INTRODUCTION TO WORKING WITH STUDENTS WITH SPECIAL NEEDS IN THE GENERAL EDUCATION CLASSROOM

(LAW, CHARACTERISTICS, REFERRAL, SPECIAL EDUCATION, ACCOMMODATIONS, RTI, UNIVERSAL DESIGN and DIFFERENTIATED INSTRUCTION) 

PLEASE READ THE ENTIRE INTRODUCTION BELOW BEFORE BEGINNING THIS PRE-ASSESSMENT!

INTRODUCTION

During winter quarter, you will be exploring ways to better meet the needs of all students in your classroom, including students with special needs and students who may be “at risk”.  To begin this process, take the following pre-assessment to identify current areas of knowledge and areas that you need to strengthen. (It might be a better idea to work on one or two sections at a time than to try and complete the whole pre-assessment at one sitting.)  Rather than answering each question, indicate your current level of knowledge by writing A, K, or N by each numbered question (see code below). Do not read the texts or attempt to find answers – just indicate what you currently know.

· A (I absolutely know the answer), 

· K (I have a general understanding but few specifics)

· N (NO WAY I know the answer).

As you work through the quiz, you’ll see that texts and handouts that contain information about the question(s) are included.  These are for your convenience NEXT QUARTER.   You will be using this pre-assessment during the winter to guide your studies. All questions for the final assessment will be drawn from this handout.

PRE-ASSESSMENT – WINTER, 2010

Chapter One (Vaughn et al.) and Best Practices Handbook 
1. What rights and responsibilities did PL 94-142  (the Education for All Handicapped Children Act) establish for students, parents, teachers, and schools?  

2. What key rights and responsibilities were added in 1986?  In 1990?  In 1997?

3. What are the key provisions in IDEA 2004 that didn’t exist prior to this form of the law?

4. How did the 2001 No Child Left Behind Act affect education for students with disabilities?

5. What qualifies a student for services under IDEA? (List the qualifying categories as well as identify the other requirement(s) for service.)

6. How have early childhood education (birth to age 5) and transition services for adolescents been impacted by IDEA 2004? (Also see Chapter 17 for ideas related to developing habits and skills that affect success in school and in the working world.)

7. What does Section 504 of the Rehabilitation Act of 1973 provide for public school students?

8. What do the following acronyms stand for?  

· IDEA

· NCLB

· FAPE

· IEP

· LRE

· MDT

· RTI

9. What are the levels (give the names, not the numbers () in the Continuum of Services for Students with Disabilities?  How should the Least Restrictive Environment be determined?

10.  Outline the full inclusion vs. partial inclusion vs. mainstreaming argument.  According to   Vaughn et al., what characterizes responsible inclusion?
11.  What is Response to Intervention (RTI)? What is its purpose?

12.  Describe the classroom teacher's responsibility in regards to a student's IEP.  What are the roles of parents and students in the development of an IEP? 

13.  What is included in an IEP?

14.  Vaughn et al. listed 9 ways the classroom teacher can meet her/his special education responsibilities.  What are they?

Chapter Two (Vaughn et al.), Best Practices Handbook, and Tomlinson & Eidson

15.  What are classroom teachers’ collaborative possibilities and responsibilities related to special education?

16.  How are accommodations different from specially designed instruction? 

17.  According to Tomlinson and Eidson, what are the purposes and components of differentiated instruction? 

18.  What is the relationship of differentiated instruction to RTI, universal design (Vaughn p. 221 & 429), accommodations, and specially designed instruction?

Vaughn et al. - All Relevant Chapters

19.  This pre-assessment asks questions about communication disorders, specific learning disabilities, ADHD, emotional and behavioral disorders, autism spectrum disorder, and developmental disabilities.  For each of these, indicate what type of professional would diagnose the condition.  Also identify with whom the classroom teacher would work to determine if a student with one of these disabilities needed further assistance.

Chapter Three (Vaughn et al.) and Best Practices Handbook
20.  What is the IDEA definition of specific learning disabilities? What are the major components of these disabilities?  

21.  What are 3 of the most commonly used terms to describe specific learning disabilities?

22.  What is progress monitoring (Vaughn, Chapter 3 and page 230)?  Why would a teacher use progress monitoring with a student with a specific learning disability?

23.  What are several of the signals a classroom teacher might observe that would cause her/him to refer a student for assessment for a learning disability?

24.  Vaughn et al. listed 3 common classroom practices that are powerful in predicting the academic success of students with LD.  What are they?

