

Teaching for Social Justice
Winter Quarter, 2007

Wednesdays 9:00 – 12:00
SEM II – D1107
While there are a variety of conceptions of what it means to teach for social justice, it generally means that a teacher works in a variety of ways against social injustice and toward equity and social transformation. This quarter you will have the opportunity to engage in some focused and some self-directed inquiry into what teaching for social justice means for you.

Last year we read many books that discussed inequities faced by many groups of people, with particular attention to race, ethnicity, culture, sex, gender, sexual orientation, religion, ability, and socioeconomic status. There were times during the quarter when many people felt that they believed inequities existed, but didn’t really see them or experience them. We invited people to facilitate conversations about our own experiences of privilege, oppression and inequities in society. In some coursework, specific strategies were discussed for using culturally responsive teaching and working with English Language learners. There are people among us who have read extensively and been activists for social justice.
This quarter we will co-construct our understanding of teaching for social justice, not to come to an agreement, but to come to our own understanding of what it means for us. We will touch on ideas of transformative multicultural education and culturally responsive teaching. Magda Costantino will work with us to learn how to support English Language Learners. Sherry will work with us to understand ways to support students who qualify for Special Education, ways to differentiate instruction and how to create an accepting and inclusive environment among students. 
While it is exiting to take this time to explore these ideas, the quarter will be unbelievably short and completely inadequate to really understand these various fields and how they intersect in your teaching life. With this in mind, we strongly urge you to consider this as part of an ongoing inquiry that you continue to engage throughout your teaching career. 

Key questions for this quarter
What is teaching for social justice?

What implications does a social justice, anti-bias, anti-racist, transformative multicultural stance toward education have on you for:

· Your relationships with students
· Students’ relationships with students
· Daily lesson planning
· Unit planning
· Curriculum (the things you choose to teach)
· Instructional strategies – (the ways you choose to teach those things)?
· Classroom management strategies
· Helping parents help their children
· Homework
· Parent and community involvement in your classroom
· Parent and community advocacy in your school
· Your professional disposition toward other faculty and staff in your building
· Activism within your school
· Activism outside of your school
Books:

Sonia Nieto (2003). Affirming Diversity: The Sociopolitical Context of Multicultural Education, Fourth Edition (Paperback) Allyn & Bacon
Amanda Lewis (2003). Race in the Schoolyard. Rutgers University Press

Vivan Paley. (1992).You can’t say, “you can’t play.” Harvard University Press

.
	Week and Date
	Due today
	Focus

	Week 1

January 10th
	First, write about social justice (see Projects, Social Justice in the Raw, Part I) Bring one copy for me to keep or email it to me by Tuesday before class. This will not be returned or commented on. You will redo this for the end of the quarter.
Read: Chapters 1-4 in Affirming Diversity
Determine a way to organize information, ideas, quotes and insights for your final project and your transformative unit plan. Begin to employ that strategy.

	Premise: Teaching is a political act which is never neutral.
· Share our experiences of social justice and injustice in schools

· How can teachers make authentic connections with parents and the community for their students’ benefit?

· Discuss the quarter and final project



	Week 2
(No Classes this week)
	Read:  Chapter 8 in Affirming Diversity before going “into the field.” Discuss it with a colleague on the phone, in person, or over email.
Read also Genzuk’s Tapping into a Community’s Funds of Knowledge.
Engage in Learning how to learn about students’ funds of knowledge inquiry project including independent readings and field experience. To open up one interesting possibility for your future, skim through a project described on the following website: http://www.ncela.gwu.edu/pubs/ncrcdsll/epr6.htm
Write a draft of your summary of your field experience to share and discuss with your colleagues.
Post to webcrossings 2 books or articles that you recommend to your colleagues on the topic of teaching for social justice. 


	Week 3
January 24th
	Bring a draft of your summary of your field experience to share and discuss with your colleagues
Read: Race in the Schoolyard  by Amanda Lewis
Select a few books of interest from the submissions on webcrossings. Be prepared to decide which book to read for week 6. (We will create groups)

	· How do economic, social, cultural, and symbolic capital affect students’ chances in school? 

