HHD Fall, 2002

From Freud to Vygotsky

A workshop on Identity Development

Please see the next two workshops as one unit. 

We will explore adolescent identity development both as a social construction and through various theoretical lenses.

Today’s workshop begins our journey with a set of questions and observations re: gender identity in adolescents.

Next week we will explore racial identity, sexual orientation, and ability disability.

Gender Identity: 

I propose the following observations and hypotheses

1. Gender identity in early adolescence arises as fixed entities, often highly stereotyped (Freud and Piaget)

2. Through development in early adolescence, our youth come to a more refined understanding and expression of gender identity along the continuum of masculinity and femininity (Erikson and Bem)

3. Neurotic conflict arises from the dissonance of the Ideal Self and the Real Self (Rogers)

4. Exceptions such as homosexuality and transgender support these observations

The theoretical models of identity we’ll explore today consist of Freud and Piaget for our first hypothesis, Erikson and Sandra Bem’s model of androgyny for our second hypothesis, and Carl Rogers for our third hypothesis.

It is important to note that we could explore these questions from any one of these perspectives each yielding its own truth and understanding. There are other theoretical frameworks we won’t discuss today such as social learning theory that hold equal ground in exploring these questions.

Some definitions of gender and gender identity-a set of tools for our discussion:

Sex- A biological concept that is used to designate a person as male or female based on the chromosomes and the primary and secondary physical, sexual characteristics of the body.

Gender-A cultural concept that refers to a social or psychological trait, or set of traits, associated with being male or female

Gender identity-The interaction of sex and gender that, in part, gives definition to our sense of self. There are three central components:

· Core gender identity, which refers to the inner most concept of self as a male or female within the context of culture (examples?)

· Gender role refers to any social role which is linked to being male or female. They are the cultural patterns and assumptions which affect nearly everything a person will do throughout a lifetime. Encouraged from very early in life, society assigns different roles or behaviors to the two sexes and includes other-sex object choice in adulthood

· Sexual orientation refers to erotosexual attraction a person has to persons of the same, other or both sexes

Other definitions?

How so children come to understand their gender identities to begin with?

Between the ages of 5-7 children develop an understanding of gender constancy-they realize that gender is permanent. This arises from a certain level of cognitive maturity and they begin to match their behavior to cultural expectations.

Piaget in his theory of development poses five stages: 

· Early sensorimotor stage-reflexes of sucking, grasping, looking and unlearned and innate. Early circular reactions in which the infant triggers an adult response that leads to a repeat of the same behaviors. Coordinating of secondary schemas in which the infant becomes more deliberate and purposeful in making responses. This stage occurs around ages 0-1 years of age.

· Late sensorimotor stage-Object permanence (ability to recognize that objects continue to exist even when they cannot be seen (Peek a boo). Tertiary circular reactions (ability to vary responses. Rudimentary thought (ability to remember, use simple mental combinations to solve problems. This stage occurs around ages 1-2.

· Preoperational stage-Use of imagery, memory, conditioning and rote learning skill development. Egocentric cognitive development (understanding experience from one perspective, the child’s own). Egocentric language development (Mine, mine, mine! I want! I want! I want!!!!!). Gradual assimilation of schemas to one another (ability to use symbols to interpret experience and understand events). This stage occurs around ages 2-6. (Acquire gender labels and develop gender schemas)

· Operational stage-Continued schema assimilation; establishment of stable structure (ability to apply logical principals to help interpret experiences or sensory perceptions). Ability to understand conservation, number classification, reversibility and other logical operations. Ability to use concrete operations for thinking and problem solving. This stage occurs around ages 6-12. (Achieve gender constancy).

· Formal operations stage-Reduced dependence on presence of objects and/or imagery for thinking. Development of advanced logical and mathematical schemas; ability to comprehend purely abstract or symbolic content. Abstractions are ideas about qualities and characteristics viewed apart from the objects that have them. This stage occurs around ages 12 and onward.

Now let’s stop and apply this theory to gender identity. Does it explain the incorporation of identity from ages 5 or 6 to 12? If so, how does it explain it and what is happening in society that supports this process?

How does Freud explain these same periods and this process?

