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English Language Arts Methods: Syllabus

The English Language Arts methods course will include all students with endorsements in Elementary Education, Middle-Level Humanities, Secondary ELA, and Secondary Social Studies.  I have chosen to combine all of these endorsements into a single methods course for Winter quarter, so that we can explore a variety of literacy-related issues as they relate to students’ learning over the entire K-12 range.  Major topics will include writing, reading and literary study, classroom discourse, and language skills.  Readings, in-class activities, and writing assignments will be focused on understanding principles of a critical approach to literacy and applying those principles to lesson/unit planning and implementation.

Note: this is the first quarter of a two-quarter sequence.  In the second quarter, ELA methods will be separated into a primary strand and a secondary strand, which will meet at separate times.  This separation will enable us to focus more narrowly on relevant issues, such as early phonological awareness (elementary) or textual analysis (secondary).

Goals: Knowledge
The curriculum is designed to
· increase teacher-candidates’ understanding of principles of critical pedagogy and critical literacy as applied specifically to the teaching of English Language Arts K-12

· support integration of concepts and principles from other areas of study (e.g. learning theory, culturally responsive pedagogy, or child/adolescent development) into the conception, design and implementation of ELA teaching
· support teaching-candidates in developing a unified vision of teaching English Language Arts in which growth in reading, writing, speaking, and listening is interrelated and mutually generative
· support an understanding of reading, writing, speaking, and listening that promotes social justice education and the democratic classroom
· support an understanding of reading, writing, speaking, and listening that promotes interdisciplinary connections, especially with social studies education
· increase teacher-candidates’ understanding of assessment practices specific to English Language Arts learning

· support teaching-candidates in developing a position paper on the teaching of English Language Arts within a specific area of endorsement
Goals: Teaching Skills

Specific activities within this strand are designed to
· develop teacher-candidates’ skills of planning lessons with aligned standards, targets, and activities within a critical literacy framework

· develop teacher-candidates’ repertoire of techniques for strengthening classroom activities in reading, writing, speaking, and listening
· provide opportunities to reflectively observe oneself and others in teaching situations that involve reading, writing, speaking, and/or listening activities

· provide opportunities to assess student work and reflect collaboratively upon assessment practices and strategies

· apply principles of critical literacy and social justice education in the examination and analysis of commonly used textbooks and teaching materials for English Language Arts
As a foundational piece of preparation, this English Language Arts Methods strand most clearly supports several items from Washington state’s standards for Effective Teaching (Standard V, part 1):
· 5.A. Using multiple instructional strategies, including the principles of second language acquisition, to address student academic language ability levels and cultural and linguistic backgrounds.

· 5.C. Using standards-based assessment that is systematically analyzed using multiple formative, summative, and self-assessment strategies to monitor and improve instruction.

· 5.D. Implementing classroom/school centered instruction, including sheltered instruction that is connected to communities within the classroom and the school, and includes knowledge and skills for working with other.

· 5.E. Planning and/or adapting standards-based curricula that are personalized to the diverse needs of each student.

· 5.F. Aligning instruction to the learning standards and outcomes so all students know the learning targets and their progress toward meeting them.

· 5.G. Planning and/or adapting curricula that are standards driven so students develop understanding and problem-solving expertise in the content area(s) using reading, written and oral communication, and technology.

· 5.I. Planning and/or adapting learner-centered curricula that engage students in a variety of culturally responsive, developmentally, and age appropriate strategies.

All three dimensions of the Evergreen MiT program’s Conceptual Framework will guide our study throughout the English Language Arts Methods strand, as indicated in several of the goals stated above. 
Assignments: Readings

This strand will use three principal texts:
Dialects in School and Communities (Adger, Wolfram, & Christian; 2nd edition)
Notice & Note (Beers & Probst)

Writing Voices: Creating Communities of Writers (Cremin & Myhill—available on-line through TESC library)

There will be additional readings assigned in pdf format available on Moodle.  For all such readings, I strongly recommend that students print out a paper copy for annotation and for use during class sessions.   Check the posted syllabus for reading assignments.  Any changes to the reading assignments will be announced in class.
Assignments: Writing
There are four major types of written assignments as well as a final paper.  The three types are:

--Burke Reading Inventory and Analysis
Due weeks 3-5
--What I’m Thinking and What I’m Wondering… paper
Due three times (staggered due dates, as listed in assignment directions)

--Exercises based on Understanding by Design and related lesson-planning activities


Due as listed on the calendar and Moodle page

--Final Paper: Philosophy of Teaching the English Language Arts


Due week 9

Descriptions of these repeated assignments are attached.  (Note: other individual writing assignments will be presented in class.)
Other Expectations
As you would expect, all program expectations apply.  Pay close attention to specific instructions for each assignment, including whether assignments are to be turned in to Moodle, on paper, or both.  Not having an assignment at the needed time will significantly reduce a student’s ability to participate in workshops and to support others’ learning.

