. In 1959, the point of departure for
the perspective of this paper, the College was a community of 120 students,
22 faculty members, and support staff. Most of Goddard's students came from

the Boston-New Ydrk-Philade]phia strip. Although their numbers were small,



given the size of the College, there were significant proportions of black and
other minority students. A Manor House and the renovated barns and out-build-
ings of a country estate in Plainfield, Vermont served as its campus. The
physical Tocation was beautifu], with its rolling fields and woodlands, looking
of f toward the main range of The Green Mountains to the west. Plainfield village
comprised 500 souls, two gas stations, é general store and Bill the Barber.
Nearby Barre had a population of 13,000 and Montpelier, eight miles in the ofher
direction and capitol of the state, had 8,000. Burlington, forty-five miles
away with a population of 40,000, was the largest city within a 150 mile radius.
In closing this brief background, it's worth noting that the ideas and activi-
ties espoused and pursued by this small, geographically isolated, community of
administrators, faculty, students, and support staff, were as outrageous to
many members of the local and larger Vemont cammunity as they were to most
members of the local and larger higher education community.
THE IDEAS

The most direct way to describe Goddard's organizing ideas is to quote a
proposal for a comprehensive six year "Experiment in College Curriculum Organ-
ization" which was formulated during 1957 and 1958, funded by the Ford Founda-
tion and begun in September 1959. This proposal was consistent with the educa-
tional philosophy which had dominated the institution since its founding; it
built on several programs and activities which had already proven effective.
Its final formulation grew out of extensive discussions which occurred during
the reqgularly scheduled faculty meetings held in the 1living room of the
President's house over tea or sherry, from 3:00 to 5:30 every Friday afternoon

when the College was in session.



AN EXPERIMENT IN COLLEGE CURRICULUM ORGANIZATION
: AT GODDARD COLLEGE

SUPPORTED BY A GRANT FROM
THE FORD FOUNDATION

Scma Precblems

This experiment is designed to deal through a unified approach with some of
the more sarious and persistenc problems of American colleges. These include
(1) creating a climate in which students can more quickly and surely become self-
relianc, contTiducing persons capable of inmitiating and carrying on socially im-
portanc casks; (2) enabling young people to develop their intellectual capacities
more rapidly and more fully; (3) utilizing more of the ever increasing store of
kncwledge withour proliferation of courses; (4) finding ways by which a teacher
can worik with more students without losing the values of personal associationm;
(5) making che best use possible of learning aids that have been and are becoming
available throuzn scientific and technological developments; (6) using more effec-
tiveiy available knowledge about growth and learning in curriculum organizatrion;
and (7) advancing understanding of other cultures.

In :ssencza tha problem on every campus is that of making tha college an active,
exciting centar of learning of a caliber consistent with the needs and resources of
our tines, and, as Archibald Mcleish says, deriving its educational policies from
the charactzr of zha American community. This experiment has been formulatad on
the assumpcion that only through a radical change in tha approach to curriculum
will this problem be solved.

The Central Idea

The approach being proposed has been derived from observations of how people
develop their crecacive capacities, how they acquire knowledge and ideas and put
them to usz. In short, it is derived from studies of how learning proceeds. It
makes use of the proposition that men learn best when their purposes are clear and
their motivarions strong and that these conditions exist when they are doing things
that seem to Chem important and when the doing requires the identification and
solution of problems. One has only to take stock of his own knowledge and abilities
or to obsarve closely a small child to see how true this is. Knowladge and ideas
that are puc to work in response to the demands of life are those that influence
one's behavior and are most likely to be available when needed.

This proposal for building a curriculum is an attempt to bring into the college
some of the drive, excitemenc, demands, and hard work that arec found when intelligenc
adults are engaged in challenging jobs, whether in industry, laboratories, the arts
or government. [t aims to give college students adult status and early opportunity
to contribuce to and participate in the world's work. [t aims to exploit the desira
and need of the college studant to be a responsible concributing member of his com-
munity 2nd to utilize his moctivations for his own e¢ducation. In a sense it pro-
poses to substitutc a dynamic process for logical arrangemenc of subject macter into
courses. The intont of the proposal is to organize cha college so that students
will work a full day and a full week as they carry on jobs and projects ac the
college and in the community which are a part of their studics and of which their
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studics arz a part. The immediate imspiration for the proposal is the experienca
Goddard has had with experimental projects in which students have moved their
education zhead rapidly by doing the work of adults in schools and other community
agencies. It Is a proposal to organize the whole college so that all its studants
may cxpericnce similar gains. It is not a blueprint nor a detailed plan. The
deczils will hove co be hammered out as the experiment moves ahead. The proposal
is made wich the conviction that it may be of great significance to all American
colleges and that Goddard is uniquely equipped to carry it on by reason of the
interests and experience of its staff and many of its students.

Undarlvine Considerations -

Tharz have been many reorganizations of the theory and content of the liberal
arts curriculum but little investigation of the meaning of curriculum for the col-
legc studanc. This proposal is offcred to test a different approach. Imnstaad of
the usual assumption that the curriculum is a large array of courses presented to
studencs, the hypothesis is advanced for exploration and testing that the curriculum
is wanat the individual student, operating as an adult, plans and carrias out to
learn whac he ncads to learn. From the student's point of view, the question of his
status as an adult, and hence of his motivations for learning, is generally buried
under caollege or teacher concerns and pressures, and he finds opportunities for
jatistacetign or recognition mainly in extra-curricular activities, so that his com-
mitnent aad claricy of goal are less complete and for a longer time than neced be.

e

Whate ha course which a student will follow when he is helped to use the
rasources a college and to discover opportunities for making his place in che
world? How will he respond to challenges in learning? How will he test his growing
knowicdge and abilities in action? A college which sees the student becoming a

part of his world rather than apart from his world has an open curriculum of learning
expoeriences for zach studenc. A chief task of the teacher is to help the student
learn now to use teachers better. This means a gradual intensifying of communica-
tion hetween a student and his ceacher during a four year span of time and an
incensifying of abstract and independent thinking through testing it in practice.

e
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Ravising the concepc of curriculum requires solving a number of specific
problums and sctting up a plan for operating the college. As has been indicated,
the plan nere nroposed is based in part on previous expericnce and experiments
carried on at Goddard, in part on new needs for making an integral approach which
will carry further the improvement of teaching through use of the behavioral sci-
ences. Goddard has for many years tested the idea of guiding students in individual
programs of study suited to their particular need and speed. Work experience too
has bevn cmphosized for its maturing cffects and reinforcement of the learning pro-
cess. Within che last few years several cxperimental projects have related the
work of college students in public schools, or in different culture areas where a
forcign language is spoken, to their own development and study in college. This
is the backzround for a proposal to explore a general curriculum of self-propelled
study and action which help the students make the best use of teachers and learning
resqurces.



Curriculum Organizatioh

Featuras of the Plan

The proposed curriculum envisions:

1. Ori:nting the student toward problem-conceiving and problem-solving, and
toward indcpendent study in a full day and in an adult work week, which offers
adult stacus and the dignity of year-round study, work and travel.

2. Expanding the use of modern technical resources for self-teaching and
wider cormunication, and the fuller use of present college, community and
regional rcsourcas. )

3. Off:ring studies closely tied with the work of off-campus agencies and
{nstitucions, with adult responsibilities in our culture, and to contact with
other cultures, thus making it possible for the student to feel that his work
{s a1 needed and creative contribution in the world as well as a test of his
learaing,

4. Guiding the student toward increasing focus on one field of work so that
he may work closely with one or more teachers but with growing independence of
tecachar help in what may be regarded as anm apprentice relationship.

S. 3vaiuating his work in terms of increase in strength of purpose and gains

in 2concmy of affort, as well as in surer mastery of abstract processes in

thinking. This will be effected through the cooperation of the widely dis-
ribuced obsarvars of his off-campus work and at least one teacher in his major

arca of study with whom he will be in more intense ccmmunication. Additional

evidaznce will be obtained through the use of Graduate Record and other knowledge

tases.

The advancazes to be expected from procedurcs which carry out thase proposals ara:

1. Greater numbers of students per teacher but with increasingly bacter com-
munication during the four years.

2. Studying and working in depth rather than extensively, but, through greater
stimulation of contacts in this and other culturcs, becoming more alert to the
incrieasing breadth of knowledge.

