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'nistic backsliding. The education establishment has in- 
nated teachers and parents in the dogma that girls and 

s should be taught the same subjects in the same way at the 
e time. Any differences in how girls and boys learn are so- 

constructed, nqt biologically based. Or so we were told. 

ti; parental authority oozed away over those same three decades. 
li 

discussed in chapter 8, parents seldom tell their children 
t to do anymore. Instead, parents consult with their chil- 
n, they make suggestions, they inform their children about the 
ices available. Thirty years ago parents were more often than 
the chief decision makers in their children's lives, with no 
logies made. Today parents routinely ask their six-year-olds 
at sports they want to play, even what foods they would like 
at. And many parents regard it as an item of good parenting 

dutifully fulfill the whims expressed by their six-year-old. 
To sum up the transformation in North American (and 
stern European and Australian) society since roughly 1970: 

Society has blurred any distinction between female and 
male in terms of social roles; 

;. The educational establishment has erased any gender dis- 
, tinctions in the curriculum; 
s Children have assumed more authority for the important 

decisions in their lives. 

What has been the end result of these changes? If the 1970s 
eorists were correct in their assumption that girls and boys are 
t from the same cloth, then we should expect to find that we 
w live in an era of unprecedented gender equality, an era in 
ch girls and boys both are free to fulfill their individual po- 
tial without regard to gender stereotypes. 

That's not what has happened. On one hand, the range of 
portunities available to young women today has expanded 
amatically in comparison with previous generations. Every 
rson who favors individual liberty must welcome that change. 

en have entered all the professions in unprecedented 
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I 1 1  
numbers. In the 1960s, women earned less than 5 percent of the 1 ! i i  I number is close to 50 percent.' Similar gains have been reported 

law degrees granted by the nation's law schools; today that I 
1 1 1  

I ' 1  in medical schools3 and in many graduate school programs." 
But the news is not all good. Psychologist Jean Twenge care- 

1 ' idi fully examined the records of children from the 1950s to the 
I?  present. She found that children today are significantly more I / 

anxious and depressed than children were in the 1950s and 

1 1;;; 1960s. In fact, the average child today is more anxious than the 

1 1 ;  

typical child referred to a psychiatrist in the 1950s.' To put it an- 

'I, other way: the average child today would have been considered 

/)I a "mental case" fifty years ago. 

1 ' \ ' I  Twenge suggests two main causes for the increased anxiety of 

t today's children. The first is the unraveling of the social fabric , ill I over the past fifty years. Children in the 1950s were more likely 

I i;J to be embedded in an extended family, living in close proxim- 

I :;I 

ity to grandparents, cousins, aunts, and uncles with whom they 
would frequently interact. Children today are less likely to hdve 

I I 

I I/ that kind of extended family in the neighborhood and far more 

/ '  likely to be raised by a single parent. 1 1  The second cause identified by Twenge is an increased sense 
of instability and threat in the personal lives of children. 
Children feel less sure that the parents they are living with to- 
day will be living with them two or three years down the road. 

I,'< 
And, children today feel more vulnerable to physical violence- 

?// even if their statistical risk of being a victim of physical violence 1 is no greater than it was in the 1950s. 

ii I would like to suggest a third cause in addition to those two. 
I think many children today feel less rooted in their gender than 

children did in the 1950s. The neglect of gender in the raising 

and educating of children has resulted in a loss of direction for 

ness, unsure of the path or the destination. 

I'm suggesting that one reason girls and boys are more anx- 
11 
I ious today than fifty years ago is because they're less sure of 4 



Leonard Sax, M.D., Ph.D. 

with high-voltage power lines. They hung on his every Word 

about the technical details of soldering copper wire to a metal 
post. "There was more going on here than just the transfer of in- 

formation," the teacher told me. "A tribe was being formed." 
That teacher's on to something. The foundation of every 

durable human community has always been the molding of the 

younger generation by the older: and this interaction is facili- 
tated in single-sex contexts. In almost every culture, in almost 

every era of recorded human history, opportunities for single- 

sex interactions between generations have been plentiful. In 
North America until recently, girls participated in sewing circles 

with their mother's friends, or girls got together with women to 

bake before a big social event, or attended all-female Bible study 
together or Girl Scout troop meetings.' There are fewer opportu- 

nities for such activities today. Likewise for boys: whether you're 
talking about hunting together or working a farm or going to 

sporting events, North American society until recently was char- 
acterized by a collective male sensibility to  which almost every 

male could connect. An older white man and a young black 

man fifty years ago might have had very little in common, but 
they could have conversed about Jackie Robinson and Branch 
Rickey with passion informed by conviction. More likely than 

not, they would also be able to  draw on shared experiences 
changing oil filters and tinkering with recalcitrant carburetors. 