Freud developed a theory of self based on psychosexual stages of development:

· Oral-characterized as the infant experiencing both the pleasure and the pain of the world through this zone. Pleasure flows from the satisfaction of oral drives, therefore investing or cathecting libidinal energy in the oral erogenous zone. Pain arises from frustration and anxiety-the absence of the source of pleasure and satisfaction is the nipple. The theme song, I can’t get no…satisfaction represents this stage of development. Freud described five oral modes of functioning-taking in, holding on, biting, spitting out, and closing and each of these types forms a prototype for adult behavior and personality. What type of personality might arise from each of these prototypes? The most significant event of this stage is the formation of attachment to the mother as the primary love object. Winnicott, a psychodynamic theorist, introduced the concept of the good-enough mother-allows enough attachment for the child’s urges to be satisfied. Allow enough discomfort for the child to begin to separate and individuate without major angst or difficulty. Ages 0-1 or so.

· Anal stage-By this stage, the rough outlines of personality exist. The child recognizes that satisfaction and gratification can be achieved through others. Although the oral needs continue to exist, a new focus of stimulation arises through this stage with a focus on the erogenous zone of the anus. The child comes into her or his first contact with the socialized world as she or he learns they must control their defecation. If toilet training is harsh or premature, defecation becomes fraught with anxiety. This becomes generalized to children having to control their impulses based on the demands of an external authority. In response to overly strict toilet training, the child might become messy, dirty and irresponsible. On the other side, the child may become compulsively neat and overly controlled. Once again, future character is defined as we pass through this stage, no pun intended. The child who successfully moves through this stage develops stronger ego strength and an understanding of reality with less distortion. Ages 1-3.

· Phallic stage-Pleasures and problems revolve around the genitals in this stage. One of the best-known stages as Freud established both the theory of the Oedipal conflict and the concept of penis envy. Through this stage of development, both boys and girls become identified with the same-gendered parent. Such identification helps construct the ego, decreasing anxiety in addressing the demands of the id and libidinal energy. The development of the superego arises and the incorporation of moral functioning occurs. Children internalize their parents-boys more successfully than girls. Behaviors considered appropriate for one’s sex become fixed. Ages 3-5 and the closing of the early years of influence.

· Latency-From ages 5 to puberty, children enter into a period of latent development. This is a relatively quiet period in terms of internal conflict and anxiety. Children acquire cognitive skills through school and assimilate cultural values.

So let’s stop here and look at these two models and figure out the points of overlap and gender identity development. A review of the theories and their application.

· Genital stage-Sexual impulses that were repressed during the latency stage arise full force due to the physiological changes of puberty. An organismic theory of development tied into one’s biology! Early adolescence through late adolescence.

If we take these two models, we should be able to see a strong correlation between the cognitive development that arises based on Piaget, the development through the psychosexual stages of Freud, and the emergence of strongly stereotyped images of both masculinity and femininity in early adolescence at puberty followed by a decrease of caricatured behavior and movement toward our adult gender identity and roles. Talk about  sissy boy George, my experiences teaching in Jr. High.

So now, lets take a little time to think through the concept of masculine and feminine.

Workshop component on these two traits.

The concept of Androgyny and Sandra Bem:

Sandra Bem examined the concept of gender based on sex-role identity development. She conducted her research and the concept of sexual androgyny in 1972. She constructed the Bem Sex Role Inventory as a continuum of sex-role behaviors ranging from dependency and self denial, “…untempered by a sufficient concern for one’s own needs as an individual” as the extreme feminine position, and extreme masculinity, “…untempered by  a sufficient concern for the needs of others,” producing “arrogance and exploitation.” Androgyny falls between the two as the interplay of both feminine and masculine characteristics. 

Workshop exercise with lists of words and the Bem Sex Role inventory

How does this exercise inform us about gender identity in adolescence?

Erikson’s approach to development

Although Erikson is psychodynamic in his understanding of development, like many other contemporaries of Freud, he moved away from the focus on psychosexual development and approached development from what we term a psychosocial perspective. His theory is referred to as based on an epigenetic principle, that is, the parts of the self arise, each having its own ascendancy until all parts have arisen to create the whole.

He identified eight stages of development as listed in your text in Ch. 7. 

The first five stages are:

Basic Trust vs. Basic Mistrust-Development of hope, “…the enduring belief in the attainability of fervent wishes, in spite of the dark urges and rages which mark the beginning of existence.”

Autonomy vs. self-doubt-“Will emerges during this phase and arises from trained self-will and the example of superior will displayed by others. Therefore the child learns from itself and from others what is expected and what is expectable.”

Initiative vs. guilt-Purpose is the main virtue that arises. Through playing as an adult, the child learns what the purpose of things is, the connection between an inner and outer world and how memories of the past apply to goals of the future.

Industry vs. inferiority-The virtue of competence emerges. This is achieved by applying oneself to work and to completing tasks and this eventually develops workmanship.