3. A gain for the studeat in confidence and acceptance as a responsiblce adult
through working at the same time as studying--a self-confidence gained in
meecin and working with people as wall as in problem-solving and abstract
thinking through applications of knowlcdge to working situations.

4. 1Incraased communication among students on the subject of their 2xpariencas
and henca groater influence on cach other in creating an environmont for
learning.

5. Similarly greater communication among tcachers who are necessarily acten-
tive to the 2ffeccs of the new approach and more likely to work togather in
major arcas of study in which individual students arc apprenticing themselves,

6. Dirceting the attention of tiachers to bringing 2bout the greatest zmount
of learming chrough tapping tha basic motivations of cach scudent and getting
to know how to work most offectively with zach one.



Curriculur Qrganization

7. Groacar interrelation and iateraction between a college and the narrower
and wider communities with which it may work. The student becomes a focal
poinZ of contact in aiding social and scientific research, in development of
resourcas, in assisting schools and state or federal agencies, and in creative
activicics in che arts. His contacts with another culture offer opportunities
in language and social studies at firsthand. The college becomes a year-round
locus of work and study to which students and teachers relate according to the
need z2nd rzach of the programs they plan, and according to the seasons in which
tha programs may best be carried on.

The <ssencial dynamics of this curriculum concept lie in helping the student
sce how he can best work with the resources of the college and the needs and problenms
of che world, This is to say that college is less of the luxury and isolatiocn in
whicn che older adolescent can delay facing himself and more of the reality which
adult scatus implics. There is still the need for deep understanding of history,
socizty, sciencific mathod, the person and his means of axprassion, which college
studics are designed to give. But courses do not give anything to a person not
ready £3 raccive and to use. The curriculum which places an adult demand on a
student i3 substicuting a self-directing and a social pressure for the teacher-
axaminaticn-cradit pressure. The need to have an equal status and a share in the
problums 2nd zffairs of the world through participation in them and contributions
to thiem makes graater demands on the student to learn with responsibility than do
acadenmic davices. With this type of curriculum the test as it is known can be put
into a positicn of usefulness racther than of threat or prassure and can take its
place alongsidz the fuller tests of each persom in action. In this kind of larger
learnint space a student reveals more of his screngths and weakncsses to himself
and to ochers and 30 can be helpad and can help himself. In this manmer he learns
to use tiacners bettar.,

If ctac role of the [aculty has been laft out as far as offerin; their special
courses 15 concerned, the reason is that that approach has tended to dominate
curriculun chinking and to make all the other learning devices follow from it. 1If
a teacner zan give a course, it is often assumed, quite naturally, that he should
be able to tell how much each student has learned. This is a simple relation
which che behavioral sciences have shown leaves out nearly everything concerning
motive and meaning for the individual student. The concept of curriculum here
presented L5 based on the belief that motive and meaning are foremost in effective
teachinz ind the college must be designed to bring these to the fore. Hence the
activicics of the teachers are not to be described by the names of courses. Each
teacher 1Ls unique and his work is not limited to the classroom. He may have a
deep knowledze in one or more large areas of thought; he may have a specialty.

But in tihis curriculum his cffort will be to use his learning in relating knowledge
to the world's work and in helping his studencs to do likewise.

Arcos of 3tudy

The following nine areas of study are fairly inclusive of the activities inm
which studencs and teachers might work from the college as a center, with any
nunber of secondary focal points or ficld centers outside:

1. Human Bzhavior - a fairly central exploring of human motives and behavior,
creativicy, cxpression and culture, the limits of science and language, the
uses of psycnology, religions and philosophies.
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2. Socicties - social psychology, methods in sociology, anthropology.

3. Culturzs and Languages - history, foreign language, human understanding.
This wouid rnclude cultures near at hand such as French-Canadian, but cer-

tainly the non-Western cultures also.

&. Phvsical Scicnces and Mathematics.

s. 3iolczical Sciances - relations to human studies, world health and agri-
culture, resources. o

6. Th: Arts - art, music, litcraturs, and drama; cultures and exprassion. -

7. =ducation and Community - human and social studies and philosophy.

8. JAmerican Socizstv - history, economics and political science; democracy
and foraign ralations.

9. 32nalish Lanugage Studies - forms and discourse, reading, composition,
semantics, vocabulary, language changes, communication.

Thesc areas offer many opportunities for two or more teachars to work togethar
with studencs who begin to focus in major fialds. These areas also suggest the
need and opporfunity for general conferences with outside consultants and the use
of many rusources. They represent areas of learning bearing upon the work and
rascarc of many agencies in the world which can use student help.

Develcopine zha Provosal

As sugpestad in che preceding pages, this proposal has as its center a devel-
opinss rzlationship between teacher and student. At first, the teacher will relate
to the student as a guide in discovering and considering his motivatioms and as a
leader in the study of various aspects of human living, Later, the teacher's role
will be that of resource and guide to resourccs as the student becomes increasingly
able to achicve his purposes independently. PFinally, the ccacher-student relation-
ship should beccme that of adult to adult, useful and rewarding to both as a
sharing of idcas and of the planning and working that result when ideas are faced
squarcly,

The proposed curriculum begins with study in regular courses but moves after
the first year towards increasingly independent work and study, culminating in the
carrying-out of an individually planned rcscarch, study, or field project. Spacif-
ically, che firsc-year student takes thre: coursas cach semester, choscn from a
limiced number planned about large areas rather than about narrow subject mattars.
The student in his final term takes no coursas. Between those beginning and anding
poincs, students arrange cheir programs with a flexibility which permits varying
and individually appropriate proportions of course work, participation in off-campus
watk, and indcpendent study,

The Student's First Year

Durinz his first year the studant will be introduced to the concepc of the full
day's work. is courses will be scheduled for large blocks of time and he will be
expected to davote to the work of a course the full day on which it is scheduled.
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The work week will include participation in jobs essantial to the operation,
maintenance and development of the college. As he demonstrates gains in ability
to assume and discharge responsibilities he will be assigned to jobs with greater
denands. His performance In this phase of the curriculum will be used as one of
the bascs for datermining his readiness to participate in off-campus projects.

During this year he should learn how to use mechanical and electronic aids
as well 23 books to advance his own learning,

Aftcr =he FTirst Year

The sacond year may be regardad as one of transition in which the student -
reduces the preportion of time devoted to regular courses and begins to undertake
indopendenc studies and participation in projects that will take him outside the
campus for full days of work. Through this off-campus experience ha will ancounter
prcbicas and situations concerning which he will need to scck help from one or more
teachoers and £rom books and other learning aids. Thus he will use his teachers as
counsellors, zuides and resources.

The Goddzrd Sducational Resources Project serves as an example of a community
work projcce through which students assuma adult responsibilities and around which
they organize thoir studies. Other projects of this kind have been developed and
many othars are possible, in such arecas for instance as scicnce, social welfare,
relizicn, psvchology, language and culture, drama, and conservation. A student
may 2isc undertake an independent study in such ficlds as literature, philosopay,
hiscory and arc, with a teacher who serves both as resource and as a consultant *tc
the student in avaluating his use of other resources,

A Flesiyle Calendar

Study of this kind will not be limited to regular college semesters. While
the basic college calendar will remain what it has been (a four-month £all semester,
a two-month winter work term, a four-month spring semestar, and a two-month summar
vacztion), studonts will have the opportunity to use this calendar with such flaxi-
bility as chzir individugl programs might demand. For instance, a student might
plan on individual study project that would requirce working as a member of the starff
of the cormunity service work camp for high school students which the college
operares durinz July and August, thereby extending one of his semesters by two
monchs; anothcer scudent might extend the winter non~-resident work-term experience
into the spring semester, developing from it a research study; and a third might
temain at Goddard during the wintsr term to continuc work in a community work
projece.

As faculty and scudeonts learn to take advantage of this kind of flexibility
it is expeczoed that perhaps one-fifth of the students enrollcd will be abscnt frem
the collage all of the time and that a fifth might be continuing work at the college
during what is now che summer vacacion and the winter non-resident term. It is
obvious that under these conditions the college would be able to cnroll nearly
gwency percent more students with no increase in facilitics.