Opportunities abounded for boys to learn from older men in the 
community: whether in the church or synagogue, or in the Boy 

Scouts, or in the wood shop at school. I still remember how my 

brother Steve learned to make an inlaid wooden coffee table 

from his woodworking instructor, Mr. Waddell, and how proud 

Steve was when that table was finished. 

My brother's woodworking class-which was all-boys back 
when Steve took the class, thirty-five years ago-no longer ex- 

ists at our local public high school. In its place the school now 

offers a computer drawing and design class. Coed, of course. 
I don't want to go back to the bad old days of woodworking 

for boys and home economics for girls. But we need to recognize 
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our society lost something in the process of dismantling 
rtunities for boys to learn from adult men in an all-male 
g. We lost something when we eliminated many opportu- 

s for girls to learn from women in an all-girls setting. 
alization is the name psychologists give to the process 

ereby children learn the customs and mores of their society. 
almost every culture of which we have any record, the 

ess of socialization has been primarily a function of single- 
communities. More than just mothers with their daugh- 

and fathers with sons, the women of the whole community 

s the traditions and mores of the culture down to the girls 
he men teach the boys.' This job is too big for just the 
s: the whole community takes part. That's what is meant 
old African proverb "It takes a village to raise a child." 

ur society wasn't such an anomaly one hundred years ago 

even thirty years ago. Back then parents had lots of help with 

socialization process. The typical child took part in many 
le-sex activities: adult women with girls, the men with the 
. Most of those activities now are either gone or they've be- 

e coed. You can have a perfectly reasonable coed robotics 
s, but you won't build a tribe. Those kids will learn how to 

er copper wire to metal posts, but a genuine connection be- 
n the generations is less likely to be established. 

s tough being a parent today. Tougher than in previous 

, I think. Parents today carry more of the burden of socializ- 
their children. Parents have fewer peopIe to whom they can 

k for help. It's less likely that a grandparent or a cousin or un- 

ill be available to help out because it's more likely that the 
lives far away from other relatives. 

$ '  The neglect of gender in education and child-rearing has 

ne real harm. The failure to recognize and respect sex differ- 

has led to the pathologizing of normal female and male 

Utes. Restless boys are drugged with Ritalin and Concerta 
that they will sit still and be quiet in classes taught by soft- 
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girls and boys into pink and blue cubbyholes. Boys have with- 

drawn en masse from subjects such as art, dance, and foreign 
languages. Girls' participation in physics and computer science 

peaked twenty years ago and has been declining ever since." 

1 1 Art, music, dance, drama, and foreign languages have become 

I :  largely the provinces of girls and feminized boys (as discussed in 

the previous chapter). How can we break down those gender 

IIIIIIIYIIII $ I  1 stereotypes? 

: I  1 
I suggest that the solution is first of all to recognize the differ- 

I ; ences in how girls and boys develop, and second to embrace i \  ; 
I i gender-separate educational and sports opportunities for both. 
i I 
I 1 Recall the quotes at the beginning of the chapter on school. 

Professors Myra and David Sadker claimed that our schools 
1 I , 

shortchange girls. Christina Hoff Sommers argued that our j schools shortchange boys. Both sides make some good points. 

1 1 Coed schools do shortchange both girls and boys, but not pri- 
i !  I marily because the teachers are sexist or because the textbooks 

1 ,  1 are biased. Coed schools will always shortchange both girls and 
! I  

I ! 
It boys to some degree, for the simple reason that girls and boys 1 
i ,  do indeed learn differently. As we've seen, the various regions of 

, , 
\ the brain develop in a different sequence in girls and boys and 

11 j 
according to different timetables. You can't customize a school 

\ 1 1 I for one sex without putting the other at a disadvantage any 
more than you can sing the same musical note both loud and 

I4 I soft at the same time. Andrew Hunter, a veteran teacher who has 

taught at coed schools as well as at single-sex schools, says that 
"teaching in a coed classroom is like teaching two classes at 

once."1J 

You can reverse this bad karma by separating the sexes. A 

boys-only French language class is remarkably different from a 

coed French class. In a coed French class, all too often the only 
boys who make any attempt to speak in a French accent are the 

geeks. In an all-boys language class, all the boys compete to see 
whose accent is the best. "There may be a subtIe and invidious 

pressure towards gender stereotyping in coed schools," says Mr. 
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teenage pregnancy decreased dramatically after the change to 
the single-sex format: from an average of about fifteen girls per 
year before the change to about two girls per year now. 

