INTRODUCTION TO SPECIAL EDUCATION, DIFFERENTIATED INSTRUCTION, AND RTI

Winter, 2010

FACULTY:  Sherry Walton

OFFICE: SEM 2 A3137

PHONE:  867-6753

EMAIL:  waltonsl@evergreen.edu
Goals: Through participating in this series of workshops and completing assignments, candidates will be able to

· create differentiated lesson plans based on Tomlinson’s model

· explain legal responsibilities of educators concerning referral for special services (IDEA and Sec. 504 of the Rehabilitation Act) and the development and implementation of IEP’s  

· identify characteristics of disabilities 

· describe general considerations for working with students with disabilities

· select appropriate assessment and teaching strategies (including Response to Intervention) to meet the needs of a range of students (students with documented disabilities, gifted students, and students at risk/at hope)

Standard V: The content of the workshops and the candidates’ work provide opportunities for candidates to demonstrate capacity to provide effective learning experiences as specified in:

Standard 5.1: Knowledge of Subject Matter and Curriculum Goals - Description of Practice:  Teacher candidates design/adapt developmentally appropriate instruction that is informed by the following: GLEs, curriculum standards, enduring understanding of content, and depth of thinking. 

Standard 5.2: Knowledge of Teaching - Description of Practice:  Teacher candidates use instructional strategies to develop critical thinking, problem solving, application and understanding of curricular content.  They differentiate instruction to meet individual needs and use content knowledge to inform instructional practice.  They apply multiple formative and summative assessment strategies to assess student learning and inform their instruction, use assessment results to determine effectiveness of instruction, and modify teaching practices based on assessment results.

Standard 5.3: Knowledge of Learners and their Development in Social Contexts - Description of Practice:  Teacher candidates merge knowledge of learning, child/adolescent development, and their diverse learners with a repertoire of teaching and communication strategies to make instructional decisions.  They seek information from multiple communities; consider student learning in the context of social, political, environmental, and economic systems; and create opportunities for students to participate in responsible civic engagement, including developmentally appropriate self-governance.

Standard 5.4: Understanding of Teaching as a Profession - Description of Practice:  Teacher candidates demonstrate dispositions that enhance learning and professional development.  They demonstrate knowledge about professional and ethical responsibilities, know relevant law and policy, and use appropriate and respectful verbal and written communication.  They additionally increase knowledge of key concepts, tools of inquiry, effective interventions, and assessments for the subjects they teach; and adjust instruction based on reflection in practice.

Positive impact on student learning will be demonstrated during student teaching.

Required Texts:  

· Vaughn, S., Bos C.S., & Schumm, J. (2007). Teaching Students Who Are Exceptional, Diverse and At Risk in the General Education Classroom, 4th Edition. 
Choose one:

· Tomlinson, C. & Eidson, C. (2003). Differentiation in Practice, Grades K-5.

· Tomlinson, C. & Eidson, C. (2003). Differentiation in Practice, Grades 5-9
· Tomlinson, C. & Strickland, C. (2005). Differentiation in Practice, Grades 9-12.
.

To receive credit for this portion of the MiT program, candidates will:

· Attend and participate in classes and workshops
· Demonstrate an understanding of content through a summative written test, an end-of-quarter portfolio of text-referenced lesson plans, and a text-referenced classroom management plan that addresses the needs of students with special needs
Recommended:  Practice quizzes are linked to the program web page for most of the chapters.  I strongly recommend that you take these quizzes to help yourself rehearse and retain the information.  The answers are at the end of each quiz.
BEFORE WEEK ONE WORKSHOP:  Take pre-assessment to help yourself identify areas to which you need to pay particular attention

WEEK ONE – January 5

· Course Overview

· What does it mean for learning to be accessible for all students?  Individual, small group, and whole group discussion and assessment 
Assignments for Week 2

	Study
	Each of you chose a Differentiation in Practice text.  Everyone should read Part 1, A Brief Primer of Differentiation, of her/his chosen text.