AssocLation with Other Cultures

As th2 student moves to become 2 part of the world, not apart from it, the
learning space he uses will become progressively larger. For o1l students it will
grow ceyond the classroom and domitory to include the total lifz of the college
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comzunizy, and bayond that community through studies using community resources

and work and through jobs in the non-resident tarm and tha summer. In addition,
it is expcectad that whenever possible a student would mova the boundaries of his.
learning space, and thus of the world with which he becomes familiar, beyond those
of 4is own cultura, through living, studying, and if possible working im a foreign
country:s Such expericnce is already provided for in the Goddard Study of Camadian
. American Cultures., It is hoped that arrangements can be made for students to live
and study in India. Othar such programs may ba planned, or students may take part
in prograas operatad by other colleges and groups, or arrange for independent work
and stucy in other countries.

The Learaine Aids Canter

Tha colleza faculty constitute the basic resourca for the stimulation of
learninz. Tha library is also important, as an administrative center for finding
rasourcas as well as a rasource in itself. There will. be addad a Learning Aids
Concar.

Such a cantar will . use technology to extend the traditional functions of a
libzary a5 a place for individual learning and maks possible the study of many
subject mactars with little teacher assistance, thus freeing the teacher to work
with tho studonc on the larger problems which grow ‘from study or make it necessary.

The cencar will include machines to aid learning and the materials to be usged
with cne machines, or guides to getting them. In it will be projection rooms for
fil=s and slides, listening and recording booths with tape recorders, high-fidelity
reprcducing cquirnmant for music, radio and television listening and viewing roons,
bootas Jor Jkinnar learning machines, and other aids that may become available.

The ceoneer will have such resources as chemistry and physics courses on film,
docuncacary £1ilms in the sciences and social sciences, language records and tapes,
slidus of art works, recordings of poetry and drama, tapes of talks given at the
collese. Whenaver possible, the technical or routine learnings connected with
an arca of study will.’ be pursued at the center by students.

The Collere Community

The studant's learning space will radiate from the college campus. Life on
the canmpus should be stinulating and challenging because members of the college
comunity, lad by the faculty, will share ideas, interests, and work proiects
throusn f{raquant lectures, exhibits, demonstracions, concerts, and so forth. In
every way possiblg, the campus should rcpresent the richestand best in community
living,

As focus for the community life, as another means of intellectual stimulation,
and as a nidpoint break in intensive woric, the students and faculty will plan and
carry out cacn semester a two or three day confercnce on some current world problam.
Such a confcrence will help students and tcachers sce studies in a new perspective;
and vhile serving one group as a further cxploration of a problem, if can serve
others as introduction to it. It will also provide an opportunity for students to
work with tcachers in preparing for and participating in the consideracion of
important social issucs.
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Evaiuaticn of Student Progress

The curriculum as here proposed defines the college as a place where people
cczc to work on mattars of concern to them. Those who will not use it this way,
either heczusce they lack the ability or do not want to, have no place in the
collcye. For those who will so use the college, evaluation becomes important not
only a5 3 way of determmining how much or how well but also as a process or series
of processes used to halp a student discover his motivations, cxamine his behavior,

and plan nis studiecs.

Undar this proposal there are five kinds of evaluation. The first and most
importzne is the product of the relationship between the teacher and the student,
a continucus axchange of ideas, suggestions, and opinions through which the teacher
helps the studcont know himself better, The second kind of evaluation comes as the
scudant =akas cocmitments for a semester's study and reviews his successes or dif-
ficuicics in mocting the commitments of a past period, entering these in his cunu-
lacive filc, The third kind lies in observations made of the student by adults wich
whca he has worked: his teachers and counsellor, and those who have supervised him
on various xinds of jobs, on or off campus. The fourth avaluation is that of docu~-
flents or performance: the research completed, the paintings exhibited, the drama
pericrm2d, the school assisted. The fifth kind of evaluation is thrcugh tests, usad
in a varicty of ways. These may include helping a student discover his own knowl-
edze backzround in a certain area and inform himself on his gains in a course.
Testa —ay also be used as demonstrations of readiness for graduate school, or as
objectivae mezcsuraes of specific learnings gained from a comnunity project.

The Teachuer-Student Ratio

This pronosal will make it possible for a teacher to work closely and cffec-
tiveiy with 23 many as f£iftcen or twenty students, mainly because of improved com-
nunicacion becw2en student and teacher. Because the student would tend to use
the timz of the ceacher only when he needed help on a problem or on his job, that
is, wnen e neceded to make use of the teacher’s greater knowledge and thereby wider
expericnce, therz would be something important to communicate and the effectiveness

of the rcacher would be gzreatly increased.

Puttinz> rtho Plan into Operation

Sincc it will not be possible to use the proposed approach throughout the
colleze zt oncce, the aim will be to start with the class that enters in September
1959. However, older students who arc ready by inclination and experience to par-
ticipate in projeccs and do independont work will be encouraged to use the new
approack. By proceeding in this manner it should be possible for the staff co
equip itsclf for cach new undertaking by appropriate study and planning and by
the tiac che class that enters this fall begins its fourth year the new progran
shouid be in full operation.

Some Reaquircments

This is a rmajor experimental project for which, so far as we know, there arc
no nodels. Its design has been developed out of the experience of the college
with che Educaricnal Resources Project, the 3tudy of Canadian american Cultures
and chza Proaram {or Inprovement of Science and Mathematics Teaching in Vermont
High Schools, which have been supportcd by grants frem The Fund for the Advancemenc
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of Sducacion and The Ford Foundation, and the Community Development Program, which
is suppcrted by 2 grant from the Schwarzhaupt Foundation. Results from these pro-
jects in terms of student growth and learning suggest very strongly that the kind
of :porcach to curriculum organization described above will greatly increase the
effactiveness of a liberal arts college. This proposal was designed with the con-
viczicn that chis proposition is so important that it ought to be tested under
favorabls conditions. The decision of The Ford Foundation to support the experi-

ment by a granc aof $340,000 over a six year period makes this possible.

The zbsence of models necessitates building on and extending the experience
of rhc Goddard staff and scudents. This will involve devising and testing new
prccadurcs, revising them and trying again. It will require an unusual amount of
faculty study, consultation and criticism throughout the developmental and experi-
mental period. This period may be axpected to extend over four years, the nomal
lengch of 3 studant's undergraduate career, As the developmental period draws to
a close, the staff will engage in a thoroughgoing review and evaluation which
will continue for at least two years under what may be thought of as the new normal
conditicns. Tire will also be raquired for devising and making learming aids and
for loarming how to nmake the most effective use of the Learning Aids Center. To
make it passible for these rasks to be properly done several members of the staif
will 52 rcli-ved of some of their usual responsibilities for considerible lengchs

of tima. .

An uxperimens of vhis megnitude and sigrificance ought to be reported to the
proicssica and the nublic as fully as is possible without damage to the prograa.
Cccment and criticism will L2 invitaé and given careful consideration as the ex-
perizenc moves zhead. This phase of the work will require consistent and intel-
ligene cbscrvacion and recording. The reporting may be expected to include the
type cnac is suitable for widesprecad popular coverage and the type that is suitable
for professional and lcarned journals, pampalets and books.

It is anticipated that while che experiment is under way the size of the
college will increase threefold.

Plainficld, Yermont
March 23, 1959
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These then are the key ideas in which the Goddard program was, and
would be, anchored. Students were to develop increased self-reliance and
strengthened capacity for social contribution; they were to develop in-
creased intellectual competenée and advance their understanding of other
cultures. The institution aimed to use more effectively the increasing
store of knowledge without proliferating courses? to find ways by which
each teacher could work with more students without losing the values of
close personal association} to make the best possible use of learning aids
becoming available through recent scientific and technological developments,
to use available knowledge concerning human growth and learning more
effectively in the continued development of the College program. These
objectives concerning the development of students and the institution were
to be achieved by developing programs and activities that would be consis-
tent with a clearly articulated set of educational principles:

1. Students learn best when purposes are clear and motivation is
strong.

2. Students should identify and solve important problems pertinent
to their purposes and motives.

3. Students should be recognized as adults who are contributing
members of the community, using their own motives as the basis for their
learning. _

4. Students should be expected to work a full work day in a»full
work week, carrying out jobs and projects at the college and in the community.