At every girls' school I've visited, the teachers, administrators, I 

counselors, and especially the students have all agreed on one 
thing: the rate of unwanted teenage pregnancy is much lower at 
their all-girls school than it is at any nearby coed school, public 
or private. Of course, at most schools it's hard to say which came 
first, the chicken or the egg. Is the rate of unwanted teenage 
pregnancy lower at the girls' schools because girls who wouldn't 
have gotten pregnant anyway choose to attend all-girls schools? 
Or is there something about girls' schools that makes teenage 
pregnancy less likely? The story of Lyng High suggests the 
latter. After all, the student body at Lyng High didn't change, 
the curriculum didn't change, the teachers didn't change, and 
the school's budget didn't change: but just by changing to the 
single-sex format, the rate of teenage pregnancy dropped. 

Why is teenage pregnancy less likely when girls attend girls- 
only schools? You might guess that girls at girls-only schools are 
less likely to date boys; but that guess is likely to be wrong. The 
best research we have indicates that girls at girls' high schools 
are no less likely to date than girls at coed high schools are." My 
own observation is that girls at girls' schools are more likely to 
go out on dates with boys, whereas girls at coed schools are more 
likely to hook up with boys. 

Remember what we discussed in chapter 6 about how young 
teens pair off. When teens at coed schools form romantic rela- 
tionships, they do so less on the basis of individual characteris- 
tics and more on the basis of where the teenager stands in the 
clique. The most popular boy in the group goes out with the 
most popular girl, and so on. Think about the implications of 
that pairing off. At a coed school, your daughter's boyfriend will 
be part of her circle of friends, the people she hangs out with. 
Her boyfriend's friends become her friends, too. They all do stuff 
together, go places together. If her boyfriend dumps her, her 
whole social network is at risk. So if the other girls in her group 
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found that at coed schools, you don't need to ask a dozen ques- 
tions to predict the girl's self-esteem. You have to ask only one 
question: "Do you think you're pretty?" If she answers yes, then 
her self-esteem is high. It doesn't matter if she is failing all her 
classes, if her parents are out of work, if she's no good at sports. 
If a girl at a coed school thinks she's pretty, her self-esteem is 
great. Conversely, and more darkly: if a girl at a coed school an- 
swers no, then her self-esteem is low. It doesn't matter if she is 
a straight-A student, if her parents have great jobs, if she is an 
ace soccer player. If a girl at a coed school thinks she's ugly, then 
her self-esteem is in the toilet. For girls at coed schools, the most 
important issue is how you look, not who you are or what you 
can do. For girls at single-sex schools, self-esteem is a more com- 
plex product of school performance, social experience, family 
income, and other factors. Personal appearance is in the mix, 
but it's only one factor out of many.'' 

Think about your own life, your own situation. I'm going to 
assume that you're over twenty-five years of age. Is personal ap- 
pearance important to you? Sure it is. But personal appearance 
is not the only factor determining your self-esteem-not if 

you're living in the real world. If you look great but you don't 
have a job, or any friends you can really count on, or a loving 
spouse or partner, then you're not happy. Conversely, if you are 
overweight and don't win any beauty contests, but you've got a 
good job, you've got friends who really care, and you've got fun 
things to do with your partner on the weekend, then life is 
good. In the real world of adult life, personal appearance mat- 
ters, but it's not the only thing that matters. It's not the most im- 
portant thing. In real life the most important thing is not how 
you look but who you are. In that sense, in the sense that countst 
single-sex schools are more like the real world than coed schools 
are. 

