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Introduction:

It seems to be in our natures to try to explain human behavior.   Early behavior was explained by various gods and by astrology.  “The character, complexion, and temperament” of each person was thought to be determined by the stars, when you were born set you on a course of who you would be.

In Western civilization during the 16th and 17th centuries, the “essential natures of girls was perceived to be intimately connected to the fate of the stars, the cycle of the seasons, and the physiology of the humors.  Sixteenth-century medical opinion agreed that girls were made of cold and wet humors, while boys were the concoction of hot and dry humors.  A girl was subject to her womb.  It dominated her body and her mind, causing her to have what was believed to be an insatiable sexual appetite and to be prone to the sickness of hysteria, a disease known only to women until Freud in the 19th century discovered it in men.”
 

Today, we continue to discuss what determines our natures.  Now, we know more about biology.  We can see things we couldn’t before, and we have discovered things about cells, DNA, and genes that have changed permanently how we think about biology and how our bodies develop.  I would venture to say that, given what we know today, it is unlikely that we would go back to thinking that children are born simply as smaller versions of their adult selves.  We know and can see brain development and cells divide, and we can no longer think that cells are the smallest part of the body—we know about nuclei and molecules.  And we have learned that there is much of ourselves that is determined from biology.

At the same time, there are another set of theories used to explain who we become.  These are called developmental theories.  We are all familiar with the notions of emotional development (Erikson), intellectual development (Piaget), and sexual development (Freud).  These are some of the theories that make up the field of child development.   

All developmental theories have some characteristics in common:
1. Each theory posits that growth progresses along a certain predetermined path.  Just as in biological growth, where we know that each human being will begin as an infant, grow to childhood and then to adulthood if all proceeds without  interference, so each of these theories presents a series of stages of development that is predictable and inevitable.  And like biology, each stage comes in order.   In each of these developmental theories, there is no stage that can be skipped.

a. Freud:  Sexual development proceeds from oral to anal to Oedipal.  A child cannot skip from oral to Oedipus—but must go through the anal stage, just as a person cannot arrive at a certain height without first going through all the heights that precede it.

b. Erikson.  Similarly, each stage is tied to a particular stage of life, and none of them can be skipped.

c. Piaget.  You cannot skip a stage a jump to another, although you can linger at a particular stage.   But the development of intelligence follows along a certain path determined by age ranges.

2. All members of the species go through this development.  In physical development, each individual of every race and in every culture, given nurturance and a protected environment, will grow to the height and weight that his or her genes have programmed in based on inherited characteristics.  Similarly with these developmental theories, people from all cultures are subject to the stages that each theory posits.

a. If we think in terms of Freudian development, all individuals go through each stage, from oral, anal, Oedipus complex, and if all goes well, will arrive as a healthy functioning sexual adult.  All cultures have sexual taboos, have certain rites connected to sexuality and reproduction.  

b. If we think of Erikson, all individuals go through certain stages of emotional development.  At each stage there is a crisis, and assuming the outcome if each stage is positive,  the end result will be an emotionally healthy developed person. The last stage in emotional development is a wise mature person who can look back at his or her life and feel a satisfaction and happiness. 

c. If we think of Piaget, all individuals go through certain stages of understanding that leads to the intelligence that we have as adults.  You can ask children of all cultures, races, and backgrounds, and all the children will develop in the same ways.

3. Once successfully through the stage, people continue to don’t tend to revisit the stage they successfully passed through—you don’t have to refigure out things that you have already worked out.  If we compare this to biological development, you don’t shrink in height (until old age or sickness).