5. Students should establish clear connections between these on- and
of f-campus responsibilities and see study as part of that work rather fhan

apart from it.
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6. Students should begin with broad gauged courses and move toward
increasingly independent study, Based on clear definition of their own
purposes, learning activities, and approaches to evaluation, culminating in
a “"senior study" on which they worked full time.

7. Faculty should be oriented primarily toward helping students Tearn
how to learn, how to use teachers and other learning resources effective]y,_
how to define their purposes and design independent studies in relation to
them. |

8. Faculty should assume different roles depending upon the maturity
of each student, functioning not only as a teacher working with groups, but
as a resource person in master-apprentice and collegial relationships and as
a counselor in helping studenfs design degree programs and independent
studies appropriate to theif purposes.

9. The curriculum should be oriented toward broad areas of study thch
provide opportunity for two or more teachers to work together; classes should
be scheduled for large blocks of time, a half-day or a full day, so students
and faculty can work together in diverse ways and so students can use varied
resources for learning.

10. Faculty and students should become more competent in using an ex-
panded range of library resources and other learning aids such as fiims,
tape slide shows, television aﬁd programmed books.

11. Evaluation should be based on increased strength of purpose, economy
of effort, and mastery of intellectual processes and should be carried out
by diverse on- and off-campus supervisors as well as by regular teaching

faculty.
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12. A flexible year round calendar inéorporating the regular semesters,
the two month winter work term and the two month summer vacation should be
developed to accommodate combinations of work and study responsive to di-
verse student purposes and opportunities.

THE ACTIVITIES

These basic aims and educational principles were consistent with practices
and programs already in place. The small faculty necessarily taught in broad
subject matter areas. Goddard made no use of credits except for transfer
purposes. For those purposes a semester's work was given 15 credits. A student
was not permitted to take more than three courses; some took two and occasionally
a student would concentraté on one course. Most students in their final
semester spent all of their time on their senior study.

Each faculty member and administrator taught. Each of these professionals
also had "counselees." The term was used explicitly to reflect a broader per-
spective and a facilitative role rather than "advisees" which implied a more
narrow focus on academic concerns and an instructional of advice-giving role.
Weekly meetings between counselor and counselee were expected and were meant
to be an important and regular part of the teaching and learning process. All
students were required to spend eight hours per week in an on-campus work pro-
gram. The work program included a diverse collection of options, from para-
professional assistance to faculty and administrators, to office work, to work
on buildings and grounds which ranged from menial chores to sophisticated con-
struction and repair jobs.

Narrative evaluations rather than letter or number grades were used.

These evaluations were completed by work program supervisors as well as

teachers. Student self-evaluation of each study area and of work program
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performance was required. The last week of the semester was spent preparing
and discussing these evaluations. A final evaluation conference between each
counselee and counselor reviewed the work of the semester, and considered the
implications for future plans. This conference was based on an overall
self-evaluation by the student and the‘counselor and resulted in a recommenda-
tion concerning credit for the semester signed by both faculty member and
student. When disagreement occurred it was referred to the Dean or to the
President for resolution. In addition to the regular 16 week fall and spring
semesters, students were required to complete a non-résident work term

each year which was normally done during January and February, when no classes
were scheduled. Evaluation of this work term by each student and counselor
also became part of the record.

Students were admitted to the "Junior Division" which normally comprised
the first two years of the four year program. But admission to the "Senior
Division" was not automatic, even if the work of the first two years had been
successfully completed. Each student had to apply for Senior Division admis-
sion by designing a program of study for the last two years. This program was
designed in consultation with appropriate faculty members. Approval was re-
quired by the faculty member identified as the counselor for that period and
by the Dean or President. Admission to the Senior Division would be withheld
until a student could define a suitable program. On rare occasions, admission
would be denied because even though a student had satisfactorily completed the
Junior Division, he or she was not judged capable of successfully completing
Senior Division work. Such students graduated from the Junior Division and

were recognized as successful garduates at that level.
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Three programs had been devéloped which provided opportunities for off-

campus work by students. The Educational Resources Projéct aimed to test

whether college students could help small public schools by serving as
assistants to teachers and thereby also advance their education and develop-
ment. Students worked two days each week with teachers in the nearby small,
rural, often "one-room" schools. They performed a variety of tasks and as-
sumed teaching responsibilities in areas such as art, music, drama, French, -
science, and recreation. On-campus independent and group studies were tied to
these responsibilities. Participants met regularly to examine their exper-
iences in those settings, which were strikingly different from the urban and

suburban schools from which most students had come. The Vermont Community

Development Program grew out of cooperation between Goddard and the Vermont

Labor and Farm Council and a long series of conferences at the College and in
northern Vermont communities. It was an adult education project which aimed to
help citizens recognize and solve community problems and to establish coopera-
tive relationships between the citizens, the students, and the College for
their mutual benefit. An additional aim was to see if the "Rogerian approach”

would be effective in encouraging community development. The Comparative

Cultures Program aimed to add meaning to the study of a foreign language by

including study of the culture of which it is a part. It used the interest of
students in the social sciences as an introduction to foreign languages and
cultures. The proximity of French Canada provided an excellent resource.
Students in this program devoted two-thirds of their time to the history,
economics, social institutions, literature and language of French Canada for
at least one semester prior to living and working in French Canada for a two-

month nonresident temm.



Faculty development activities to improve teaching by applying research
findings in the behavioral sciences were also already underway. During
January and February, when students were on their nonresident work term,

workshops on Psychoanalytic Concepts and Education and on Education and

Behavioral Sciences brought persons from many institutions throughout eastern

United States to join Goddard %aculty in exploring concepts which might im- ]
prove educational practices. Expertise for these conferences came from such
persons as Brock Chisholm, Lawrence Kubie, Carl Rogers, L. Thomas Hopkins,
Ralph Tyler, and H. Harry Giles. In addition, every teacher observed the
classroom teaching of at least one colleague and was, in turn, observed by
at least three colleagues. Each teacher also had the opportunity to tape

and listen to several classes and to discuss them with others.

So the Experiment in Curriculum Organization was being undertaken by

an institution which already was operating in many ways which were consistent
with the key aims and educational principles of that proposal. The proposal
would lead to an enrichment of those earlier options, to a sharpening of
those practices, and to an increased clarity concerning Goddard's purposes
and principles.

Upon receipt of the grant, nine new staff were employed, enlarging the
faculty by thirty-seven percent. These staff additions helped provide re-
leased time for those already employed and created a core staff ready to
respond to student enrollments which were expected to triple from 120 to
350, during the six years of the experiment. These new staff included Art

Babick as Director of the new Learning Aids Center and Art Chickering as

Coordinator of Evaluation. A facully administrative coordinating committee

was established to carry forward the Experiment.
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A three-day presemester faculty conference began the Fall semester in
September, 1959. The experiment and what it implied for faculty and student
behavior and for institutional development was %horough]y discussed. These
presemester conferences persisted throughout the Experiment. The purposes
and practices of the Experiment were continually part of the agendas for
the weekly Friday afternoon faculty meetings in the President's Tiving room.
They were supplemented by small group meetings which pursued topics such as’
"The Workshop Approach to Teaching,“ "Evaluation in the Teaching-Learning
Process," "Extending the Use of Learning Aids," and "Goal Directedness and

Increased Depth and Focus." The winter conferences during January and

February continued to bring creative educators from elsewhere through the
Vermont snows to the spacious oak-paneled living room of Manor House. There,
before the brightly burning fireplace, under the leadership of resource
persons like Carl Rogers, Laurence Kubie, Mike Giles, Dick Jones, and Ernest
Boyer, thirty to sixty experienced professionals spent three-day weekends |
exanining the implications of recent findings and long standing principles
from the behavioral sciences. With the added stimulation of plentiful "social
hours" and fine food, these conversations ranged widely during meals and long
into the winter evenings, through howling blizzards or through evening walks
in crystal clear, stone still moonlight at twenty below. Goddard staff who
shared these workshops were mightily enriched by the content and the friend-
ships; they were strongly stimulated to test new insights in their own be-
havior as teachers, resource persons, counselors, colleagues, and as members

of a vibrant educational community.