The Belfast study isn't the first or only one to show that in the 
ways that matter, single-sex schools may provide better prePara- 
tion for the real world than coed schools do. Johns Hopkins so- 
ciologist James Coleman made the same discovery forty years 
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;ant every child to  grow up to be an adult who is comfortable 
impressing both feminine and masculine attributes, whatever is 

appropriate for the situation. The old-school social reformers of 

the 1970s believed that the best way to create androgynous 
adults would be to  raise androgynous children. Looking back, 
we can understand that belief, but we can also see that it was 

naive and uninformed. The best way to raise your son to be a 
man who is caring and nurturing is to  let him first of all be a boy. 

"You can't be at home everywhere until you are at home sorne- 

iwhere," Johnetta Coles said recently.:' Once your son is sure of 
'Who he is, he'll be more confident, more able to explore gender- 
I ,atypical ways of learning and listening. Remember that boys 
who attend single-sex schools are more than twice as likely to  

b 1study art, music, drama, foreign languages, and similar subjects 

,than are boys who attend coed schools. Recently some have 

even suggested that boys who attend single-sex schools are bet- 

"ter listeners and don't try as hard to  seem "macho" compared 
'with boys who attend coed schools.zz 
i In 2003 a group of distinguished scholars sponsored in part 
i' 
{by the Dartmouth Medical School issued a report describing 

)how girls and boys are hardwired to be different, and how our 
k i e t y ' s  neglect of gender differences has caused great harm. 

,One out of four teenagers is at serious risk of not achieving a 
productive adulthood, according to this report. Half of our 

teenagers have used illegal drugs. Adults need to get serious 
&out the question of gender, the report concluded. "The need 

1 
to attach social significance and meaning to gender appears to 

'be a human universal," they wrote, and one that "deeply influ- 
ences well-being."23 

These scholars acknowledged that many educators continue 
to view gender not as an innate biological characteristic but as a 

lsocially constructed role. After reviewing the evidence, these ex- 

!Pats concluded that such a perspective is "seriously incom- 
'iplete." Gender "runs deeper, near to the core of human identity 
b' 
"and social meaning-in part because it is biologically primed 
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and connected to differences in brain structure and function, 

and in part because it is so deeply implicated in the transition to 
: 

a d ~ l t h o o d . " ~ ~  
1 

The transition to adulthood. More than in any other realm, 
that's where our society lets kids down. We offer our children no 
guidance about what it means to be an adult woman or an adult 
man. No other culture has ever abandoned young people mak- 
ing the transition to a gendered adulthood as completely as the 
twenty-first-century postindustrial societies of North America, 
Western Europe, and AustraliaINew Zealand. 

In traditional societies the transition to a gendered adulthood 
is a matter of great importance, observed with ceremonies and 
rituals that are markedly different for girls and boys-so the 
Dartmouth Medical School report observes. Female rites of pas- 
sage "tend to celebrate entry into womanhood. . . For young 
women, many world rituals suggest that with menarche comes 
heightened introspective powers, greater spiritual access, and an 
enriched inner life. . . . Male rites of passage are often more pun- 
ishing, typically involving suffering and endurance. Such rituals 
seek to help the boy connect with spiritual and mythic meaning 
and totemic sponsorship from which he will draw strength to 
control his own aggression and to direct it toward the pro-social 
goals of his comm~ni ty . "~~  

I'm suggesting that we need more single-sex activities that 

transcend the generations, for both girls and boys. But what 
would such activities look like? We can't go back to the sewing 
circles of the 1930s. 

Remember Cyndi Lauper? She had some big hits in the 1980s, 
including "Girls Just Want to Have Fun" and "Time after Time." 

! Lauper recently told journalist Steve Inskeep that her singing 
I was motivated by a desire to make a difference in people's lives, 

to perform a public service in her own way. lnskeep responded! 
"When you refer to public service and trying to sing songs that 
make a difference in people's lives-don't take this the wrong 
way-but 'Girls Just Want to Have Fun' is not the first song that 
would come to somebody's mind." 



P 

idass of first-grade boys, absolutely in love with school. You 

,don't see that very often. 
I've seen other elementary school classrooms where teachers 

,waste half the class time trying to get the boys to  sit down and 
be quiet. In a coed class, the boys have to sit because girls would 
be distracted by boys crouching or twirling on either side of 

them. But-and this may surprise you-the boy who is sitting in 
his chair is not distracted by the boy who is crouching under the 

desk next to  him. Of course, later on these boys will have to 
learn to  sit in a chair. But why do we have to  insist that all six- 
year-old boys spend all their classroom time sitting down? For 

many six-year-old boys, that's just not developmentally appro- 
,priate. Teachers at an all-boys elementary school in Chicago told 
me last month that the performance of their boys improved 

"500 percent" after teachers removed the chairs from the class- 
room. "Young boys just learn better when they stand up. When 

they sit down, their brains shut off," one teacher told me. 
Classrooms without chairs. That's the kind of new idea which 

makes this an exciting time to be in this field. 

