
The Evergreen State College
Masters In Teaching 2010
Social Studies Methods
Spring 2009
Wednesdays 1:00-4:00
Sem2 A 3107
Instructor:
Leslie Flemmer, Ph.D.
Email:

flemmerl@evergreen.edu; leslielaf@gmail.com
Phone: 

360-867-5209 (leave message)
Office Hours:
By appointment.

This course provides students with the opportunity to develop necessary knowledge and skills to plan and implement a meaningful social studies program that meets the needs of multicultural and multilingual students in a democratic society and in an increasingly interdependent world.  

Course objectives: Course objectives are aligned with the Interstate New Teacher Assessment and Support Consortium (INTASC) standards.

1. Content Pedagogy

The teacher understands the central concepts, tools of inquiry, and structures of the social studies and can create learning experiences that make these aspects of subject matter meaningful for students.

2. Student Development

The teacher understands how children learn and develop, and can provide social studies learning opportunities that support a child’s intellectual, social, and personal development.
3. Diverse Learners

The teacher understands how students differ in their approaches to learning and creates social studies instructional opportunities that are adapted to diverse learners.

4. Multiple Instructional Strategies

The teacher understands and uses a variety of instructional strategies to encourage student development of critical thinking, problem solving, and performance skills within the social studies.

5. Motivation and Management

The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self motivation.

6. Communication and Technology

The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction to teach social studies concepts, content, skills, and values.
7. Planning

The teacher plans social studies instruction based upon knowledge of subject matter, students, the community, and curriculum goals.

8. Assessment

The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner in the social studies.

9. Reflective Practice: Professional Growth

The teacher is a reflective practitioner who continually evaluates the effects of his or her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally to better their social studies pedagogy.

10. School and Community Involvement

The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support students' social studies learning and well being 

NCSS Curriculum Standards: The ten thematic strands form the basis and application of the social studies standards in the early grades, middle grades, and high school.

Ten Thematic Strands in Social Studies
· Culture

· Time, Continuity, and Change

· People, Places, and Environment

· Individual Development and Identity

· Individuals, Groups, and Institutions

· Power, Authority, and Governance

· Production, Distribution, and Consumption

· Science, Technology, and Society

· Global Connections

· Civic Ideals and Practices

Required texts:

Levstik, L. & Barton, K. (2005).  Doing history: Investigating with children in the elementary and middle schools (3rd ed.).  Mahwah, NJ: Erlbaum.
Takaki, R.  (2008).  A different mirror: A history of multicultural America.  New York: Little, Brown & Company (2nd ed.)

	Tentative Course Schedule



	Date
	Topics
	Assignments and Readings

	Session 1

April 1


	Course overview 

Syllabus review

Introduction to the social studies 

National and state standards & curriculum
	Review Washington State Standards website; discuss CBA’s, yearlong planning and essential questions.  Our collective curriculum unit essential question. 

	Session 2
April 8
	Sociocultural Context (Culturally relevant curriculum); Disciplined Inquiry
	Resource Handbook pp. 1-22

Levstik & Barton chs. 1 & 2

Takaki ch 1 (everyone reads)

Reading Response #1 due 

Lesson Plan Presentation: Pairs 1 & 2

	    Session 3

April 15 
	Building Communities of Historical Inquiry; Personalizing, differentiating, scaffolding social studies; Assessing students’ learning
	Handbook pp. 23-48

Levstik & Barton chs. 3 & 4

Takaki (about 30 pages of your section)

Reading Response #2 due 

Lesson Plan Presentations: Pairs 3 & 4

	Session 4

April 22
	Family Histories; Global Social Studies & Historical Inquiry Strategies 

 
	Levstik & Barton chs. 5 & 6

Takaki (about 30 pages of your section)

Reading Response #3 due 

Lesson Plan Presentation: Pairs 5 & 6

	Session 5 

April 29 
	History Museums; Integrated Inquiry


	Levstik & Barton chs. 7 & 8

Takaki (about 30 pages of your section)

Lesson Plan presentation: Pair 7 

	Session 6

May 6
	Mini Teach Week
	Bring 2 specific grade level social studies text books and 2 fiction or nonfiction books (Children’s and Adolescent literature) to share and explore for next week: May 13

