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Tacoma Campus Academic Self Study

I. Campus Mission Statement

The mission of the TESC Tacoma Campus is to provide broad-based, world-
centric, liberal arts education in the arts and sciences for urban working adults.
Recognizing the importance of personal and professional growth, research,
scholarship, skill development, and community and public service, the Tacoma
Campus's goal is to provide a nurturing environment for thfe intellectual, social,
cultural and spiritual growth of all its students and for the well-being of the
communities that are their hosts.

Furthermore, the Campus seeks to unite students with faculty, other scholars
and community practitioners who can assist them in integrating concepts,
information, skills, models, life experiences and world views. In this way the
students will graduate as intellectually sophisticated citizens who can and will
make significant contributions to their communities. Honoring its origins and
founding principles, the Campus strives to operate from a frame of reference that
values reflection, family, community, collaboration, hospitality , civility and giving
back to the community. Hence, the campus's motto and directive: Enter to
Learn, Depart to Serve.

The TESC Tacoma Campus Upper Division curriculum is a theme-based, three-
quarter long, interdisciplinary coordinated studies learning community which is
traditionally taught by faculty from the humanities, sciences and social sciences,
along with practitioners of mathematics, computer science and community
service. This faculty, as a team, teaches up to 150 students. To accommodate
the varied schedules of adult learners, the same program is taught both days
and evenings. Each year's program is designed to allow both junior- and senior-
level students to study as one learning community, with more advanced material
offered to senior-level students. The Campus also host the TCC-TESC Bridge
Program that is a partnership with Tacoma Community College designed to offer
the first two years of the collegia! experience and prepare students for entry into
the TESC -Tacoma Upper Division Program.

The Campus provides a number of features and benefits to adult learners,
including: an urban environment; faculty and student diversity; coordinated
studies and linked classes; reality-based curriculum merging theory and practice;
diverse cultural perspectives; opportunities to engage in dialogues across and
beyond differences; a personalized academic support and evaluation process;
and upper division studies leading to a Bachelor of Arts degree.

Adopted September 1994
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Location and History of the Campus
•

A. The Hill

The Tacoma Campus is located in the center of Tacoma's Hilltop community. It
is an urban community that is rich in its diversity and often maligned in its
characterization. It hosts many cultures, languages, restaurants, churches, views
and people of all classes and incomes. The Hill was Tacoma's point of entry
neighborhood for settlements by Germans, Italians, Scandinavians, Japanese,
Southeast Asians, Filipinos, African Americans, Russian, Jews, Hungarians,
Austrians, Irish, Welsh, Syrians and Poles, to name a few. The Hill" currently has
about 12,500 residents. According to the 1990 census, the population is
approximately 5% Hispanic, 4% American Indian, 14% Asian American, 35%
African American and 44% European American with 34% being under the age
19.

Prior to World War Two, the Hill's business district enjoyed the benefits of being
the city's second largest retail designation. But like many urban communities,
after the war with automobile ownership, relocation and, suburbanization due to
fear of racial integration, lost of traditional employment sources and
disinvestment; the Hill began to deteriorate. The community's image also
suffered from a media exaggerated reputation for drugs, gangs and violence. In
recent years, the Hill has experienced renewed development and vitalization, in
part because of the Tacoma Campus' presence and community commitment.

The Campus was designed to be community friendly. One side is all windows.
This was done so that people walking by, or passing on the bus could look inside
and see people who looked like them sitting in clusters, studying, seminaring,
talking to faculty, going to college. When you walk through the doors at the
Tacoma campus it is immediately apparent that this is an institution built on the
love of knowledge.

On the wall reads the schools' motto: "Enter to Learn, depart to Serve" which
maintains that along with enhancing technical and analytical abilities, students
must raise their awareness of contemporary and historical social issues; thereby
committing themselves to becoming lifelong learners. Beneath the banner you
will find people from all walks of life busy fulfilling a dream; engrossed in
discussions about a variety of topics ranging from homework to stories of
personal struggles to networking on the current community project. It is often
difficult to distinguish students from faculty, not just because of physical
appearance but because of the equality in the teaching and learning exchange.
Faculty and staff have no offices. People laugh loudly and applause often.
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There is an air of excitement that comes from being in a learning environment
that is centered on inclusivity, hospitality, and reciprocity. This energy feeds the
learning process. The Tacoma campus' high retention and graduation rate is due
in part to the fact that the same classes are offered both day and night. This
allows students to never miss a class because of a child's illness or work place
demands. In doing this, the Tacoma campus addresses issues that are directly
relevant to student needs and community necessities.

B. Campus History

The Tacoma Campus embodies The Evergreen State College's commitment to
interdisciplinary studies, student centered curriculum and pedagogy and
collaborative learning. Its pedagogical approach combines theory with its
application to contemporary issues, challenges and solutions and infuses
culturally diverse perspectives throughout the curriculum. In addition, the
Tacoma Campus seeks to make family and community equally important in the
learning experience and to help students value and build upon their rich cultural
roots and vast life experiences.

•
Since 1972, more than 1000 learners have earned their college degrees though
the Evergreen-Tacoma upper division program. Its current student body is
composed of adult learners from diverse geo-cultural, ethnic, socioeconomic and
gender backgrounds. These students are returning to collegiate life to either
improve or change their career options, to prepare for graduate school, or simply
to learn more about the world and themselves. The Tacoma Campus is
nationally recognized as a model for recruiting and retaining people of color
through graduation and is becoming a national model for urban educational
praxis.

TESC Tacoma also has a partnership with Tacoma Community College (TCC) to
offer a "Bridge Program" which is co-located on the TESC Tacoma Campus.
The Bridge Program was developed in 1985 as an interdisciplinary, lower
division curricular offering i.e. a freshman-sophomore, program for adult students
desiring a 4 year degree but lacking the requisite 90 transferable credits for
admission and entry into TESC Tacoma's upper division program. The Bridge
Program is team taught by faculty from both TCC and TESC Tacoma and the
students receive TCC credits. Virtually all the students who complete the Bridge
Program - which has a retention rate of 85-90% - directly enter TESC Tacoma's
upper division.

Dr. Maxine Mimms developed the educational vision for the Tacoma Campus
early in her career as an Evergreen faculty member. Evergreen opened it doors
with a mandate to serve undergraduate students in Washington in new and
innovative ways. Dr. Mimms took this mandate seriously and, in 1972, at the
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request of members of Tacoma's African American community, focused on
developing an educational program that would serve place-bound working adult
students. A clear focus on serving the educational needs of urban, African
American adult learners combined with an interest in teaching inner city urban
adults, led to the founding principles of the Tacoma Campus program.
The Tacoma Campus was formally established in 1982 on the corner of Martin
Luther King Way and 12th Street under the leadership of Dr. Mimms. The current
director, Dr. W. Joye Hardiman, continues to refine and perpetuate the program's
unique accomplishments.

In 1991-92, in response to growing student and program needs, a much-needed
expansion of the Tacoma Campus was undertaken. The resultant product was
an additional classroom, a new computer lab, a mini-student lounge, a medium
sized seminar room, an expanded science lab and the structural nucleus for a
multimedia lab and new carpets.

Programmatic expansions, technical acquisitions and continuity demands
necessitated additional staff resources. To meet these needs, Tacoma's
Program Assistant was upgraded to Program Support Supervisor and a half time
Information Service Evaluator was hired to run the Computer Lab. A half time
Night and Weekend Manager and half time Bridge Coordinator was also hired.

In 1992-93, the core faculty team revisited the program mission, philosophy,
audience, focus, curriculum, pedagogy, advisement and evaluation processes.
The result of these deliberations was the decision to stay the same size, 125
FTE's; in the same location; with the same purpose i.e. to provide educational
access, cultural equity, educational excellence and student responsive, reality
based curriculum and pedagogy to working urban adult students. The core
faculty also decided to shift from linked courses to a more coordinated studies
model of content delivery; add an all program lecture series and weekly seminar
to the required program offerings; and have each seminar leader advise and
submit summary evaluations for their respective seminar students. In addition, it
was decided that particular attention would be paid to graduate and professional
school skill enhancement, research, and to writing, problem solving and
collaboration skill development.

Student goals and postgraduate needs were also re-examined. Once it was
determined that the current student body was primarily interested in social work,
human service, counseling, education, public administration, business, law and
community and civic leadership, dialogue began on establishing more coherent
curricular pathways. This resulted in the intensification of efforts towards having
a Masters in Teaching program on the Tacoma Campus by 1994-95, the hiring of
Dr. Artee Young JD. Ph.D.(Law and Literature) as a visiting and later Core
Faculty and the strengthening the Campus' relationship with the University of
Washington's Masters in Social Work program.
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In 1993-94, the Campus shifted the administrative culture to a team based
management model which resulted in greater core faculty and staff ownership in
the operational processes of the campus, clarified roles and areas of
responsibility and improved inter-faculty interaction and communication. Greater
cohesion and camaraderie between the Day school, Night school and Bridge
Program was achieved through the initiation of all campus collaborative activities
and projects and the selection of an all campus thematic motto - "ENTER TO
LEARN, DEPART TO SERVE."

In 1994-95, the Campus worked to make the implicit, explicit. It tested its
curriculum and pedagogical refinements and in 1995-96, institutionalized it. The
mission statement was foreground in the catalog description during prospective
student interviews and new student orientation, so students could make informed
choices about whether the Tacoma Campus was the right institution for them.
Procedural buy in was formalized in the Program covenant, which included
faculty and student roles and responsibilities as well as the institutional
procedures for grievance resolution.

The faculty researched and resurrected the founding principles, publicly
recommitted themselves to their methodology, expanded the curricular scope
and pedagogical repertoire to reflect some of the changing demographic realities
and emerging student needs and rewrote the catalog copy. New brochures were
designed and entry requirements were revised to include a mandatory on-
campus interview. A hard won and much needed 2 year evenings and
weekends Masters in Urban Education pilot program was initiated though the
efforts of faculty and administrators from both the Olympia and Tacoma Campus
and a generous Pew Charitable Trust Foundation grant.

That same year, the Upper Division curriculum was enhanced by the addition of
a Community Practitioner Adjunct position. These adjuncts are primarily
community practitioners- whose special talents and connections to civic and
political organizations and/or local businesses lend additional support to the
public and community service components of the Tacoma Campus curriculum.
Dr. Deloris Silas, the Tacoma City Councilwoman who represents the Hill filled
that position fall and winter quarter. Not only did she bring in local civic leaders,
elected officials and community advocates as guest speakers, but she arranged
to have a City counsel meeting at the campus so that they could experience the
campus first hand. Spring quarter, the students worked with a marketing and
strategic planning expert to design a Campus marketing plan.

In 1995-96, at the urgings of the Tacoma Dean and the desire to be pro-active
rather than re-active, a Comprehensive Planning Expert worked with the
Campus to articulate a Vision statement and Strategic Plan. Ways to maximize
the Campus' strengths and to respond to the increasing needs of its diversifying
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populations, as well as Campus personnel and staffing levels and configurations
were examined. Faculty retirements and next generation faculty needs were
carefully thought about. Program goals, budget, staff and technological needs
were reviewed and established. A formal Bridge partnership agreement between
Tacoma Community College and TESC was also developed.

III. Hiring Patterns
'

During the first decade of the program, the core faculty team remained rather
stable in its composition. The core faculty consisted initially of Dr. Joye
Hardiman (Literature and Classical African Studies), Dr. Elizabeth Diffendal
(Anthropology), Dr. Richard Brian (Mathematics) and the director, Dr. Maxine
Mimms. In 1984 Dr. Willie Parson (Microbiology) joined the core team. In
addition, two adjunct faculty, Dr. Sally Riewald (Writing) and Mr. Anthony
Reynolds (Computer Studies) supported the curriculum. The founding director,
Dr. Maxine Mimms, retired at the end of the 1990-91 academic year, whereupon
Dr. Joye Hardiman assumed the directorship.

Dr. Sally Riewald left the team at the end of the 1993-94 academic year. Dr.
Artee Young joined the core as a visiting professor in 1992. She was hired as a
continuing faculty member in 1995 and remains a member of the core team. Dr.
Richard Brian retired at the end of the 1995-96 academic year. Since that time
he has returned to teach statistics as a part-time faculty member. Also, at the
end of the 1995-96 academic year, Dr. Diffendal returned to the Olympia
Campus. With the retiring of Dr. Brian and the rotation of Dr. Diffendal back to
the Olympia Campus, it has become imperative to recruit and hire a mathematics
educator and a cultural studies/media literacy faculty person. Both positions are
planned to be filled by 1999-2000.