25.  Vaughn et al. and the Best Practices Handbook also described several instructional strategies to use with students with learning disabilities.  Describe 3 other than adjusting workload and time.

26.  Describe 3 or 4 software programs and pieces of hardware that are useful in supporting the learning of students with specific learning disabilities.

27.  List and define the 3 categories of ADHD. 

28.  What are the 5 common developmental features that distinguish ADHD from mild attention or hyperactive problems? 

29.  How are ADHD and LD related?

30.  What is a crucial distinction between ADHD and LD? 
31.  In what specific ways are cultural and ethnic factors important to consider when diagnosing ADHD?

32.  Which category of IDEA includes ADHD?  Why is Section 504 of the Rehabilitation Act of 1973 important for students with ADHD?

33.  Vaughn et al. and the Best Practices Handbook listed MANY educational interventions for students with ADHD.  List as many of these as you can. 

34.  What would be your role as a classroom teacher in understanding and monitoring medication for students with ADHD?

35.  What could you expect to observe in children and adolescents with ADHD who use a stimulant medication?

Chapter Four (Vaughn et al.) and Best Practices Handbook

36.  What are communication disorders?

37. What percentage of students has communication disorders?  How does the percentage change from preschool to elementary school?

38.  Many speech and language skills develop before students enter school.  What speech and language skills develop DURING school-age years?

39.  What are the 3 broad categories of communication disorders identified by the American Speech-Language-Hearing Association?

40.  For each of the 3 broad categories in question #39, list their components and the signs you would look for to determine if a student was having difficulty in these areas.  

41.  What kinds of instructional support might a classroom teacher provide for students with communication disorders?  Be specific about which type of disorder you are addressing. For example, for whom might a Semantic Feature Analysis chart be useful and why?

42.  What is AAC?  What are some electronic devices and software programs that can support students with communication disorders?

43.  Why is it important to consider a student’s culture and dialect, and whether the student is learning English, when making decisions about whether a student might have a communication disorder?  Provide specific examples.

Chapter Five (Vaughn et al.) and Best Practices Handbook

44.  When is a student considered to have an emotional or behavioral disorder? Why are students with emotional and behavioral disorders under-identified?  What percentage of students in your class should you expect to have prevailing emotional and behavioral disorders?

45.  What is the classroom teacher's responsibility related to identifying students with emotional disturbances or behavioral disorders?   

46.  What information can teachers use to decide whether a student has emotional or behavioral problems?  How should classroom teachers decide whether a student’s problem is problematic enough to warrant referral to special education or other specialized services?

47.  What are the 2 broad categories and the major subtypes of emotional and behavioral disorders?  List characteristics of each.

48.  What characteristics of the teacher/student relationship enhance positive outcomes for students with emotional and behavioral problems?  

49.  What types of instructional practices are likely to facilitate the academic learning and social development of students with emotional and behavioral problems?

50.  Outline Vaughn et al’s suggestions for promoting desirable behaviors and decreasing undesirable ones.  (Also refer to Chapter 10)

51.  What is School-Based Wraparound planning?  Why is it important?

52.  Explain how and when a classroom teacher or special education teacher might use Life-Space Crisis Intervention with students who have EBD. 

53.  Describe 2 or 3 software programs that can support teachers who work with students with behavioral and emotional disorders.
Chapter 6 (Vaughn et al.) and Best Practices Handbook

54.  Autism, Rett Syndrome, Childhood Disintegrative Disorder, and Asperger Syndrome are all types of pervasive developmental disorders.  How are these disorders alike?  Give 2 or 3 examples of how they are different. 

55.  List possible characteristics of students with autism spectrum disorders (ASD).

56.  What is Sensory Integration Therapy?  Why do Vaughn et al. not support this type of therapy?

57.  What are the three core areas of functioning that teachers should address when tailoring instruction and curriculum for students with ASD?  

58.  Outline the curricular and instructional guidelines for students with ASD provided by Vaughn.
59.  Describe social problem solving and Social Story interventions.  Why are they used with students with ASD?

60.  Why is it important to assess the likes and dislikes of students with ASD at the beginning of the school year?

61.  Why might students with ASD engage in challenging behaviors?  

62.  What steps are involved in functional behavioral assessment (FBA)?  What purpose does each step serve?  Why is it recommended that teachers focus on the function of a challenging behavior rather than the form of the behavior?  (Also refer to Chapter 10).

63.  Describe 2 or 3 computer programs that might be useful in supporting the learning of students with ASD.

Chapter 7 (Vaughn et al.)

