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MAIN IDEAS

I. Planning Authentic Performance Tasks

Definition of authentic assessment: Involving students in tasks that require the application of knowledge and skills in real-life situations. Final products include portfolios, exhibitions, performances, investigations, experiments, journals, presentations, and other open-ended formats that permit more than one solution.

To plan performance-based assessments:

1. Set focus goals and identify learning outcomes, purpose, and audience

2. Develop a performance task that will assess the learning outcomes

3. Develop and implement a unit of study that will prepare students for the performance task.

4. Design scoring procedures and assessment tools that will be used to measure students’ achievement on the performance task.

5. Introduce the performance task and administer the assessment.

6. Gather evidence and score results

7. Promote reflection and goal-setting in students.

8. Interpret and use the results.

II. Developing Assessment and Evaluation Tools

To create a rubric: 

1. Review the focus goal and curriculum expectations identified previously.

2. Determine the evaluative criteria that will be used for judging student performance on the task.

3. Establish the performance standards for different achievement levels.

4. Write a description of each level of performance with the class.

5. Develop a scoring procedure to be used in rating student performance on the assessment task.

6. Construct the rubric by designing a template, or frame, that can be adapted for different assignments

7. Use the rubric for self- and peer-assessment and teacher evaluation.

8. Review, revise, edit, and publish the final rubric

III. Planning Instructional Activities

A new concept: Backwards Mapping. Backwards mapping means the process of designing a unit in the opposite order in which it will be taught:

1. Establishing focus goals

2. Identifying learning expectations

3. Selecting performance tasks

4. Designing assessment tools

5. Developing units of study the deliver the content, impart the skills, and instill the work habits required for the culminating activity.

Instructional activities that prepare students for a performance task:

· introduce new vocabulary and terms

· build conceptual knowledge and essential understandings

· establish routinges and procedures

· teach the safe and proper use of tools, materials, equipment, and resources

· develop and practice important skills and strategies

· provide practical models and examples from real life

· identify basic elements of texts, such as characteristics of a writing form

· introduce different presentation formats and the methods and techniques used to produce them

· father, use, and represent information using graphic organizers

· teacher higher-level thinking skills, including classifying, analyzing, and synthesizing

· analyze patterns, trends, and common features

· encourage a variety of response forms

· provide learning opportunities in pairs, small groups, and whole-class arrangements

IV. Administering the Assessment

Setting parameters. 

· Ensure all participants understand and have access to the goals of the performance and curriculum expectations, so they may use them as reference tools to assess their performance.

· Specify performance criteria and standards. Share assessment tools, examine work samples.

· Provide students with general strategies and tools that will improve their overall performance. Make any modifications to accommodate for those with special needs.

· Review potential audiences and formats. 

V. Gathering Evidence of Student Learning

Possible ways of gathering evidence include (but are not limited to): 

· observing students at work

· making anecdotal notes and comments

· reviewing journal and reflective writing

· having interviews and conversations with students

· collecting work in progress

· providing for self- and peer-assessments

· assessing final products

Tips to facilitate data-gathering:

· establish a specific time of day (or period) for systematic observations of individual students

· develop a schedule for observing students; or maintain a clipboard or adhesive notes on hand for continuous record-keeping

· When observing students, note skill development, skill level, and next steps for instruction

· Interact with students during the learning process by engaging in tasks with them, asking questions, and listening to students at work.

· Hold class meetings, individual or group conferences, or discussions where students can describe their learning to others.

· Ask reflective thoughtful, and open-ended questions that invite both oral and written response, as in a journal.

· Provide opportunities for students to assess their own work and that of others.

· Encourage students to communicate their learning to parents: they can prepare for and conduct student-led conferences or develop their own progress reports to bring home.

· Collect a variety of final products as concrete evidence of students’ learning and date the work samples collected over time.

· Analyze work samples by considering both the content and process involved in developing the final product.

VI. Fostering Student Self-Assessment, Reflection, and Goal Setting

Reflection and self-assessment help develop independent thinkers with metacognitive skills—skills that help student establish goals for success and assist teachers in designing programs that promote learning.

Tool for reflection include:

· anecdotal response sheets

· checklists

· learning or response logs

· thinking or goal-setting journals

· questionnaires

· inventories

· portfolio entries

· interviews, conferences, discussions

· reflective writing