TESC Tacoma is currently allotted 5.5 FTE faculty. The present core faculty is
2.5 FTE (Dr. Joye Hardiman, Dr. Willie Parson and Dr. Artee Young). The
balance of each year's faculty team is filled by the rotation of Olympia campus
faculty to Tacoma and through the hiring of adjuncts from the local community.
Faculty rotating up from Olympia have included Llyn DeDanaan (Anthopology),
Peter Bohmer(Political Economy),George Freeman Jr. (Psychology),Jan Kido
(Education),Duke Kuehn( Public Adminstration)Larry Mosqueda (History),
Sherry Walton (Education). Adjuncts have primarily been community
practitioners - whose special talents and connections to civic and political
organizations and/or local businesses lend additional support to the public and
community service components of the Tacoma Campus curriculum.
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IV. Enrollment Patterns

The following Table shows a seven year demographic profile of students
enrolling at the TESC Tacoma Campus. Data presented in this table is based
upon 10 day enrollment figures for each respective academic year. As can be
seen from the data, women students have typically comprised 70-75% of the
total enrollment in any given academic year. The table also illustrates the
ethnicity diversity of the student population, with students of color constituting
40-60% of the total in the five-year period between 1990-1994 and up to 70% in
the two-year period of 1995-1996. Students 35 years old and greater have
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Enrollment Patterns (10th Day Enrollment Fall Quarter)

Year

1990

Total
Enroll-
Ment
116

Gender

Male

34
29.3%

Female

82
70.7%

Ethnicity

A/PI

3
2.6%

AA

34
29.3%

NA

0
0.0%

H/L

3
2.6%

NR

6
5.2%

W

70
60.3%

Age Group

<25

10
8.6%

25-34

29
25.0%

35-44

51
44.0%

45-54

21
18.1%

55+

5
4.3%

199111939
32.8%

80
67.2%

1
0.8%

44
37.0%

3
2.5%

5
4.2%

3
2.5%

63
52.9%

10
8.4%

37
31.1%

41
34.5%

28
23.5%

3
2.5%

199211437
32.8%

77
67.5%

4
3.5%

49
43.0%

7
6.1%

1
0.9%

7
6.1%

46
40.4%

10
8.8%

28
24.6%

48
42.1%

25
21.9%

3
2.6%

199311237
33.0%

75
67.0%

1
0.9%

52
46.4%

5
4.5%

5
4.5%

3
2.7%

46
41.1%

6
5.4%

24
21.4%

47
42.0%

29
25.9%

5
4.5%

199415745
28.7%

112
71.3%

5
3.2%

62
39.5%

6
3.8%

7
4.5%

12
7.6%

65
41.4%

12
7.6%

56
35.7%

59
37.6%

22
14.0%

8
5.1%

199518943
22.8%

146
77.2%

11
5.8%

73
38.6%

10
5.3%

16
8.5%

15
7.9%

64
33.9%

14
7.4%

56
29.6%

80
42.3%

36
19.0%

3
1.6%

199613734
24.8%

103
75.2%

3
2.2%

65
47.4%

11
8.0%

8
5.8%

11
8.0%

39
28.5%

7
5.1%

37
27.0%

53
38.7%

35
25.5%

5
3.6%

NOTES:

Abbreviations used: A/PI = Asian/Pacific Islander
NA = Native American
NR = No Response

AA = African American
H/L = Hispanic/Latino
W= White

Page 9



constituted more than 60% of the total student population over the seven year
period.

Evidence of Student Learning and Progress

V. Curriculum Focus, Requirements & Pathways

A. Upper Divison Curriculum Focus

TESC Tacoma has offered a diversity of interdisciplinary programs during the
last seven years. Each program, different in content, design, curricular thrusts
and faculty composition, has nonetheless focused on personal and professional
development, skill development and community & public service. They have
featured strong emphasis on writing, public speaking and presentation, research
methods and processes, cross cultural communication and quantitative,
technological and scientific research. Within the context of these programs we
have taught and continue to teach history, political science, law, literature, public
policy, science, ethics, cultural studies, computer studies, and quantitative and
qualitative inquiry. Greater or lesser emphasis on each of these content areas
has depended on the particular program theme, the faculty team composition
and the needs of the students.

An examination of the Upper Division academic program for the past seven
years will demonstrate how student and community issues have shaped the
format and content of the curriculum.

In 1990-1991, the theme for the year was Mind, Body and Soul: A Holistic
Approach to the 21st Century. This program was conceived because of a
problem that was occurring within the community due to increasing
fragmentation within and between individuals, their families, and their
community. This yearlong program examined the human condition through
studies in human biology, human behavior, cross-cultural anthropology and
spirituality. Students also studied systems theory and social structures in order
to better understand societal relationships, cultural equilibrium and community
stability. The program goal was to explore strategies for harnessing the
potentialities of mind/body/soul integration in order to strengthen the learners,
their families and community from the inside out.

In 1991-92, the focus was on Urban Issues, Urban Organizations. This
program was an extension of the previous year. The reasoning behind this
program design was that once the individual was sound in mind, body and spirit,
once the family was strong, and once the community began to thrive; it was
necessary for students to understand urban issues and organizing so they could
nourish themselves, family and communities through creating change
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collectively. In this program students examined the evolution of contemporary
urban communities, by looking at the history and origin of urban communities in
Africa, Europe and Asia. They then looked carefully at urban communities in the
United States. Emphasis was placed on understanding the connections
between culture and urbanization and the phenomena of ghettoization,
gentrification, and urban revitalization. In learning how to become organizers, the
students and faculty realized that some of the fundamentals of leadership were
lacking from our generation.

In 1992-93, the Tacoma campus offered The Art of Leadership. In this program
the following questions were addressed: What is the purpose of leadership? Who
are we leading? How do we become effective leaders across cultural
differences? Who paved the way for us and at what price? In order to answer
these questions students explore the nature and practice of leadership in
communities, cross culturally, and globally. Learning was demonstrated through
an all program collaborative research project.

In 1993-94, Global Citizenship, Community Collaborations and in 1994-95
Beyond Dichotomies; Studies in Community Health were offered. The Global
Citizenship program examined those historical models and contemporary
examples that could be used to strengthen community collaborations and local
action. Emphasis was placed on examining diverse worldviews as a context for
improving cross cultural communications and collaborative dynamics. The
program, Exploring Cultural Legacies, used Western and Non-Western
mythologies, literature and philosophy to looked at the philosophical, moral and
ethical genesis of selected contemporary cultural issues.

In 1995-96 Beyond Dichotomies - Studies in Community Health -1995-96
emphasized the importance of dialogues across ethnicity, class, gender, national
origin, and empire. Students were presented with the concepts, information,
skills and experiences to move beyond stereotypical 'either/or' thinking toward
multifocal thought and action. Community development was a central action
component of this year's program as was asset mapping as an alternative to
deficit pointing.

In 1996-97 Millennium Studies: the Nature of Change was conceived out of
the necessity of understanding the essential elements of the changes that are
occurring as we move into the next millennium, as well as developing strategies
for creating and navigating change both personally and collectively. Although
the overall topic was change, it was approached through the study of a variety of
academic disciplines such as philosophy, history, sociology, psychology, political
economics, scientific inquiry, law, literature, Latin and logic. Students then
enhanced this knowledge with skill development in the following areas -
computer literacy, multimedia technology, statistics, public speaking, and
organizational and community development.
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A student, Kaia McGill described Millennium Studies this way:
•

This year began with an introduction to the long-term goals that were
to be achieved by the end of spring. This presented itself in the
form of a mountain of information and projects that seemed to be
nothing short of impossible. But by spring, we had made the
impossible possible and achieved results way beyond our wildest
expectations.

In contrast to more traditional programs in which the goals of every
class are kept within the realm of its own content; the topic of
change was addressed in a multitude of ways. But as with any of
life's progressions, before we could first study and create change,
we had to bring our varied backgrounds together by learning a
common language and point of reference with which to discuss
change. Examining the linguistic, philosophical, social, political and
cultural aspects of our experiences did this. Courses were offered to
lay down a foundation and root us in a historical and social
understanding of this phenomenon known as change.

One of the fundamental differences between the Tacoma Campus
and most other liberal arts colleges is that there is an ongoing
connection between the areas of study and the students' personal
lives and passions. During winter quarter we focused on how
change impacts our personal, occupational, familial and community
lives. Through the reading and study of community psychology,
macro and micro economics, and environmental science, through
the study of research methodology, Internet navigation and
information retrieval and analysis, as well as the writing of an
autobiography, we gained an understanding on how we were not
only personally impacted by global and local changes, but were
individually and collectively agents for creating change. This not
only empowered us, but gave us the confidence needed to move into
spring quarter where we worked collectively to create projects based
on social change.

One of the primary goals of the school is to impart the knowledge to
its students that through collective collaboration each person has
the ability to provoke changes in any area they pursue. By the time
Spring had rolled around we were ready to use the insights and
skills that we had gained over the past six months. We created a vast
array of self-selected community based projects focusing on cultural
studies, public heath, mental heath, educational and or community
and economic development issues. We used a variety of formats
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including video, interactive multimedia technology, informational
brochures and well-researched and documented position papers and
field reports. The basis for these projects was determined by several
factors including the student's previous areas of study, acquired
expertise and future goals.

Every year students at Evergreen Tacoma work to achieve the skills
and understanding necessary to fulfill their goals. In the end we were
rewarded not only with a strong historical and theoretical
background to our specific areas of study but also with the
technical, personal, and communication skills that are vital to
working collectively to create real change. We leave liberated with
the knowledge, confidence, and ability to transform whatever they
put their minds to.

The results of the program were fulfilled graduates who have been
accepted in law schools, Master in Social Work, Teaching,
Counseling, Public Administration and Whole System Design
Program, graduates who have gained employment promotions, new
career options, who have become community leaders and who as a
result of their tenure at the Tacoma campus have better family,
home, community and personal lives. We are GRADUATES WHO
CAN FLY wherever our spirits wish to preside.

B. Program Requirements

Unlike the Olympia campus, the Tacoma campus has requirements. All students
are required to write an autobiography, demonstrate technological competency,
proficiency in electronic and bibliographic research methodology and statistical
analysis, participate in collaborative projects and present a senior synthesis
report to their peers and faculty.

Personal growth and development are hallmarks of the autobiographies written
by all Tacoma Campus students. These autobiographies are a required
academic activity and an autobiography class is a regular element in the
curriculum at least one quarter in each academic year. Students typically end up
writing 30 to 40 page autobiographies.

Seminars are also an essential part of the Campus' curriculum. Students
typically attend all program thematic lectures or workshops, which are followed
by small group seminars that relate the lecture to the assigned readings, and the
students' own personal and professional experiences. These seminar groups
also function as advising groups for student professional development.
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Each student is also required to write and publicly present a "senior thesis" in
her/his last quarter at the campus. This senior thesis is developed around the
student's assessment of her/his undergraduate career. In the senior thesis the
student analyzes the content and meaning of her/his learning while enrolled at
the Tacoma Campus. They also discusses her undergraduate career in light of
anticipated future career goals and possible entry into graduate-level education.
The student then receives feedback and congratulations from their fellow
students and faculty.

Student research projects are also part of the required curriculum. Nearly every
class requires that students do research each quarter; moreover, during the
spring quarter the entire campus engages in collaborative research with a
community service focus. This emphasis on all-campus collaborative was
initiated in 1992-93. In that year the research centered on Tacoma's
Commencement Bay. Students investigated the historical, economic, social,
political, scientific and environmental aspects of the development of Tacoma and
Commencement Bay dating from the 1880s to the present time. Research
projects took students into the community to do local histories; into the
Washington Historical Museum and the Tacoma Public Library's Northwest
Room to examine historical records and artifacts; into the waters of
Commencement Bay and its estuaries to do biological and chemical analyses of
the water and fauna and flora; into the Port of Tacoma to research its economic
development over the years, and much, much more. Aspects of gender, class,
and ethnicity were researched in relation to Commencement Bay history.
Historical economic development issues affecting immigrant groups, African
Americans and women were investigated. Local Native American tribal histories
were central parts of the research. The research culminated in a spring quarter
Commencement Bay exhibit, a showpiece of some 75 displays and 5 videos
assembled by the students and depicting their research. Many pieces of that
exhibit are now part of the permanent collection of Tacoma's Maritime Museum.

Another example: in 1995-96, the students conducted collaborative research on
problems affecting youth in the Hilltop community. This research culminated in
an end-of-Spring-quarter Youth Fair and Imaginarium during which time the fruits
of the research efforts were presented to the community. The local community
and community leaders validated these research projects and our community
and public service thrust through their participation in and receptivity of the
research efforts. Consistent with our thrust toward developing broader
worldviews, students were encouraged to pursue their research with an eye
toward seeing how the outcomes could be exported to other communities. As a
result, some students initiated youth-directed projects in their respective
communities in the summer and fall following the conclusion of the 1995-96
academic program.
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C. Curricular Pathways

Students enrolled at the Tacoma Campus use the curriculum in their academic
and professional preparation to advance within their current careers, change
careers, and/or pursue graduate education. Many of the transfer students come
to the Campus from Tacoma Community College, Pierce College, Seattle
Community College, Olympic Community College and Highline Community
College. Others come with at least ninety credits from a variety of four-year and
two year colleges. The rest of the entering students enter through the TCC-
TESC Bridge Program.