64.  Define "developmental disabilities". List 3 or 4 types of developmental disability. 

65.  What are the major concepts/themes in the new definition of mental retardation presented by the American Association on Mental Retardation?  How is the new definition different from the 1992 definition?  Why might these differences matter to students, their families, and their teachers?

66.  What percentage of cases of mental retardation could have been prevented?  When you think about teaching middle or high school students, what information might you provide to students that could help reduce the incidence of MR?

67.  What are the 4 major areas into which characteristics of students with developmental disabilities are grouped?  

68.  What are important roles of the general education teacher in working with students who have developmental disabilities?

69. Define the following terms and describe their roles in determining the needs and strengths of students with developmental disabilities. Give concrete examples of how you might use these assessments and planning systems in your classroom.

adaptive behavior scales

functional assessments

discrepancy analysis 

task analysis 

ecological interviews

McGill Action Planning System 

COACH  

70.  What are some specific ways that a classroom teacher can support the learning of students with developmental disabilities? Consider curriculum and environmental adaptations, peer support, collaborative group work, hands-on learning opportunities, team-teaching, belonging, functional practice, and parental involvement.

71.  Describe 3 or 4 software programs that are useful in supporting the learning of students with developmental disabilities.

Chapter 9 (Vaughn et al., pages 220 - 233); Tomlinson & Eidson

72.   List the types of instructional grouping described by Vaughn, et al.  What are the pros and cons of each?  Which types, if any, work better for students with particular special needs?  
73.   How do these types of groups reflect and/or contradict suggestions made by Tomlinson and Eidson?
74.   Vaughn, et al. listed 6 categories of issues to consider when make grouping decisions.  What are they?  
75.   Compare and contrast these grouping considerations with those proposed by Tomlinson and Eidson.
Chapter 12 (Vaughn et al.)

76.  What conditions place students at risk?  Over which of these, if any, do classroom teachers have some control?

77.  What programs are available to provide educational support for students at risk?

78.  What are the key components of different definitions of gifted and talented?  

79.  How can these definitions affect who receives special services and who does not?

80.  How can classroom teachers identify students who are gifted and talented?  

81.  How can gifted and talented students be supported in the general classroom?  

82.  How does a teacher refer gifted and talented students for special programs?

Chapter 16 (Vaughn et al.)

83.  What difficulties do many students face in content-area learning (not just those with special needs)? 

84.  What procedures can you employ to learn the strengths and weaknesses of the textbooks you use in your classroom?  

85.  According to your text, why should teachers provide small group instruction and one-on-one time for students with disabilities?  

86.  How can you adapt textbooks for students with reading disabilities?   

87. How can you improve classroom discussions for all students? 

88.  List and describe 5 components of instructional clarity.

89.  Describe 3 instructional strategies explained in Chapter 16 that you could use in your classroom.  Explain why you chose these particular strategies.

90.  List and describe 2 or 3 types of technology that can support learners with disabilities in content area classes.

Chapter 11 (Vaughn et al.)

91. Your text listed several strategies teachers should use to find out about their students' home communities and their funds of knowledge.  What are they?  Why does it matter for a teacher to learn about students' home communities?

92.  What are some reasons why African American, Latino American, and Native American students are over-represented as having learning disabilities, mild mental retardation, and emotional or behavioral disorders?  Why are disproportionately low percentages of these students identified as gifted and talented?  Be specific.

93.  Describe some of the conflicts students may experience between the values and assumptions of the macro-culture in this country and their home communities or micro-cultures.  What do you think that means for you as a teacher?

94.  Read Ogbu’s discussion of minority groups.  Now think about experiences you’ve had in your practicum, during student teaching, or as a student in public schools.  How might Ogbu’s discussion affect your future decisions as a teacher?

95.  Your text listed a number of cultural characteristics that might lead a teacher to misunderstand a student's behaviors.  Which ones do you think are most important to support learners and avoid mis-identifying students?  Why?

96.  List and define the dimensions of multi-cultural education, according to your text.

97.  Why does it matter which of the curricular approaches (contributions, additive, transformative, social action) a special education teacher or a classroom teacher chooses to use to help students learn?

98.  Read Figure 11.1 on page 277.  Which of these misconceptions did you hold about English Language Learners?  How might this chart affect how you work with English Language Learners in the future?

99.  What are some important factors to consider when working with linguistically diverse students?  Why? (Hint:  Start with Figure 11.2).

100. Vaughn et al. provided many suggestions of instructional guidelines and accommodations for working with culturally and linguistically diverse students, including ways to promote language learning during content instruction.  List several of these.