Questions, concerns, or other needs can be directed to me in person, by e-mail, or (if urgent) by telephone.  E-mail should be a quick and reliable means of connection; I check e-mail regularly and make every attempt to respond promptly.
Descriptions of the four major assignments follow.

Assignment: Burke Reading Inventory and Analysis

Carolyn Burke (1987) designed the Burke Reading Inventory as a quick, informal way to assess how students think about reading itself and about themselves as readers.  Though originally designed with younger readers in mind, the inventory has been modified for use with older readers as well.


Your purpose in using the Inventory is to gain a sense of the varieties and patterns of students’ responses to the inventory questions, paying particular attention to how these correlate with reading behaviors in the classroom.  Conduct the interview with 5 different students (one student at a time).  Make an audio recording of each interview; then listen to the interview afterward and make notes in a Word document of the Inventory questions.  (You do not need to transcribe the interviews.)

In choosing the 5 students to interview, ask your mentor teacher to suggest students with a range of reading abilities, including at least one student that the teacher considers a strong reader and at least one student considered a weak reader.


Analysis Paper: Examine all of your interviews for patterns that might correlate with students’ experiences as readers/learners in your classroom.  Consider how students’ understanding of reading, and their sense of self and self-efficacy as readers, might influence their choices and behaviors as readers in the classroom.  Consider also how you—as a teacher—might try to support all of these students in strengthening their understanding and skills.  Refer to specific student comments—quoted or paraphrased—as you elaborate your analysis.

Length: 3-4 pages

Due: Monday, February 3rd 

Due dates: 

At least 3 interviews and notes completed by the end of week 2 (Jan 16th is last practicum day)


--submit 3 sets of interview notes on Moodle by Monday, Jan 20, 11:55 pm


--bring audio recordings to class on Tuesday, January 21th (week 3)

All 5 interviews and notes completed by the end of week 3 (Jan 23rd is last practicum day)


--submit remaining 2 interview notes on Moodle by Monday, Jan 27

--bring audio recordings and paper copies of all interview notes to class on Tuesday, January 28th (week 4)
Analysis Paper due on Monday, February 3rd, at 11:55 pm
Some advice about conducting these interviews:

--be sure that your recording equipment is fully charged and that you know how to operate it

--each interview should take 5-10 minutes

--know your questions, so that you do not appear to be reading from a script

--feel free to explore each topic with the student, by posing follow-up questions that arise from your interest in the student’s ideas

--try to find a secluded spot, both to insure better sound quality and to avoid interruptions

--as much as possible, try to set a relaxed, conversational tone; you might want to explain that your purpose is to understand better how students think about reading (not to expose weaknesses!)

--you may want to let the student listen to herself on tape before you begin the actual interview; you can record a 10-second exchange and play it back

--conclude by thanking the student genuinely for helping you

--try to find time shortly after the interview (same day?) to record your impressions in the “summary comments” section of the Word document; if possible, listen to the whole interview and take your notes at that point too

Assignment: What I’m Thinking and What I’m Wondering…

This assignment is designed as an extended, thoughtful, informal paper through which I will see how you are digesting and applying the ideas we cover in class.  You will submit this assignment three times during the quarter; due dates will be staggered so that only half of the class will have an assignment due each time.  (See below for exact dates.)  The staggered due dates should allow me to provide more thorough feedback.

As you can see, this assignment is very loosely structured.  As we take up many different ideas about ELA teaching, I want to see what you are understanding, what you’re wondering about, and how you are applying these ideas to your vision of the kind of teaching you want to do.  Of course, this could also involve reflecting about your past experiences (and how you want to learn from them) and reflecting upon your practicum experiences (and how you want to learn from them) all in light of new ideas you have encountered in this methods strand.


Plan to write about four pages each time.  Most likely you will be able to explore a few different ideas in that four pages (about 1000 words).  As long as your writing is thoughtful, dense, and focused within the large frame of ELA teaching, it will not matter how many different topics you take up each time.


However, I must warn you about a problem that often arises with this sort of writing: fluffy writing.  Please do not write fluff.  Think hard.  Inquire.  Explore and question new ideas, practices, and experiences.  I chose the unusual title of this assignment to suggest that it is up to you to take in these ideas, put them to use, and envision the further paths—the wonderings—that you hope these ideas reveal for you.