.
The Tacoma Campus curriculum process is descriptive rather than prescriptive.
Student goals, academic needs and life situations are the primarily shaping
factors in each year's program emphasis and curriculum component selection.
Based on the data gathered from prospective student interviews, a prerequisite
to program admission established in 1994, student demographics and individual

Figure 1: Curricular Pathways at TESC Tacoma

Transfer Students Bridge Program

Career Change^ - TESC Tacoma Upper _ Career Mobility
Division Curriculum

Law School
Community and
Public Service

Graduate Education

profiles, faculty design the year's program to provide the requisite perceptual and
conceptual knowledge bases, skill development and application opportunities for
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student growth and success. Students are advised how to use the curriculum
offerings to broaden and deepen their knowledge about their fields of interest
and fulfill the requirements for next step entry and completion

Looking at students who pursue law school can see one example of how
curriculum pathways work. In the last four years a growing number of students
have applied for and successfully obtained admission into Washington law
schools. Since 1992-93 each academic program has featured various elements
of legal education. For example, in 1992-93 in the Art of Leadership program,
students studied the legislative process in a seminar entitled Critical Reasoning:
The Legislative Process. That same year students also enrolled in The Legal,
Political, and Economic Contexts of Leadership. 1993-94 in Global Citizenship,
Community Collaborations, students studied Citizenship: Rights and
Reparations and Legal Research. In 1995-96, students studied legal issues in
Legal Humanities and in Legal Research in Beyond Dichotomies: studies in
Community Health. These seminars involving legal subject matter resulted in
students doing projects such as: writing and publishing a Citizen's Advisory
Handbook; writing and debating mock legislation; and paraphasing and
publishing a Citizen's version of the Washington State Juvenile Code in English
and Korean. •

The pathway toward graduate education has resulted from an equally strong
emphasis on issues in education, community and public service in the TESC
Tacoma curriculum. In particular, students interested in K-12 education careers
who were graduates of TESC Tacoma in 1994 and prior, used the curriculum to
prepare for entry into Evergreen's Master In Teaching Program during its pilot
rotation on the Tacoma Campus for the 1994-96 cycle. Students have also
successfully gained entry into Master's programs at Seattle University, St.
Martin's College, City University, the University of Washington, Pacific Lutheran
University, Antioch University, Pacific Oaks and Western Washington University
and Harvard University . not only in Education, but also in Social Work,
Counseling, Public Administration and Whole System Design. Community and
Public Service careers are prepared for by Leadership Studies across the
curriculum and through student volunteerism, internships and special community
assignments.

VI. Skill Development across the curriculum

The TESC Tacoma Campus core faculty has, over the years, developed a
systematic array of processes and standards to insure that every graduate
leaves with skills that will serve them in their professions, in further formal
schooling and in their lives. Thus students are pushed to develop research and
learning goals that include: (1) advanced problem-solving, critical thinking,
writing and other communication skills; (2) application of theory to practice; (3)
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interdisciplinary breadth and depth; (4) skills to effectively engage diversity and
difference, continuity and change, interpersonal relationships and interactions;
and (5) commitment to community action and development. Typically students
attend classes three or four days a week.

Strong research and writing skills, excellence in doing critical reading and
thinking, and well-developed skills in the synthesis and application of new and
old knowledge are essential requirements for the success of projects such as
previously described. These academic abilities are clearly developed in the
students who participate in the programs at TESC Tacoma. Graduates of TESC
Tacoma carry these abilities into their personal and professional lives.

Writing across the curriculum has been a priority for the campus. In 1995-6, the
Campus decided to foreground this skill. Previously all faculty included writing
instruction as a part of their regular curriculum offerings. In 1995-6, a decision
was made to hire adjuncts whose primarily duty would be to enhance student
writing skills across the curricuium and through discreet classes. In 1996-97,
adjuncts taught Latin and Logic and Tom Maddox, the Director of the Olympia
Writing Center offered a class in the Writing Process, Grammar and Mechanics
winter and spring quarter.

Within the context of communication skills, students develop their abilities to:
read critically; deconstruct discourse; and develop and refine their abilities at
writing prose and doing scientific and technical writing. The vehicles used to
foster these skills include, but are not limited to, reading in all disciplines
represented in the curriculum, legal research, scientific and social scientific
experimental design and data analysis, and ethnographic research. Measures of
the effective development of these skills include polished written products,
research reports, public presentations and multimedia products. In order to
acquaint students with exposure to cutting edge technological advancement,
Luversa Sullivan, the Director of the Institute for Electronic Design was hired as a
multimedia community practitioner.

Students' development of skills in collaboration is also a critical part of the
curriculum. The seminar is the initial site of collaborative learning. Thus,
emphasis is placed on developing good seminar skills including active listening,
applying knowledge in the act of dialoging, offering proofs, and developing
seminar behavioral styles that welcome all into the dialog. Collaborative
research projects constitute another mechanism for fostering the development of
collaboration skills. In this instance students are required to do team-based work
with tangible products and outcomes. In the process students are also
encouraged to actively use their emerging communication skills in support of
their collaborative efforts.

Bridging theory with practice is a special kind of skill that forces the student to

Page 17



draw widely from the expanse of other skills and knowledge they are acquiring.
Students do close analysis of reading materials, work actively at content
synthesis and elaboration in both writing and discussion, and work diligently at
seeing "larger pictures" as antecedent behavior to coupling theory to practice.
The act of this bridging takes the form of applied research project internship and
independent study projects, as well as a variety of community service projects.
In all these cases the mastering of subject matter content in the seminars and
classes, the development of strong research skills and strong critical thinking
skills, the acquisition of good writing skills and the development of powerful skills
in communication and public speaking is instrumental to the success of these
students.

VII. Evidence of Student Learning & Alumni Satisfaction

A. Student Academic and Personal Growth.

Evidence of student growth and learning is demonstrated in student papers,
presentations, projects and comparative surveys.

•
The next three tables presents gain scores and standard deviations for Tacoma
campus students who were administered the College Student Experiences
Questionnaire. Data obtained from this questionnaire were compared with
national norms for general liberal arts colleges. As can be seen from these data,
TESC Tacoma student mean gain scores Compare favorably or better in twenty-
two of the twenty-three categories measuring the quality of their experiences
with: course learning (from simple to higher-level cognitive activities);
development of academic, intellectual and scholarly qualities; development of
aesthetic, creative and expressive qualities; and so on.

The second table presents mean gain scores on issues of life-long learning
practices and, once again, TESC-Tacoma students' mean gain scores compared
favorably with or exceeded the national liberal art college norms in three of the
four categories.

Finally, the third table presents data measuring student involvement and
experiences with the library, faculty, other students, theater, music art, clubs and
student union and so on. Of the sixteen categories shown, Tacoma student
mean gain scores were comparable or better in seven. In virtually every
category in this and the preceding CSEQ tables where Tacoma student mean
gain scores were lower than the national norms, the categories did not directly
apply to the Tacoma campus.
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CSEQ Tacoma Results: Comparisons with General Liberal Arts (GLA) Norms
Undergraduates Only; N = 41 approximately

Ranked by Size of Difference in Mean Rating

Estimated Gains on a 4 point scale: 1= Very Little; 4= Very Much
Recommended Difference in means for "practical significance" = .30

Substantive
Differences

Higher >

Lower >

Other Part
Philosophi
Import, of
Think Anal
Synthesiz
Team Me
Literature
Get along
Dev. Valu
Learn on
Conseq. of
Quant. Thi
Writing Eff
Gen. Educ
Use of Co
Understan
New Sci/T
Specializat
Understan
Prep, for C

TESC-TA
Mean

3.24
3.55
3.44
3.51
3.49
3.52
2.88
3.59
3.40
3.54
2.63
2.93
3.32
3.32
3.10
3.47
2.44
3.00
2.41
3.22

TESC-TA
SD

0.83
0.55
0.90
0.64
0.55
0.55
0.94
0.63
0.67
0.60
1.07
0.98
0.72
0.79
0.67
0.68
0.90
0.87
0.97
0.85

GLA
Mean

2.18
2.57
2.54
2.73
2.79
2.82
2.18
2.94
2.79
2.94
2.05
2.35
2.74
2.77
2.58
2.98
1.95
2.63
2.05
2.88

GLA
SD

0.94
0.86
0.90
0.80
0.80
0.86
0.91
0.81
0.88
0.79
0.91
0.88
0.82
0.77
0.95
0.85
0.91
0.87
0.93
0.80

Difference
in Means

1.06
0.98
0.90
0.78
0.70
0.70
0.70
0.65
0.61
0.60
0.58
0.58
0.58
0.55
0.52
0.49
0.49
0.37
0.36
0.34

(none)

Nonsubstantive
Differences

Higher >

Lower >

Vocational
Art, Music,

Health/Ph

TESC-TA
Mean

2.73
2.24

2.40

TESC-TA
SD

0.92
0.94

0.78

GLA
Mean

2.52
2.14

2.43

GLA
SD

0.91
0.99

0.93

Difference
in Means

0.21
0.10

-0.03
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CSEQ Tacoma Results: Comparisons with General Liberal Arts (GLA) Norms
Undergraduates Only; N = 41 approximately

Ranked by Size of Difference in Mean Rating

Substantive
Differences

Higher >

Lower

"Life-Long Learning and Good PracticesHndices
Recommended Difference in means for "practical significance" = 2.0

(except "Active Learning" as noted)

TESC-TA TESC-TA GLA GLA
Mean SD Mean SD

Difference
in Means

Active Lea
Life-Long
Fac/Stude

68.22
36.03
31.64

12.21

4.79
6.07

58.83
26.8

27.24

11.12
5.36
7.13

9.39
9.23
4.40

1 Composite measure of 11 "Estimated Gain" Items each rated on 4-pt scale
2 Composite measure of 25 "Involvement" items each rated on 4-pt scale
3 Composite measure of 13 "Involvement" items each rated on 4-pt scale

TESC-TA TESC-TA
Mean SD

Coop, amo 26.89 5.97

GLA
Mean

28.98

GLA Difference
SD in Means

7.57 -2.09

4 Composite measure of 13 "involvement" items rated on 4-pt scale

Nonsubstantive (none)
Differences
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CSEQ Tacoma Results: Comparisons with General Liberal Arts (GLA) Norms
Undergraduates Only; N = 41 approximately

Ranked by Size of Difference in Mean Rating

)

Involvement Scales: Composite Indices based on 10 items
(unless otherwise noted) each rated on a 4-pt scale

Recommended Difference in means for "practical significance" = 2.0

Substantive 1
Differences

Higher >

Lower >

Topics of
Exp. in Wr
Course Le
Experienc
Info in Con
Library Ex
Student A

Student U
Clubs & O
Athletic, R
Campus R

ESC-TA
Mean

29.25
30.69
31.05
25.33
17.38
23.70
28.39

17.59
16.00
11.59
14.23

TESC-TA
SD

6.48
5.74
5.63
5.25
3.24
6.30
7.10

6.02
5.45
3.48
5.58

GLA
Mean

21.69
25.34
27.36
21.68
13.97
20.32
25.62

20.24
19.23
20.75
25.04

GLA
SD

5.65
5.97
5.35
5.77
3.40
5.03
6.61

6.34
7.51
8.19
7.24

Difference
in Means

7.56
5.35
3.69
3.65
3.41
3.38
2.77

-2.65
-3.23
-9.16

-10.81

* May not apply to Tacoma campus
Nonsubstantive
Differences

Higher >

Lower >

Art (4)

Theater (4
Art, Music,
Science
Personal
Music (4)

6.74

6.33
18.86
16.56
21.33
5.85

2.45

2.03
5.47
6.66
6.40
1.81

6.18

6.40
19.69
17.86
22.64
7.18

2.64

2.85
6.83
7.12
6.31
2.84

0.56

-0.07
-0.83
-1.30
-1.31
-1.33

These findings illustrate and underscore how what we teach in Tacoma has impacted
virtually every category of personal and academic experience in our students.
Student's self evaluations also attest to the impact of the curriculum and campus on
their academic, personal and professional development.
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B. Tacoma Graduates & Alumni Satisfaction
-

Tacoma Graduates: Demographic Information

An analysis of the demographic profile of TESC Tacoma graduates can be found on the
following page. The Table also includes demographic information obtained from the
1997 Alumni Survey. As can be seen in the Table, women constitute the larger
proportion of graduates over the six year period (71% compared with 29% men).
African American and Caucasian students constitute 37% and 47%, respectively, of the
graduates over this same period. The distribution of students across the four age
groups (25-37, 38-44, 45-50 and 51-68 years of age) 23% (±4%). Demographic
information obtained from the 1997 Alumni Survey is actually reasonably comparable to
the average figures for the six year period.
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TESC Tacoma Graduates: Demographic Information

Academic
Year*

1990-91

Total

67
Percent >»

Gender

M F
18

26.9
49

73.1

Ethnicity

A/PI

5
7.5

AA

17
25.4

NA

0
0.0

H/L

2
3.0

NR

2
3.0

W

41
61.2

Age Group

25
to
37
9

13.4

38
to
44
17

25.4

45
to
50
23
34.3

51
to
68
18

26.9

1991-9263
Percent >»

20
31.7

43
68.3

0

0.0

23
36.5

0
0.0

3
4.8

1

1.6
36

57.1
13

20.6
19

30.2
15

23.8
16

25.4

.

1992-9353
Percent »>

14
26.4

39
73.6

3
5.7

23
43.4

4
7.5

0
0

3
5.7

20
37.7

14
26.4

15
28.3

13
24.5

11
20.8

1993-9481
Percent >»

31
38.3

50
61.7

3
3.7

28
34.6

5
6.2

4
4.9

1

1.2
40

49.4
23

28.4
28

34.6
16

19.8
14

17.3

1994-9547
Percent >»

13
27.7

34
72.3

0
0.0

23
48.9

1
2.1

0
0.0

2
4.3

21
44.7

14
29.8

10
21.3

11
23.4

12

25.5

1995-9689
Percent >»

19
21.3

70
78.7

7
7.9

34
38.2

5
5.6

8
9.0

6
6.7

29
32.6

38
42.7

27
30.3

16
18.0

8
9.0

TOTAL40028.8
%

71.3
%

4.5
%

37.0
%

3.8
%

4.3
%

3.8
%

46.8
%

27.8
%

29.0
%

23.5
%

19.7
%

1997
Alumni
Survey86

Percent >»
24

27.9
62

72.1
4

4.7
24

27.9
7

8.1
6

7.0
1

1.2
47

54.7
19

22.1
24

27.9
22

25.6
21

24.4

NOTES:

* = Graduates in December, March, June and August of the respective academic year.