Identity vs. Identity Confusion-The virtue that arises is fidelity. “Fidelity is acquired through the confirmation of ideologies and truths, and also through the affirmation of companions. It is shaped by the inherent need to feel a sense of belonging to some particular, special people. (Hall & Lindsay, 1978).

A child begins to question the “sameness and continuities” of earlier periods. Primary concern with how they appear to others (particularly their peer group as reference group). Erikson states that this is a period in which, “The accrued experience of the ego’s ability to integrate all identifications with the vicissitudes of the libido, with the aptitudes developed out of endowment, and with the opportunities offered in social roles.” What the heck does that mean? Discuss and define.

Erikson sees this stage as essential in the transition from childhood to adulthood as the youth moves towards choices which will, “with increasing immediacy” lead to commitments for “life.” He suggests that as in the latency period as a psychosexual moratorium, a prolonged adolescence can be viewed as a “psychosocial moratorium” during which the youth “…explores and finds a niche in society, one that is firmly defined yet uniquely his or her own.” What this means is that the youth as she or he moves through adolescence, “maintains the most important ego defenses against the vastly growing intensity of impulses (sex, sex, sex); learns to consolidate the most important conflict free achievements inline with work opportunities; and resynthesizes all childhood identifications in some unique way and yet in concordance with the roles offered by some wider section of society, be that the neighborhood, an anticipated occupation, or an association of kindred minds,” for example (Youth and Crisis, 1968).

Identity formation begins when the usefulness of identification ends. This is the construction of identity out of the “repudiation of identifications and their absorption in a new configuration,” a new gestalt of identity. This is a period filled with role experimentation, the thwarting of authority, confusion and is partly fantasy and wish fulfillment as well as actual action in the world. At this point, the adolescent’s defenses for fending off anxiety are equally in flux and fluid. If we were to mention Vygotsky, we might talk about a period of disequilibration that allows the development of new schemas of the self to arise. The weakness of the ego identity is most clearly revealed in the effort to engage in sexual functioning and gender role construction.

Because girls mature at a faster rate than boys, they come into gender identity questions at an earlier stage than boys and are faced with the dilemma of what to choose as an identity. In contrast, boys’ options are far more limited in some sense. For example, they are seldom expected to be “fathers” even if they father a child, yet girls are expected to be mothers if they give birth. As such, girls may achieve more intimate relationships at an earlier stage than boys doing so through developing confidants and stronger social support for the exploration of meaningful relationships. But does this support the absence of symmetry in male and female development? In other words, is this a plausible reason for an actual difference in gender role development? Is it that boys are less likely to enter into intimacy than girls and if so, why?

One other theoretical approach we might examine is that provided by Carl Rogers in his understanding of development.

Carl Rogers proposed that our development as organisms is innately shaped by a natural progression toward wholeness and fulfillment of our potential. This is known as the actualizing tendency. It is a movement toward greater order, complexity and interrelatedness that can be observed in the world-organic and inorganic.

In the process of becoming human beings, we are faced with having to struggle with congruence and genuineness. His theory of personality and behavior is based on several propositions:

· Every individual exists in a continually changing world of experience of which he or she is the center

· The organism reacts to the field as it is experienced and perceived and this constitutes the individuals’ reality

· The organism reacts as a whole to this phenomenal field

· The organism has one basic tendency and striving-to actualize, maintain and enhance the experiencing organism

· Behavior is basically the goal-directed attempt of the organism to satisfy its needs as experienced, in the field as perceived

· A portion of the total perceptual field gradually becomes differentiated as the self

· As a result of interaction with the environment, and particularly as a result of evaluational interaction with others, the structure of the self is formed-an organized, fluid but consistent conceptual pattern of perceptions of characteristics and relationships of the “I” or “me,” together with values attached to these concepts

· The values attached to experiences, and the values which are a part of the self-structure, in some instances are values experienced directly by the organism, and in some instances are values introjected or taken over from others, but perceived in distorted fashion, as if they had been experienced directly.

· As experiences occur in the life of the individual, they are either (a) symbolized, perceived, and organized into some relationship to the self, (b) ignored because these is no perceived relationship to the self-structure, or (c) denied symbolization or given a distorted symbolization because the experience is inconsistent with the structure of the self.

· Most of the ways of behaving which are adopted by the organism are those which are consistent with the concept of self

· Behavior may, in some instances, be brought about by organic experiences and needs which have not been symbolized. Such behavior may be inconsistent with the structure of the self, but in such instances the behavior is not owned by the individual

· Psychological maladjustment exists when the organism denies to awareness significant sensory and visceral experiences, which consequently are not symbolized and organized into the gestalt of the self-structure When this situation exists, there is a basis for potential psychological tension.