Gender differences made the headlines right around the time 
that Why Gender Matters was published, owing to some unwise 

remarks made by the president of Harvard University, Larry 
Summers. On January 14, 2005, Dr. Summers offered three rea- 

sons why there are so few women professors in subjects like 
Computer science and physics. President Summers began by ac- 

knowledging that sexism probably plays some role-but he did 
not consider sexism to be an important factor. Second, he as- 

'serted that women make different lifestyle choices than men do. 
In particular (according to Dr. Summers), women with small 

Children at home might be less willing to put in long hours at 
Work than men are. 

If he had just stopped there, he might not have gotten into 

much trouble. But Dr. Summers went on to  say that a third fac- 
tor is at work specifically with regard to subjects like computer 
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science and physics. The third factor, the esteemed professor and physics than are girls who attend coed high s c h o o l s . ~ e  
said, has to do with innate differences in "intrinsic aptitude."' In ,also showed no  knowledge of a classic study showing that 
other words-according to the president of Harvard University- ,;women who attend women's colleges are at least three times 
women just don't have the brains to excel in physics. ,.more likely subsequently to earn a Ph.D. in subjects like com- 

Had those same remarks been made by some other public :puter science and physics, compared to women who attend 
person-say, by a conservative politician-they might have !,:coed universities. Mount Holyoke College has graduated more 
attracted little notice. But when the president of Harvard ,women who have gone on to earn Ph.D.s in physics than 
University says that women are innately less capable in science, 
a firestorm is sure to  erupt. On the conservative end of the spec- 
trum, commentators such as Linda Chavez and Cathy Young 
sprang to Summers's defense. They suggested that because little 
boys prefer to play with trucks rather than dolls, boys are 
destined to be better at physics. They also invoked the idea 
that boys are more variable than girls: so just as mental retarda- 
tion is more common among boys than girls, so too is genius 
more common among boys than girls (according to these com- 
mentators).' At the other end of the spectrum, the majority of 
the Harvard faculty of arts and sciences rose in anger to de- 
nounce their president. One Harvard physics professor said it 
was "crazy" to  suggest any hardwired or innate difference be- 
tween the brains of women and men.Wn the Ides of March, *I"O.w".,.-...I..I.-LW..*.. 

a... mm.. .  .om... 111_.., . IbD C . I D l 0 - L  

2005, the faculty voted that Caesar must die: or at least, he 

'"..8.D ..V,..IO1LB 

In fact, both sides of this debate got it wrong. The outraged Voi. I. 

liberals were demonstrably wrong on the facts when they as- 
serted that there are no hardwired differences of consequence 
between male and female brains. But Dr. Summers was wrong to 
suggest that differences imply an order of rank. A knife is different 
from a spoon. That doesn't mean that a knife is better or worse 
than a spoon. Girls and boys learn differently. That doesn't Historian Kim Tolley has shown that throughout the 1800s, 
mean that boys are necessarily destined to be better physicists- girls routinely outperformed boys in subjects like physics and 
unless physics is taught in a way that gives boys an advantage at btronomy. During the same era, boys seemed more able to learn 
the expense of girls. 

One of the many relevant facts of which Dr. Summers was un- mance were enormous. Girls routinely outscored the boys by 
aware is that girls attending single-sex high schools are far more 
likely subsequently to major in subjects like computer science 
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j 

' at a speed of 2 meters per second, collides head-on with a 
I 

' I  

quarterback who is standing, looking for a receiver. The quarter- 1 
1 1  back's mass is 80 kilograms. Assuming a perfectly inelastic 

I ' 1 '  collision and frictionless flight afIer the collision, describe the 
motion of the guard and quarterback immediately after the 

lllllllllll~ ! I  collision. 