Abbreviations used: A/PI = Asian/Pacific Islander
NA = Native American
NR = No Response

AA = African American
H/L = Hispanic/Latino
W= White

The following Figures show the distribution of Tacoma Campus graduates by
age and ethnicity, respectively. The data in these figures were obtained from a
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six year analysis of graduation statistics (1990-91 through 1995-96) and from an
alumni survey conducted in 1997. The age-related data in the table below
shows that the 25-37 year old age cluster has averaged approximately 25% of
the total population.

Figure 2: Age of TESC Tacoma Graduates
(1990-91 to 1995-96)

45 -I

1990-91 1991-92 1992-93 1993-94

Academic Year

1994-95 1996-96 Tacoma
Alumni
Survey

The remaining percentage of graduates were 38 years and older. The
exceptional year was 1995-96, where the 25-37 year old cluster was
approximately 41 % of the total. Results from the alumni survey were
comparable to the six year average of age groups.

As can be seen in the next figure, African Americans have constituted
approximately 37% of all graduates, Whites constituted approximately 47%, and
other ethnic groups constituted the remaining 16%. Put another way, graduates
representing ethnic minority groups have reflected 53% of the population.

>
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Figure 3: TESC Tacoma Graduates - Proportion of Ethnic Groups
(1990-91 to 1995-96)

60-,
aAsian/Pacitk Islander

• African American

D Native American

a Hispanic/Latino

• Non-response

awhile/Caucasian

1990-91 1991-92 1992-93 1993-94 1994-95 1995-96

Academic Year

Data from the alumni survey differs from the six year analysis in that ethnic
minorities comprised 70% of the respondents to the survey

Tacoma
Alumni
Survey

Alumni Satisfaction

TESC Alumni were surveyed in both 1990 and 1997. In a 1990 survey,
graduates of TESC Tacoma reported the most important aspects of the TESC
Tacoma program to them. In order, these aspects were: the quality of
instruction; the diverse subject matter; the interdisciplinary approach to
education; and the opportunity to work closely with faculty. Eighty percent of the
responding graduates reported that their TESC Tacoma education improved
their quality of life; 59% responded that their degree had improved their
employment situation, and 18% had either completed or were in the process of
completing an advanced degree. Of those who went for further education, 86%
said that Evergreen Tacoma had been "excellent" or "good" preparation for their
additional formal education. .

A total of 86 responded to the 1997 survey. The range of quarters these alumni
attended TESC was 11, with a median attendance of 6 quarters. Among the
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questions in the survey was one asking the alumni to rate the value of the
academic components taken to their overall educational experience at TESC
Tacoma. Although autobiography and writing rated highest among the seven
curriculum elements, there were uniformly high ratings for every curriculum
element taken by the alumni during their tenure at TESC Tacoma. The results of
this survey question are shown in the following table.

Alumni Response to the Value of Curriculum Components

Curriculum Element

Autobiography
Science
Computer technology
Collaborative community service
Writing
Public speaking/presentations
Research methodology &
statistics

Enrolled in
element

YES

90.7%
53.5%
83.7%
57.0%
93.0%
73.3%
83.7%

NO

Value of curriculum elements to overall
education

Very
valuable

83.3%
63.8%
70.7%
72.9%
84.0%
81.5%
78.1%

Somewhat
valuable

14.1%
31.9%
24.0%
27.1%
12.3%
15.4%
17.8%

Had
little
value
1.3%
4.3%
5.3%

2.5%
1.5%
4.1%

Not at all
valuable

1.3%

1.2%
1.5%

Alumni were also asked to state their satisfaction with TESC Tacoma's
contribution to their academic and personal growth. Among the factors listed as
being very to mostly satisfactory were: writing effectively (68.2% and 24.7%,
respectively); critically analyzing written information (71.8% and 21.2%); and
studying and learning within an interdisciplinary environment (83.1% and 14.5%).
Additional data, which illustrates levels of satisfaction in other areas of growth
and development, is presented below.

i
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Alumni Satisfaction with TESC Tacoma's Contributions to Their Academic
and Personal Growth

Writing effectively
Speaking effectively
Critically analyzing written
information
Learning independently
Studying and learning within an
interdisciplinary environment
Gathering and applying
information to specific problems
Using media formats to present
ideas and concepts
Defining and solving problems
Working cooperatively in a group
Balancing multiple demands for
time, energy and resources
Teaching a skill, concept, or
principle to others
Learning to experiment, take
risks, and learn from mistakes
Helping team members who have
diverse viewpoints work together

Very
Satisfied

(%)
68.2
66.7
71.8

84.7
83.1

69.0

53.8

58.3
70.6
64.3

63.9

72.0

71.8

Mostly
Satisfied

(%)
24.7
21.4
21.2

11.8
14.5

21.4

21.8

29.8
23.5
26.2

22.9

19.5

18.8

Somewhat
Satisfied

(%)
4.7
8.3
2.4

1.2

8.3

16.7

9.5
4.7
6.0

8.4

6.1

3.5

Little
Satisfaction

(%)
1.2
2.4
3.5

2.4
1.2

5.1

1.2

2.4

3.6

1.2

2.4

Not at all
Satisfied

(%)
1.2
1.2
1.2

1.2

1.2

2.6

1.2
1.2
1.2

1.2

1.2

3.5

•

VIII. Role of Technology

In 1981 a decision was made to integrate technology into the Tacoma Campus's
curriculum. The first computer was an old DEC Writer. The students became so
involved in this new technology that they were soon bringing their own
computers to the campus to do their assignments.

During the years between 1982 and 1985 the Campus acquired an Atari
computer, and for the first time now had a computer with a monitor. Classes
were offered in writing programs in BASIC. The classes served three purposes:
demystification, familiarization and simple programming. These purposes
dominated the technology element in the curriculum during this period.

By 1986 several old Apple 2s were installed and by 1987 old Macintoshes and
IBM PCs were obtained from the main campus. It was at this point that the
technology element in the curriculum shifted toward the inclusion of lessons in
Lotus 1-2-3, and students began to learn how to construct spread sheets for
establishing home budgets. We also introduced word processing at this juncture
so that students could type and edit research papers and reports. The purpose
of this curricular initiative was to assist in writing enhancement and professional
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development.

Between 1987 and 1991 the Campus acquired several IBM 8086s and AT&T
6300s. At this time computer instruction focused on PC applications, word
processing, and spread sheet development. However, because of curricular
and job place demands, upgrading our equipment was imperative. Additionally,
the growing trend toward on-line computing also compelled an upgrade of
computing resources at TESC Tacoma.

In 1991 we applied for and received an AT&T-endowed computer laboratory.
This lab included 18 386SX -based computer stations, a local area network, a
file server and laser printer, and access to the Dialog electronic bibliographic
data base. This allowed us to start exploring Internet and electronic
bibliographical searching. This was very important because we had begun to
realize that conventional library skills were not enough for our students.
Moreover, we saw that competency in using electronic resources was necessary
for both academic and professional success. Prior to 1991, electronic research
could be taught only through demonstration. After the lab was installed, students
could have hands-on electronic searching as a part of the Library Research
methods curriculum.

Since 1992 technology has been factored in as an essential part of the
curriculum design and not simply as a stand-alone piece. It is now used in both
the process and product of academic research and scholarship. For example, in
fall 1992-1993 The Art of Leadership Program, students simulated an Earth
Summit modeled after the Rio Summit and based partly on the students' Internet
research. During the Winter and Spring quarters, they carried out the
collaborative Commencement Bay Project, which heralded our first attempts at
using technology to document field research and our first attempts at computer
animation and film making.

Beginning in 1993 we started refining our use of the Internet as a curricular and
pedagogical enhancement. As part of our community service initiative, we
began to explore how technology could be used to implement the school motto
and directive - Enter to Learn, Depart to Serve. Students prepared Internet
researched documents for the Women of Vision Year of the Woman Conference,
a Human Services Data Bank, a Legal Research Project and a Oral History
Project in the Global Citizenship Program.

By 1995 as it became increasingly evident that our students were producing
such high quality research, we felt that their research products needed wider
exposure. This signaled our rethinking the way we infuse research and
scholarship into communities as we recognized the approaching 21st century.
We began to explore different forms of data collection and data dissemination,
including desk top publishing and multimedia production. During 1995 the
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students produced Tacoma 2005, the campus's first multimedia presentation. It
represented an attempt to describe what the Hilltop would look like if urban
communities had access to technological resources. In the evolution of
technology on the Tacoma Campus, it is important to note that technology does
not drive the curriculum, rather the other way around.

We opened a newly upgraded, networked computer laboratory in the Summer of
1997 which included eighteen 200MHz systems, a larger capacity file server,
laser printer, and Internet and World Wide Web access at each station. In
addition, several of these stations were configured to be fully multimedia-capable
stations. The technology element in the curriculum will continue to emphasize
the importance of computer skills and resources in development of research and
scholarship, data presentation and dissemination and professional development.

IX. The Role of the Library

Early on, the Tacoma Campus identified library research methodology as an
essential skill for their students to acquire and practice well enough for it to last a
lifetime. Consequently library research methodology was incorporated as an
essential component in the Tacoma Campus curriculum. Since the Campus has
no library, it was decided to focus on line services and electronic searching. It was
also decided that a Reference Librarian would be assigned as liaison to the
Tacoma Campus each year.

The Faculty/librarian plans the program with the Tacoma faculty, works as a
member of the teaching team and provides direct instruction to students for at least
one quarter. Sarah Pederson has most recently acted as liaison, with Lee Lyttle
and Ernestine Kimbro acting in years previous. In addition to their teaching roles,
the librarians have also identified information resources, services and equipment
necessary to support students and faculty at Tacoma, focusing often on local
collections whose specialized materials meshed with community-centered projects.

As well as negotiating with regional libraries for direct physical access to their
materials for Evergreen's Tacoma Campus students, the librarians have turned
increasingly to online services and electronic searching as answers to how to
provide informational access for satellite campuses. These efforts, strengthened
by emerging technologies which are beginning to match the vision of "a library
without walls", are furthermore reinforced by collaborations with Tacoma's own
networked computer lab, improved connectivity to Evergreen's main-frame
computer and to the Internet. Here the Library's liaison becomes to some extent a
liaison to and from Computing Services as well.

Although all of the Library's main campus services, collections and resources are
available to the Tacoma campus, better arrangements need to be made for

Page 29



delivering them. Again, improved technologies are starting to afford better remote
access to such services as Interlibrary Loan and there have been some successful
on-site trips to Olympia by Tacoma classes. These and other ideas bear further
exploration. Nevertheless, the Library has achieves significant collaborations with
the Tacoma Campus to teach research methodology by way of electronic access
especially; and provide a creditable amount of library support otherwise.

X. Academic Advising

Academic advising at Evergreen-Tacoma is personalized and incorporates the
evaluation process. At the beginning of each academic year, students are
assigned to a faculty advisor. Deliberate attempts are made to match students
and faculty advisors based on the students' stated undergraduate and graduate
academic interests, their career interests and the faculty's ability to appropriately
advise and counsel in light of these interests. Each faculty advisor receives a
fractional equivalent of the total program enrollment (e.g., 5 core faculty and 150
students = ~30 student advisees per faculty). These advising groups remain
stable in composition for the entire academic year except for student attrition or
faculty rotation into/out of the program (the cohort remains intact even though
the advisor may change because of a faculty rotation). Students who enroll in
winter and spring quarters are assigned to faculty advisors with attempts to keep
the relative advisor/student ratios constant among the faculty.

The advising groups are the student's first, though not only, level of one-on-one
contact for academic, career and personal/professional advising and counseling.
Students schedule advising time with their faculty as seems necessary. Faculty
also schedule time with students when their academic progress is not consistent
with program expectations, and at the end of each quarter for the purposes of
completing the quarterly evaluation process. In addition, one faculty member
does all of the "review of academic credits" counseling for all the students. This
vital function helps student maintain an up-to-date awareness of the status of
her/his credit requirements for graduation.

The advising groups also are the "home room' for seminars related to the
program's weekly lecture series. Each advising group meets with its respective
faculty advisor for seminar discussions following lecture presentations by the
faculty or invited lecturers. This allows the faculty advisor to become more
familiar with each of her/his advisees' abilities to integrate and synthesize
program content while simultaneously observing the students' development of
seminar skills.

At another level, students also receive peripheral, though essential, academic
advising from various staff members of the Academic Planning and Experiential
Learning Center who come regularly to the Tacoma Campus. This advising
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function generally focuses on: planning experiential learning petitions; graduate
school preparation (advising on ORE, LSAT and other test taking); student
services and financial aid issues; and graduation exit interviewing.