· Share field experience



	Week 4

January 31st
	Submit a succinct summary of your field experience. (See description of summary)

Read: Chapters 5-7 in Affirming Diversity 
Osborne article, Practice into theory into practice: culturally relevant pedagogy for students we have marginalized and normalized
Read: Osborne (1996)
Report whether you are working alone or in a group for the final project.

	· What systems and school structures reify inequity?

· How do culture and identity shape learning?

· Culturally responsive teaching

	Week 5

February 7th
	Read: Chapters 9-11 in Affirming Diversity


	· Transformative Multicultural Education

· Examine TESC student teaching rubric and Pedagogy assessment rubric to clarify our own understanding of key ideas relevant to our work together this quarter.

	Week 6

February 14th
	Read: Book of your choice
On Monday February 12th submit the work you have so far on your final project Parts II, and III for a quick look-over and feedback. This glance over your work is meant to give you feedback on the structure of your project as well as the nature of the quality of your work. It is not about the quantity completed at this time. You may ask for specific feedback. I will return these to you on Wednesday.

	· Seminar around the book of your choice

· Collectively delve you’re your work on Final project parts II and III.



	Week 7

February 21st
	Read: “Reading and Second Language Learners” Research Report May 1999 from the Center’s website –http://www.evergreen.edu/ecei/secondlanguage.htm
In your “digesting” of this work, create a visual map, outline or summary of key ideas that you will bring to class.

	Magda Costantino working with us on supporting English Language Learners 
 - Social justice: Speaking English

	Week 8

February 28th
	(Magda may ask for you to complete various readings or assignments.)
	Magda Costantino working with us on supporting English Language Learners

Social Justice: Accessing the curriculum



	Week 9

March 7th
	(Magda may ask for you to complete various readings or assignments.
	Magda Costantino working with us on supporting English Language Learners
Social Justice: Teaching for academic competence


	Week 10
March 14th 
	Read: Vivan Paley’s You cant say you can’t play 

Due: Final Project Parts I, II, and III due by 9:00 am.
	Share Final projects with colleagues

Watch documentary: “The First Year”
Reflections on the quarter


Learning how to learn about students’ Funds of Knowledge (Week 2 field experience)
What is “Funds of Knowledge?”
Funds of knowledge are a challenge to historical deficit models of describing people from marginalized groups. If schooling and learning is taken from a dominant culture perspective of what is important knowledge and ways of being, then nobody else measures up. “They don’t read to their kids like we do. They don’t talk like we do. They don’t support their children’s education like we do. Those parents don’t care about their kids. Those kids don’t come prepared for school. Those kids don’t know how to behave.” But if our intent is to make school a place that is for all kids, yet dominant culture teachers are the super super majority of teachers, how can we move away from this deficit model of “they?” Learning about students’ funds of knowledge is one way in. Funds of knowledge are the skills, knowledge, dispositions, languages, ways of social networking, practice, beliefs, values, etc., that students have. Funds of knowledge sometimes cluster around cultural groups, ability groups, socioeconomic groups, but are also highly nuanced, differentiated, and complex by individual people and families. 
What is the Week 2 focus?
The first focus of the week is to identify which communities are most important for you to learn about. Which communities are you least familiar with? 

The second focus of week 2 is to investigate ways that you, as a teacher, could learn about your students and their micro-community. The intent is not to learn about the community in one week or one quarter, rather to learn how you as a teacher could intentionally learn about them in an ongoing way. How could you learn about their funds of knowledge and include people from that community in your classroom?

A third focus of the week is to identify what questions arise for you when you are in the field. What questions would you want to answer about a community when you are a teacher? What stereotypes do you hold? What don’t you understand? What puzzles you?

The final focus of your week 2 experience is to consider why this matters. If you are intending on teaching art, math, social studies, literature, etc., is it important to learn about a student’s community? If so, why? If not, why not? The public rhetoric about historically oppressed people in schools is generally negative. While we will discuss problems people face in schools, we will challenge the notion that it is a problem with the children, their families, or their communities, and focus on learning students’ and communities Funds of Knowledge. 