These formal and informal occasions for professional development were
accompanied by periodic requests from the Coordinator of Evaluation. Faculty
completed exercises which operationalized institutional goals in terms of

desired student characteristics and measurable outcomes. They were enlisted
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in evaluation activities themselves, completing questionnaires concerning
institutioné] practices, taking and reacting to tests used for student
evaluation, examining and rating student records to assess change, and con-
sidering the implications of preliminary findings. At the same time, the
Director of the Learning Aids Center was cajoling, exhorting and demonstrat-
ing the use of new learning aids. Facuity members were paid during the summers
and nonresident terms to develop new resources and to incorporate these )
materials in their courses and independent study work with students.

While these basic human resources were being enriched, other resources
were created. The print and micro-film resources of the library grew. The
new Learning Aids Center was constructed, and, with faculty consultation and
assistance, housed an increasing range of films, tape-slides and vidéo

materials, programmed books and other study guides. Off-campus opportunities

for significant work by students were added. The‘Vérmont'Youth'Study pro-

vided opportunities for participation in sociological research concerning rural
delinquency which involved direct observations, interviews with parents and
children, and survey research. Most of the data collection was done by Goddard

students. The Big Brother-Big Sister Program made possible more direct

personal relationship with young children and early adolescents. The Compara-

tive Cultures Program was extended to the study of Spanish. It followed the
same model of cultural and language studies and used Puerto Rico as a site for

working and Tiving during the nonresident term. A Rural School Community-

College Counseling project provided another arena for service and exchange

between Goddard and its neighhpring communities.

An Adult Degree Program restricted to students age 26 and older was begun

in the summer of 1963. It was developed by Evelyn Bates who drew on her ex-
perience as director of adult education and community services, as secretary

of the Section on Residential Adult Education of the Adult Education Association
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of the United States, and her study of adult education while a Fulbright
lecturer at the University of New England in New South Wales, Australia.

The Program involved six month cycles which began and endéd with two-week

residential periods on campus, during which students were exposed to a rich
mix of lectures, films, group discussions and individual conferences. During
these residencies, independent studies were designed and evaluated. These
studies were pursued during the months away using resources local to the
student and with regularly scheduled communication by phone and mail with

the supervising faculty member. This "distance learning" was supplemented

by occasional visits and group meetings fof clusters of students in
geographic proximity to one another. Although many faculty members. taught

in this program, it grew so rapidly that six additional persons were

employed, supplementing the staff available for the regular undergraduate
activities. |

George Beecher, the Director of Educational Experimentation and a
well respected veteran faculty member, reported annually on the progress
of the Experiment. In his first year report, he said,

"There was a wide range of opinion as to the effective use of

time and use of teachers in independent study this year.

There was at the same time pretty general agreement that independ-
ent studies, field work, research projects, and senior studies are
all self-testing experiences in which the student discovers his
unique skills, needs, aims, and uses of knowledge. Most of the
teachers believed that in helping the student on the independent
projects and observing him work they were better able to make their
help effective and timely. Larger blocks of time for group work,
individual conferences, field work, laboratory, and studio work
have allowed greater flexibility in planning.

"In general, the faculty seems agreed that independent or off-
campus work has been effective for motivation and learning."



In polling the faculty he found "that thirty-thrze students
hav: established the honed-for amnrentice-like working ralerions
in ficlds of special interest <~ of dedication. As may bc 3us-
pectad, these students arc primarily members of the senior divi-
sicn of the colleme. Another hove of the new program is to cut
the proliferaticn cf coutrses and replace the usual coursc-crodit
systcm with offerinss in the nine areas of wide intercst. These
arc: Human Bchavior and Belief, Socicties, Cultures and Lan-
euarncs, Physical Sciences and lathematics, Biclozical Scisnces,
the .rts, Sducacion ané Cormunity, Jmerican Society, and Eaglish
Lancunze studics. I am not certain that we have made much meas-~
urable procress teward this end. ; -
goals, counsellinz, and choice nf courscs, antedated this ain in
the oxrerimental propram and is nakin~ easier the transition to

werk in major fields which cut across traditicnal subject-
patter divisions. There will rrobably be an evelution rather
than a sudden change. - a

"We have chansed our method of keeping records during
the nast semester. Now the student keeps his own record of
prccoress, setting down objectives for each course he takes
at the beginning of the semester and evaluating his nronress
in 1 serics of reports turned in at spaced intervals during
the semester. The instructors' evaluations have been chanped
fror highly subjective interpretations of student growth to
objcecrivae renorts of what the student has done during his
secester of work. It is heped that this method of evaluaticm
will help the student learn by allowing him to set his owm
goals and determine for himself whether he is achieving then.

"le also want to measurc thc performance of our studencs
against the performance of students elscwhere -- and it is in
testing this that we belicve we will rain scme clue as to the
effocriveness in use of time and tcachers menticned above....
As additional students are tested and as statistical analysis
is ccrpleted, a base line can be set against which the per—
formance of future Goddard stucdents nay be compared....

“The fijures on incrcascd rescurces in the library are
straightforward and, I believe, encouraging. The librarian
reports that from July 1, 1959, to Junc 9, 1960, therc was a
75 per cent increcase in new books over last year's acquisi-
tions. Circulation is 25 per cent ~reatcr, but not as high
as it should be. Interlibrary loans are ~Aoubled over last
year, indicating greatcr use of this service. He reports
also that the library is making a soccial effort te expand
its recsources in the natural and social sciences....

"The Learnine Aids Center nims to provide further learn-
ing resrurces fer indercndent study. DNuring the snring semes-
ter a survey indicated abcocut fourctcen cut of twentv-tvo
teachers usine the center for films, cight usine tapes, five
using reccords, threc using TV, and four usinz learnine machines
or other rronrarmine of study matarials. Initially the rre-
paration of materials takes intensive work to 7ain time later
on. .ilse instructicn of students in the use of resources re-
quires more time at the start. Students do not ncrrmally turn

The Goddard emphasis on individual

21.
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te tapes fer study without some interrmediate steps. Avail-
abilicvy of material 1s not enocuch for either students or
teachers. They have to make an accentable nlan together on
the use of rcsources for rarticular needs,

In the second year of the Exrneriment; Becchoer- saw-the chief interest

cen:ct-"z on indcnendent learning, learning resources, and evaluation.

Otkcr ~irms of the program such as recducing the proliferation of courses,

reking better use cf the teacher, more'flexible use of the cnllege through-

out the yczr, showed gradual if slower pProgress.

The library staff reported a morc business-like use of the library,

grcatcr circulation of beoks, an?d mere ncarly 100 per cent of the students

-

appcaring in the library. A check on student use rovealed that 25 per cent

werc in evidence at least z2very other day, 43 per cent appeared at least

oncc a week, and the remaining 37 per cent somewhat infrcquently. Of the

last, however, several took out many books at a time for research pavners

beinn done away from the library. At the end of the sprine semester there

was an average of ten books per student cut on loan.

“The reference roorm was also active. Many more students
than beforc are learning how to use the catalors, indcxes,
bibliozranhies, etc., to find the materials they nced.” -

At the end of the third year he said,

“The irportant trénd of change anpears to be in redefin-
ing cur noal as nreater or morc offactive interaction between
teachers and students. A quick survey of the work of the
faculty indicated that aach one is working flexibly andéd in-
ventively in terms of class orpanization, use of time, role
of the teacher, or use of learnin~ aids. Therc are nany
students workinr responsibly in field prejects or as preoject
assistancs. There arc a large number of independent courses
where che student plans and carries out his work with infre-
quent confercnces with a teachecr. These are continuingz
devclooments involving increasinz numbers of students.
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‘Dean Forest Davis notes the fellowing trends:
— Gradual rise in the nunber of independent studies.
~- Gradual rise in interest in study abroad.

— Pickup in number and score of science courses, but nct
much gain in student enrollment in the sciences.
This science capability refers really to laboratory
apparatus. The study of Conservation was also added
to the curriculum to see if there might be any ncw
configuration in science study. '

~— It strikes me that the Library develonment both in
quality of coverape and resources and in size is.
to be mentioned. I think the Library is coming in

eood shape.

-~ Deveclonment of the independent seminar: a cluster of
independent students who plan and set up 2 study
and get a teacher to preside over it. This is then
handled from the standpoint of the teacher as a
single independent study. It may eventually have
some implications for our classes.

=~ Developing faculty interest in ccrmbined courses cross-
ing field-~lines.