.
XI. Student Support Services at TESC Tacoma

Student support on the Tacoma Campus is collaborative, interdisciplinary, and
integrated. The responsibility of understanding the individual students'
developmental processes is both faculty and student affairs staff. Student
staffing is done frequently in order to understand where the student is in their
learning process and what is needed to assist them reaching their full potential.
Both faculty and student affairs staff, teach and advise. Both provide input that
shapes the curriculum and informs the student's evaluation. Even though faculty
primary teach and student affairs professional primarily advise, both set
academic and curriculum goals and assist students to understand their own
developmental process in an academic setting. The secret of this successful
collaboration is all parties have a clear understanding of the culture, nature and
processes at Tacoma campus and of the interdependent relationship between
faculty, professional staff and student.

For the past ten years, individuals from Student and Academic Support Services
in Olympia have been providing service to the Tacoma campus. Both the Dean
of Student and Academic Support Services and the Academic Planning and
Experiential Learning Director have been most helpful in releasing staff to serve
Tacoma student needs. We have had a good relationship with Access services.
The Director frequently comes to the campus to work with students who have
learning challenges, bringing them books on tape, providing notetakers and
procuring special computer equipment for our visually impaired or physically
challenged students. The Career Development Office has also been most
accommodating. Personnel make frequent trips to our campus to insure that
Tacoma students get the same quality career advisement as the Olympia
students.

The commitment of the First Peoples Advising Director and staff has been
remarkable. The Director has committed to being on the Campus at least one
day a week. While on campus, he assists in prospective student interviews, does
academic and personal counseling, trouble shoots admissions, registration and
financial aid problems, works with Bridge students to facilitate their transfer to
upper division, does exit interviews and teaches a portfolio course during the
Spring quarter.

Key Special Services and the Bookstore also maintains a close relationship with
the campus, making regular visits and cordially responding to all requests for
information and workshops. A Key staff member has co-taught the portfolio with
the Director of First People for the past two years. It also needs to be mentioned
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that the Admissions and Registration & Records offices have worked very hard
over this time period to respond to the distance and work schedule realities of
the Tacoma students. Registration is done on site four times a year and
Admissions works very closely with the campus and the applying student.

•
Because many previous students have had their own insurance through the
military or their jobs, we have not in the past drawn heavily on the Counseling
and Health Center. However as our population shifts to include many who do
not have ready access to Mental Health and Wellness counseling, the need for
qualified personnel to handle this area is increasing, as are our child care needs.
Many in our population are single parents who often have to bring their children
to class with them. How to respond to this need has been an on going legal and
moral concern. Our relationship with Student Activities Administration continues
to be at the negotiating stage due to philosophical differences over what are
appropriate funding requests, faculty involvement in student leadership and
grounds for delaying or vetoing student allocations. Clear recognition of the
urban nature of the campus, the community commitment and desires of our
student population, and the co-curricular nature of our
S & A activities need to institutionalized and supported.

However, for the most part, Student and Academic Support Services personnel
have brought commitments to service and expertise to the Tacoma campus.
They have exhibited sensitivity to our non-traditional and underrepresented
population, skill and knowledge in cross-cultural communication, and an
understanding of our goals and mission. They have not only drawn on Olympia
campus expertise but have brokered access services and information from the
surrounding community. They have recognized our need for a permanent full
time Tacoma Student Support Director and are in process of hiring one. For this
we are quite thankful.

XII. Part-Time Studies and Summer School Offerings

TESC Tacoma does not participate in the Part-Time Studies Program at the
Olympia Campus. Moreover, students enrolled in the Tacoma Program all enroll
as full-time students unless they are in their last quarter and need less than full-
time credit to graduate. Occasionally, students whose admission status is still
pending enroll as "special students" and are limited by procedure to part-time
study as a result of this status. Typically there are only 1-2 such students in an
academic year and their admission as full-time students is generally
accomplished within the quarter in which they are enrolled as "special students."

The Tacoma Campus does operate a summer session. Students participating in
summer school can enroll part- or full-time. Unlike the regular academic year,
the summer session is limited to night time enrollment, primarily because the
total number of students participating in the session is only about 1/3 the
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academic year enrollment - with most of these students working during the day.
Although the summer session is a stand-alone program, the credits earned do
apply to graduation. About one-fourth of the students who enroll during the
summer are June graduates finishing their graduation credit requirements in this
session. Of the remaining summer students, about one-half are newly admitted
for the ensuing Fall quarter, but who wish to make an early start and become
more familiar with and adjusted to the interdisciplinary learning environment.

XIII. Alumni Demographic Information & Survey

An analysis of the demographic profile of TESC Tacoma graduates is shown in
Table 5. The Table also includes demographic information obtained from the
1997 Alumni Survey. As can be seen in the Table, women constitute the larger
proportion of graduates over the six year period (71% compared with 29% men).
African American and Caucasian students constitute 37% and 47%, respectively,
of the graduates over this same period. The distribution of students across the
four age groups (25-37, 38-44, 45-50 and 51-68 years of age) 23% (±4%).
Demographic information obtained from the 1997 Alumni Survey is actually
reasonably comparable to the average figures for the six-year period.
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Table 5. TESC Tacoma Graduates: Demographic Information

Academic
Year*

1990-91

Total

67
Percent >»

Gender

M F
18

26.9
49

73.1

Ethnicity

A/PI

5
7.5

AA

17
25.4

NA

0
0.0

H/L

2
3.0

NR

2
3.0

W

41
61.2

Age Group

25
to
37
9

13.4

38
to
44
17

25.4

45
to
50
23
34.3

51
to
68
18

26.9

1991-92 63
Percent >»

20
31.7

43
68.3

0
0.0

23
36.5

0
0.0

3
4.8

1
1.6

36
57.1

13
20.6

19
30.2

15
23.8

16
25.4

1992-93 53
Percent >»

14
26.4

39
73.6

3
5.7

23
43.4

4
7.5

0
0

3
5.7

20
37.7

14
26.4

15
28.3

13
24.5

11
20.8

1993-94 81
Percent >»

31
38.3

50
61.7

3
3.7

28
34.6

5
6.2

4
4.9

1
1.2

40
49.4

23
28.4

28
34.6

16
19.8

14
17.3

1994-95 47
Percent >»

13
27.7

34
72.3

0
0.0

23
48.9

1
2.1

0
0.0

2
4.3

21
44.7

14
29.8

10
21.3

11

23.4
12

25.5

1995-96 89
Percent >»

19
21.3

70
78.7

7
7.9

34
38.2

5
5.6

8
9.0

6
6.7

29

32.6
38

42.7
27
30.3

16
18.0

8
9.0

TOTAL 400 28.8 71.3 4.5 37.0 3.8 4.3 3.8 46.8 27.8 29.0 23.5 19.7

1997
Alumni
Survey 86

Percent >»
24

27.9
62

72.1
4

4.7
24

27.9
7

8.1
6

7.0
1

1.2
47

54.7
19

22.1
24

27.9
22

25.6
21

24.4

NOTES:

= Graduates in December, March, June and August of the respective academic year.

Abbreviations used: A/PI = Asian/Pacific Islander
NA = Native American
NR = No Response

AA = African American
H/L = Hispanic/Latino
W= White
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XIV. Retention and Graduation at TESC-Tacoma

The next two tables show retention rate and graduation rate data at TESC-
Tacoma. As can be seen in the retention rate table, overall retention rates (new
and continuing students) have held consistently at 76% or better for each of the
previous five years, except 1995-96 (66%). The 1995-96 academic year was our
one and only year wherein we had a high rate of faculty rotation into and out of
the program. Consequently, student seminar and academic advising groups
were in some state of flux throughout the year. Continuity of advising efforts and
student staffing suffered as a result, and we believe these retention data for that
year reflect the problem. Student comments during evaluation meetings and to
the faculty generally also reflected their problems with these discontinuities. We
have subsequently minimized faculty rotation during the year to redress this
problem.

Graduation rate data for the five year period between 1993 and 1997 range
between 78% and 96%, values which we are extremely satisfied with and which
we believe to be exceptionally high.
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Tacoma Campus Fall to Fall Retention Rates*

1992-1993 1993-94 1994-95 1995-96

•
New

Freshmen

Sophomore

Junior

Senior

All

Continuing

Freshmen

Sophomore

Junior

Senior

All

TOTAL

Freshmen

Sophomore

Junior

Senior

All

* Retention

begin

1

20

28

7

56

begin

na

8

26

22

56

begin

1

28

54

29

112

Include

cont

0

19

15

1

35

cont.

na

1

3

0

4

cont

0

20

18

1

39

s those

grad

0

o
3
6

9

grad

na

6

12

19

37

grad.

0

6

15

25

46

who ha

ret. rate

0.0%

95.0%

64.3%

100.0%

78.6%

ret. rate

na

87.5%

57.7%

86.4%

73.2%

ret. rate

0.0%

92.9%

61.1%

89.7%

New

Freshmen

Sophomore

Junior

Senior

All

Continuing

Freshmen

Sophomore

Junior

Senior

All

TOTAL

Freshmen

Sophomore

Junior

Senior

begin.

na

11

30

6

47

begin,

na

11

30

24

65

begin

na

22

60

30

75.9% j All 112

;

| I

j j

j
-

. j.

ve graduated.
. . —

cont

na

8

12

0

20

cont.

na

5

7

1

13

cont.

na

13

19

1

grad

na

1

12

6

19

grad.

na

4

17

22

43

grad.

na

5

29

28

ret. rate

na

81.8%

80.0%

100.0%

83.0%

ret. rate

na

81.8%

80.0%

95.8%

86.2%

ret. rate

na

81.8%

80.0%

96.7%

--

—

33 62 84.8%

--

_

J _. _ . _ t . . -.

New

Freshmen

Sophomore

Junior

Senior

All

Continuing

Freshmen

Sophomore

Junior

Senior

All_

TOTAL

Freshmen

Sophomore

Junior

Senior

All

begin

na

10

28

3

41

begin

na
3

23

29

55

begin,

na

13

51

32

96

:
:

com

na

6

13

0

19

cont

na

2

10

0

12

cont.

na

8

23

0

31

-

grad

na

0

9

3

12

grad

na

0

10

28

38

grad

na

0

19

31

50

ret rate

na

60.0%

78.6%

100.0%

75.6%

ret. rate

na

66.7%

87.0%

96.6%

90.9%

ret. rate

na .
61.5%

82.4%

96.9%

84.4%

•"" " '

„

-•--

-

New

Freshmen

Sophomore

Junior

Senior

All

Continuing

Freshmen

Sophomore

Junior

Senior

All

TOTAL

Freshmen

Sophomore

Junior

Senior

All

begin.

na

16

36

8

60

begin.

na

2

31

34

67

begin

na

18

67

42

127

. . _

.

cont

na

9

21

0

30

cont

na

0

6

0

6

cont

na

9

27

0

36

grad

na

2

3

6

11

grad

na

1

14

22

37

grad

na
2

17

28

48

'

ret. rate

na

68.8%

66.7%

75.0%

68.3%

ret. rate

na

50.0%

64.5%

64.7%

64.2%

—

_ _ .

ret. rate

na

66.7%

65.7%

66.7%

66.1%

- -

New

:reshmen

Sophomore

Junior

Senior

All

Continuing

Freshmen

Sophomore

Junior

Senior

All

TOTAL

Freshmen

Sophomore

Junior

Senior

All

1996-97

begin

na

22

40

9

71

begin

na

2

27

32

_61

begin

na

24

67

41

cont

na

17

32

0

49

com

na

1

3

0

4

cont

na

18

35

0

132 53

: — i__; .
- -- • — -

i. - .

grad ret. rate

na na

0 77.3%

4 90.0%

9 100.0%

13! 87.3%

I

!
grad ret. rate

na na

1 ! 100.0%

12; 55.6%

25 78.1%

38 68.9%

I

grad j ret. rate

na na

1 79.2%

161 76.1%

34* 82.9%

51 78.8%

t ;

-4 ~
....

i
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J

Tacoma Campus Graduation Rates

19931994

Year Degree Awarded

199519961997Total

Number Cum % Number Cum % Number Cum % Number Cum % Number Cum % Number Cum %

13 23.2%

New Fall 1992
All undergrad * 56

New Fall 1993

All undergrad 47

New Fall 1994

All undergrad 41

New Fall 1995

All undergrad 60

New Fall 1996

All undergrad 71

New Fall 1997

All undergrad 73

* Excluding specials, state employees and TESC employees

30 76.8%

22 46.8%

2 80.4%

19 87.2%

11 26.8%

5 89.3%

^
4 95.7%

21 78.0%

15 25.0%

0 89.3%

0 95.7%

2 82.9%

32 78.3%

14 19.7%

50 89.3%

45 95.7%

34 82.9%

47 78.3%

14 19.7%



XV. Best Practices

Core values form the centerpiece of the Tacoma Program and serve as the
foundation for exemplary practices. The core values are hospitality, inclusivity,
reciprocity, and civility. Exemplary practices, frequently ritualized, come together
as a continuum encompassing admission practices, curriculum planning and
content, seminar and classroom instruction, graduation, intra-college and inter-
college relations, and broader community connections.