· Psychological adjustment exists when the concept of the self is such that all the sensory and visceral experiences of the organism are, or may be assimilated on a symbolic level into a consistent relationship with the concept of the self.

· Any experience which is inconsistent with the organization of the self-structure may be perceived as a threat, and the more of these perceptions there are, the more rigidly the self-structure is organized to maintain itself

· Under certain circumstances, involving primarily the complete absence of any threat to the self-structure, experiences which are inconsistent with it may be perceived and examined, and the structure of the self revised to assimilate and include such experiences

· When the individual perceives and accepts into one consistent and integrated system all his sensory and visceral experiences, then he is necessarily more understanding of others and is more accepting of others as separate individuals

· As the individual perceives and accepts into his self-structure more of his organic experiences, he or she finds that his is replacing his present value system-based so largely upon introjections which have been distortedly symbolized-with a continuing organismic valuing process (Corsini and Wedding, Current Psychotherapies; 1995, pp. 137-138).
So how might this theory inform us about identity? We shall continue with this theory next week.

Let’s review our theories:

Piaget-5 stages of cognitive development. They are?

Freud-5 stages of psychosexual development. They are?

Erikson-8 stages of psychosocial development. What are the first five.

How can each one explain gender identity development?

If these theories hold true, then can they be used to explain other areas of identity development?

One way of understanding identity is to think in terms of a multiaxial model. In other words, identity consists of multiple elements, each running along a continuum of development. We’ve seen how our theories of development explain gender. How might we come to a more holistic understanding of identity, particularly for adolescents?

We can look at identity as a social construction comprised of both biological realities as well as social realities. What might be some biological realities?  (sex, race, ability/disability,  possibly sexual orientation). What might be some social realities? Class, religious identity. Are there areas that are both-YES!

If we accept or acknowledge the possibility of a socially constructed identity, then what elements of our models can we apply to race or ability/disability.

Workshop component: In small groups take one variable and develop a theoretical framework that speaks to how an adolescent arrives at this element of their identity as a stable component. Explain how this same adolescent might incorporate a negative identity vs. a positive identity.

Discuss.

Last part of our workshop today consists of two components. The first is a brief discussion of a model of racial identity development. The second is small group discussions about our own experiences as adolescents and how we arrive at a sense of our identity.

Introduce Cross’s model of Black Identity development:

Developed in the early 1970’s as a way of combating what Cross termed as de-racination-the process of having one’s racial identity destroyed and assimilated.

Developed a linear stage model of racial identity development.

Pre-encounter: In this stage, the individual is prone to view the world from a white frame of reference. He or she thinks, acts, and behaves in ways that devalue and/or deny his or her Blackness. The person has accepted a deracinated frame of reference, and, because that reference point is usually a White normative standard, he or she develops very pro-White and anti-Black attitudes.

Encounter: This stage is characterized by an individual experiencing one or many significant (shocking) personal and social events that are inconsistent with his or her frame of reference. These encounters usually shake a person’s self-image of non-Black or “be like white” and make them vulnerable to a new interpretation of self in the world.

Consists of two phases. In the first the person comes to a consciousness that the old frame of reference is inappropriate. The second phase is the conscious and deliberate decision to develop a Black identity.

Immersion-emersion: Characterized by a struggle to repress or destroy all vestiges of the pre-encounter orientation while simultaneously becoming intensely concerned with the personal implications of the newfound Black identity. The person begins to immerse her or himself into total Blackness, clinging to various elements of the Black culture while simultaneously withdrawing from other ethnic groups. Overt manifestations of Blackness are high but the degree of internalization is minimal.

Internalization: The individual achieves a sense of inner security and self-confidence with his or her Blackness. The resolution of conflicts between the old and new world views becomes evident as tension, emotionality, and defensiveness are replaced by a calm, secure demeanor, ideological flexibility, and movement toward a more pluralistic, nonracist perspective (White &  Parham, The Psychology of Blacks; 1990).

Introduce Helm’s model of White Identity development:

Janet Helms began examining White Identity development in the late 70’s in response to the interest developed in Black Identity development. An African American psychologist, she was the two going hand in hand as a means of understanding how to achieve greater racial harmony.

Her model, also a linear model is composed of the following stages:

Contact: characterized by an innocence and ignorance about race and racial issues. The person is not consciously white and assumes that other people are raceless too. The primary self-protective mechanism is denial.