How will we do this?

During week two, we will not hold any classes. This will release you to spend time learning about a particular community that you know little about. 
What are we trying to learn during this field experience?
During this field experience we would like you to explore several questions. 

· Who lives in this community? What are the various cultures here? (Look at race, ethnicity, socioeconomics, religions, and to more nuanced perspectives on cultures and subcultures.) What is this community’s history? Why do people live here? What languages are spoken here? 

· Who do I seem to intuitively understand or connect to within this community? Where am I most comfortable? 

· Who do I seem to not understand as well? Where am I least comfortable? If I were to be a teacher in this community, how could I learn about those I understand least in an ongoing way? How could I learn the community’s Funds of Knowledge? 
· What do people care about here? What do they value? What kinds of things do they do? What is important here?

· How could I be of service to this community? (Learn the answer to that question without asking questions and without judgment. Also, the concept of “service” comes in many different forms, some of which are highly problematic toward oppressed people. So I use the term, “service” with some tension in my belly.) 
What are some ways to explore the answers to your questions?

· Walk the streets at different times of the day. Pay close attention to the signs, advertisements, posters, music, art, and messages that are present within the community. Who is saying what and to whom? 

· Eat in local restaurants 

· Do your shopping and laundry there

· Spend some time in any kind of drop-in center or clinic lobby and notice patterns. Some possible centers would be:
An Urban Municipal Courtroom
Lobby of a Juvenile Detention Center
The Lobby of an Emergency Room
The "Roll Call" at the work announcement for Longshoremen
A Foster Home "Receiving Center”

· Shadow a student in the building in which you will teach or for elementary folks, spend a day in the classroom in which you will teach. Try to learn what their day is like. (You probably can’t do this during this week, but it would be useful prior to spring quarter.)
· Ask different people to draw or describe the social/political map of the school or area. (You could do this with students during lunch, for example. Also, consider meeting with you future cooperating teacher one day to discuss curriculum and spring quarter.)

· Attend sporting events

· Visit a library, a youth center, a gym

As you do these various things, you may choose to do them alone, with a friend or family member, or with a MIT colleague. But consider the effects of going alone and going with someone. Choices will affect your ability to be attuned to what is going on and how you are reacting to it, and how people interact with you.
Keep a journal
During your field experience we ask you to keep a journal of a variety of things.
-    Your excitement, fears, insights, questions – an ongoing personal journal (but don’t write in it while you are in a public space – it is too anthropological).
· Reflections on your readings that you may do in addition to the regular syllabus
· Insights into ways you could learn about community funds of knowledge that you can draw on as a teacher. This should include ideas, experiences, activities, central community locations, important community members, etc.

Working collaboratively

You may engage in this project alone or with others. These groups should not be the same as your final project groups (you may see me if you feel there should be an exception to this). You may work with people who share an interest in a particular community or school. 
Why we want you to do this --our biggest hopes
Many research studies (including Anita’s post-doctoral study) indicate that coming to know the community in which you teach is central to effectively teaching the kids in that community. This one week experience is not meant to serve as that immersion experience. Rather it is to flag the importance of immersion, and to help you develop a plan for how you might come to know your students and community when you become a teacher. We hope you develop a disposition toward learning about your students and your community, see that all your students have important skills, knowledge, and social capital. We want you to know that oppressed groups’ “funds of knowledge” is often not valued within the school system, though it is rich and present for all kids.


In some ways these things will help you pass particular parts of the pedagogy assessment as well. ;) 
The amorphous nature of this week
We are intentionally leaving this week lightly structured. We value what you will bring to the experience. We honor you with this opportunity to follow your intuitions, fears, excitements, challenges, and occasional need to construct your own experiences. ( The one frame we put on the experience is that you spend roughly the amount of time you normally spend on a week in MIT. 
Summary of field experience (due week 4 to Anita)
Write a succinct summary that describes the following:


· What community(s) are important for you to learn about? Why?