That works fine for boys. But Zohar and Sela found that simply 
plugging numbers into formulae was unsatisfying for most of 
the girls in the AP physics classes they surveyed. The girls were 
more interested in knowing why: Why, for example, is the for- 
mula describing the gravitational force between two objects in- 
versely proportional to the square of the distance between them? 
Why isn't it proportional to the cube, or the fourth power?8 
When you try to answer that question, you'll find that you 
can teach physics without ever talking about football players 
or skateboards. You can start with questions like these, ques- 
tions that focus on the why. The late Nobel Laureate Richard 
Feynman did precisely that in his introductory physics text- 
books. You won't find many bombs or collisions in the 
Feynman textbooks, but you'll find lots of explanations for why 
the universe is made the way it is. You can teach physics either 
way, the Feynman way or the bombs-and-bullets way, with the 
same computational rigor; but it's hard to teach it both ways in 
the same classroom, and if you emphasize one approach rather 
than the other, you favor one gender at the expense of the 
other. The most equitable solution may be to offer a girls' class 
and a boys' class. 

In the middle of the Larry Summers brouhaha, a group of 
Harvard women calling themselves WISHR (Women in Science 
at Harvard-Radcliffe) suggested that perhaps part of the solution 
might include offering science classes for women only.9 The 
Harvard Crimson published a blistering editorial in response. 
Commenting on WISHR's suggestion that women and men 
learn differently, and therefore might benefit from single-sex 
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citing data showing that "by the time they go on to high school, , 
boys have lost their interest in reading. . ." Bauerlein and Stotsky 

see boys as victims of a feminized curriculum that has neglected 
the natural interests and inclinations of boys in the misguided 

pursuit of political correctness and "di~ersity."'~ Huckleberry Fitln 

and For W h o m  the Bell Tolls have been replaced by The Color 

Purple and Beloved. Ernest Hemingway has been replaced by Toni 

Morrison. It's not a question of which author is "better." Both 

Ernest Hemingway and Toni Morrison won the Nobel Prize in 
Literature. "Better" has no  meaning unless you ask "better for 
whom?" Ernest Hemingway's books are boy-friendly, while Toni 

Morrison's books are girl-friendly. I've heard some teachers re- 
spond that we need to stretch the boys' imaginations, to encour- 

age boys to read something that isn't boy-friendly. But surely 
such a suggestion violates every rule of pedagogy. If a child is I 
having problems riding a tricycle, putting that child on a bicycle 
is not likely to be helpful. If boys aren't reading, assigning them 

texts that don't fit their interests is likely to have the effect of 
driving them further away from literature, not bringing them 

closer in. 1 
The NEA survey highlighted one aspect of a much broader 

phenomenon: boys are disengaging from school. More boys are 

dropping out of school, and a smaller proportion of boys are go- 

ing on to college.'Young men who do attend college are less 
likely to earn a diploma, and those men who do earn a college 

diploma are now less likely than women are to go on to gradu- 
ate scho01.'~ At the graduate level, there has been a significant 

drop in the number of American men earning Ph.D.s in math 
and science, and American women have not stepped in to fill 

the breach. Looking at men and women combined, the number 
of Americans earning degrees in engineering has dropped 8 per- 

cent since 1990, despite the rising demand for engineers; the 
number of Americans earning degrees in math has drovved 22 - - . A 
percent over the same period.'" 

The gap is being filled by foreign students. In 2005 the major- 

I ity of Ph.D.s earned in math and science at American universities 
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yr does not mean that the size of a woman's breasts is socially I 

Gnstructed. Likewise, the fact that there are gender variations 
in other parameters does not mean that those variations are so- 

~ 
fly constructed. To some extent they may be. A central argu- 

A SEMANTIC NOTE ON lBRlent of this book is that for the past three decades, the 

Wuence of social and cognitive factors on gender traits has 
been systematically overestimated while innate factors have 

I 

I 
been neglected. 
: The second problem I have with the rules is that they lead to 

I 

&onfusion and ambiguity. Consider one sentence from chapter 
$: "Girls often become more concerned with femininity as gen- 
her becomes more salient." In that sentence I'm trying to con- 
$fey the idea that in the middle school years, many girls become 
bore aware of their female identity and more concerned with 
heir  own femininity. 

Now imagine the same sentence with "gender" replaced by 
$sex," in accordance with the official guidelines: "Girls often be- 
,Come more concerned with femininity as sex becomes more 
w e n t . "  The meaning is changed completely. Now the sentence 
l k m s  to suggest that girls are becoming more aware of sex as in 
*sexual activity," which is not what I was trying to say. 