Admission Practices

Each student admitted to the Tacoma Program must have a prospective
student interview with either the Director of the Program or a faculty member
designated to assist with interviews. Interviews may be done individually, but
most often they involve a group of prospective students. For the first time,
students are exposed to "the Evergreen way." They engage in dialogue about
themselves which would include information about their educational history, their
families and their academic and career goals. The content and pedagogical
methods are explained, and prospective students are given insight into how the
Program might meet their short-range and long-range academic and career
goals. Interviewees are encouraged to ask questions and to offer their thoughts
about how the Program might be of benefit to them. The tone set is reflective of
the values of hospitality and inclusivity.

From the moment prospective students enter the building that is the Tacoma
Campus, they are made to feel welcome. The lay-out of the building is open
with no offices or barriers. The main unenclosed room is large with seating
areas arranged for small group discussions. Literally and figuratively, there are
no walls between faculty and students. This is apparent in both the physical
design of the central main area, and in the openly conducted conversations
transpiring between faculty and students.

Curriculum Planning and Content

Most often, curriculum is designed in response to an identified community need,
a request from a student based upon students needs or community needs.
Other times, community leaders request certain curricular offerings. The value
reflected is that of inclusivity and reciprocity, because students and the
community are included. Moreover, the Tacoma Campus believes in giving back
to the community and its students.

In addressing the needs of the students and the community, the Program offers
academic preparation that centers around cutting-edge issues of importance to
the urban community. Some of these have included urban housing, economic
development, juvenile justice, and public health.
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Seminar and Classroom Teaching and Learning

Throughout and across the curriculum, students are required to engage in
research, critical, analytical and creative thinking, writing, public speaking,
seminaring and technology.

On the first day of each academic year, all students convene for a community
ritual. Each name is called and students stand, introduce themselves and briefly
share their thoughts and expectations about the academic year. Faculty do the
same. After the brief speeches, generous applause is bestowed upon each
speaker, reflecting values of hospitality, reciprocity and civility.

Additionally, another ritual practiced at the start of the school year and each
quarter thereafter, involves guest speakers who are invited to set the academic
and intellectual tone for those academic periods. Past speakers have included
among others John Henrik Clarke, Asa Milliard, Jacob Carruthers, Maya Angelou
and Morris Dees. At these times, students may bring their families, including
their children. Community leaders also are welcomed and attend these lectures.
After the presentations by the speakers, the audience is invited to respond by
telling the speaker what and how each benefited and was inspired by what the
speaker shared. After each audience member speaks, there is applause. While
this is going on, the speaker has to sit and accept what the audience gives back.
On more than one occasion, speakers were drawn to tears. It is both a humbling
and an ennobling practice. Values of inclusivity, hospitality, reciprocity and
civility are given meaning on these occasions.

Students on the Tacoma Campus are required to take three classes:
Autobiographical Literature; Research Methodology; and Computers and
Applications. In particular, the Autobiography class offers students a necessary
opportunity to reflect upon their lives. This reflective experience almost always
brings about clarity, so that students become even more focused and
comfortable with the choices that they make. They begin to see themselves as
victors and not as victims. They become much more proactive and less reactive.
They experience personal growth and transformation that is reflected in their
renewed commitments to personal, professional and academic excellence.

Academic programs at TESC Tacoma incorporate both theoretical principles,
ideas and foundations as well as practice into almost all of its seminars and
courses. In the sciences, humanities, social sciences and the technical sciences,
the Tacoma faculty and administration seek meaningful, integrative and innovative
ways of combining ideas, theories, principles and praxis in its learning community.

Praxis is configured as a response to community need. Members of the
community are engaged in dialogue on a regular basis with the faculty of the
college. In fact, some of the community leaders are alumni of The Evergreen
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State College Tacoma Program. They express to the faculty a need or concern
around some community issue. For instance, alumni and others expressed
concern regarding the juvenile justice system and its practices, in particular. Some
other discussed issues around housing needs. Based upon these concerns and
continuing dialog around the issues, courses were developed that would allow for
intellectual discourse, research and praxis. The courses in History and Evolution
of the United States Constitution, Applied Legal Research and Legal Humanities
were outgrowths of the needs articulated by community leaders. Several other
courses and exemplary practices evolved from similar discussions.

All-program collaborative projects are done during spring quarter of the
academic year. The entire campus community becomes involved. Students
work in collaborative teams around the Program's theme for that year, and the
teams involve themselves with issues that concern the community. The work is
both theoretical and practical. Faculty work with each of the teams. Work
product generated by the teams is shared with the community. For example,
one team produced an interactive CD with virtual reality on Service Learning
designed for educational communities which are interested in combining theory
with practice.

,

Collaboration and synthesis of information occurs during the half-hour
classroom break. During that time, students eat lunch together during the day-
program and dinner together during the evening-program. This ritualized time to
"break bread" as a community of learners results in discussions about ideas
expressed during class. At those times, synthesis of information occurs and
walls break down between students and faculty.

Each quarter, students who are completing their academic work must complete
what is called a senior synthesis project. This requirement allows students
opportunity to reflect upon their learning and to synthesize what they have
learned. Usually, students begin by reflecting upon who they were when they first
came to the campus. They talk about how their personal professional and
academic lives have changed during their tenure at Evergreen. After each
presentation, students receive applause. When all of the presentations have
been made, the campus community (students and faculty) respond with
comments about how each of the presenters had an affect on the community.
These are uplifting and powerful testimonies to those students who are preparing
to depart from the campus. The project is truly a rite of passage, a ritualized
experience that shows that the student has mastered the academic areas
studied, and is prepared to engage in further study or work in order to continue
to serve the communities of which they are a part. Families are often present
when students present their senior projects, and they too are empowered by the
experience.

Graduation is a unique ritual experience on the Tacoma Campus. The ethnic

Page 40



cultures represented on the campus are reflected in the Program. Native
American drummers, Scottish bagpipers, African drummers have been part of
some of these rituals. Families crowd into the building, and they are recognized
for the support that they have given to the graduates during their time in school.
If space and chairs are limited, graduates stand to allow their elder relatives and
community members a place to sit. Values demonstrated again are those of
hospitality, reciprocity, civility and inclusivity.

In recent years, faculty and graduates form a processional and march through
the street adjacent to the school. They are led by drummers and bagpipers, and
so they are quite visible. The community views from the sidewalks, and thereby,
it is included and can identify with the success of the learners in this urban
community. After the processional and the formal ceremony have taken place,
all share in the "breaking of bread." Substantial food, not just cookies and punch,
are served. Because of the growth in our student population, what used to be a
pot-luck has evolved into a catered meal. Graduation is a big event on the
Tacoma Campus.

Intra-College and Inter-College Relations

Students have articulated their needs and aspirations and in response faculty
have identified five career foci around which the curriculum is structured: human
services, public health, education, law and public policy and multimedia
production. In order to address these needs, faculty from the main campus
rotate and teach on the Tacoma Campus. Faculty reflect expertise in the variety
of disciplines that is generally not reflected among the Tacoma core faculty, for
example, political economy, political science, psychology and anthropology.
Additionally, the director of the First People's Advising Center, housed on the
main campus, provides weekly career advising on the Tacoma Campus. Each
year, the director also offers a portfolio class to afford Tacoma students the
opportunity to reflect and prepare for graduate and professional school and for
their career fields.

Each year a faculty member from either the main campus or the Tacoma
Campus rotates into The Evergreen State College-Tacoma Community College
Bridge Program ("the Bridge") to teach and serve as curriculum consultant to the
Bridge.

XVI. The Evergreen State College-Tacoma Community College Bridge
Program

•
In 1985, in response to student requests for an on-site lower division program,
the Evergreen-Tacoma Campus formed a partnership with Tacoma Community

College (TCC) to offer an interdisciplinary, freshman/sophomore program during
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the same evenings and at the same site as Evergreen's Upper Division program
In the "Bridge" adult students can complete the 90 credits required for admission
into Evergreen's junior/senior Upper Division program. The Bridge was designed
to be taught by a team of faculty from both Tacoma Community College and
Evergreen. Students receive TCC credit and grades for their work. The Bridge's
curriculum and pedagogy are informed by Evergreen's Core Program design and
Evergreen-Tacoma's mission philosophy and values.

Core programs at Evergreen are designed around interdisciplinary themes and
questions and are full time. Full time for Bridge students is twelve credits. Core
programs at Evergreen-Olympia are at least two quarters long, and are offered
by three to four faculty from different disciplines. The Bridge program is three
quarters long, however students can enter in either fall, winter or spring. Like
Olympia students participate as cohorts. Just like Core programs in Olympia, the
Bridge involves students in the close study of important questions of human
action and thought, in the development of writing, reading, seminaring, library
use, quantitative and technological skills; and in accepting responsibility for their
own academic decisions. In addition, both Evergreen's Core and the Bridge are
designed to introduce students to Evergreen's approach to learning and it's five
curriculum foci - interdisciplinary study; personal engagement in learning; linking
theoretical perspectives and practice; collaborative/cooperative work; and
teaching and learning across significant differences.

For most of the Bridge's history, curriculum content has been drawn from the
social sciences, humanities, natural and quantitative sciences. A fine arts
component was added two years ago. Content emphasis has primarily been
determined by the disciplines of the TESC and TCC faculty assigned to teach in
the Bridge. Staffing patterns have gone through several evolutions. Originally the
Bridge was staffed by one TESC-Tacoma faculty and one TCC faculty. Later in
response to administrative needs and programmatic concerns, a part time
coordinator was hire to both teach and coordinate the program. Presently, the
Bridge is staffed by TESC faculty, community adjuncts hired by TCC and one
part time coordinator whose current demands include, even though student
support services are increasing due to the newly developed TRIO program,
program and student services coordination; adjunct hiring and faculty
development: student recruitment, retention and transfer; and skills instruction.

Historically, students have entered the Bridge with about 45 credits. Many were
retired military and had moved into full time civilian employment. Their average
stay was three quarters. Around 1994, the population started to shift. The current
student remains in the Bridge an average of five quarters. This new student
enters the Bridge with little or no college credit and is predominately under-
employed. The shift has necessitated an increase in academic advising, student
support services, financial aid issues and attention to skill development and
mastery. The ethnic make-up has stayed the same, about 90% African
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American. The gender make-up has shifted to 85% female and the age average
has dropped from 45 to 35.

The shift in Bridge population has significant implications for the Upper Division
curriculum. For many students, who entered the Bridge with few or no credits
and no avenues for prior or certificated learning fast track options, the Tacoma
Campus becomes truly a 4-year academic experience. Tacoma Upper Division
curriculum was originally designed for a two year student tenure. However the
necessity of designing and evolving a four-year curriculum is exciting and
imperative if these students are to get the maximum out of their collegial
experience .

Retention in the Bridge is above the state and TCC average. In fact in 1992, the
Bridge received national recognition for being a model of minority retention and 4
year transfer. For the last five to seven years the 7696 of the students entering
the Bridge have transferred into Upper division. Currently 20 to 25 % of Upper
Division have moved up from the Bridge. Student learning is also clearly
demonstrated in the number of students who enter and complete the Evergreen-
Tacoma Upper Division program. In fact, there were 5 Bridge students who
obtained their Masters in teaching from the Evergreen urban-based MIT program
and at least 8 more that have obtained Masters in different fields at other
institutions including Harvard.

TESC-Tacoma's curricular vision is to evolve into a seamless, womb to tomb, 4-
year, urban, higher education institution. Necessary to actualizing this vision is:
instituting more collaborative Bridge and Upper Division curriculum planning,
consultative staffing selection, and shared curriculum and ceremonial activities;
exposing Bridge students to more than just one TESC-Tacoma faculty a year;
and implementing a more efficient transfer model through early credit evaluation,
diagnostic assessment, and skill development. This last is currently underway.

The above will mean creating joint curricular offerings; reexamining the current
TESC-Tacoma faculty rotation model; working to insure more curriculum
continuity, coherency and thematic coordination from year to year; using the
resources of both institutions more effectively and creatively; and funding team
development opportunities.

The Bridge Coordinator at the request of TCC is currently in the process of
conducting a Bridge program review to capture historical best practices, current
needs and demands and future directions. It will be quantitative and qualitative
The opportunity to work on this revisiting is exciting and awaited.

Community Connections
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In the past four years, the Tacoma Program has offered courses in leadership
taught by community scholar-practitioners. Faculty have been Chief
Executive Officers of large non-profit agencies and a city council member who is
also a small business owner and former school principal. As a result of bringing
the community in to teach, students resources and connections have been
broadened and the Program has gained even more exposure. Because the
Program is designed for adult learners, these community connections have
provided a showcase for the duality of academic work on the Tacoma Campus.
Values expressed through these efforts are again hospitality, reciprocity,
inclusivity and civility. The Program has offered hospitality to the community and
included it in all aspects of the Program. Having given back to the community, it
has reciprocated through the contributions of its scholar-practitioners.

XVII. Conclusion and Future Directions

Over the last eight years, the Tacoma program has gone through intense self-
reflection, self-analysis, consultation and deliberation. The result is a remarkable
evolution. We have developed more sophisticated curriculum, more diversified
pedagogical strategies, better articulations of student learning outcomes, and
more explicit curriculum requirements and pathways. We have acquired more
technological resources to support student learning, i.e. our expanded computer
lab and our new multi-media lab. We have become more intentional in means,
values and philosophy and have seriously involved ourselves in the multiple
faculty development opportunity offered by TESC- Olympia and the Washington
Center For Improvement In Higher Education .