“More students are engaging in activities which require
nuch inderendent and resronsible work. In addition, tan teachers
report rore independent work going on within the framework of
their classes. At the same time therc are siens ~f increasing
interaction between students and tcachers at times when discus-
sion 13 important to the success of activitics undertaken. This
kind ~of interaction diffors from routinaly schedulod rectings
vhere there may or may nct be problems tn discuss. Tha projects
listed above all requirc close touch with a teacher ot critical
noments .

" “The increasine tempo of cffective interaction is supported
by cur increcasing comprehension of what independenca and clarity
of student rurpose mean. TIndependence or indcrendent study has
severz]l new dimensions for us, and clarity of purrose is now he-
ing secen as zreater selectivity and evaluation of purposec.  We
have not only tried to sive the student onportunitics to test
hinself in acticn with help from the teacher when necded but
have seen that a continuing and nersonal interaction with stu-
dents has been the best means for testing purposes with a surer
critical judrment. This sense of j-4rment must have ronm for
choice, test and revision. Independence and strong purnose arc
no ruarantee of quality and wisdom.

Librarian William Osgood reported that inter-library loans had risen
50 per cent over the precedinr year but that Goddarc's contribution to the

intcr-library lean service went up 100 ner cent. Acain he observed a2 rore



intellisent use of reference books, nore intcnsive use of neriodical in-
dexcs, a willingness to take the time to search ratiently for facts -
greacer independence and initiative in looking for materials om the part
of studunts.

A better sense of responsibility regardirg library preoperty, few
missing tooks -- but a higher incidencé of missing issues of current peri-

ocdicals.

From the Learning Aids Center, Diractor Babick reported
thac 66 per cent of the Geddard teaching staff has success~
fully acquainted themselves with the Center, its staff, facil-
ities, and services. The remaining 34 per cent made little
or no use of the Center. These figures are reflected by stu-
dents in the classes of those instructors except for senior
level students who have a fairly high rate of use.”

In his fourth annual report Beecher reminded us that therc are many
aspects to the education of a college student, including those relating to

personality change, Iintellectual change, development of new interests,

nhilosophical outlook, social behavior, attitudes, and career nlans. There

are many forces that affcet the individual and his growth and that, in ef-

fect, tecach him.

"Besides courses therc are work experiences, maturation,
pecers, faculty members, community program or atmosphere of
collcee, educntion abroad, bocks and authors, members of family,

etc.

“These observations sugpest that a college has to be what
it wants learned. It can only help a student make himself,
learn how to solve nreblems, understand the skills and crien-
tations of the world and the qualities of being human, stable
yet chanaeable.”

Our present experimental prorram has shown us that a stu-
dent underroes intenser self-develoorent and learning throuch
involvement. His self-understandingz and self-evaluaticn are
intepral parts of learning. If ve can develop better ways of
controlling self-evaluation we can shift attention from strict-
ly academic roals to total develormental goals in collepe educa-
tion. Through acceptance of thc student as an adult and through
enrgazing him in work with adults a new dimension is added to
who rezches what.

24.



"1 want to mention some of the work of teachers in mak-
in~ the college live what it wants learned in use of rescurces

and rcsourcefulness.

“Pobert Mattuck experimented with a class of 40 or more
studeats to see tn what extent the values of both indenendent
study and weekly grour discussion can be preserved. The class
and teacher cencluded that dividing the groun into two smaller
grouns, meeting on alternate weeks, would keep both the Adesir-
ablec indcrendence in reading and thce discussions with a teacher.

"Arthur Chickering 2xperimented with an all day class.
The ~roup met in the morning and in the afternoor. The long
days were sometimes used for filrms or for trins to the Dart-
mouth Library to read in psychological jcurnals en special
subjects. The long day is valumble wherc the study demands
tire for a variety of activity.

"Tom Yahkub has bean experimenting with the use of mul-
tiple consultants in his classes. Sometirmes individual con-
sultants are invited to talk on social issucs and latcr they
are all asked to return as a panel tc join in discussion
with the students.

"Paul Vela has taken the Comparative Cultures group to
Quebec for the winter work period as usual and finds the stu-
dents still do well on tests in the French languaspe.

"Paul is using learning aids in the teaching of French
and developinz new ones. Filrs and slides of French culture
are now surplermented with tanes made by our French resource,
Jearine teCarthy. Next yecar a new series of tapes will be
used for the beginnins students and a tape recorder will be
used in classes in addition te those uscd in the Learninge
4Lids Center. The next winter will nrchably be spent in Trois
Rivicres.

“Arthur Babick reports several ncw develorrents in the
Learning Aids Center. A new study carrell, glass inclosed,
has been constructed. A reading machine has been used cf-
fectively with six students. The Learning Aids Centor is
bezinniny a decentralizingz prccess to reach out with cables
to the new buildings and furnish class rooms with overhead
projectors and screens.

“The main work (60%Z) of the staff is service, 20% is
supervision of work prosram, 20% poes into research and de-
velorment. A major need is for more work to be done in pren-
araticn of materials to usc as learnine aids, to show stu-
dents how to use materials over longer periods of time, to
build up a film collection and film making progpram.

'William Ospood rencrts an increasing on the spet use
of other libraries by students - as far away as Boston and
New York. This is in addition te interlibrary loans which
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arc made from 101 different litrarics. In addition to many
inccrnal improverments in the library the staff is now putting
out 1 monthly magazine to interest and inform us about the
library and books. It is making investications and plans for
the new library.

"The programs in drama, music and art have always in-
volved students rather totally in independent learning along
with respensibility to a rublic. The number of students (6)
in this yvear's graduatinc class whose main field of interest
is the cheatre indicates that the arts are no more acce3sory
to cducaticn. A nurber of students helped initiate 2 Drama
Rescuree Project by taking dermonstrations to schools where
plays werc in the making. The dernonstrations included act-
inz, nake~-up; pantorime and other arts of the theatre. One
studcnt served as an assistant to the drama director at the
Cabocr High Scheol.

"“The Educational Rescurces P®roject continued as it has
for seven yecars tc place students in schonls as assistants
to tcachers. In additicn to the drama assistant just mentioned,
ton cther students worked in ncearby schools as assistants in
art, modern mathematics, writing, rcadinz, elementary school
secicnce, hich scheol scicnee, elermentary schecol French, and
library work. The collepe also continued to aid the High
Schools in Scicnce and Mathemntics: in distributinc the
Physics and Chemistry Films and in furnishing consultants or
materials in scicnce and matheratics.

A study ~f the araduatins class reveals what we had be-
gun to suspect strongly - that every student had cne or more
~expericnces in field work or nrojects as thesc are being de=~
velcped at Goddard to nush lecarning outside the classroom and

“Abour 78 per cent of thcse chosc some experience with
educntion or community development. Eight studicd in Canada
or in forcien countrias. The majority have had two or more
involverents in actions which demanded thousht, care and re-
sponsibility in the nrublic cye. Thesc experiences draw on
other courses and expericnces and gtimulate learning, new
Interests and self-understandine.

"Finally we have the evidence of experimenting in teach-
ing. The €faculty teaches and evaluates with different emphasis,
it uses different resources for learning, it has brought the
student and the curriculum together as stated in our originel
aim, and it calmly disres~rds the busy work advocated in educa-
tional agit~tion in choosing teo focus on the meaninss each per-
son finds in learnine and developing.

'The College is the place where the man makes himself.



i rt read, in part,
The fifth year repo “4dn Antioch student here

for the winter on a vork-tcrm assipgnment asgisted us by record-
ing Intcrviews with 27 members of the faculty. She then ex-
trocted some cormon factors and scaled the responses to 11 rain
questions. The questions focussed the attention of the teachers
on thc ways thc cxperiment affected changes in teaching.

"What do these scales mean? They represent the comments
of 27 tcachers in answer to the critical questions of the ex-~
pericent in curriculum orgacization.

1. Has the experiment influenced teaching?

2. Pow useful is more flexible class time in half-day
blocks?

3. To what extent are students participating in planning
of coursec studies or class procedures?

4. How much independent study is incorporated in classwork?
(The independent independents are reported below).

5. To what extent has the Learning Aids Center been used -
or other resources in consultancs, off-carpus experi-
ence, multiple teaching arrangements?