	Session 7

May 13
	Evaluating and selecting social studies texts and resources; Conflict and Current Events
	Levstik & Barton chs. 9 & 10

Takaki (finish your section)

Reading Response #4 due



	 Session 8

May 20
	Diverse Perspectives

Takaki Monologue and Dialogue Performances
	Levstik & Barton chs. 11 & 12

Takaki Monologue or Dialogue Due



	Session 9

May 27
	Arts; Classroom management &
Conflict resolution
	Levstik & Barton ch. 13

Critical Analysis Questions Due



	Session 10

June 3


	Wrap up 
Sharing teaching of social studies lessons

Course Evaluations
	


EVALUATION POLICY
Students are evaluated on the following:

Satisfactory completion of assignments on time:  Assignments that are submitted on time contribute to a meaningful dialogue between students and instructor. Requests for extension will only be considered when made two days in advance (48 hours).  All assignments are expected to be clearly and coherently written with attention to the organization and structure of the paper as a whole, as well as to the basic mechanics of language use.  All assignments must be typewritten.  All citations should be in American Psychological Association (APA) format.  A handout describing APA format can be found at the end of this syllabus.
ASSIGNMENTS
I. Attendance and Participation:  You are expected to be on time and contribute to discussions and activities.  It is essential to have completed readings before each class.  The course emphasizes collaborative group process as well as individual activity.  Attendance is mandatory; tardiness or absence in excess of one session impact the class karma, we need everyone every week.  Students are expected to participate in class discussions and follow some ground rules: use gender neutral language; avoid language that devalues or denigrates any person or group; be precise and careful with terminology and phraseology; give other students a break (if they say something with which you disagree, make your own opposing perspective known in a way that they may be able to hear you).  Base discussion on close reading of the texts and claim the authority of life experience, but do not assume such experience is universal.  Recognize that alternative perspectives based on other life experiences do exist.  Thus different people will reach different conclusions about “reality” and what’s “normal.”  Always question your own beliefs and assumptions as well as others.  Develop the ability to suspend disbelief long enough to hear another person’s point of view, but hold this openness to alternative perspective in dynamic tension with skepticism. 
II. Readings/ Reading Responses 

All assigned readings are due on the dates they appear in the syllabus.  There will be four reading responses due.  For each response students are expected to critically reflect on one of the assigned readings for that week (either Levstik & Barton or Takaki).  Each entry should concisely and critically analyze the reading selection.  Respond by writing 2-3 paragraphs (maximum length one page, double spaced, 12 point font, 1 inch margins (300 words).  Use the following questions to guide your writing (It is not necessary to answer any of these questions directly.  They are merely a way to help you engage in a conversation and critique of the readings):

A) What is the author’s thesis or central purpose?

B) Why does s/he consider this important?

C) How did the author achieve her/his goals (illustrate/explore/support the thesis)?  Explain and demonstrate with specific references.

D) Identify the author’s strongest argument.  Clearly explain its strength/persuasiveness.

E) Identify gaps, absences, or troublesome questions you feel need answering or addressing: clarify what needs further exploration/clarification and why.

F) If you could ask the author a question, what would it be and why?
III. Takaki Monologue or Dialogue 

In order to successfully complete the Critical Analysis Questions, you will have to have a strong understanding of Takaki’s book In A Different Mirror.  In order to do this efficiently, we are dividing the book into 4 parts and each person will carefully read the section that is assigned to them as follows: part A is 23-130; part B is 131-231; part C is 232-335; part D is 339-439.  You will prepare a script and a 4-minute monologue or an 8-minute dialogue (with someone who reads your section.)  Decide upon a historical person/story/narrative in your reading section that you/partner feel strongly about sharing with the class. In your talk, give the audience a sense of the challenges and living conditions of the people that you read about in your section (you need not do additional research for this assignment).  When choosing what you will say think about the most important things that you learned from what you read and how they are similar or different from what you previously knew about the particular groups or historical time periods.  Remember that you are giving your classmates a taste of the section you read that will help them in their Critical Analysis Questions.  Their success depends upon the quality of your work.   
IV. Critical Analysis Questions: Our Social Studies Experiences (questions submitted in pairs.)
It is often said that we teach as we were taught.  With your partner, think about how you each were taught social studies in elementary school.  Reflect on and compare your experiences in social studies classrooms and compare them to what you are learning about how you can teach social studies.  Use Takaki’s book In A Different Mirror, the National Council for the Social Studies standards, and Levstik & Barton’s Doing History to help you answer the following questions.