The Tacoma Program is targeted to adult learners in an urban community. They
come from many ethnic, cultural and economic backgrounds; and from 5 South
Puget Sound Counties. This diversity allows for creativity, dynamism and an
aesthetically and culturally enriching environment.

Because of their significant life experiences, students are able to articulate their
needs and aspirations. Both the curriculum and pedagogy respond to these
articulations. Academic instruction is geared towards content, skill mastery and
community betterment. Hospitality, inclusivity and reciprocity are consistently
practiced. Students are expected to be successful and they are.

Relationship with the new University of Washington Branch campus In
Tacorna

There was some fear when the University of Washington opened a branch
campus in Tacorna that it would engulf the Tacoma campus. This has not proved
the case. In fact, our enrollment requests have increased, partially because of
their massive publicity campaigns exalting the benefits of higher education.
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Students looking for a large campus experience, choose them. Students looking
for an intimate community-based educational experience seek us out. Our
hospitality to diversity, curriculum, class scheduling, certificated and/or prior
learning options, internship opportunities, close faculty/students /community
relations and growing reputation for graduate and professional school
placement, career advancement and community leadership preparation make us
the educational choice for many. We have successfully built a community loyalty
to our program. Our graduates are our best advertisement as to the quality and
viability of our academic offerings. Both the Tacoma mayor and City Council
have publicly stated the importance of our presence and continuing existence, as
have many community and state leaders.

We have sought to develop a collaborative relationship rather than a competitive
relationship with UW-Tacoma. We have held several joint events, have
recommended students to each other, and the Director has lectured frequently in
their Undergraduate program offerings.

We have worked hard to secure, evolve and refine our program. The demand
increases each year as more and more of our graduates achieve success in
graduate and professional schools, in their careers and with their families and
communities. The model works and we feel good about it. We accept the
challenge and necessity of change and we understand that the reward for good
work is more work This is not easy work, but we are committed to our mission
and laugh frequently.

Our present and future plans are

• To continue to refine our programmatic, curriculum, personnel, and
technological and operational objectives within the context of the
campus's stated philosophy, mission, values and TESC's Liberal Arts
curriculum delivery commitment.

• To increase our enrollment to maximum of 260. This appears to be the
optimal size in term of desirability, breadth of offering, and
accommodation to growing student demand.

• To find a new facility. We have outgrown our current site. Student and
programmatic demands exceed the capacity of our present facility. Plans
need to be undertaken quickly to find a new location.

• To complete core faculty hires previously identified as the result of
retirements and faculty reassignments

• To plan for addition hires available with additional enrollment growth. Part
of the plan is to maintain one or two community practitioner adjunct
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positions and one rotating Olympia faculty position.

• To examine existing Student, campus, administrative and program,
support needs, assess current staff responsibilities and obtain any
necessary new positions. Our need assessment began in the fall of 1997
when we identified specific needs for specific positions. Two of the
identified priorities to increase support, a full time student support services
Director and a three quarter time night time and week-end manager, will
be filled in July 1998 and administrative assessment is currently
underway.

• To examine and refine the curricular interfaces between the Upper
Division TESC-Tacoma program and the Tacoma Community College
Bridge program.

-

• To continue to maintain a close working relationship with the Olympia
Campus. The recent change in reporting lines has proved invaluable.

• To continue to refine Our recruitment, enrollment tracking, retention,
assessment and documentation strategies.

• To continue to provide higher education leadership through presentations
and publications about the Tacoma campus as an exemplary model of a
student-centered, community based urban higher education institution.
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Appendix 1

Tacoma Curriculum Foci, Components & Pedagogical Strategies

Curriculum Foci

Personal &
Professional
Development

Research,
Scholarship, Skill
Development

Community &
Public Service

Curriculum Components

-Autobiography
-Senior Synthesis
-Seminar & Advising

-content mastery
-research methodology-
bibliographic &
electronic
-written, oral & cross-
cultural communication
-quantitative & scientific
inquiry
-media literacy
-computer software
application
-multimedia data
dissemination
-collaboration

-All program
collaborative projects
-Senior internships & field
studies

Pedagogy

Discrete Classes, Faculty Staffing,
Individualized Outcome Plans and
Structured individual and collective
Reflection

Through discrete classes , skill
development across the curriculum
skill development,

-Consistent peer grouping
-Mini collaborative projects

Co-curricular Activities

S. A. - speakers, workshops, and clubs
- law, education, computer technology,
media literacy and social science clubs

Speakers, workshops

Community celebrations and Alumni
Sponsored Events
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Appendix 2

LEARNING OUTCOMES - POWER STUDIES - TESC-TACOMA - FALL 1997

Content Area
Objectives and

Demonstration of
Content Mastery

Reading Skills/
Textual Analysis

Writing Skills

Oral
Communication/
Collaboration/

Working Across
Significant
Differences

Attendance and
Work Habits

Autobiographical
Literature & Composition

Broader knowledge &
deeper background in

autobiographical literature;
deeper understanding of

world view(s) & self-
definition.

Produced and revised an
autobiography based on the

Ancient Egyptian
autobiographical tradition —
reflecting lessons learned
through life's journeys and
viewing oneself as a victor

Refined skills in critical
reading & textual analysis

Refined writing skills,
developed through journal

writing and revising drafts of
autobiography

Deeper understanding of
modes of self-expression;

ability to work across
significant human

differences

Regular class attendance;
turned in all assignments on
time

Biographical Research

More knowledgeable in the
historical method of

conducting research, and in
the contributions unknown

trailblazers made to the
development of American
life and culture; ability to

produce a research paper
meeting specified criteria in
organization, focus, support,

expression & revision;
knowledge of notable

Americans who made social,
scientific, educational,

economic, and/or cultural
contributions.

Refined critical reading
skills, i.e., recognizing levels

of generality, making
deductions from series of

facts, differentiating between
literal and inferential

meaning
Refined ability to

demonstrate common
patterns of written

organization: description,
cause & effect, sequence,

comparison & contrast,
analogy, classification

Ability to discuss in detail
the life of an individual who

made seminal, historical
contributions

Regular participation in class
discussions; offered
insightful, clear commentary

Science & Technology

Improved understanding
of the impact of science

& technology on
individuals &
communities.

Ability to apply learned
concepts & theories to

the research,
development,
presentation &

evaluation of scientific &
technological models.

Stronger research skills

Stronger writing skills

Enhanced collaboration,
communication &
presentation skills

Regular class
attendance and
participation; completed
projects

Computer Studies &
Application Software

Ability to critically examine
the "Power Players" in the

computer software &
hardware industry.

Developed & enhanced
computing skills applied to
produce documents that

contain basic & intermediate
features in MS Word & MS

Excel

Enhanced skill in classroom
discussions on the personal

computer & its essential
elements

Regular class attendance and
participation; turned in
assignments on time

Senior Seminar

Ability to critically evaluate
the origins of policy

decision-making process &
assess how to be an active

agent in the future

Enhanced ability to read
well and critically evaluate

the seminars & printed
material in class, and

differentiate between uses
of anecdotal information &

data
Enhanced ability to write

well

Enhanced ability to orally
communicate, listen well,

discuss material in a
collaborative context, and

work across significant
human differences

Regular attendance and
participation

Power Studies
All-Program Lecture
Series and Seminars

Greater interdisciplinary
understanding of the

nature of power; What
is it? Who has it? Who
doesn't? How does one

get it? How can it be
used for the common

good? Content mastery
was demonstrated
through reflective

response papers and
regular participation in

seminar.

Refined textual analysis
skills

Refined reflective
response skills

Improved ability to
orally articulate

thoughtful assessments
and responses to

reading and lectures;
ability to work across

significant human
differences

Regular class
attendance and
participation in
discussions; completed
writing assignments
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Appendix 3

Master in Teaching/Tacoma 1994-1996

In June of 1996, The Evergreen State College Master in Teaching Program, known as
"Tacoma MIT," graduated a class of sixty students. Only one student left the program
during its two year cycle. By comparison, during the first four cycles of Evergreen MIT
program in Olympia, student attrition ranged from 5% to 22%.

"

Of these sixty, eighteen were African-American. Six of the graduates were Asian-
Americans, one Hispanic-American and one Native American. A total of 26 new
teachers of color were prepared to enter classrooms with a new degree and a fine,
multi-faceted education. Only two students of those who entered the program in the
Fall of 1994 did not graduate "on time." All but one received initial certification along
with the degree.

By the time an initial Fall 1996 survey of this program's graduates was completed (2),
51.6% were employed as a teacher in the Washington State schools. An additional
20% were employed in the schools as substitute teachers. Eight percent were working
as teachers in private schools and another 8% were working out of state in public
schools. Fewer than 2% of those responding (55 out of 60 responded) were
unemployed and still seeking a teaching position.

Twelve of the 18 African-American graduates were full-time teachers in Washington
Classrooms. Three were substitute teachers and had chosen to work in this capacity
for a year before seeking full-time employment in a classroom. One was teaching out
of state.

Five of the Asian-American respondents were teaching as were the Hispanic-American
and Native-American graduates.

Of the 26 people of color who received Master's degrees in Spring of 1996, 23 were
working in schools as either full-time or substitute teachers during Fall of 1996.

Thirty-three of 36 responding Caucasian-American students were employed in
classrooms as full-time or substitute teachers.

Of all of those graduating in the Spring of 1996, 13 had received their bachelor of arts
degrees from the Evergreen Tacoma Campus.

In sum, the Evergreen Master in Teaching/Tacoma program successfully retained
students, graduated students and saw students placed in the following Fall. Working
adults, especially students of color, found this program accessible and suitable to their
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needs. The classrooms of the State of Washington benefited by the availability of
highly qualified teachers including over two dozen new teachers of color.

A. History of an Idea

Nearly ten years before the Evergreen Master in Teaching Programs held its first
class on the Tacoma Campus, a small group of faculty met during a faculty
retreat and decided together to work toward that day.

This small group, among them current director of the Tacoma Campus, Joye
Hardiman; Yvonne Peterson, Member of the Faculty; Maxine Mimms, ex-director
and founder of the Tacoma Campus; and LLyn De Danaan, Member of the
Faculty, concluded that the teaching certification program on the Olympia
Campus was not serving the needs of students already working as student aides
in schools in the city and near or on reservations. The Evergreen program was a
day-time full-time program and working adults with families could not afford to
take two years off the job in order to earn a teaching credential. The Olympia
Campus of Evergreen, though idyllic and attractive for many students, is situated
some distance from the urban centers of Western Washington and symbolically
as well as actually removed from population centers of people of color. It was
urban schools, and especially those with significant numbers of students of color
that were asking for help and for teachers equipped to work with diversity in the
classroom. Members of the group had also noted, during their own service in the
program, that the reigning paradigm governing the curriculum was an almost
exclusively Western philosophical and developmental one. The history of
education as taught in the program excluded contributions by such educators as
Booker T. Washington and W.E.B. DuBois as well as non-centrist movements in
schooling, new research on gender differences in learning styles, and critical
cross cultural examinations of theorists such as Piaget. There was barely a tip
of the hat made to teaching to the diversity present in the school populations of
Western Washington. Schoolchildren for whom English was a second language
were attending schools in growing numbers in the greater Tacoma and Seattle
region. At the time the Tacoma MIT program began, students of color comprised
from 20-35% of the student body in most urban districts of Western Washington.
Only 5.54% of teachers were of color. Teachers were unprepared for cultural
and language differences in their classrooms and few teachers shared the
background of the growing number of African-American, Asian-American,
Hispanic-American and Native-American students nor the students from
immigrant families. This planning group concluded that because Tacoma
Evergreen had already built a successful bridge with the Tacoma Community
College and had a reputation of working successfully with communities of color,
there was an opportunity to build another bridge between Tacoma Evergreen
and a reconfigured MIT program that would be offered in Tacoma. Another
version of the program for teachers of Native American learner was discussed.
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Those in this first conversation had models for more flexible teacher certification
programs to study and learn from, including the model developed at Heritage
College in Eastern Washington. Some of these planners had followed Heritage
with interest and had personal knowledge of the work of Sister Kathleen Ross
and the evolution of the "night scholars" program. Members of the group had
been impressed with the ways in which Heritage had built bridges between the
college certification program and schools in which their students were teacher
aides.

-
Part of this first conversation included a plan for preparing students during their
junior and senior years at the Tacoma Campus to enter the teaching program in
its Tacoma incarnation. This would mean, the group knew, going so far as to
assure students that they could meet basic entry requirements for the program,
begin endorsement work, and have faculty and staff, such as Marcily Brown,
that would make the transition with them and provide consultation and academic
support in order to ensure their success.

In nearly all ways, this first conversation became the model for the realized
program and its staffing many years later. Not only did the Tacoma MIT program
become a reality, but during 1998-2000, Yvonne Peterson and other faculty will
staff an MIT dedicated to meeting the needs of Indian students. This program
will be modeled, in part, on the success of the Tacoma program.