· What questions do you want to learn about the community when you are a teacher?

· How you plan to learn about your students’ funds of knowledge when you are a teacher

· Why do you think this is important (OK – I’m giving up the why or why not. I obviously have an agenda here and “right” answer is that it is important. ;) )

This summary should be no more than 4 pages (could be less). It does not need to be a literary work, but should be written in a dense way to simply and clearly communicate important ideas. 

Assessment guidelines for your summary of your field experience
	Rationale for what community(s) are important for you to learn about
	Rationale should include honest analysis of your life experiences and perspectives. Identification of community should be based on people you have the least knowledge of or most discomfort with.

	Questions that you want to learn about the community when you are a teacher
	These questions should be purposeful and meaningful. They should include questions that could make a difference in your perspectives of students and their families, ways you might interact with students, curriculum modifications you could make, and/or ways you would engage with the community.

	How you plan to learn about your students’ funds of knowledge when you are a teacher
	Your plans for learning about students’ funds of knowledge should be practical, substantive, and possible for a first year teacher to do. They should be informed by work other people have done, avoid voyeurism, and avoid overestimation of generalizations or essentializing of a community.


Book and article recommendations & choice reading for week 6 (each person submit at least 2 by the end of week 2)
As a community we continue to read broadly about multicultural education, culturally responsive teaching, critical theory, critical pedagogy, teaching for social justice, working with English Language learners, etc. In order to draw on our collective expertise, I encourage and invite each person to contribute several book and article recommendations for the group. I will ask you to post them to webcrossings (I may revise the location for submission). This will serve as a resource for us, students in the future, and faculty as we plan future programs. Email your recommendations to me. Each week I will collect them and post them on our website. 
The reference should be cited as you have become accustomed using APA published format. Then write a few sentence description of the book or article and why you recommend it. 

For Week 6 you will be invited to read a book of your choice that pertains to teaching for social justice. This might be anything from Friere’s Pedagogy of Poverty, to books on Action Research, books about particular groups of people, or books about content-area specific transformative practices. Week 3 you will be invited to invite people to read a particular book with you. I realize it could be a short turn-around to get books from local libraries, Orca, Amazon, etc., but I am hopeful!
Quarter project: Parts I, II, III
What is it?
Part I – What is social justice?: 

In order to do parts II and III of this project, you will need to answer the questions, when you are a teacher focused on teaching for social justice, what does that mean to you right now? What are you trying to affect? What are you trying to do? Why does it matter? 

You will write this twice. The first version should be a 2-page version that you bring on Wednesday, January 10th. It will not be returned to you and will be used by me to see how your ideas develop over the quarter.

The second version should be submitted at the end of the quarter, included along with parts II and III. 

Part II – Implications of a social justice, anti-bias, anti-racist, transformative stance toward education for your teaching:
Answer the “key questions for this quarter” listed above. This is the most substantive part of your work. 

Part III: Create a rubric that assesses the effectiveness of your practice in the areas described in part II. This tool is intended for your use as a personal evaluation that you can use at the beginning of your teaching career. I would imagine that over time your conception of teaching for social justice may change, and thus your rubric will change. (Note on engaging in reflective practice: While it may not be the culture of your school to set professional goals, engage in self-evaluation on a rubric, etc., it is possible and powerful. Some teachers do this kind of thing. It just isn’t typical. And… we don’t expect you to be typical. ()

What kinds of products are acceptable for Part II of the final project?
You may create a portfolio, a database, a website, an art project with substantive annotations, a paper, a musical piece, a video…. 
No matter the final product, your project needs to carefully answer all the key questions. Answers should include concrete details of what you plan to do as a teacher with justification or substantiation (don’t make flagrant claims or engage in chest pounding without strong grounding in either research literature, theorists, your own experiences, or practitioners with strong supporting evidence, etc.)