a. Piaget: This being said, it is easier to think of this with the development of intelligence than with other kinds of development.  Once you understand the concept of conservation, that it doesn’t matter how you place two piles of pennies—stretched out in a line or stacked up, they still add up to the same amount of money—you will not go back to the earlier kind of thinking where a tighter row of eight pennies will be seen to be less than a stretched out row of eight pennies.  [example on board]  

b. This is true for emotional development as well, but the stages from one to another do not have such clean lines.  Once a person develops trust, according to Erikson’s idea of development, it will be hard to unravel that sense of hope and trust in the world.  Witness Ann Frank who wrote in her diary as her world was being destroyed around her, ‘I still believe that people are really good at heart.’  She had such a firm and highly developed sense of trust that she was able to see beyond her own situation to the greater mankind.  It may well be that the early security that developed a sense of trust that accounts for the 75% of resiliency with so many who have had serious problems as children.

c. Freud:  If an infant has a satisfactory time at nursing, with a mother who is there and is responsive to the infant’s needs, and the child is satisfied and fulfilled, he will be able to move through this stage with little anxiety.  And if a person is fixated at a particular stage, the idea of therapy is that once you fully understand and go through the emotions of that stage, you will be able to finally leave it behind  You will not return and need to work through a stage you have successfully moved through. While some societies may prefer to develop the kind of personalities that result from abrupt halt in nursing, that reinforces the notion that the effects of this age will affect a person in later life.  [kitten] [n. American]

4.  Developmental theories are discovered, they are not invented.  

a. Freud lived in a sexually repressive age and had many women patients that were labeled hysterics.  Perhaps it was easier for him to identify the various phases of sexual development because of the particular time in which he lived.  At the time he was working, it was thought that all sexual activity and interest began during adolescence.  [Quote from Five Lectures, p. 42.]

b. Erikson based his work on Freud to discover and expand his theory to encompass the whole lifespan—not just sexual development, but all of emotional development.  More on him in a moment.

d. Piaget spent hours watching his young children, and saw the patterns of development there first.  Later, he and his associates were able to show the same patterns of intellectual development in many cultures.

e. [development of art]

 These are relatively new areas of study.  The thought of children as different from adults did even not exist until the 17th century—children were only then distinguished from adults--perhaps because of the printing press and the need to learn to read (Postman).  

My goal today was to introduce you to the ideas of three extremely influential development theorists who have essentially changed the way we see ourselves and our development as humans.  Each of these men made significant contributions.  As you know, some are out of favor and no longer accepted in all areas.  However, each of these theories has made major contributions to our thinking and has had a profound affect on how we view ourselves as human beings.  The theories continue to influence thinkers and be expanded and developed.

I would suggest to you that like biology, once we have become acquainted with the tenets of each of these developmental theories, we can continue to work to understand and modify them, but we cannot go back to when we did not see infantile sexuality as Freud has shown us, or that we go through certain identifiable emotional stages as Erikson described, or that intellectual development does not progress through certain stages as shown to us by Piaget.

Freud

The first of these is Freud.  Through his medical training and keen awareness and insight he was able to identify certain patterns that he believed all individuals faced in their emotional  and sexual development on their way to adulthood.  Freud developed the notion of id (the self) the ego and the superego.  He explored the world of dreams and said that they had meanings that “proved to be a fulfillment of unsatisfied wishes.”
   He gave us the notion of repression: the habit of pushing out of our consciousness those ideas and thoughts that we didn’t want to acknowledge or face up to. Keeping ideas repressed takes mental energy, and keeps us from becoming fully developed individuals. It is finding and uncovering these buried or repressed thoughts, which are usually painful thoughts that we couldn’t face as children, that is the basis for psychoanalysis. Freud said in his fourth lecture: “And now at last I am quite certain that I have surprised you.  “Is there such a thing, then, as infantile sexuality? You will ask “Is not childhood on the contrary the period of life that is marked by the absence of the sexual instinct?”  Freud answers, No, It is not the case that the sexual instinct enters into children at the age of puberty…A child has its sexual instincts  and activities from the first, it comes into the world with them; and after an important  course of development passing through many stages, they lead to what is known as the normal sexuality of the adult.”  He writes, “there is even no difficulty in observing the manifestations of these sexual activities in children; on the contrary, it calls for some skill to overlook them or explain them away.”
 