Between that first meeting and the vision that came from it, many people
nurtured the possibilities the early planners had seen and prepared the
audience that would come for such a program. Evergreen administrators
presented many obstacles. Staff of the MIT program were in some ways
supportive, but needed to be prodded and reminded of the vision. A new
director, Jan Kido, came to the MIT program with a healthy Pew (Pew
Charitable Trusts) grant and energetic Pew grant coordinator, Betsy Diffendal,
who had long affiliation with Tacoma Evergreen as teaching faculty. The time
was right to proceed with more specific plans for the program. Kido and
Diffendal had already used the Pew grant to fund "access coordinator," Marcily
Brown, housed at the Tacoma Evergreen Campus and long known to faculty and
students there. Brown, with Kido and Diffendal, worked as part of a Puget
Sound coalition to create pathways for paraprofessionals to enter teacher
education and to identify paraprofessionals in the Tacoma School District from
racial and ethnic groups underrepresented in Washington classrooms as certified
teachers.

One day, it seemed that the opportunity to move from dreams to reality had
been lost when a critical state deadline was drawing near and our design for
Tacoma MIT had not been submitted to the Higher Education Coordinating
Board for consideration. A team of Tacoma Evergreen faculty asked then new
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president Jane Jervis to intervene and within a few months, the jubilant Tacoma
Campus staff and others who had been shepherding the program through the
labyrinthine administrative challenges received news that the MIT 1994-96
program would be offered through the Tacoma Campus. A faculty team was
recruited to begin making decisions about how to make this program work.
Marcily Brown on the Tacoma Campus, began specific recruitment and support
efforts as the newly named, "access and retention coordinator" for would be
students, and Director Jan Kido and Pew grant coordinator Betsy Diffendal
redoubled their own efforts to make sure that Tacoma schools and future MIT
Tacoma students would receive the support they needed to enter and graduate
from the program.

B. Why did we want to offer the MIT graduate program through the Tacoma
Campus?

• We did not believe that the full time Olympia day program was meeting
the needs of working adults nor was it accessible to adult people of color
in the region who were already working in schools but did not have many
options for completing a degree and receiving a teaching credential.

• We wanted to contribute to the clear need to get more teachers of color in
regional classrooms.

• We wanted to decenter the Evergreen teaching program and create a
model program that was less Euro-centric and was specifically geared to
help teachers understand and work in diverse classrooms and with a
multiplicity of learning styles. In these ways, we knew the program would
be more like the Tacoma Evergreen program and would benefit by being
closely associated with that program.

.

• We wanted to model the importance of a teaching career to Tacoma
undergraduate students and the Tacoma community and hope to inspire
others to enter that profession.

• We wanted to build on the Tacoma Evergreen dedication to
intergenerational and community based teaching and learning by
supporting adults to go into the schools and work with young people and
by offering the program in the community.

• We wanted to challenge Evergreen's espoused commitment to diversity.

• We wanted to make "next steps" a concrete option for Tacoma Evergreen
students.
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C. Preparing the Students

The Pew grant (3) allowed a Tacoma Campus based part-time "access and
retention" coordinator who was available day, evenings, weekdays and
weekends by telephone. The coordinator provided advice and listened to a
whole range of student needs and concerns with respect to the new MIT
program. Again, Brown's work was done from deep experience of the ethos,
values and aims of the Evergreen Tacoma Campus. Her relationship to
students and her accessibility and dedication came from that experience and
clearly contributed to the program's success. As a result of this special
recruitment and retention effort, available through the beginning of the second
year of the program, the Tacoma MIT had a high percentage of students of color
and had the highest retention rate for any Evergreen MIT program to date.

During the fall of 1993, one year before the MIT Tacoma program would begin its
two-year cycle, Kido and Diffendal organized an eight-week Saturday seminar
program called "Preparing to Apply to Evergreen's MIT program." These
sessions met from 10 AM to 12:30 on Saturdays in October, November,
December and January. The seminars covered a discussion of potential
applicants' interest in teaching, the seminar, application essay writing, financial
aid, resumes and discussions on education. Fifteen to twenty interested
applicants attended the six workshops. Eighty percent of these were people of
color. Presenters at the seminars included Tacoma Campus staff, Evergreen
financial aid and student support staff, and writing faculty.

Also during 1993-94, teaching faculty at Evergreen Tacoma worked closely with.
applicants to MIT who were finishing their B.A. that year. These students were
helped with application essays and the assembly of application materials. They
were also helped to make plans to complete academic work that would be
required for entry to the program or for endorsement areas. Literally all staff and
faculty in Tacoma worked in anticipation of the MIT program and to support
students in preparation for that program.

D. Basic Design of the Tacoma MIT Program

The Team. We wanted a faculty team that would work well with a diverse
student body and that shared the vision and goals that the original dreamers had
for this program. We also wanted one faculty member who had worked in
Tacoma and already knew the Tacoma program, its staff, its faculty and its
values and who also knew some of the students who would be part of the MIT
cohort. All else being equal, we also wanted a hire for the program who was a
practitioner from the Tacoma area schools and who would be a link to other
practitioners as well as a good professional model for our students.
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The faculty team selected for this program was ideal. They were seasoned MIT
faculty Yvonne Peterson and Raul Nakasone. Their long experience teaching
teachers and their expertise in elementary education and science and math
education were critical to the success of the program. In addition, as people of
color with broad understanding of cross cultural issues in the schools, they were
lively and keen models for students and challenged complacency, assumptions,
preconceptions with their presence and practice throughout the program. Both
of these faculty follow and teach from the work of Paulo Freire, a teacher whose
perspective came to be valued by the MIT Tacoma cohort of students. LLyn De
Danaan had taught with Peterson in a previous incarnation of the Evergreen
teacher program. As an anthropologist she brought a liberal arts and social
science perspective to the program as well as extensive cross cultural
experience. She had taught in the Tacoma undergraduate program several
times, including the two years immediately preceding Tacoma MIT and had
taught many of the students who would enter the program. She also knew
Evergreen Tacoma faculty and staff and understood and valued the goals and
practices of Evergreen Tacoma. A practitioner was found in the University
Place school district just south of Tacoma. Pam Bridges had extensive
elementary classroom experience and had trained to become a principal. An
African-American woman well known to many in the Tacoma community, her
professionalism, dedication to the project, commitment to the students and
extensive knowledge of the Tacoma schools made her an invaluable member of
the team.

Hospitality. From the first meetings, Tacoma MIT students were made to feel
welcome at the Tacoma Evergreen Campus. Director Joye Hardiman addressed
the students and welcomed them. Breaks were arranged on the nights both
undergraduate and graduate programs met so that students could eat and talk
together in the common room. Faculty were given access to the computer room
and reference room for meetings and syllabus preparation. Evergreen Tacoma
computer staff made special arrangements for the computer room to be open
and available for MIT students during days and hours when it would not
otherwise be. The language of Tacoma Evergreen during the two year cycle
was always one of inclusion and pride in the graduate program. Though some
MIT students did not develop the bond that many of us felt in our relationship to
the community and with the Tacoma Evergreen program, it was clear that the
majority did and most developed an appreciation for the community based, multi-
cultural experience that this cycle of MIT afforded. Though one of the chief goals
of the program was to certifiy more teachers of color, one of the unintended
consequences of our work was to graduate both Caucasian students and
students of color who had deep experience of working in a highly diverse
classroom. Students had seminared together, deliberated together, designed
workshops together and confronted firmly held biases and assumptions about
each other during our two years. All students benefited enormously by the
opportunity to participate in a classroom in which the center had been
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shifted. All of these are better prepared to be teachers in the classrooms
of Washington State because of this experience.

MIT 1994-96 Curriculum and Innovations. Class meetings, with few
exceptions, were held in Tacoma on or near the Tacoma Evergreen Campus and
at Allen A.M.E. Church, just across the block from the Evergreen Tacoma
Campus. We met two evenings each week of the first year of the program, plus
all day Saturday of each week. Our minimum class meeting per week goal was
16 hours. In addition, students were required to observe classrooms several
hours per week. These observations were guided and discussed in seminars
during the evening meetings. Classes throughout the year included book
seminars and lectures on educational theory, history of education, human
development, method, learning styles, curriculum development, and
assessment. Faculty team members developed syllabus together and enlisted
the help of other practitioners in the community, notably teacher Lola Bailey, for
guest workshops and lectures.

Students seminared with faculty members in small groups. A common book list
was created and these books were the focus of the seminars.
One of the major innovations used with MIT Tacoma was the use of the triad.
The triad was a small group meeting required each evening before lectures,
workshops and seminars. The triad was designed to support better seminar
discussions and assure retention. Research in adult education has
demonstrated that those students who have one or two buddies in a class with
whom they have coffee or study outside of class are more inclined to continue
with the class.

The faculty team decided to build this buddy idea into the program. We knew
that those who had graduated from the Tacoma Campus and/or had taken
advantage of the Pew grant workshops already had formed strong bonds with
one another. The triad required that each student meet with a group of two
other students as soon as he or she arrived on the Campus. Students received
focus questions that guided their conversations as they prepared for seminars or
workshops to come later that evening. However triads were used as a check-in
time, a welcoming time, a time for making the shift from the busy workday to
school time. Triad students shared individual strengths, perspectives and skills
in preparing for seminars. They asked each other questions and challenged
points of view. Students who were less verbal in larger group discussions had
opportunity to participate fully with triad partners. The triad as a transitional
support group for adult learners was probably a cornerstone structure of our
program.

Another key element of the program was the requirement that all students
prepare and present professional portfolios during the first year of the program
and continue to enhance and finalize these by the end of the second year.
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Teaching faculty knew that portfolios are increasingly used as an assessment
tool in classrooms and wanted the MIT graduates to have a clear understanding
of the strengths and limitations of the portfolio. Teaching faculty also wanted all
MIT graduates to have well prepared professional portfolios to present in job
interviews. Though the focus of the program was intellectual, staff held special
workshops to aid students in professional development and to assist graduates
to be prepared for successful interviews.

Another innovation bears mentioning. Students planned and prepared a
teaching fair based upon a model introduced by Maxine Mimms, founder of the
Tacoma Evergreen Campus, years before. This fair, called the "Maxine Mimms
Kiddy College," allowed all MIT students to plan and present a variety of
workshops and classes to children invited from all over the community.

'

E. Major Issues for the Tacoma MIT
•

Tacoma MIT was a very successful iteration of the Evergreen MIT program.
Retention rate was high, placement rate was high. Working adults could be part
of the program and many older people of color as well as Caucasians could
become certificated teachers because of the program's accessibility. There is
much to be learned from this program.

Some of the major problems with running the program were logistic or budgetary
ones:

This program required a commitment, will and dedication from faculty.
* Faculty had to work evenings and weekends
* Faculty had long drives from other cities to get to the Tacoma Campus
* Faculty were not compensated for mileage nor with release from other

Olympia Campus obligations

This program was not given budgetary support beyond that for on Olympia
Campus MIT programs. Evergreen administration was willing to "let" us do
the program but was not willing to make much more of a commitment.

* There was no money at first to rent space for the evening that the
Tacoma Campus Evergreen building was not available. We were
urged to hold sales or find ways to make gifts in exchange for space.

* Getting supplies, doing Xeroxing, using overhead projectors, even
having a chalk-board in our church space required careful preplanning
and negotiation. Nothing could be taken for granted. The faculty team
often felt it had to beg or borrow in order to get the supplies and
equipment needed for the program.

* Though development and support at Evergreen were asked to develop
financial aid packages, seek grant or scholarship money for students
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and find other ways to support this unique effort, very little was
forthcoming.

• MIT placement staff were not accustomed to working with urban students, a
culturally and racially diverse student body and with urban schools. "Ways of
doing business" in previous MIT programs did not fit easily with the Tacoma
MIT, and staff had difficulty with the requirement of both faculty and students
that a more flexible and creative approach to placement was appropriate.
Turn over in staff during the two year cycle made finding and securing
student teacher placement more confusing than it might have been.

• MIT Tacoma inevitably relied heavily on help from practitioners in the Tacoma
area, such as Lola Bailey, to instruct students, model best practice and help
with placement of students for their second year student teaching. The
program staff was not equipped to do this difficult work of placement but
neither did the program make proper plans to compensate these practitioners
for their contributions. This lack of respectful acknowledgment of their
services and disregard of compensation became an embarrassment.

Most other problems encountered by MIT Tacoma were problems inherent in the
general MIT program administrative structure, that lack of published, clearly
agreed upon procedures for the MIT program in general, the necessity and
difficulty of fulfilling the WAG (Washington Administrative Codes that govern the
certification process in the State) requirements for teacher certification given our
interdisciplinary coordinated studies approach to teacher education, or problems
with individual student work or placement.

F. Postscript

Although the Evergreen Tacoma Master in Teaching program, 1994-96 met the
goals that the original planners and subsequent enthusiasts, staff and faculty
had for it, it was "sold" to the Higher Education Coordinating Board as a pilot or
experimental "one time only" program. For all its success and all the lessons we
learned about staffing, funding and running a program that could attract, retain
and graduate high numbers of people of color, no plans were laid for repeating
this success in the Tacoma area.

Evergreen's administration, though happy to report the program's successes in
newspaper interviews, has not to date moved to capitalize on this success in
other ways and commit to offering such a program on a periodical basis.

Evergreen's Tacoma Campus has proven its success in providing access to
higher education to a diverse range of adult learners in urban Washington. The
Evergreen MIT, in many ways emulating Tacoma Evergreen's curricular model,
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ethos and commitment to community, has also proven its success in an effort to
meet an important and clear need of the community. We would hope that the
college administration will share our commitment and will and make plans to
support another iteration of Tacoma MIT in the near future and every cycle or
two henceforth.
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