· If you are reading the K-5 book, be able to explain what differentiated instruction is; the four elements that guide differentiated instruction (who, what, where, why); the three student characteristics and the three curricular elements involved in differentiated instruction

· If you are reading the Grades 5-9 text, be able to explain what differentiated instruction is; the five classroom elements and three student characteristics that can be used to differentiate instruction, as well as the six principles of differentiation

· If you are reading the Grades 9-12 book, be able to explain what differentiated instruction is; the five classroom elements and three student characteristics that can be used to differentiate instruction, as well as the six principles of differentiation

	Apply to student teaching and prepare for discussion
	First, please take some time to think about your student teaching experience and the students with whom you worked. What were the curriculum expectations in general?  Who were your students? What did they care about? If they weren’t identified as having special learning needs, what WERE their needs?  Do you think their needs were met by the curriculum and/or by your teaching? If your students were identified as having special needs, what IEP mandates were you responsible for? How well do you think their learning needs were met?

Next, consider Tomlinson’s model of differentiation as an approach to curriculum development and implementation.  Using concrete examples from her text and your experiences, how would this type of approach to curriculum have aided the students with whom you worked?  Would IEPs have been affected?  If so, how? What about students at risk, including English language learners, students with cognitive or artistic gifts, students with cultural backgrounds that were not the norm of the school?  Bring your notes about your analysis to class for discussion. 

	Analyze and prepare for discussion
	Select two of the units in the text you chose and analyze the units using the guide on pages 15&16 for the K-5 book; 17&18 for the Grades 5-9 book; and pages 19&20 for the Grades 9-12 book.  Figure out a way to display your analysis that will allow you to quickly access your ideas and conclusions in a small group discussion.  

	Prepare for discussion
	Read the article linked on handouts page, “No Effect on Comprehension Seen From 'Reading First.'  What other options besides the current systematic phonics and fluency instruction mandated by the federal government might be used in RTI to help students learn to read?  What about in math?  Bring concrete suggestions to class for discussion.


WEEK TWO – January 12

· Differentiated Instruction – What is it? How does it benefit students? What are its strengths and challenges? Small group discussions and whole group Q&A.
· Response to Intervention – What is it and what is its relationship to differentiated instruction?  Video and whole group discussion.
Assignments for Week 3

	Read and apply
	· first, select a unit in your Tomlinson text (other than the two you’ve already worked with) that either relates to a unit you taught in fall student teaching or that you might be able to use in spring student teaching.  With an eye to how you might use the ideas in this unit, review it using the analysis guide provided in your text. 

· NEXT, read Chapter 16 in Vaughn, carefully and thoroughly, making notes of strategies that help students succeed in content area classes and that you could employ when planning differentiated instruction. Quiz available linked to program web page to help identify key ideas.

· THEN, select among Chapters 9 – 15 and Chapter 17 in Vaughn to gather ideas for the sequence of lesson plans you will revise or create in the next step of this assignment to address the needs of diverse learners.

	Adapt/re-write, or create a series of lesson plans based on differentiated instruction.  I would suggest that you use lesson plans from your fall student teaching OR, if you know what you will be teaching in the spring, develop or adapt lesson plans that you can use. 
	Using the information and insights you developed from the first steps in this assignment, adapt, re-write or create a series of three (at a minimum) sequential lessons that reflect the principles of differentiation described in Tomlinson. In your lesson plans, be sure to 

· identify the topic/theme of the series of lessons

· state your differentiated learning goals and the related EALRs or GLEs

· write up and include the assessments (pre, formative, and summative) you would use to determine students’ current knowledge, developing knowledge, and final knowledge

· outline the sequence of the lessons and specify the steps of each lesson

· explain how you would gather evidence of Positive Impact on Student Learning

The differentiated lessons should account for “gifted” students and culturally or linguistically diverse students as well as other students you had or will have in your class.

In class Week 3, you will have the opportunity to share your plans with peers and solicit feedback and suggestions.  In the coming weeks, you will have the opportunity to further revise these lessons to accommodate students with identified special needs. The final draft of these plans is due Tuesday, Week 9, with the portfolio for this section of the program.