Working in groups
You may do this individually or in groups. There is no limit to the group size. It could be anywhere from 2 – 42. If you are considering working with others on this project, I would like you to define for yourself what you are looking for in a partnership and open up collaboration broadly to the class in one way or another. That is, group membership should be defined by a set of collaborative criteria rather than existing relationships. You absolutely have the right to describe what kind of collaboration you are interested in, what you don’t want to have, as well as to negotiate work load and even ask for recommendations from others. This is an important project so choice of group members should be thoughtful and critical. Also, don’t forget the importance of setting up agreements for participation. By week four, you need to have determined whether you are working alone or in groups, and what kind of product you will create.
Assessing Quarter Project Parts I, II, III

Part I – This statement will not be formally assessed. It is viewed as your current stance on teaching for social justice.
Part II – Implications of a social justice, anti-bias, anti-racist stance toward education for your teaching

I will closely examine your responses to two of the items from “in your classroom” and one item from “dispositions, advocacy, and activism” identified from the “key questions for this quarter” from the syllabus:

	In your classroom
	Dispositions, advocacy, and activism

	· Your relationships with students

· Students’ relationships with students
· Daily lesson planning
· Unit planning
· Curriculum (the things you choose to teach)
· Instructional strategies – (the ways you choose to teach those things)
· Classroom management strategies
· Helping parents help their children
· Homework
· Parent and community involvement in your classroom
	· Parent and community advocacy in your school
· Your professional disposition toward other faculty and staff in your building
· Activism within your school
· Activism outside of your school



In your classroom (Content):

	Contributions
	Additive
	Transformative
	Social Action

	Heroes, cultural components, holidays, and other discrete elements related to ethnic groups are added to the curriculum on special days, occasions, and celebrations
	This approach consists of the addition of content, concepts, themes, and perspectives to the curriculum without changing its structure.
	The basic goals, structure, and nature of the curriculum are changed to enable students to view concepts, events, issues, problems and themes from the perspectives of diverse cultural, ethnic, [religious, gender, ability, sexual orientation]* and racial groups
	In this approach, students identify important social problems and issues, gather pertinent data, clarify their values on the issues, make decisions, and take reflective actions to help resolve the issue or problem.


* Borrowed from Banks, J., & Banks, C. (2001). Multicultural Education: Issues and Perspectives. Wiley & Sons, except * piece added by Anita Lenges
In your classroom (Process and structures):

	Dominant culture orientation
	Reform orientation with no consideration for specific students in your class
	Developing inclusivity
	Highly inclusive

	Pedagogies and structures assume all students come from dominant culture. Deficit perspective held of oppressed groups. “Colorblind” perspective upheld (with regard to all categories, not just race). Has high expectation for students who operate in dominant culture accepted modes.
	Use of groups and individual work, inquiry oriented, clear outcomes stated, includes opportunity to learn (not reliant that students already hold skills and knowledge), builds on students’ ideas. Some democratic principles applied to management.
	Upholds high expectations for all students and provides additional help and support for students who need it, explicitly teaches codes of power (perhaps not intentionally upholding all people as equally valuable), uses multiple pedagogies but possibly essentializing students from particular groups, includes personal reflection
	Upholds high expectations for all students, builds on students’ funds of knowledge, explicitly teaches codes of power while treating all people as equally valuable, uses culturally congruent pedagogies (or various pedagogies when classrooms are multi rather than monocultural) without essentializing, includes cycle of reflection (praxis)


Dispositions, advocacy, and activism:

(Building on the metaphor of the moving walkway at the airport)

	Walking in the direction of the moving walkway


	Standing on the walkway, riding the movement (passive)
	Walking forcefully in the opposite direction

	Participates in the reification of inequities such as advancing tracking or long-term ability grouping, inequitable management policies, monocultural or tokenistic assemblies, etc. 
	Either does not recognize inequities in school or does not take action when inequities are observed.
	Identifies inequities, has ideas for challenging inequities, and takes action.


Part III: Rubric of the assessment of your practices

Your rubric should be clear, developmental and sufficiently detailed so that it can be used by a colleague to assess your practice during an observation.