6. Do students confer individually with teachers and what
abour - are thec students aided to evaluate throughout
a course?

'The scales indicate overvhelmingly vositive, though often
qualifiad, 1nswers. The experirent would nrobably be worth the
5 years of strueple if it had resulted only in creater awarcness
of teaching problems. The individual intervicecvs with teachers
indicatce much rore. The particular expcrirments with class tire,
with student parcicipation, with independent study, with new
learning 1ids and resourcesg, and with better usc of che teacher
by students all show positive devecloprent. We might infer too.
a greatcr concern with the student thoan with the formal orxrder of
courses. _

"Another sort of tabulation we have used lately to study
the involverent of students in prc-ects requiring independeace
and responsibility is based on the four-year record of the grad-
uvatine students. Of the thirty-ome who were carrying on senior
studies or projccts this semester, all but three have at sonme
time enraged in projects or ventures that taxed their initiative
and fortitude. Twenty have triced some educational activity of
a serious naturc in the Murscry School or the public school, in
private school, or in college assistantshin. Sorme have studied
in foreign countries on their orn or in Corparative Culturcs in
Canadn or Pucrto Rico. Some have worked in the Verrmont Youth
Study or in the Student Yeolunteer Prosrar or on other social
problems. The evaluation of the Experiment in Curriculum Organ-
izarion may have morc to say ~bout the mcaning of these experi-
ences in student learning and change. At least the students’
own records of these exreriences make good reading. The exceri-

ences in many cases lend to senior studics or choices for the
futura.
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“nc irmportant next stcn which ve hope to exneriment with
is teaching itself. We have the problem of absorbing new teachers
and the usual problem of stiz=ing up old teachers who have already
tricd cxperiments. Arthur Chickering has pronosed an experinent
with vidcotaned records of classes so that teachers can study
their ovn teaching. This should make it nossible for a whole
faculty to crxprlore many ~srcets of teaching and to experiment on
the cffectiveness of differcrnt approaches in different coantexts.
Thc very novelty of the redium will stir up many idens. This is
differcnt from observing master teachers. It is different from
curriculurm org=nization. It ~ims to help each tcacher correct -
his own style.

"Even with such an exmeriment we will inevitablv return to
the questions: how do vou judge cood teaching? what is the
naturc of the tcaching-lecarning transaction? Goddard has long
sincc come to know that no great lcarning will harncen without
accerpanying growth in self-understanding. Pow tcachers work
with students to bring about this learning will be tho measure
of 111 our cxverihents in educntion. There is a futurc to this
kind of axperiment even though we are not yct surc how to state
the problem and procedures.

"Much of our experimenting rmay be simnly completing or re-
fininr what we have already started. Beside a study of teaching
we still have work to do in identifying and reportine learning
wherevar it occurs and regardless of who or wvhat stimuiates it.
Self~evaluation and written rccords are still in a erude state
of devclopment. This year's faculty study of the records of
graduating students and further ovaluating of student develovo-
ment next year should surgest rany better ideas on recording
learnicg. Effcctive and econcmical ways of storing and retrieving

knowlcdgz need to be found in perfecting a litrary-learning
aids center. Realienments as well as crossing of subject
barricrs are takine nlace in our course offerings without our
officinl notice. The size and dynamics of 2 colleze corrunity
can better be studied when we add ~ new campus. MNow needs in
off-carmpus resources are always demanding attention. Increas~
ing numbers of students require more nctivities to involve
ther in social resnonsibility, foreipn cultures, indepeniliont
projects. Since the world never settles down, these opportuni-
ties arc not too hard to find. But only teachers exnerirent-
inz can pursue these things. So we always rcturn to the pro-
bler of shaking ourselves loose from the acadenic image.”
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So the Experiment ended much as it began, with a series of sharp
questions and some ideas for further experimentation and improvement. But
ih the course of these six years, it put into practice and tested many of
. the "innovations" which are being critically examined for the 80's. Can
we trace any connections? Are there any threads which connect these ideas,
activities, and the persons associated with them to our current concerns?
Can we discern any legacy which has persisted beyond those lively years
in the life of a small, if not "tiny," hard pressed College off in the woods
of Yermont? |

OFFSPRING

Except in well ordered families or specialized areas, it is difficult
to trace ancestors. It is also the case that a good idea seems to have
many parents and that less successful offspring seem to be orphans. These
conditions certainly obtain for educational innovation. We are not so pre-
sumptuous nor sc ignorant of other innovative programs during the 60's that
we claim any chain of causality from Goddard's program to current innovativel
practices elsewhere. A more accurate metaphor would place the gffspring
that the College and Tim Pitkin helped conceive and nurture as threads in
a tapestry of change which has grown in size, texture, and complexity in the
twenty years since the Experiment began. In this perspective it is possible
to identify some strands of association and influence that have made recog-
nizable contributions to change in higher education.

One of these strands actually began to be spun in 1956 when Forest

Davis called Pitkin's attention to a Time Magazine zrticle which reported

that Duane Hurley, then President of Salem College, was organizing a meeting

of small, nonaccredited private colieges. Pitkin went to the Palmer House



30

in Chicago and found about 15 other presidents there who joined together
to create the Council for Advancement of Small Colleges. The organization's
primary purpose was to help members achieve regiona]'accreditation, and
three “Commissions” were established: Fund Raising, Administration, and
Research and Experimentation. Pitkin, who was more interested in educational
research and experimentation than in accreditation, became chairman of that
Commission and served until the mid-sixties. In the summers of 1958, 1960,
1961 and 1962, Pitkin organized week-long "Case Study Workshops." Each of
these workshops brought together knowledgeable small college faculty members
and administrators from around the country to examine educational issues
related to a CASC "Case College": Milligan, Ma]one, Nasson, and Messiah.
Resource persons were drawn from new and innovative institutions such as
Monteith at Wayne State, New College at Hofstra, Stevens College in Columbia
Missouri, Antioch, and, of course, Goddard. Among the resource persons were
Dick Jones, then a counselor and facuity member at Brandeis, and Ernest
Boyer, then Dean of Upland College outside Los Angeles. These workshops
provided opportunities to examine critical issues concerning curricular
design, teaching, evaluation, student-faculty relationships, educational
environments, alternative scheduling, work-study arrangements and the like.
They provided a forum for sharing not only the Goddard program and the
Experiment, but also the creative thinking of other small college educators.
Boyer and Pitkin hit it off well and developed a lasting friendship.
They recognized a strong mutual concern to improve teaching and educational
practice in higher education. They shared an unusual capacity to ask funda-
mental questions, to get quickly to the heart of issues and to generate

creative alternatives. And they were not only sharp shooters, but very
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fast on the draw, next to unbeatable in debate about educational issués.
They thrived on the repartee and hot arguments that inevitably accompanied
these case study workshops. In an effort to stimulate faculty to think
differently about education and teaching, Boygr lead Upland to create a
month long intercession when the whole College ceased its regular operation.
Students and faculty together looked at a large complex issue through the
perspectives of varied disciplines, using both internal and e*terna] re-
sources. Mike Giles, Pitkin's long time friend and colleague, helped design

and lead the first of these. The Problem of Russia was chosen as the first

topic, signaling Boyer's concern about international relationships, which
continued to find expression during his later years as Chancellor of the

State University of New York, as Commissioner of Education, and as co-author

of Educating for Survival. During 1960 and

1963, 3oyer and Pitkin designed the Project of Student Development in Small

Colleges. This project, carried out in collaboration with thirteen small
colleges, was designed to stimulate change by collecting comprehensive
information about the characteristics of entering students, the educational
programs, and student experiences, to be shared with faculty members and adminis-
trators of each institution as a basis for improving teaching and creating
new alternatives. The hope was to reduce attrition and strengthen both
“cognitive"” and "affective" outcomes. Funding was obtained from the
Applied Research Branch of the National Institute for Mental Health and
Boyer was slated to become Project Director at its inception in 1964.

That spring, however, Sam Gould, then Chancellor of the University of
Chlifornia at Santa Barbara, accepted the Chancellorship of the State

University of New York system and invited Boyer to join him as Executive Dean-
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Boyer accepted that position and Art Chickering, who

had been involved in the early deliberations and was completing his work
on the Goddard Experiment, stepped in as Project Director.