WEEK THREE  – January 19

· Differentiated Instruction – Peer feedback on fall quarter lesson plans or anticipated spring quarter lesson plans to reflect principles of differentiated instruction and to support the learning of all students. Small group work
· Introduction to IDEA and Section 504 of the Rehabilitation Act – Rights and responsibilities of LEAs, teachers, students, and parents. Whole group activity and discussion.

Assignments for Week 4
	Review and take quiz


	Chapter One in Vaughn.  Be sure you understand the history and provisions of IDEA and Section 504 including your rights and responsibilities and those of your students and their parents.



	Study
	Chapter Three in Vaughn. Write down questions you would like us to discuss in class.



	Take quiz
	Chapter Three quiz to help reinforce the information from the chapter.



	Review
	Questions on Pre-Assessment related to learning disabilities and ADHD.  Be sure that you can answer these questions.



	Re-write or adapt
	Select a lesson you taught in your differentiated instruction sequence. Re-write or adapt the lesson to support the learning of a student with one of the types of specific learning disabilities discussed in Vaughn (reading, writing, or math).  Also adapt the lesson to meet the needs of a student with ADHD.  Use the ideas from your texts to guide your revisions. However, please do not use extended time or more capable peer for your adaptations.  Push beyond these responses. The lesson plans will be shared and adjusted in class.  



WEEK FOUR – January 26

· Specific Learning Disabilities and ADD/ADHD

· What’s it like to have a specific learning disability? To have ADHD? What does it mean to effectively support the learning of students with learning disabilities or ADHD?  Whole group questions and discussion
· Response to Intervention Revisited Whole group
· Adapting lessons for students with a specific learning disability and/or ADHD  Small group work
Assignments for Week 5

	Read and annotate
	Choose at least 3 of the following websites. Read them and write a brief annotation for each about content, strengths, and weaknesses.  If you’ve read one of these sites for a previous assignment, please read a new one (. Hand in summaries on Tuesday, Feb.2.

· www.chadd.org  (Children and Adults with ADHD)

· www.ldanatl.org (Learning Disabilities Association of America)

· www.ld.org (National Center for Learning Disabilities)

· www.add.org (National Attention Deficit Disorder Association)

· www.ldonline.org (Resources for individuals with LD and parents)
· http://www.flocabulary.com/teacher/images/flocabulary_research_base.pdf and http://www.flocabulary.com/


	Study
	Chapters Four and Five in Vaughn. Write down questions you would like us to discuss in class.

	Take quizzes
	Chapters Four and Five to help reinforce the information in your text

about communication disorders and emotional and behavioral disorders.

	Review
	Questions on Pre-Assessment related to Communication Disorders and Emotional and Behavioral Disorders.  Be sure that you can answer these questions.

	Adapt lesson
	Choose a lesson from your differentiated lesson sequence.  Re-write or adapt the lesson to share in class so it supports the learning of a student with one of the LANGUAGE DISORDERS (not a speech disorder) discussed in Vaughn.

	Adapt classroom management plan
	Outline the classroom management and behavior management strategies you used during student teaching OR that you would prefer to use.  Based on the information in Vaughn, describe how you would adjust your plan to work effectively with a student identified with an emotional or behavioral disorder. The plans will be shared and adjusted in class.  Hand in draft to faculty at end of class.


WEEK FIVE – FEBRUARY 2
· Communication Disorders; Emotional and Behavioral Disorders

· Working with students with Communication Disorders or Emotional and Behavioral Disorders Whole group questions and discussion
· Adapting lessons for students with a language disorder.  Creating effective interactions with students with behavioral disorders. Small group work.
Assignments for Week 6

	Read and annotate
	Choose at least 3 of the following websites: Read them and write a brief annotation for each about content, strengths, and weaknesses.  Hand in summaries on Tuesday, Feb. 9.