1. How would you describe your experiences learning in your social studies classes from kindergarten through high school (compared to the kinds of activities described in Levstik & Barton)?  (It may be hard to remember social studies when you were younger, but all of the following are examples of early social studies: good citizen awards, learning how to play fair, help others, making paper “turkeys” out of a hand-traced cut-out, learning about holidays, presidents etc.) (max. 6 sentences):

2. What are some of the stereotypes you may have unintentionally learned in your social studies education?  What perceptions did you develop of particular groups and places?  Whose voices were prevalent?  Whose voices were missing?  What places or people were portrayed as superior or inferior in some way?  Use Takaki to help you compare what you learned about different groups.  For example, some students have said that Asia was portrayed as one homogeneous country of people who are impoverished and live only in the past, frozen in time.  Others said that their social studies education portrayed the United States as flawless and women as invisible etc. (max. 10 sentences):

3.  Now that you have carefully thought about the strengths and weaknesses of your own social studies educations, think about issues that you and your partner may face as social studies teachers.  Talk about the following: What pitfalls might you encounter?  What will you need to do to become the kind of social studies teacher that uses meaningful activities and multicultural knowledge?  How will you teach the NCSS standards?  Now list 5 goals each for your professional development or agree on a list of 10 goals (max. one sentence per goal):

V. Lesson Plan Presentation—Collective Curriculum Unit
You will be working with a partner to design, write, teach, and reflect upon a lesson plan that builds upon a collective class curriculum unit. First, generate as a class a theme or essential question to guide us into our lesson planning. Second, decide about what our unit goals are. Third:

A.
Design: With your partner, you may choose a lesson plan idea from Teaching Tolerance (http://www.tolerance.org/teach/activities/index.jsp) or the National Endowment for the Humanities (http://edsitement.neh.gov/tab_lesson.asp?subjectArea=3) or The Library of Congress (http://memory.loc.gov/learn) or another site that you find instructive.  The lesson must be one that you can modify to align with our unit issue – (i.e., How can we make the world a better place?).  Make sure that the lesson plan can be used to reach our unit goals and will fit logically and thoughtfully within the class unit.
B.
Write: With your partner, revise and modify the lesson plan so that it: 


• is written in the lesson plan format required at the end of this syllabus

• aligns with our unit goals (National Council for the Social Studies (NCSS) standards)


• aligns with state standards (Washington)


• can be taught in 25 minutes from start to finish

• utilizes one or more of the strategies found in your resource packet and/or in Levstik &         Barton

• is a topic/idea/activity that is relevant to the lives of children

• is accessible to Second Language Learners (refer to modifications for SLL in the resource packet)

C.
Teach: With your partner, teach the lesson plan to our class.  Be very careful in your lesson preparation and give your full effort in your teaching.  You will each be evaluated on: your preparation, organization, motivation, and attention to lesson objective as you teach.

D.
Reflect:  With your partner, reflect upon how the lesson went.  What were the strengths of the lesson design?  What were the strengths of your teaching and facilitation of the class?  What would you change about the lesson plan?  What would you change about your teaching?  Revise your lesson plan accordingly.

Please turn in the following one week after you teach your lesson:

The original lesson plan where you got your starting idea, the lesson plan that you wrote, 1 reflective paragraph on the strengths of the lesson design, 1 reflective paragraph on the strengths of your teaching and facilitation of the class, 1 paragraph on what you would change about the lesson design, 1 paragraph about what you would change about your teaching, and a revised final copy of your lesson plan.  Be sure to properly cite the lesson plan where you got your idea.
(In addition, please bring a copy of your revised lesson plan for each class member as part of our collective social studies curriculum unit.) 
Model Learning Experience Plan

Title of Lesson:

Teacher (s):

Date:

Time Allotted:

Grade Level(s):

Number of Learners:

Unit Theme:

Goal (National Standard):  [The broad goal of the unit.]  “The learners will be able to…”

Objectives (Washington Standard):  [Specific goal for this particular experience that will contribute to the attainment of the unit goal listed.]  “Given [materials], the learners will [what learners will do during the lesson or procedures], in order to…[the measurable or observable learner responses that should be a result of this lesson].