These assignments will be due on Tuesday nights, with a Moodle time set for 11:55 pm.  However, because this is an ongoing assignment, you may find it most efficient to write occasional entries (dated, of course) as you encounter and explore new ideas about ELA teaching.  If you have completed four or more pages of writing before the listed due date, please submit the assignment at that point.  I hope this allows you to find the most convenient times and approach for completing this assignment.
I have divided the class alphabetically into two groups.  The groups and due dates are as follows:

Banken-Hannah



LaCross-Wesley
Tuesday, January 14 (week 2)


Tuesday, January 21 (week 3)

Tuesday, February 4  (week 5)


Tuesday, February 11 (week 6)

Tuesday, February 25 (week 8)

Tuesday, March 4 (week 9)
Assignment: Exercises based on Understanding by Design

Understanding by Design (Wiggins & McTighe) will provide the primary structure for thinking about the planning and implementation of units and individual lessons.  As shown in the program syllabus, we will work through the book in weekly reading assignments, which will then be coordinated with activities in the methods classes.  Because of the structure of Winter-quarter strands, reading assignments in Understanding by Design will be due for Friday classes.  In the English Language Arts strand, we will follow up by applying those ideas in our class on the following Tuesday.  For example, the first UbD reading is assigned for Friday, January 18th, and we will apply those ideas to ELA teaching on the following Tuesday, January 21st.  Consult the “Program Syllabus” on Moodle for specific weekly reading assignments in UbD.

These weekly assignments will sometimes provide the basis for a written exercise related to ELA teaching.  Sometimes that exercise will simply be something you bring to our Tuesday class; sometimes the written exercise will need to be posted to Moodle by an assigned due date.  Thus instructions for these exercises will vary from week to week (including some weeks in which there is no written exercise), so you will need to check the Moodle document “ELA Methods UbD Exercises” for written instructions.  You can find that document underneath the ELA Methods folder at the top of your Moodle page.


Some brief examples will help show how this will work.  Below I’ve listed the first two reading assignments and the exercises that will be interspersed.
Reading Assignment (due Friday, 1/17): UbD chapters 2 & 3

   Exercise #1 (bring to class on 1/21): use CCSS to determine 1-2 grade-level standards related to our literary text

   Exercise #2 (Moodle, due on Wednesday, 1/22): specific written items in lesson plan format

Reading Assignment (due Friday, 1/24): UbD chapter 4

   Exercise #3 (bring to class on Tuesday, 1/28): written exploration of one “facet of understanding” related to literary text

At this point (start of the quarter) I do not yet know all of the exercises that will be part of our use of UbD in the ELA Methods strand.  I will try to announce and post the assignments on Tuesdays at least a week ahead, but there may be times when I am unable to do so until after the Friday methods sessions.  In such instances I will send a Moodle announcement to let you know that I have posted a new exercise.
(Please note also that the Friday methods classes will provide other ways of using UbD concepts in relation to planning and implementation of math and social studies content.)

Assignment: Philosophy of Teaching English Language Arts (final paper)

As with the Learning Theory strand last quarter, this quarter’s work will conclude with a 3-4-page paper explaining your philosophy of teaching English Language Arts.  Again this paper requires your creative integration of ideas as you fashion a unified ELA pedagogy for the grade-band that interests you most.  Your paper should consider multiple dimensions of ELA teaching as well as interdisciplinary connections.  Issues of social justice, democratic education, and culturally responsive pedagogy are also relevant (and others), as applicable to your chosen grade-band.

This paper must cite sources, thus supporting your philosophy with concepts and theses provided by other writers in the field of English Language Arts education.  Use APA format (including a References page) for citation.


You may recall that the final paper in Learning Theory also served as a step toward the writing later this year of your inclusive paper explaining your philosophy of teaching, learning, and schooling.  That eventual paper will be very concise (about 3 pages) and will be written for a public audience.  Your final paper in this ELA Methods strand serves as yet another stepping stone toward the development of that inclusive paper later this year.


In one significant way this paper differs from that in Learning Theory.  This Winter-quarter ELA Methods class is the first of two quarters.  Your paper, therefore, will become a work in progress; you will revise it at the end of Spring quarter.  Please note that a “work in progress” is not a rough draft.  Your paper should be a complete, accurate, best-work explanation of your philosophy of English Language Arts teaching at the end of Winter quarter.

Due Date: Sunday, March 9, at 11:55 pm (end of week 9)
Final note: those of you who have only social studies endorsements should feel welcome to check with me about adapting any assignment to make it more relevant to your current or future teaching.  However, please do not do something other than what I have assigned unless you have confirmed a plan with me well ahead of the due date.  In some cases I will want you to do exactly what other students are doing; in other cases we will be able to modify the assignment to increase its relevance for you.