Disintegration: A person enters this stage when denial no longer works. The general theme of this stage is confusion. This is the person’s first conscious acknowledgment that she or he is White and that certain benefits accrue from belonging to the White membership group. Recognition of these benefits carries with it a recognition of the negative consequences of their potential loss and that uncontested membership in the White membership group requires one to treat other racial groups immorally. This presents a moral dilemma-in order to be loved by other members of the White membership group, one must subscribe to immoral social practices. The primary protective mechanism is distortion-a blaming of the victims of racism (Hallway hangers discussions re: race).

Reintegration: In this stage the person is not only consciously White, but considers being White as superior to all other racial groups. In this stage, the person is attempting to assuage the wounding of one’s self-esteem and denigrates member of other groups. 

These three phases are the racist phases. The following two phases are the beginning of the non-racist phases.

Pseudo-Independence: The person retains a positive view of whiteness but begins to scale it down to more realistic proportions. The person is no longer invested in maintaining a belief in White superiority, but also has nothing to replace the belief system. The new world view adopts the “White liberal perspective” that assumes that White people can help people of color become the equal of Whites through programs such as Affirmative Action, special education programs, etc…The primary self-protective mechanism is intellectualization. He or she still does not admit the responsibility of Whites in general and oneself as White for maintaining racism.

Immersion-Emersion: Characterized by an effort to understand the unsanitized version of White history in the US. It involves an active exploration of racism, White culture, and the assimilation and acculturation of White people. During this phase, the person assumes personal responsibility for racism and develops a realistic assessment of the benefits and deficits of being White. The moral re-education of other White people becomes a central theme of this stage. The primary protective mechanism is sensitization.

Autonomy: The final stage of development. The person feels safe and secure within oneself when he or she engages in experiences to nurture his or her Whiteness as personally defined. The person seeks within race and cross-racial experiences that permit the person to develop a humanitarian or equalitarian attitude toward people regardless of race. Characterized by confrontation and inclusion (Helms, J., A race is a nice thing to have; 1992).

Small groups to discuss last part of workshop

Real Men Don’t Eat Quiche

A few years ago (not few enough), the heterosexual community was seized by a paroxysm of gender identity questions. It seemed that women and men were seeking a better “fit” in terms of the masculine and the feminine in men and the adage, “real men don’t eat quiche” was the response from some quarters of the community. Any such discussion of male gender identity and roles had to bring forth its counterpart of female gender identity and roles.

This component of the workshop asks that you think through your own notions of identity, not simply gender, but along the lines of the multiaxial identity we’ve been discussing. It also asks that you think through the decisions made during your adolescence to see which ones are still active in your psyche. Please be as honest as you can be in your responses. 

Later in the day, you’ll have a chance to share some of your responses with others in small groups. What you decide to share in these conversations is up to you and we encourage you to take a little risk in what you reveal. Attendance for this aspect of the workshop is optional.

Workshop questions for small group discussions:

1. What sources currently inform you of your gender identity? How does gender identity influence your daily conversations, your life goals, your understanding of group membership?

2. While you were going through your adolescence, what forces shaped your understanding of what a man or a woman is? Since that time, what remains and sustains your sense of masculinity or femininity? What elements remain but seem rigid and inflexible? What elements seem fluid and hard to grasp? In other words, as the person you are today, what are the sources of security and insecurity when it comes to being a man or a woman? What situations evoke feeling insecure? What role if any might homophobia play in your thinking and feelings about your masculinity?

3. What sources currently inform you of your racial identity? How does race influence your daily conversations, your life goals, your understanding of group membership?

4. What reference points do you have from your adolescence that bears upon your understanding of your racial identity? Which of those remain? What beliefs about your race have you incorporated into your thinking from your adolescence? Which ones remain and seem rigid and inflexible? Which ones seem fluid and hard to grasp? What circumstances arouse insecurity in you about your racial identity?

5. How do you understand your identity along the continuum of ability/disability? What experiences from your adolescence, if any, shape your understanding of this continuum?

6. The “abled” live in a privileged world, constructed to support their ease and comfort. How do you bring this privilege into your own consciousness? What if anything do you do to address inequity based on this privilege?

7. What reference points do you have from adolescence that constructs your understanding of your class? Which of those continue to serve you well and which ones might you consider discarding, if any?

8. When you consider your identity as a whole, what elements give you the greatest sense of agency in the world? How might you work with other elements that don’t serve you as well?

9. Would or are your parents proud of who you are as a person?

10. Would or is your community proud of who you are as a person?