The Project on Student Development was not very successful in stimulat-
ing change in the participating colleges. Chickering brought Tittle
sophistication about planned change in higher education and with bboﬁing
enrollrents during the late sixties there was little outside impetus to make
changes at institutions with little intrinsic motivation to improve their
programs. The Project did result in numerous presentations and publications
which were shared with higher education professionals around the country.

The most significant of these was Education and Identity which drew not only

on the Project but also on earlier research at Goddard. This volume turned

ou; to be of significant value to student affairs professionals, serving

not only those who worked in small colleges but those who staffed large

institutions as well. The "seven vectors of student development,"

which were first formulated during the Goddard Experiment, provided a much

needed conceptual framework for designing services and activities to explicitly

encourage student development. As such, it helped spawn the "student de-

velopment approach" which came to be a major factor in training student

affairs personnel and in program development activities of that profession.
At the end of the Project on Student Development, Chickering designed

a follow-up project which would capitalize on the emerging research concern-

ing organizational behavior and planned change which had been effectively

synthesized by Ron Havelock in 1969. Called Strategies for Change and

Knowiedge Utilization, this project was similar to its predecessor in

collecting comprehensive information about student characteristics, educa-

tional practices and student change incollaboration With eight participating
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colleges and universities. It differed in being much more explicit and in-
tentional about institutional change and professional development. Bill
Hannah, who had worked with Chickering on the earlier Project, was the first
Director. Jack Lindquist, employed as one of the three original staff mem-
bers, became project director when personal circumstances forced Hannah's
resignation. Jack had brought substantial sophistication concerning organiz-
ational behavior and planned change from his prior experience and doctoral
studies at the University of Michigan. He provided highly effective leader-
ship for that effort. Tim Pitkin was a member of the Advisory Board and a
key resource person. Thevresu1t was not only significant change in several
participating institutions, but also one of the first major publications

concerning planned change in higher education, Strategies for Change: An

Adaptive Development Approach.z‘ At the termination of that project Jack spent

two years leading a Kellogg Foundation project to disseminate and enéourage
the use of some fifty .innovative programs which the Foundation had supported.
Following this effort, Chickering and Lindquist designed and established the
Institute for Academic Improvement as part of the Center for Higher Education,
in the College of Education at Memphis State University. This Institute draws
on the experience and knowledge resulting from those ear]iér efforts to work
with teams of faculty members and administrators at participating institutions
to imprave the quality of education for diverse adult students. Bill Hannah
subsequently went to the University of New England in Armidale,Australia
where ne has helped provide leadership for a Center for Higher Education

much like the Institute, which is a resource for program improvement in

colleges and universities in Australia and the South Pacific.
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Meanwhile, Boyer had been very busy with the State University of New York
system. He became Vicc Chancellor and played a key role in establishing a new
SURY College at O01d Westbury. Under the leadership of Harris Wofford, former
Peace Corps Director and the first president, this College was to be anchored
in one of basic propositions underlying the Goddard Experiment. Students
were to be directly involved in community action and service, which would be -
an integral part of the college program and their academic studies. Goddard
professionals, graduates, and students were involved in the early planning
sessions. Then, soon after he became Chancellor, Boyer created a task force
to design yet another new addition to the SUNY system which was to become
Empire State College. The task force report sounded much 1ike Goddard's
Experiment. This new institution was to meet the diverse educational needs
of ilew York‘State citizens. It was to develop programs tailored to their
needs and purposes and provide flexible alternatives that would make use of
diverse, already available community resources for learning. It was to
recognize the knowledge and competence they brought from prior learning and
help them make useful connections between their academic studies and their
responsibilities at work and in the community. The institution was to
operate on a state-wide basis and provide education that was not restricted
by time or place. Boyer employed Chickering as Empire State's first Academic
Vice President and the result was an institution which was based on the key
principles which characterized the Goddard program and its Experiment. In
consultation with one or more "mentors" each student designs an individual
degree program which is approved by a faculty committee. The program is

pursued through a series of "learning contracts" based on the student's
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purposes. Each contract includes diverse learning activities and educational
resources, with evaluation methods and criteria established appropriate to
its purposes. The time period for a given contract depends upon the purposes
and activities specified and they are typically from one to six months long.
Students use a wide range of community resources as well as the expertise of
full time faculty, adjunct faculty and tutors. Each student's knowledge
and competence derived from prior experiential learning as well as formal
study is assessed at the outset. A student's status with regard to degree
completion and the particular areas for additional study incorporated in the
degree program are based on this assessment. In addition, there is exten-
sive use of on-going work and 1ife experiences as an integral part of the
academic studies included in learning contracts. The College recognized the
power and flexibility of small units by establishing small "Learning Centers"
throughout the state which serve from 300-500 full time equivalent students.
This design provides for the close student-faculty contact which was of
pa?ticular concern in the counselor-counselee and teacher-student relationships
at Goddard.

This, then, is one major strand--really more like a loosely woven web--
contributing to the tapestry of change in higher education, which had
its beginning in the qudard program and Experiment in College Curriculum
Organization carried out during the early sixties. A second major strand
began to be spun in the winteér of 1963 when, on the occasion of Goddard's
25th Anniversay, President Pitkin invited his counterparts from twelve ex-
perimental colleges around the country to a weekend conference on the Impact
and Future of Experimental Colleges. Jim Dixon from Antioch, Bud Hodgkinson
and Reamer Kline from Bard, Bill Fells from Bennington, Sister P.J. Mannion
from Loretto Heights, Woodborn Ross from Monteith, Roger Gay from Nasson,

Adolph Anderson and Henry Acres from New College, Hofstr‘a, Ed Elmendorf, from
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New College, Sarasota, Dick Frost from Reed, Paul Ward from Saraﬁ Lawrence,
Joe Mullin from Shimer, and Seymour Smith from Stevens joined
Tim and other Goddard faculty and administrators in front of the Manor House
fireplace. They shared their sense of isolation and the varied slings and
arrows they encountered as they tried to break new ground or simply to main-
tain a foothold against the conservative forces of accrediting associations,
state and federal agencies, graduate schools, professional associations,
and their own internal dynamics. They criticized private and federal fund-
ing agencies which ignored them in favor of more prestigeous traditional
institutions, despite their track record and demonstrated accomplishments.
And they considered whether through some kind of association they might be
better positioned to attract funds for further experimentation and also have

a greater impact on higher education.

It's not hard for anyone who has been involved in ‘
educational innovation to imagine the feelings of warmth and
fellowsnip wnich resulted when these presidents and chief academic officers
from their lonely outposts around the country discovered their shared values
and concerns in Goddard's convivial atmosphere. By the end of the weekend
they had resolved to create a Union for Research and Experimentation in
Higher Education. Jim Dixon, Bil1l1 Fells, Tim Pitkin and Paul Ward were
named as a Committee to draft a statement of purpose. Their commitment
remained strong through correspondence and phone calls during the rext year.
They convened again in January of 1964 and ratified articles of incorporation.
Thus, the organization which later came to be known as the Union for Exper-
imenting Colleges and Universities was born. Sam Baskin, director of re-
search at Antioch was employed full time as President in 1965 and the Union
was off and running. A major grant from the U.S. Office of Education provided

support for Prgject Changeover. From 1966-1969 this three year undertaking
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supported a series of national conferences on research and experimentation
in higher education, action planning for new program development by
participating institutions and on site consultation. The conferences pro-
vided opportunities for Union members to share their own developing
activities and to bring together representatives from other experimental
programs. During this period the Union also developed its University
Without Walls {UWW) program, modeled on Goddard's highly successful Adult
Degree Program which had been operating since 1963. UWW programs adapting
various elements of that model were created as added alternatives within a
nurber of member institutions. Under Baskin's leadership the Union grew
steadily so that by the early 70's some thirty-five institutions were

paying ;he $3000 membership fee. The Union Graduate School was also

created to serve students whose problem-oriented, thematic or interdisci-
plinary educational needs did not confbrm to the disciplinary or profession-
ally oriented traditional programs. This program also included the mix of
expekiences and resources which characterized the UWW programs for under-
gr?duates and the Goddard Adult Degree program: individually designed degree
programs based on student purposes, intensive residential experiences, core
and field faculty selected for their expertise in relation to each student's
program, independent study, and a culminating "Project Demonstratin