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Some useful tips and guidelines from: 


Making Assessment Elementary  by Kathleen Strickland and James Strickland
Suggestions for Creating Rubrics 


(summarized from page 39)





1. List criteria. What elements should a finished product have? 


2. Articulate gradations of quality. Start with extremes. What makes a piece “good”? What makes a piece “poor”?


3.  Avoid ABC conversions. Concentrate on articulation of quality.


4. Allow class time for the development and use of assessment tools such as rubrics. The process of creating rubrics should not be rushed and is a valuable part of the learning prcess—therefore worth class time.


5. Try trial runs with the rubric. For example, teachers and students can practice with the rubric on student samples.


6. Be willing to revise the rubric.


7. Use the rubric for self- and peer assessment.





Tips on Portfolios 


(from pg 97-98)


Respect ownership.


Relinquish control.


Discuss with students how portfolios will be used.


Stick to negotiated criteria set up at the beginning of the process.


Involve parents.


Require reflection.


Keep portfolios organic—include constant updates, do not remove earlier pieces so students can see progress.


Determine role as a teacher—judge or coach.


Use them to report success.


Use them to self-evaluate teaching.





Grading Continuum





Teacher-Centered 								Student-Centered





Curriculum: facts to be mastered				Curriculum: generative/meaningful


Learning is sequential and linear				Learning has no preexisting sequence


Teacher supplies information					Students responsible for their learning


Learners meet grade-level expectations			Learns learn at own rate


Grades are rewards/punishments				Grades reflect learning and progress


Learning must take place within given time period		Students given adequate time to learn


Teacher solely responsible for evaluation			Teachers and students evaluate jointly


Student learning compared to others				Students evaluated individually


Teachers believe some can learn				Teachers believe all can learn





From page 125