 Freud said that each individual from infancy on faced a series of crises and challenges to solve.  Each stage was based in an area of the body that was the center of  at the time of that particular development.   Successful resolution of the challenge of that stage allowed the individual to proceed to the next step and the next until he or she was an emotionally/sexually balanced adult.  But if the individual did not have a satisfactory resolution of that stage, then it was likely that the unresolved conflict would follow the person, affect his later personality development, and perhaps never become as fully developed as he was able.  

The first stage was the oral stage.  He describes a child sucking at her mother’s breast as the original Eden, and from here came the memories of pure bliss.  Taken off the breast too soon, held insecurely, not getting enough milk could all lead to fixations at that stage and certain well known personality traits that could be traced back to unresolved issues at this stage.   Those who did not move successfully from the oral stage might be smokers, lip chewers and less obviously talkers…

The next stage that Freud explained in human development was the anal stage.  This stage is characterized by learning to use a toilet, and at the same time learning to understand and respect a certain kind of parental authority.  We all identify what Freud described as anal personalities, individuals that are either very messy or those who are immaculate and neat, people who get great pleasure from putting lots of small things in little boxes., stamp collectors, and collectors of all kinds.  .  Each of critical stage was focused on a place in the body that  provided both pleasure and pain, and the challenge of dealing with  and working with others who 

Of crucial importance is the so-called Oedipal period, occurring at about four to six years of age, because at this stage of development the child for the first time becomes capable of an emotional attachment to the parent of the opposite sex that is similar to the adult's relationship to a mate; the child simultaneously reacts as a rival to the parent of the same sex. Physical immaturity dooms the child's desires to frustration and his or her first step toward adulthood to failure. Intellectual immaturity further complicates the situation because it makes children afraid of their own fantasies. The extent to which the child overcomes these emotional upheavals and to which these attachments, fears, and fantasies continue to live on in the unconscious greatly influences later life, especially love relationships.

The effort to clarify the bewildering number of interrelated observations uncovered by psychoanalytic exploration led to the development of a model of the structure of the psychic system. Three functional systems are distinguished that are conveniently designated as the id, ego, and superego.

The first system refers to the sexual and aggressive tendencies that arise from the body, as distinguished from the mind. Freud called these tendencies Triebe, which literally means “drives,” but which is often inaccurately translated as “instincts” to indicate their innate character. These inherent drives claim immediate satisfaction, which is experienced as pleasurable; the id thus is dominated by the pleasure principle. In his later writings, Freud tended more toward psychological rather than biological conceptualization of the drives.

How the conditions for satisfaction are to be brought about is the task of the second system, the ego, which is the domain of such functions as perception, thinking, and motor control that can accurately assess environmental conditions. In order to fulfill its function of adaptation, or reality testing, the ego must be capable of enforcing the postponement of satisfaction of the instinctual impulses originating in the id. To defend itself against unacceptable impulses, the ego develops specific psy
chic means, known as defense mechanisms. These include repression, the exclusion of impulses from conscious awareness; projection, the process of ascribing to others one's own unacknowledged desires; and reaction formation, the establishment of a pattern of behavior directly opposed to a strong unconscious need. Such defense mechanisms are put into operation whenever anxiety signals a danger that the original unacceptable impulses may reemerge.

An id impulse becomes unacceptable, not only as a result of a temporary need for postponing its satisfaction until suitable reality conditions can be found, but more often because of a prohibition imposed on the individual by others, originally the parents. The totality of these demands and prohibitions constitutes the major content of the third system, the superego, the function of which is to control the ego in accordance with the internalized standards of parental figures. If the demands of the superego are not fulfilled, the person may feel shame or guilt. Because the superego, in Freudian theory, originates in the struggle to overcome the Oedipal conflict, it has a power akin to an instinctual drive, is in part unconscious, and can give rise to feelings of guilt not justified by any conscious transgression. The ego, having to mediate among the demands of the id, the superego, and the outside world, may not be strong enough to reconcile these conflicting forces. The more the ego is impeded in its development because of being enmeshed in its earlier conflicts, called fixations or complexes, or the more it reverts to earlier satisfactions and archaic modes of functioning, known as regression, the greater is the likelihood of succumbing to these pressures. Unable to function normally, it can maintain its limited control and integrity only at the price of symptom formation, in which the tensions are expressed in neurotic symptoms