· http://www.communicationdisorders.com (follow some of the many links on this site)

· www.asha.org (American Speech-Language-Hearing Association)

· www.pbis.org (Special Education National Technical Assistance Center for Positive Behavioral Interventions and Supports)

· www.pacer.org/ebd  (Parents Advocacy Coalition for Educational Rights)

· www.iir.com/nygc  (National Youth Gang Center)
· http://cecp.air.org/fba/default.asp (Functional Behavioral Assessment)
· http://wiki.seedsofcompassion.org/SeattlesEmpathyMovement



	Study
	Chapters Six and Seven in Vaughn. Write down questions you would like us to discuss in class.

	Take quizzes
	Chapters Six and Seven to help reinforce the information from the chapters

	Review
	Questions on Pre-Assessment related to Autism Spectrum Disorder/Pervasive Developmental Disorders and Developmental Disabilities. Be sure that you can answer these questions.

	Re-write or adapt lesson plan (2 adaptations)
	Select a lesson that you developed for your differentiated lesson sequence.  Re-write or adapt the lesson to support the learning of a student with Asperger’s Syndrome and for a student with another type of developmental disability such as Down Syndrome.

	Adapt classroom management plan
	Re-read your description of classroom management and behavior management strategies you used or wish to use.  Based on the information in Vaughn, describe how you would adjust your plan to work effectively with a student identified with Asperger Syndrome. The plans will be shared and adjusted in class.  Hand in draft to faculty at end of class.


WEEK SIX – February 9

· Autism Spectrum Disorder; Developmental Disabilities

· Questions and Discussion: Definitions, Characteristics, Identification and referral for Autism Spectrum Disorder and Developmental Disabilities, Guidelines for instruction

· Choice:  Case Study or Functional Behavioral Assessment

·  Adapting lessons for students with autism spectrum disorder or developmental disabilities Small group work
Assignments for Week 7

	Read and annotate
	Choose at least 3 of the following websites: Read them and write a brief annotation for each about content, strengths, and weaknesses. Hand in summaries on Tuesday, Feb. 16.

· http://www.mnsu.edu/comdis/kuster2/newdisorders.html#articulation (scroll down to section on autism)

· http://www.autism-society.org
· https://health.google.com/health/ref/Asperger+syndrome (follow some of the many links)
· http://www.teacch.com (autism)
· www.bestbuddies.org (Cognitive disabilities)

· www.nofas.org (Fetal alcohol Syndrome)

· www.ndss.org/ (Down Syndrome)



	Prepare for summative assessment


	STUDY FOR SUMMATIVE ASSESSMENT – ALL QUESTIONS WILL BE TAKEN FROM THE PRE-ASSESSMENT



WEEK SEVEN – February 16

SUMMATIVE ASSESSMENT

Assignments for Week 8
	Review


	Appropriate sections in chapters 3, 5, 6, 10, & 17 of Vaughn and your notes from student teaching related to classroom and behavior management.  Take notes about teacher attitude, classroom organization and routines, collaborative approaches, and behavioral strategies specific to the needs of students with Autism Spectrum Disorder, ADHD, emotional and behavioral disorders, developmental disabilities, and cultural differences.



	Apply


	Go back to your outline about the classroom and behavior management plan you used during fall quarter.  Use notes from class and feedback on your plan (Weeks 5&6) to create a clear description of a management plan you would utilize to include the needs of students with ADHD, one of the emotional or behavioral disorders (specify the type), and Asperger Syndrome.  Reference your plan with page numbers from our texts.  You will have the opportunity in class Week 8 to share this plan in class and receive feedback from your peers and faculty.  The final plan is due Week 9 in your portfolio.


WEEK EIGHT –  FEBRUARY 23

· Differentiated Approaches to Classroom and Behavior Management

· Create rubric to assess final portfolios

ASSIGNMENTS FOR WEEK 9

Complete classroom management plans and portfolio. Both to be handed in at end of class

WEEK NINE – March 2

Self- and peer assessment of portfolio and classroom management plans.