In this book I have chosen whichever word-"sex" or "gen- 
,der"-that seemed best suited in each context to minimize con- 
,fusion and maximize clarity. 



I feel shy around new people . . . 
A) &en B )  sometimes C) almost never 

The color ocher is most similar to .  . . 
A) brown B)  yellow C) green D) blue 

HOW FEMININE ARE YOU? A person might use a serger to . . . 

C )  decorate a cake D) hem a dress E )  I have no idea 

1 try to make an effort to present myself as a cheerful person, 

n when I'm not feeling cheerful . . 

rite down Your answers to each of these ten questions. 

Then score your quiz. TO find out how masculine you are, 1 can tell when someone else needs help . . . 
turn to Page 268 for that quiz. Remember that feminine and A) most of the time B )  sometimes C)  not very often 

masculine are independent variables: you can be feminine, or 

masculine, or both feminine and masculine (androgynous), or ) People can fool me into believing things that aren't true- 

neither feminine nor masculine (undifferentiated). 

These quizzes are most accurate for North American children 
ages eleven through eighteen.3 0) If someone I know feels sad, I . . . 

A) will probably feel sad, too, and will want to help them. 

1) The smell of musk is best described by which of the following B) will want to help them, but probably won't feel sad. 

C )  won't feel sad, and won't try to help unless specifically asked 

A) musty B)  sour C)  bitter D) pungent 
E) I have no idea 

2) When other People say nice things about me, it makes me feel 

B) false: I really don't care what other people say about me understand that a person can be both feminine and mascu- 

*) something like grapefruit B) something like lettuce 
C)  something like oregano D) something like broccoli 
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ow a11 the facts . . . 
A) most of the time B) sometimes C )  not very often 

HOW MASCULINE ARE YOU? 

,when I'm playing a game, 1 often get upset if 1 don't win. 

I can get people to do what 1 want them to do, even when they 

A) most of the time B) sometimes C )  not very often 

rite down Your answers to  each of the following ten 
1 think I would look better if 1 gained ten pounds of muscle.' 

questions. Then turn to- page 270 to  score your quiz. 

Remember that feminine and masculine are independent vari- 

ables: YOU can be feminine, or masculine, or both feminine and 
When I'm reading, 1 prefer 

masculine (androgynozls), or neither feminine nor masculine 
A) a quiet room, so I can concentrate better and not be distracted 

(undifferentiated,). 

These quizzes are most accurate for North American childsen 
ages eleven through eighteen.' 

D) Not applicable. 1 don't read much 
1) When somebody has to take charge of things, 

A) I Put myself forward more often than not 
f I want to do something, and a knowledgeable acquaintance 

B) 1 usually wait for someone else to take the lead 

) I'll probably go ahead with it anyway 
2) Talking about cars, "camber" refers to 

B) I might change my plans 
A) the transfer of power from the transmission to the driveshaft 

C) Not applicable--I don't usually do things that people wouId 
B, the ability of the Car to hold the road, to handle sharp corners 

., consider risky or dangerous 
without slipping 

C )  the angle at which the tires intersect the road 
0) I'm smarter than you would guess if you knew just my grades in 

D) the delivery of fuel from the fuel injector to the engine 
E) I have no idea 

A) True B) False 



i m e n  I'm reading, I prefer 

Give yourself one point if you answered either C, I don't care- 

makes no difference whether there's noise or not, or D, Not ap- 

Ilicable. I don't read much. 
40 points for A or B. 

If I want to do something, and a knowledgeable acquaintance 

me that it might be dangerous or risky, 

i Give yourself one point if you answered A, 1'11 probably go ahead 

i with it anyway. 

,, No points for B. Subtract one point if you answered C, I don't 

it usually do things that people would consider risky. 

p) l'm smarter than you wouId guess if you knew just my grades in 

pool. R 
Give yourself one point for A, True. 

t No points for B, False. 

t: Add u p  all your points (don't forget t o  subtract one point if 

propriate for answer 9). 

1 Minus 1 to  Plus 3: You are not masculine at  all. 

)I Plus 4 to  Plus 6: You've earned the John Ritter award: you are 

poderately masculine. 

u are very masculine. I 