Erikson:

Erikson’s work was based on Freud.  The film we will see shortly shows the stages as outlines first by Freud, but then extended throughout adulthood to old age by Erik Erikson.  He suggested that there are eight stages of man—each stage involves a key person, and has a favorable and unfavorable outcome.

Piaget

On Development

Piaget's stages of the development of intelligence

STAGES
NAME
DESCRIPTION
TYPICAL ACTIVITIES

Stage one

Example of the number 3.

Child has no clue--there is just something out there.
Sensorimotor  (birth to 2 years)

impt. Concept:

Object permanence.
Characterized by differentiating self from objects, recognizing self as agent of action, and begins to act intentionally (e.g. pulls a string to move a mobile, shakes a rattle to make a noise.)  Achieves object permanence, realizes that things continue to exist even when no longer present to the senses.
Typical activities: perception, recognition, means-end coordination.

Stage two

Three is three when she can look and match it to another three.  Three is something that needs to be counted each time
Preoperational

(2 to 7 years)

impt. Concept: conservation
Learns to use language and to represent objects by images and words.  Thinking is still egocentric; has difficulty understanding viewpoint of others, classifies objects by a single feature: (groups all red blocks together regardless of the shape or color of the block)
Typical activities: comprehension of functional relations; symbolic play.

Stage three:

 Three becomes something that is two plus one, or if you have three, you can take two away and need one more to make three again.  Begins to be able to use the symbol three to represent the concept of three.
Concrete Operations

(7 to 12)
Can think logically about objects and events; achieves conservation of number (age 6), mass (age 7) and weight(age 9); classifies objects according to several features and can order them in a series along a single dimension, such as size.
Typical activities: invariant structures of classes, relations, numbers.

Stage four:

Can use the symbol of three in other ways, can use the symbol in place value, 333 where each three means something else.
Formal Operations

(12 and up)
Can think logically about abstract propositions and test hypotheses systematically; becomes concerned with the hypothetical, the future, and ideological problems
Typical activities: Prepositional and hypothetical thinking.

Important concepts in Piaget’s theory of development of intelligence:
1.  Object permanence: An object exists, even when it is out of sight.

2.  Conservation:  If a child conserves, then the operation that he does is reversible--there is a logical opposite for every action.  That which can be cut up can be put back as whole again.  (Examples:  piles of coins; liquid in a beaker; clay in long or spherical shapes; two lines, move the upper one)

3. Two key principles of functioning which affect intelligence:

a.  Organization: the tendency common to all forms of life to integrate structures.  [infant can either look at something or grasp it--does not do both, as he develops, he organizes these behaviors so that he can both look and grasp at something.]

b.  Adaptation:  all species adapt to their environments.   This happens in one of two ways: Assimilation and Accommodation.  Assimilation: the person incorporates or assimilates features of the external world into his own psychological structures Accommodation: he modifies or accommodates his psychological structures to meet the pressure of the environment.

[Assimilation involves the person's dealing with the environment in terms of his existing structures in response to the environment, while accommodation involves the transformation of his structures in response to the environment.  The processes are simultaneously present in every act.]

c. Equilibrium:  This is the state the individual tries to achieve when faced with something new.  

d. Disequilibrium:  the state of things not making sense in the old way of understanding--new ideas or mental structures have to be developed to explain the idea.  This is where real learning takes place.

Some other notions:

This kind of development may happen over and over again.  Really new ideas have to be assimilated or accommodated from the beginning.  We all rely on old ways as well.  How many people still occasionally add using their fingers? 
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