Materials Needed: [List of materials needed (teacher and learner) to carry out the activity.]

Motivation: [What will the teacher do to interest the learners in the activity and connect to their prior cultural/linguistic knowledge?]

Procedures: [What specifically will the teacher(s) and learners be doing?  This section may include steps such as explaining to learners what the purpose of the lesson is, reviewing prior lessons, introducing new vocabulary, modeling, implementation of a range of teaching strategies, description of learner activity or assignment etc.]

1.

2.

3.

[etc.]

Accommodations: [How will you accommodate learners with special needs e.g. learners with varying abilities and strengths, second language learners, fast finishers etc.  This may include accommodations such as number of items, time allowed, peer support, peer translation, linguistic scaffolding, primary language resources, simplification or extension of task, type of participation required, substitute curriculum, movement needs, form of assessment and/or type of instructional delivery.  Specialists may assist you with developing appropriate strategies.] 
Closure: [You may pull together all of the ideas, summarize, conclude, have volunteers share work etc.] 

Assessment/Evaluation:  [How will you be able to tell whether or not the learners have met the objective?  What observable or measurable data will you collect?]

Extension: [What did or can we offer the class to extend their thinking about the concepts in this experience?]

Teacher Reflection:  [How did the lesson go?  How is the process working for the learners and the teacher?  What might you do differently next time?   What were the strengths of the experience?]

American Psychological Association (APA) Style

Cheat Sheet

Over a thousand academic journals use APA style (American Psychological Association, 2001).  Learning APA style may be useful to you in your educational careers.  This is a brief introduction to APA style that should be sufficient for your use in this course.  If you are interested, check out their website (www.apastyle.org).  The following is an example of how APA style is used in part of a paper.  Note the headings, in text citations, and reference list format.

Example:

Introduction

When languages/cultures are classified on a strict hierarchical scale there is a tendency for brutal adherence to that hierarchy.  Gloria Anzaldúa (1999) recalls:  “I remember being caught speaking Spanish at recess – that was good for three licks on the knuckles with a sharp ruler”.  Her teacher told her, “If you want to be American, speak ‘American.’  If you don’t like it, go back to Mexico where you belong” (p. 75).  A more recent example reported by Lopez (in Soto, 1997) was the practice in one public school of locking children in a closet as punishment for speaking Spanish.  Grand narratives that classify languages/cultures on a binaristic (e.g. English/non-English, Native/Other etc.) and hierarchical scale that purify and punish people for ‘difference’ need reconsideration.  In order to explore ways to disrupt binaries and hierarchies about language/culture educators may need to rethink what literacy means in their classrooms. 

Redefining Literacy

Literacy can be defined broadly as making, interpreting, and communicating meaning.  However, typically the teaching and learning of literacy is often narrowly conceived and hierarchical:

The common school classroom tends to involve a social practice in which print texts are privileged, the Midwestern dialect as ‘standard’ English is primary, knowledge already constructed by experts lies beyond the first-hand experience of students, and the teacher has the responsibility to pass along all the skills and ideas – the correct discourse – for the good of the student.  Social relationships in this literacy practice are competitive and hierarchical, with those who reproduce more of the target text garnering more human value (Myers et al., 2000, p. 86).  

When teachers create a curriculum that values combinations of personal and community literacies (Gallego & Hollingsworth, 2000) that students bring to school (their own ways of making, interpreting, and communicating meaning), they disrupt hierarchies and binaries in literacy curriculum and teaching.  Young people can then use their literacies to critique classroom, school, and society, reappropriating knowledges and ways of knowing (Smith, 2001).  

References

Anzaldúa, G. (1999). Borderlands: The new Mestiza = La frontera (2nd ed.). San Francisco: Aunt Lute Books.
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